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BOARD OF REGENTS OF THE
UNIVERSITY SYSTEM OF GEORGIA

TECHNICAL COLLEGE
SYSTEM OF GEORGIA

November 30, 2018
The Honorable Governor Nathan Deal
State Capitol
Atlanta, Georgia 30034
Re: Submission of Campus Plan Updates for Complete College Georgia
Dear Governor Deal:
We are pleased to submit these 48 campus-level plans in support of Complete College Georgia. The University
System and TCSG have worked diligently to facilitate the implementation of the campus plans submitted during the
past several years. These enclosed updates are a reflection of the work at the institutional level to increase access
and graduation for all learners.
As you are aware, Georgia’s future is dependent on a highly educated citizenry and the opportunities that only
public institutions can provide. The goals you set for Complete College Georgia have placed our state on a path to
lead this change, rather than simply respond to it. This work is reinforced by our partnership efforts with K-12, the
independent colleges, business community, and national organizations including Complete College America.
As we continue to strengthen our understanding of the state’s workforce needs, we will focus on those high impact
strategies that will help us achieve our goal of increasing college completion by 2025. Thank you for your
leadership and support of this critical work.

Sincerely,

Steve Wrigley
Chancellor, USG
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Matt Arthur
Commissioner, TCSG
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Albany Technical College
I. Overview
According to the following reports, the internal Economic Development Program Report filed to TCSG ( EDOR)
and the GALIS Report #AE095 FY 2018, and #DC181 Campus Snapshot, Albany Technical College (ATC), a
unit of the Technical College System of Georgia (TCSG), serves nearly 3,500 students annually in credit
programs and a total of 1,842 students in non-credit programs (Continuing Ed, Non-Credit and Adult Education)
to operationalize its mission to, “prepare individuals to meet the dynamic and evolving workforce needs…”
During AY 2018, 65.1% of the population served were females while 34.9% were males. Further, the ethnic
demographics of the student population were as follows: 77.4% African American, 18.9% Anglo (White), 1.6%
Hispanic, