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Introduction 

To be eligible to receive financial assistance under this part of Section 134 (c) an eligible 
recipient shall— 

(A) conduct a comprehensive local needs assessment related to career and technical 
education and include the results of the needs assessment in the local application 
submitted under subsection (a); and 

(B) not less than once every 2 years, update such comprehensive local needs assessment. 

Each college within the Technical College System of Georgia (TCSG) will implement the 
requirements outlined in Perkins V to conduct a comprehensive needs assessment of Career 
and Technical Education (CTE). CTE programs are those that prepare students for an 
occupation. Needs assessment results will be included in each college’s local application for 
Perkins funds and updated not less than once every two years. This is, by far, the most 
important change in Perkins V. Within TCSG, the needs assessment is known as the Perkins 
Local Area Needs Assessment Report, or PLANAR. 

The PLANAR is designed as the foundation of Perkins V implementation at the colleges as it 
drives the local application development and spending decisions. The PLANAR must be the 
dominant source on which the components and strategies detailed in the local application are 
based. The PLANAR should not be viewed as a one and done activity; it is a part of the 
evaluation and continuation of the local application and annual budget expenditures. 

The purpose of this guide is to assist colleges in developing the PLANAR while engaging all 
relevant stakeholders in their service areas. The resources referenced in developing the guide, 
are Perkins V Law –‘Strengthening Career and Technical Education for the 21st Century Act’ and 
ACTE’s March 2019, publication of ‘Maximizing Perkin’s V Comprehensive Local Needs 
Assessment and Local Application to Drive CTE Program Quality and Equity’.1 

The PLANAR document is a report with two main functions: first, to describe the local eligible 
recipient’s analysis of qualitative and quantitative data (including internal and external 
stakeholder feedback) to identify a comprehensive list of ongoing and new local needs for the 
planned period and second, select the needs the college wants to include in their annual 
Perkins budget. Each identified need must be clearly justified and supported by data analysis 
and stakeholder feedback to be funded. It is therefore critical that colleges be as thorough in 
scope and depth of analysis as possible to ensure that all relevant needs have been identified. 
Colleges should ensure that all the evidentiary documentation for each need will be available 
during internal control reviews. 

 

 
1 ACTE: Maximizing Perkin’s V’s Comprehensive Local Needs Assessment and Local Application to Drive CTE 
Program Quality and Equity; Updated March 15, 2019 
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Perkins V requires colleges to conduct the comprehensive needs assessment in consultation 
with stakeholders by evaluating how the CTE program offerings measure on the following 
elements: 

• Student performance on federal accountability indicators 

• Alignment to labor market needs 

• Size, scope and quality of programs offered 

• Progress toward implementing programs and Perkins Programs of Study 

• Recruitment, retention and training of faculty and staff 

• Progress toward improving access and equity 

To engage in a successful implementation of the comprehensive needs assessment, colleges 
need to review and acquaint themselves with all the needs assessment requirements of Perkins 
V and other related sections in the law. The college should conduct an audit of all available 
information/data beginning with Perkins V performance data and labor market information 
(from Lightcast, formerly known as EMSI, and similar sources). This may also include institution-
level data such as QEP, dual enrollment, environmental scan data for current strategic plan, etc. 
In particular, colleges should pay attention to services to for special populations. The needs 
assessment process may look different in rural as compared to urban areas which have a larger 
number of potential partners and employers. The needs assessment is about helping 
communities use information to ensure that local CTE programs foster student success. To 
jumpstart the needs assessment process, colleges should solicit input from the college Perkins 
committee and selected internal and external stakeholders.  

This guide includes a list of questions to consider that have been taken from the previously 
mentioned ACTE publication. These questions are only intended to stimulate the crafting of the 
response and to demonstrate the type of information that may be appropriate to include. 

The PLANAR content will be entered into a form in the Perkins Grant Management System 
(PGMS) software and has three sections, some of which have sub-sections. Colleges will be able 
to identify their needs with rationales and indicate which specific needs are likely to be 
requested in their Perkins budgets. The form is explained in Part B PLANAR User Manual of this 
handbook.  
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Section 1: Groundwork for the Needs Assessment Process 

1A. Identify a Leadership Team to Guide the Assessment Process. 

Note: this information will need to be entered into the PGMS PLANAR form (see Part B of 
Handbook) by the college. 

To begin the needs assessment process, colleges will need to identify an internal leadership 
team to guide the process. This team will become a standing Perkins V committee at the college 
and will assist with the on-going planning and development processes necessary to carry out 
the college’s needs assessment, including identifying stakeholders, and developing a Perkins 
budget based on findings.  

Leadership team point of contact: colleges should identify a single point of contact with the 
primary task of facilitating the process. The single point of contact will also provide required 
reports to TCSG. 

The leadership team may consist of one or more from the following individuals listed below. 

• Vice President/Directors of Institutional Effectiveness and/or Research 

• Vice President for Student Affairs 

• Vice President for Academic Affairs 

o Also, consider academic deans and program chairs 

o Faculty in non-traditional programs 

• Vice President for Economic Development (for informational purposes) 

• Special Populations Coordinator 

• Student Success Committee 

• WIOA (Workforce Innovation and Opportunity Act) Coordinator/Facilitator 

• Adult Education  

• High School/Dual Enrollment Coordinator 

• Other members, as determined by the institution (e.g. advisory committee or local 
board members) 

 
 
1B. Identify Stakeholders 

Note: this information will need to be entered into the PGMS PLANAR form by the college. 

This includes those stakeholders identified in the law under Perkins V Section 134(d) CONSULTATION and 
Section 134(e) CONTINUED CONSULTATION. 
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Section 134(d): CONSULTATION.—In conducting the comprehensive needs assessment 
under subsection (c), and developing the local application described in subsection (b), an 
eligible recipient shall involve a diverse body of stakeholders, including, at a minimum— 

(1) representatives of career and technical education programs in a local educational 
agency or educational service agency, including teachers, career guidance and academic 
counselors, principals and other school leaders, administrators, and specialized 
instructional support personnel and paraprofessionals; 

(2) representatives of career and technical education programs at postsecondary 
educational institutions, including faculty and administrators; 

(3) representatives of the State board or local workforce development boards and a range 
of local or regional businesses or industries; 

(4) parents and students; 

(5) representatives of special populations; 

(6) representatives of regional or local agencies serving out-of-school youth, homeless 
children and youth, and at-risk youth (as defined in section 1432 of the Elementary and 
Secondary Education Act of 1965); 

(7) representatives of Indian Tribes and Tribal organizations in the State, where applicable; 
and 

(8) any other stakeholders that the eligible agency may require the eligible recipient to 
consult. 

Consultation with a diverse group of stakeholders is a requirement of the Law. The colleges 
need to ensure that all appropriate and relevant stakeholders are involved in order to secure 
comprehensive feedback that the college can use for the planned period. The makeup of the 
stakeholders will differ for each college based on the size, scope, geographic location and 
characteristic of each college; however, whomever is selected should either have or be willing 
to acquire in-depth knowledge of the college’s CTE programs and Perkins Programs of Study. It 
is important to devise a method of communicating with them and archiving the work of the 
needs assessment in an accessible manner. 

These consultations with the stakeholders should be data-driven and begin with the college’s 
performance on the Perkins V core indicators (see Appendix C), and local labor market data. 
After the data review, stakeholders should provide input into the six elements of the needs 
assessment that are described in the earlier Introduction section of this guide. The end goal of 
the consultations is to achieve consensus regarding economic and educational needs at 
multiple levels: business and industry (particularly local and regional), community, college, and 
when appropriate, program or program group. 

Below is a list of the required stakeholders that each institution, at a minimum, should engage 
to participate in the development of an on-going consultation for the Comprehensive Needs 
Assessment and the Local Application.  
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According to Perkins V, colleges should use the required stakeholders list and select at least two 
representatives from each of the following categories: 

• Secondary administrators 

• Postsecondary faculty and administrators (including Career Guidance/Placement) 

• Representatives of State Workforce Development Board or Local Workforce 
Development Boards (i.e. Board members and/or employees of the Board)  

• Local/regional businesses and industries (including Economic development boards, 
Chamber of Commerce, advisory committee members) 

• High school students and parents 

• Postsecondary students 

• Representatives of special populations/special populations staff 

• Representatives of agencies that serve homeless and foster care students, out-of-
school youth, and at-risk youth 

• Other stakeholders, as needed, depending on the college’s service area 
 
The law requires continued consultation with stakeholders. If needed, the Comprehensive Local 
Needs Assessment may be updated on an annual basis. Any updates or changes would require 
the college to repeat the process of engaging stakeholders as stated in the law for the new or 
adjusted need(s). 

Reminder: the college is responsible for keeping evidentiary documentation of all stakeholder 
engagement, including attendance records and stakeholder categories.  Possible examples of 
attendance records include sign-in sheets and/or virtual attendance records. Make sure that all 
electronic records and input are appropriately archived for later access.  

 
 
1C. Identify Existing Local Goals 

Note: this groundwork will not be entered into the PGMS PLANAR form but should be 
maintained with the college’s other Perkins documentation. 

The needs assessment can be used to enhance the college’s Strategic Plan goals. Input from 
stakeholders regarding workforce needs in the college’s service area will also influence the 
needs assessment goals. Special populations are a major focus in Perkins V; therefore, in 
reviewing and setting goals, it is imperative to address special populations and sub-populations 
throughout the needs assessment process. 
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1D. Perform a Document Review of Existing Data Sources (3 to 5 years of data/reports) 

Note: this groundwork will not be entered into the PGMS PLANAR form but should be 
maintained with the college’s other Perkins documentation. 

Colleges should review existing data sources that may inform the needs assessment process. 
Collecting information from a variety of sources that yield similar results will allow for the cross 
validation of quantitative and qualitative results gleaned from the evidence. The law requires 
that each eligible recipient review student performance on mandated federal measures. The list 
below indicates the minimum data sources that the college should utilize, as appropriate, to 
inform the needs assessment. 

• Perkins data from TCSG ITDR (Information Technology Data Resource, formerly Data 
Center) will be provided (college/statewide level)  

• Service-area census data 

• Lightcast reports (formerly EMSI) from TCSG will be provided. 

• College Strategic Plan 

• College QEP (Quality Enhancement Plan) focus discovery data 

• Work Source GA WIOA Regional Plan(s) 

• Special Populations data (college and community) 

• Out of School Youth data (Adult Education and WIOA) 

• Internal and external source surveys 

• Advisory committee recommendations 

• Other related data sources; e.g. grant-related data; focus group results; Noel Levitz 
data; CCSSE (Community College Survey of Student Engagement), etc. 

 
 
1E. Devise a Plan to Seek Feedback on Current Information 

Note: this groundwork will not be entered into the PGMS PLANAR form but should be 
maintained with the college’s other Perkins documentation. 

The college should determine what working groups currently exist in the service areas that are 
inclusive of relevant required stakeholders. Consider how to build upon what groups already 
exist to form the stakeholder team or the new Perkins V team. Colleges may also consider 
having a joint stakeholder meeting with secondary partners to devise a postsecondary 
Comprehensive Local Needs Assessment (which will be separate from the secondary partners’ 
Comprehensive Local Needs Assessment but may have similar goals at the local level). 

Bring the newly devised stakeholder team together to determine a plan for presenting and 
collecting feedback either face to face, virtually, or both. Virtual meetings should be 
synchronous and e-mail alone is not an acceptable mode. Share stakeholder input and 
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contributions to the process and ensure this step meets the continued consultation 
requirement of the law. When sharing information with stakeholders, colleges should be 
cognizant of the six Required Perkins Uses of Funds, and the special population and sub-group 
requirements.  

The law makes no requirements about methods of stakeholder engagement, however the 
following activities may assist in developing a robust feedback loop: 

• Planning for successful feedback sessions: 

o Prepare a timeline for the process. 

o Determine questions. 

o Determine meeting locations/times. 

o Consider accessibility needs– meeting locations, documents, sign language 
interpreters, etc. 

o Determine budget needs: 

 Consider utilizing Perkins funds to cover costs associated with the 
Comprehensive Needs Assessment (no food or supplanting); include costs 
for accessibility. 

o Determine methods of meeting (e.g. in-person, videoconferencing). 

o Determine documentation and sharing methods: 

 Be sure to include agendas, sign-in sheets, and minutes regardless of 
mode of meetings. 

 Determine how to take results of the needs assessment process 
outcomes and translate them into the PGMS PLANAR form. 

 

ACTE provides resources for engaging community partners and supporting high-quality CTE, and  
colleges are strongly encouraged to take advantage of these resources. The resources include 
webinars, publications, and a program self-evaluation instrument.  

High-Quality CTE Tools webpage: https://www.acteonline.org/professional-development/high-
quality-cte-tools/. 

 

Section 2: Comprehensive Needs Assessment Requirements 

This section of the Guide provides each college with the methods necessary to address the five 
needs assessment requirements outlined in the law. The five requirements are listed below and 
described in more detail in the sections that follow. 

• Evaluation of student performance for the student body as a whole, for each of the 
special populations, and by gender and major racial and ethnic groups. 

• Alignment to labor market needs. 

https://www.acteonline.org/professional-development/high-quality-cte-tools/
https://www.acteonline.org/professional-development/high-quality-cte-tools/
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• Progress toward implementing programs and Perkins Programs of Study. 

• Recruitment, retention and training of faculty and staff. 

• Progress toward improving access and equity. 

Suggested Questions to Consider (ACTE): these are selected questions from ACTE to consider as 
the college conducts the needs assessment and prepares the report. 

Note: the responses to Sections 2A through 2E will be entered into the PLANAR form in PGMS. 
 
 
2A. Student Performance Evaluation 

Perkins V Section 134(c)(2)(A): An evaluation of the performance of the students served by the 
eligible recipient with respect to State determined and local levels of performance established 
pursuant to section 113, including an evaluation of performance for special populations and 
each subgroup described in section 1111(h)(1)(C) of the Elementary and Secondary Education 
ACT of 1965. 

Colleges should evaluate the performance of students in CTE programs and Perkins Programs of 
Study using Perkins V measures in order to appropriately identify needs related to improving 
that performance. Also, colleges should ensure that the analyses include aggregated and 
disaggregated data for the populations and sub-groups described in Perkins V. The special 
populations for postsecondary are: individuals with disabilities; individuals from economically 
disadvantaged families, including low-income youth and adults; individuals preparing for non-
traditional fields; single parents, including single pregnant women; out of-workforce individuals 
(previously displaced homemakers); and English learners (previously Limited English Proficient 
students). 

In order for the analyses to be meaningful, colleges should review multiple years of Perkins 
data. TCSG will provide Perkins V data (college/statewide level, including special populations 
data) based on the performance measures listed below (see Appendix C for more detailed 
descriptions). 

• P1 - Placement (including continuing higher education) 

• P2 - Completion/Graduation 

• P3 - Non-Traditional Concentration 

Non-traditional fields are those where a given gender is less than 25% of that field’s 
workforce. 

Concentrators are students who have earned at least 12 credit hours within one CTE 
program, or who have completed a CTE program of less than 12 hours. 

Once these data are collected, colleges should combine them with internal and external 
stakeholder feedback, and any other data sources, in order to take a deep dive to determine 
meaningful implications of findings and trends that can be used to identify needs. The National 
Alliance for Partnerships in Equity (NAPE) Program Improvement Process for Equity 
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(https://www.napequity.org/) is a good resource for evaluating performance disparities, and 
colleges are highly encouraged to use it. Supplement the data and root cause analysis by 
conducting surveys, interviews, or focus groups with relevant groups to gather feedback on 
outcomes of the college’s programs. All the data and feedback collected through the various 
methodologies should be discussed and compiled into meaningful conclusions that highlight 
strengths and challenges.   

In the PGMS PLANAR form colleges will use Table 2A-4 “Identified Needs” for entering their 
needs over the period covered by this PLANAR related to the data analysis conducted above 
regarding student performance, with a rationale for each of those needs. Avoid using terms like 
“continue to” for needs that are ongoing. It is not necessary to state whether the needs are 
newly identified, or continuations of previously identified ones. ALL identified needs, including 
those that are continuations, MUST be supported and justified by this current needs 
assessment. Reminder: this is merely a list of identified needs without regard to whether or not 
any of them will be funded. Part B PLANAR User Manual in this handbook will explain how to 
indicate which needs might be funded with Perkins funds.  

 
2A.  Questions for consideration when crafting the response (from ACTE) 
• How are students from special populations performing in my CTE programs in 

comparison to students without identified special needs? 

• How are students from different genders, races and ethnicities performing in my CTE 
programs? 

• Which groups of students are struggling the most in CTE programs? 

• Where do the biggest gaps in performance exist between subgroups of students? 

• Which CTE programs overall have the highest outcomes, and which have the lowest? 

• Which of the programs with the lowest outcomes could we address to have the 
largest impact on student performance?  

• Are there certain CTE programs where special populations are performing above 
average? Below average? 

• What are the potential root causes of inequities in my CTE programs? 

 
 
2B. CTE Program Sufficiency and Alignment 

Subsection 2B-1: Size, Scope and Quality 

Perkins V Section 134(2)(B)(i): Size, Scope and Quality  

(B) A description of how career and technical education programs offered by the eligible 
recipient are— 

(i) sufficient in size, scope, and quality to meet the needs of all students served by the 
eligible recipient; 

https://www.napequity.org/


12 | P a g e  

Perkins V requires an evaluation of sufficiency of college offerings with regard to the number of 
courses and programs to meet the needs of the student population; whether the scope is 
sufficient and how the quality of program delivery serves to develop student learning and 
success.  

Colleges should respond by indicating how the college and its CTE programs meet the following 
definition of size, scope and quality, which is also found in Appendix A: 

• Size: That the college has credit CTE programs in at least 6 of the 16 federal career 
clusters. 

• Scope: That the college’s CTE programs have a minimum of 6 credit hours and that the 
CTE programs lead to a postsecondary credential. 

• Quality: That the college maintains SACSCOC accreditation; CTE programs are approved 
by the State Board of the Technical College System of Georgia, and CTE programs 
maintain local advisory committees. 

 
 
Subsection 2B-2: Labor Market Alignment with In-Demand Occupations 

Perkins V Section 134(2)(B)(ii): Labor Market Alignment part (I) 

(I) aligned to State, regional, Tribal, or local in demand industry sectors or occupations 
identified by the State workforce development board described in section 101 of the 
Workforce Innovation and Opportunity Act (29 U.S.C. 3111) (referred to in this section 
as the ‘‘State board’’) or local workforce development board, including career pathways, 
where appropriate; or 

Perkins V requires the college to consider the alignment between programs offered and the 
labor market needs of the college’s local area, taking into consideration needs that are not met 
in existing workforce state and/or regional plans. This part of Section 2B should list the college’s 
current programs and the college’s proposed programs that are aligned with the regional high-
demand career list(s) for the college’s service delivery area. The list is provided in PGMS, within 
the PLANAR form and in the Training & Resources area. 

Note: just because a program matches the high-demand career list it does not mean that 
specific needs within the program (e.g. equipment or faculty) are automatically justified. These 
specific needs must still be supported by data analysis and stakeholder feedback. 
 
 
Subsection 2B-3: Labor Market Alignment with High-Skill and High-Wage Occupations  

Perkins V Section 134(2)(B)(ii): Labor Market Alignment, part (II) 

(II) designed to meet local education or economic needs not identified by State boards or 
local workforce development boards. 
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This third part of Section 2B should address the college’s programs that do not appear on the 
regional high-demand career list(s) for the college’s service delivery area, but which still meet 
local educational or economic needs. This discussion should be based on how the programs 
meet the Perkins definition of high-skill or high-wage occupations or industries, found in 
Appendix B of this guide. This information can be requested from TCSG.  
 

2B-4.1 and 4.2 Identified Needs 

In the PGMS PLANAR form, colleges will use Table 2B-4.1 “Program Specific Needs” and Table 
2B-4.2 “Other Needs Related to Program Sufficiency and Alignment” for entering their list of 
needs (if any) related to providing programs of sufficient size, scope and quality that lead to 
occupations or industries that meet the Perkins definition of high-skill, high-wage and in-
demand. In Table 2B-4.1, use data analysis and stakeholder feedback to determine which 
program-specific needs are most critical to address in the two years covered by this needs 
assessment.  All needs should fall under one of these three needs categories: equipment, 
faculty, and professional development. (Reminder: this is merely a list of identified needs without 
regard to whether or not any of them will be funded.)  
 
In Table 2B-4.2, enter needs related to general program support, such as IE personnel, 
institutional membership in professional organizations, and so on.  

 
2B.  Questions for consideration when crafting the response (from ACTE) 

Program Sufficiency 

• Is the institution offering programs in which students are choosing to enroll? 

• Is the institution offering programs with too low an enrollment to justify the costs in 
offering those programs? 

• Is the institution offering a sufficient number of courses, and course sections, within 
programs? 

• Are there students who want to enroll in programs who are unable to do so? 

• Can students complete a Perkins Program of Study at my institution and others in the 
service area? 

• Do some of my programs offer more opportunities for skill development than others, 
both in the classroom/laboratory and through extended learning experiences? 

• How do my programs compare to a set of quality standards developed by my state or 
by a relevant third party? 

• How do specific program areas compare in quality? 

• How do specific components of my programs, such as work-based learning or 
instruction, compare in quality? 
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2C. Assess Progress Towards Program Implementation 

Assess the Institution’s progress towards implementing programs and Perkins Programs of 
Study 

Perkins V Section 134(c)(2)(C): An evaluation of progress toward the implementation of career 
and technical education programs and programs of study. 

Colleges are required under Perkins V to evaluate their progress toward the implementation of 
the college’s CTE programs and also Perkins Programs of Study. For current programs and 
Perkins Programs of Study, the focus should be on how the college ensures that the programs 
maintain their relevancy and quality. For new programs and Perkins Programs of Study, the 
focus should be on ensuring that the new programs effectively meet local needs.  

When discussing implementation of current and new Perkins Programs of Study, include a 
description of dual enrollment initiatives and the need for supporting staff, if any, since these 
are closely (but not exclusively) tied together. The definition of a Perkins Program of Study can 
be found in Appendix D, together with an example. 

In the PGMS PLANAR form, colleges will use Table 2C-2 “Identified Needs” for entering their 
needs over the period covered by this PLANAR related to this topic, with a rationale for each of 
those needs.  

2B.  Questions for consideration when crafting the response (from ACTE) 
Labor Market Alignment 

• What industries are projected to grow the most in my local area? What occupations? 

• Are my CTE program offerings broad enough to expose students to all the in-demand 
industry sectors or occupations in my region? 

• How do my CTE program enrollments match projected job openings? Where are the 
biggest gaps? 

• What are the emerging occupations in my area to which students should be 
exposed? 

• What skill needs have industry partners identified as lacking in my programs? 

• Which graduates of my programs are thriving in the labor market, and why? 

• What opportunities exist in my local labor market for students with disabilities, 
English learners or other special populations? 

• Local employer input can help to identify trends that may not be evident in reported 
data, particularly in emerging career areas, and to describe skill needs across 
industries. Gather employer input through informal discussions, surveys and/or focus 
groups. 

• To learn whether students who have completed your programs are succeeding in the 
workforce, conduct graduate follow-up survey results. 
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2C. Questions for consideration when crafting the response (ACTE) 
• Am I starting new programs? 

• To what extent are my programs aligned with secondary and post-secondary 
education? 

• Do my programs incorporate relevant academic, technical and employability skills at 
every learner level? 

• How are students being offered dual enrollment credit? 
Do students in the Perkins Programs of Study have multiple entry and exit points? 

 
 
2D. Recruitment, Retention, and Training 

Describe the recruitment, retention and training of CTE Faculty, career and academic 
counselors, and those working with students of special populations. 

Perkins V Section 134(c)(2)(D): A description of how the eligible recipient will improve 
recruitment, retention, and training of career and technical education teachers, faculty, 
specialized instructional support personnel, paraprofessionals, and career guidance and 
academic counselors, including individuals in groups underrepresented in such professions. 

Perkins V requires the college to assess and develop plans to improve the quality of the faculty 
and staff through recruitment, retention and professional development, with particular 
attention paid to diversity in the profession. This includes all types of diversity, e.g. race, 
ethnicity, gender, age, and members of other groups traditionally under-represented in CTE 
and higher education. 

Begin the response with a brief description of the demographics of the college’s faculty and 
staff compared to the student body and the service delivery area. Graphs, charts or tables are 
recommended for presenting any data. Analyze the data in terms of how closely employee 
demographics reflect the student body and local communities, and what the college can do to 
address any disparities that may impact student success. This will help the college identify 
needs related to improving recruitment, retention, and professional development for its faculty 
and staff. 

Ground the remainder of the description of the college’s recruitment, retention and training 
activities in state and/or local policies and relevant terms defined in Perkins V, particularly the 
definition of “professional development,” which emphasizes the sustainability, relevance and 
quality of these experiences. The discussion should include relevant data and internal and 
external stakeholder feedback regarding these activities, as appropriate. The evaluation should 
also focus on how the college can improve these processes. 

Colleges will prepare a narrative on the current process for the recruitment and hiring of such 
personnel (including individuals underrepresented in such professions) as described in the law. 
The narrative should further describe efforts to retain these employees through ongoing 
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initiatives to engage, support, and recognize them. The narrative should also describe 
professional development (training) that is more than one day in duration for such personnel. 
Colleges should include the Faculty Development Institute and the general topics for internal 
and external professional development opportunities. Group professional development 
opportunities by topic or purpose rather than listing individual conferences or events, e.g. 
“professional development regarding serving special populations,” “professional development 
regarding pedagogy”, and so on. If necessary, seek information regarding recruitment and 
hiring from the college’s Human Resources Officer, but note that the response should focus on 
general processes and guiding philosophies, not on specific procedures or documentation.  

In the PGMS PLANAR form, colleges will use Table 2D-5 “Identified Needs” to enter their needs 
related to these activities over the period covered by this PLANAR, including needs related to 
making improvements in these activities, with a rationale for each need. (Reminder: do not 
mention funding or costs associated with any of the needs). 

 
2D. Questions for consideration when crafting the response (ACTE) 
• How diverse is my staff? Does it reflect the demographic makeup of the student 

body? 

• What processes are in place to recruit and induct new faculty and staff? Are these 
processes efficient and effective, especially for faculty coming from industry? 

• Are all the faculty teaching my programs adequately credentialed? 

• Do I offer regular, substantive professional development opportunities? 

• What professional development offerings are most highly rated by participating 
staff? 

• What do faculty report as needs and preferences for professional development, 
benefits and supports?  

• In what subject areas do I need to develop or recruit more faculty? 

 
 
2E. Progress Towards Implementation of Equal Access 

Describe the institution’s progress towards the implementation of equal access (equity) for all 
students. 

Perkins V Section 134(c)(2)(E): A description of progress toward implementation of equal 
access to high-quality career and technical education courses and programs of study for all 
students, including— 

(i)  strategies to overcome barriers that result in lower rates of access to, or performance 
gaps in, the courses and programs for special populations; 

(ii) providing programs that are designed to enable special populations to meet the local 
levels of performance; and 
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(iii) providing activities to prepare special populations for high-skill, high-wage, or in-
demand industry sectors or occupations in competitive, integrated settings that will lead 
to self-sufficiency. 

Perkins V requires colleges to evaluate progress in providing equal access for all students, 
including members of special populations, to CTE programs and Perkins Programs of Study, 
particularly those programs leading to strong positive outcomes, and in providing CTE in a way 
that maximizes success for special populations. In this context, “access” refers to students’ 
ability to enter and successfully complete their chosen programs, which begins with initial 
outreach and enrollment assistance, continues through supporting services and activities while 
the students are enrolled, and culminates in career development and job-hunting guidance. 
Ensuring equal access includes, but is not limited to, ensuring non-discrimination for all 
students. 

First, colleges should evaluate the progress towards ensuring equal access to programs and 
services for ALL students, including those enrolled in dual enrollment initiatives. Special 
attention should be paid to equal access for members of special populations. Support the 
evaluation with performance data analysis and feedback from internal and external 
stakeholders, as appropriate.  

Second, identify root causes for the lack of access to high-quality CTE for ALL students, including 
special populations.  Colleges should also investigate whether or not there is a need for staff to 
support special populations, accommodations, and/or a special populations Lending Library. 

The evaluation should then move on to the progress for members of special populations by 
addressing each of the subsections (i) through (iii) of the law. Include findings from 
improvement plans and data and feedback analysis concerning special populations to inform 
each of these subsections: 

(i) Strategies to overcome barriers for all students, including special populations. Base 
the strategies on the previously mentioned root causes. 

(ii) Provide programs/services that enable special populations to meet local performance 
expectations. Describe promising practices, activities and services to support 
performance expectations for special populations. Colleges may use the results of the 
student performance data for special populations discussed above to describe these 
activities and services. 

(iii) Provide activities to prepare special populations for high-skill, high-wage, or in-
demand industry sectors (occupational programs) leading to self-sufficiency. Describe 
how the local recipient of funds will provide activities to prepare members of special 
populations to pursue high-skill, high-wage or in-demand occupations. 

 

The definitions for high-skill, high-wage, and in-demand industry sectors and occupations can 
be found in Appendix B. 
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In the PGMS PLANAR form, colleges will use Table 2E-6 “Identified Needs” to enter their needs 
over the period covered by this PLANAR related to these activities, with a rationale for each 
need.  

 
2E. Questions for consideration when crafting the response (ACTE) 
• How are you improving equity and access to CTE programs for all students and 

special populations? 

• Which population groups are underrepresented in your CTE programs overall, and in 
particular program areas? Overrepresented? 

• Are there additional enrollment discrepancies related to high-wage, high-skill 
occupations? 

• What barriers currently exist that prevent special population groups from accessing 
your programs? 

• How are special population groups performing in your programs? 

• What accommodations, modifications and supportive services do you currently 
provide to ensure the success of special population groups? Which ones are most 
effective? Which ones are underutilized? 

• What additional accommodations, modifications and supportive services would help 
ensure access and equity for all students within your programs? 

 
 
Section 3: Sustainability and Continued Consultation 

Perkins V Section 134(c)(2)(e) 
(e) CONTINUED CONSULTATION.—An eligible recipient receiving financial assistance under this 

part shall consult with stakeholders described in subsection (d) on an ongoing basis, as 
determined by the eligible agency. This may include consultation in order to – 

(1) provide input on annual updates to the comprehensive needs assessment required 
under the subsection (c )(1)(B) 

(2) ensure programs of study are 

A) responsive to community employment needs; 

(B) aligned with employment priorities in the State, regional, tribal, or local economy 
identified by employers and the entities described in subsection (d), which may include 
in-demand industry sectors or occupations identified by the local workforce 
development board; 

(C) informed by labor market information, including information provided under section 
15(e)(2)(C) of the Wagner- Peyser Act (29 U.S.C. 491–2(e)(2)(C)); 
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(D) designed to meet current, intermediate, or long-term labor market projections; and 

(E) allow employer input, including input from industry or sector partnerships in the 
local area, where applicable, into the development and implementation of programs of 
study to ensure such programs of study align with skills required by local employment 
opportunities, including activities such as the identification of relevant standards, 
curriculum, industry-recognized credentials, and current technology and equipment 

(3) identify and encourage opportunities for work-based learning; and 

(4) ensure funding under this part is used in a coordinated manner with other local 
resources. 

 

Describe how the participating stakeholders will continue to support the PLANAR by: 

i) providing updates to the PLANAR based on significant environmental changes and 
performance outcomes; 

ii) describing how CTE programs and Perkins Programs of Study are– 

• responsive to community needs; 

• aligned with employment priorities in the service area; 

• informed by labor market information including that from local Labor 
Departments; 

• designed to meet current, intermediate, or long term labor market projections; 
and 

• developed and implemented with input from business and industry sector 
partners (Advisory Committees); 

iii) identifying and encouraging work-based learning opportunities (e.g. co-operative 
and apprenticeship); and 

iv) ensuring Perkins allocated funding is coordinated with other local resources, which 
includes WIOA funding, at minimum. 

 

Reminder: all interactions with stakeholders must be documented for review during future 
internal control reviews for Perkins. 

• The documentation must clearly show that: 

1) The college consulted a minimum of two representatives from each of the 
required stakeholder categories outlined in Perkins V Section 134(d). The college 
must document the stakeholders that actually provided feedback, not just those 
that were invited to. 
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2) The college collected feedback from all the required categories of stakeholders. In 
the case of anonymous feedback, it must still be possible to determine which 
stakeholder categories the respondents represented.  

3) The college used the feedback in developing the PLANAR. All the feedback 
mentioned in the PLANAR document should be identifiable in the college’s 
stakeholder documentation. 

• The documentation must be after-the-fact, meaning that it must provide evidence of 
what has occurred, and not just what the college intended. For example, a calendar of 
planned stakeholder meetings is not sufficient by itself; the documentation must also 
show which of the meetings actually occurred. Similarly, a blank survey questionnaire is 
not sufficient by itself; the college must provide the survey results. 
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Appendix A: Size, Scope and Quality 

Perkins V Section 134(c)(2)(B)(i) 

 

 

TCSG’s definition of size, scope and quality is as follows: 

 

Size 

• College has credit CTE programs in at least 6 of the 16 federal career clusters. 

 

Scope 

• CTE programs have a minimum of 6 credit hours. 

• CTE programs lead to a postsecondary credential. 

 

Quality 

• College maintains Southern Association of Colleges and Schools Commission on 
Colleges (SACSCOC) accreditation. 

• CTE programs are approved by the State Board of the Technical College System of 
Georgia. 

• CTE programs maintain local advisory committees. 
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Appendix B: High-Skill, High-Wage, and In-Demand Occupations 

 

 

Perkins V includes several references to High-skill, High-wage, or In-demand occupations. 

Each state has been encouraged to develop their own definition of High-skill and High-wage 
occupations. Below are the definitions currently being used by the Technical College System 
of Georgia: 

• high-skill occupations:  occupations that require a minimum education level that is more 
than a traditional high school diploma (credentials include technical certificates, 
industry-recognized credentials, postsecondary non-degree awards, associates, 
bachelors, masters, doctoral and professional degrees OR occupations that provide a 
moderate or long-term on the job training model.  

• high-wage occupations: occupations that have an average hourly rate equal to or 
greater than the average hourly rate of all occupations as reported by the Occupational 
Employment and Wage Statistics (OEWS), a program within USDOL Bureau of Labor 
Statistics.  

• high-demand occupations: occupations that have a positive growth trajectory with 
available job openings and are in an industry sector that has a substantial current or 
potential impact (including through jobs that lead to economic self-sufficiency and 
opportunities for advancement) on the state, regional, or local economy, as appropriate, 
and that contributes to the growth or stability of other supporting businesses, or the 
growth of other industry sectors.  

 

The term “in-demand industry sector or occupation” means – 

• an industry sector that has a substantial current or potential impact (including through 
jobs that lead to economic self-sufficiency and opportunities for advancement) on the 
State, regional, or local economy, as appropriate, and that contributes to the growth or 
stability of other supporting businesses, or the growth of other industry sectors; or 

• an occupation that currently has or is projected to have a number of positions (including 
positions that lead to economic self-sufficiency and opportunities for advancement) in 
an industry sector so as to have a significant impact on the State, regional, or local 
economy, as appropriate. 

 



23 | P a g e  

Appendix C: Perkins V Core Indicators 

 

P1 Placement 

The percentage of CTE concentrators who, during the second quarter after program completion, remain enrolled 
in postsecondary education, are in advanced training, military service, or a service program that receives 
assistance under title I of the National and Community Service Act of 1990 (42 U.S.C. 12511 et seq.), are 
volunteers as described in section 5(a) of the Peace Corps Act (22 U.S.C. 2504(a)), or are placed or retained in 
employment. 

 

Numerator:  Unduplicated count of those from denominator who were placed in continued postsecondary 
education, employment, or Peace Corps, or other such programs. 

Denominator:  Unduplicated count of concentrators* who completed a program in the previous year and are 
available for employment. 

 
*Where a concentrator is a credit, occupational student with 12 credit hours in their history, 
or who have completed a program that is less than 12 hours. 

 

P2 Graduation 

The percentage of CTE concentrators who receive a recognized postsecondary credential during participation or 
within 1 year of program completion. 

 

Numerator:  Unduplicated count from denominator who received a recognized postsecondary credential. 
Denominator:  Unduplicated count of concentrators who either completed or left a program in the previous 

fiscal year. 
 

 

P3 Non-traditional Concentration 

The percentage of CTE concentrators in career and technical education programs and Perkins Programs of Study 
that lead to non-traditional fields [for their gender]. 

 

Numerator:  Unduplicated count from denominator who are of under-represented gender. 
Denominator:  Unduplicated count of concentrators enrolled in non-traditional programs and Perkins 

Programs of Study. 
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Appendix D: Programs, Perkins Programs of Study, and Career Pathways 

 
These are three separate concepts that may overlap, but are not synonymous. “Programs of study” (which TCSG 
calls “Perkins Programs of Study”) and “career pathways” are specifically defined in the Perkins V law, but 
“programs” is not.  
 
Program: a generic term referring to any grouping or sequence of courses that lead to a postsecondary credential. 
It can be very broad (e.g. Allied Health programs) or occupationally specific (e.g. Pharmacy Assistant program). 
 
Perkins Program of Study: a planned sequence of courses that meets all of the requirements listed in Perkins V 
Section 3(41) (see page 12) and is approved by TCSG Grants Management as a Perkins Program of Study. An 
example of a Perkins Program of Study template that illustrates all the required elements is found on the next 2 
pages. Note that this is an example only and some of the details may not be current. 

PROGRAM OF STUDY.—The term ‘program of study’ means a coordinated, nonduplicative sequence of academic 
and technical content at the secondary and postsecondary level that— 

(A) incorporates challenging State academic standards, including those adopted by a State under section 
1111(b)(1) of the Elementary and Secondary Education Act of 1965; 

(B) addresses both academic and technical knowledge and skills, including employability skills; 
(C) is aligned with the needs of industries in the economy of the State, region, Tribal community, or local area; 
(D) progresses in specificity (beginning with all aspects of an industry or career cluster and leading to more 

occupation-specific instruction); 
(E) has multiple entry and exit points that incorporate credentialing; and 
(F) culminates in the attainment of a recognized postsecondary credential. 

 

Career Pathway: defined in WIOA, it goes beyond prescribed education courses by providing additional workforce 
training and wrap-around services such as academic and career counseling (WIOA Section 3(7). 

CAREER PATHWAY.—The term ‘‘career pathway’’ means a combination of rigorous and high-quality education, 
training, and other services that— 

(A) aligns with the skill needs of industries in the economy of the State or regional economy involved; 
(B) prepares an individual to be successful in any of a full range of secondary or postsecondary education 

options, including apprenticeships registered under the Act of August 16, 1937 (29 U.S.C. 50 et seq.): 
(C) includes counseling to support an individual in achieving the individual’s education and career goals; 
(D) includes, as appropriate, education offered concurrently with and in the same context as workforce 

preparation activities and training for a specific occupation or occupational cluster; 
(E) organizes education, training, and other services to meet the particular needs of an individual in a manner 

that accelerates the educational and career advancement of the individual to the extent practicable; 
(F) enables an individual to attain a secondary school diploma or its recognized equivalent, and at least 1 

recognized postsecondary credential; and 
(G) helps an individual enter or advance within a specific occupation or occupational cluster.  

 
 
NOTE: 

• Pay attention to whether the needs assessment or Local Application section is asking about programs, 
Perkins Programs of Study, or in some cases, both programs and Perkins Programs of Study. Make sure the 
response addresses the correct concept. 
 

 

https://legcounsel.house.gov/Comps/Carl%20D.%20Perkins%20Career%20And%20Technical%20Education%20Act%20Of%202006(not-in-effect).pdf
https://legcounsel.house.gov/Comps/Carl%20D.%20Perkins%20Career%20And%20Technical%20Education%20Act%20Of%202006(not-in-effect).pdf
https://community.lincs.ed.gov/document/workforce-innovation-and-opportunity-act-career-pathways-definition
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Perkins Program of Study: Practical Nursing (*example only; may not be up to date) 
This Perkins Program of Study may serve as a graduation guide for the next four plus years, along with other career planning and educational materials.  Courses listed in this model 
may include recommended coursework and should be individualized to students educational and career goals.  Each graduation plan needs to meet minimum high school 
graduation requirements. Dual Enrollment courses can be high school academic and/or career technical education dual enrollment courses. 

 Secondary: Healthcare Science: Therapeutic Services-Patient Care 

En
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Dual 
Enrollment 

Opportunities 
TCC 

 T
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Postsecondary 

Course/Grade Ninth Tenth Eleventh Twelfth Diploma  

En
tr

an
ce

 o
r E

xi
t P

oi
nt

 

Bachelor 
of Science 

English 9th grade Lit/ 
Composition 

10th grade Lit/ 
Composition  

American Lit/ 
Composition World Lit/ Composition 

Nurse Aide CN21 
TCC 
 
-ALHS 1040 
Introduction to 
Healthcare 
-ALHS 1060 Diet & 
Nutrition 
-ALHS 1090 
Medical 
Terminology 
-NAST 1100 Nurse 
Aid Fundamentals  
 
Patient Care 
Assistant PC21 
-ALHS 1011 
Structure and 
Function of the 
Human Body 
-Comp 1000 Intro to 
Computer 

#ENGL 1010: Fundamentals of English I 
#COMP 1000: Intro to Computers 
#MATH 1012: Foundations of Mathematics 
#ALHS 1011: Structure and Function of the Human 
Body 
# PSYCH 1010: Basic Psychology 
 
#PNSG 2010: Intro to Pharmacology 
#PNSG 2030: Nursing Fundamentals 
#PNSG 2035: Nursing Fundamentals Clinical 
#PNSG 2210: Med-Surg. Nursing I 
#PNSG 2220: Med-Surg. Nursing II 
#PNSG 1120: Med-Surg. Nursing III 
#PNSG 2310: Med-Surg. Nursing Clinical I 
#PNSG 2320: Med-Surg. Nursing Clinical II 
#PNSG 2330: Med-Surg. Nursing Clinical III 
#PNSG 2240: Med-Surg. Nursing IV 
#PNSG 2340: Med-Surg. Nursing Clinical IV 
#PNSG 2410: Nursing Leadership 
#PNSG 2415: Nursing Leadership Clinical 
#PNSG 2250: Maternity Nursing 
#PNSG 2255: Maternity Nursing Clinical I 

The University 
System of 

Georgia offers 
students’ higher 

education 
options at 30 
institutions 

throughout the 
state, providing 
a wide range of 

academic 
programming 

including 
certificates 

and associate, 
baccalaureate, 

masters, 
doctoral and 
professional 

degrees. 
https://apps.usg
.edu/ords/f?p=1

18:1:0:::::  

Mathematics Coordinate Algebra Analytic Geometry Advanced Algebra/ 
Algebra II Pre-calculus  

Science Physical Science Biology Chemistry Physics 
Social 

Studies Psychology World History US History Government (½ unit) 
Economics  (½ unit) 

Pathway 
Completer  

Introduction to 
Healthcare Science 

Essentials Of 
Healthcare 

Patient Care 
Fundamentals 

Work-Based Learning, 
Youth Apprenticeship, or 
Capstone Project  

Industry Recognized Credential 
(Pathway Completer) Visit the End of Pathway Assessment Page (see note below) 

Required 
and/or 

Selective 
Electives 

 

Health & Personal 
Fitness (can be taken 
in grades 9-12) 

Fine Arts course AP Computer 
Science Principles AP Computer Science 

World Languages 
2 units required for admissions to Georgia 
University System Colleges/Universities 
For a listing of World Languages courses offered 
at your high school, please contact your advisor, 
counselor, or curriculum handbook. 

Other Electives 
For a listing of other elective courses 
offered at your high school, please check 
with your advisor, counselor, or curriculum 
handbook. 

NOTE: Students have many options to ENTER and EXIT from their academic studies into the workforce. When a student graduates from high school, the student is eligible to choose one 
of many ENTRANCE POINT options: 1. Enroll in either a 2- or 4-year post-secondary program; 2. Enroll in a registered apprenticeship program or the military; or 3. Enter the workforce 
using technical skills learned in high school. When a student finishes a 2- or 4-year degree program, the student may choose to EXIT and 1. Enroll in a registered apprenticeship program or 
the military; 2. Enroll in a university professional graduate degree program; or 3. Enter the workforce using technical skills learned.  

Healthcare Science Career Pathway Completers Dual Enrollment - Industry Credentialing for High School Students 
Upon completion of sequenced courses in the Healthcare Science Career Pathway or Dual Enrollment Opportunities courses, students are eligible to complete Industry-Recognized student 
credential for fulfillment of End of Pathway Assessment. Secondary students completing the Healthcare Science pathway or Dual Enrollment courses will be able to sit for National Industry 
Credentialed assessment offered on-line from NOCTI, MTA, and Sun Java. Once the student earns a credential, the student will receive recognition for completion and use this credential in 
conjunction with their job or continuing training. For specific assessment information, refer to: http://bit.ly/GAInfoTech   

  

https://apps.usg.edu/ords/f?p=118:1:0
https://apps.usg.edu/ords/f?p=118:1:0
https://apps.usg.edu/ords/f?p=118:1:0
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/CTAE/Pages/CTAE-Georgia-Assessments.aspx
http://bit.ly/GAInfoTech
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Sample High Demand Careers in Georgia 

Occupation Specialties Level of Education Needed Georgia Average 
Salary 2014 – 2024 Employment Outlook 

Certified Nursing Assistant Some Postsecondary courses $47,165 High Demand, High Skill 
Registered Nurse Associate’s Degree $35,566 High Demand, High Skill 
Meeting, Convention & Event Planners Bachelor’s Degree $48,989 High Demand, High Skill 

C
ar
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tu
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tie
s Career-Related 

Education Activities 
 
 Career Awareness 
 Career Exploration 
 Instructional 

Related 
 Connecting 
 Work-Based 

Learning 
• Employability 

Skills 
• Cooperative Ed. 
• Internship 
• Youth 

Apprenticeship 

Postsecondary  
Options: 

 
• 4-Year Universities 
• 2-Year Colleges 
• Technical Colleges 
• State Registered 

Apprenticeships 
• Special Purpose 

Schools 
• On-the-Job Training 
• Military 

Earning Postsecondary Credits While in High 
School 
A vital way to get ahead and realize you can pass 
college courses is by earning postsecondary 
credits as a high school student. Georgia offers a 
dual credit program entitled Dual Enrollment. You 
need to talk with your parents, school counselor, 
or advisor about the proper courses to take each 
year in high school and dual credit.  
Students completing the course work in this Plan, 
will have earned/completed DE courses, Industry 
Credential, and Technical Certificate of Credit 
(TCC) and/or Associates of Applied Science 
Degree. 

Postsecondary Transition 

• Students who will continue their education in a Perkins Program of Study at one of the University System 
of Georgia institutions should prepare to take the ACT or SAT for admissions. Tests for admissions may 
vary from institution to institution. Contact the selected institution for specific testing information. Additional 
admissions information can be found at Staying On Course. 
(www.usg.edu/student_affairs/documents/Staying_on_Course.pdf ) 

• Students who will continue their education in a Perkins Program of Study at one of the Technical College 
System of Georgia institutions should prepare to take the COMPASS test for admissions. 

• Students who will continue their education and training in the US Military should take the ASVAB 
assessment. 

• Students should utilize electronic college and career databases to select the most appropriate 
postsecondary opportunities to match their selected career field, including registered apprenticeships. 

• Georgia’s dual‐credit programs have been combined into one program entitled Dual Enrollment, in which 
high school students may earn their high school course credits while taking college courses. 

Related Pathway Occupations Other Related Occupations 
*Certified Nursing Assistants 
*Licensed Practical Nurses 
*Registered Nurses 
*Specialized Nursing 
*Athletic Trainers 
*Home Health Aides 
*Anesthesiologist Assistants 

*Medical Assistants 
*Occupational Therapist/Assistants 
*Physical Therapist 
*Physician’s Assistants 
*Recreation Therapists 
*Respiratory Therapists 
*Surgical Technician 

 

Healthcare Science Pathway Description 
Students that successfully complete the Essentials of Healthcare course will 
also earn credit for the Science course Anatomy/ Physiology as an 
embedded credit. The grade earned in Essentials will be the same grade for 
Anatomy/Physiology. Careers in the Therapeutic Services pathway are 
focused primarily on changing the health status of the patient over time. 
Health professionals in this pathway work directly with patients and may 
provide care, treatment, counseling and health education information. 
National labor market information indicates that eight out of the top twenty 
fastest‐growing occupations are in the Health Science industry. (OOH) Based 
on an aging population and a retiring workforce, the demand for health care 
workers will remain high through 2020. As roles of careers in Therapeutic 
Services change, professionals in this pathway will find increased 
opportunities to work independently. Additionally, an increasing number of 
career opportunities are becoming available outside of the traditional 
hospital setting. Educational levels vary from occupation to occupation. 
Most Health Science occupations require additional education after high 
school and require that potential employees acquire the appropriate 
certification and/or licensing. Workers in the Health Science industry must 
have a solid background in math, science, communications, and technical 
skills, be knowledgeable in their subject area, have the ability to 
communicate with others, and inspire trust and confidence. Occupations in 
the Health Sciences represent the largest and fastest growing industry in the 
United States employing over 10 million workers in more than 200 careers. 
Those considering a nursing career should have a strong desire to help 
others, a genuine concern for the welfare of patients and clients, and an 
ability to deal with people of diverse backgrounds in stressful situations. 
Rapid job growth is expected in hospital outpatient facilities such as same 
day surgery, rehabilitations, and chemotherapy. Growth is also expected in 
nursing care facilities and in-home health care. Registered nurses with a 
bachelor’s degree will have better job prospects in supervisory and 
managerial positions than those with either an associate’s degree or a 
diploma. The pay scale will increase as students specialize to nurse 
practitioner, nurse anesthetist and clinical nurse specialist. 

http://www.usg.edu/student_affairs/documents/Staying_on_Course.pdf
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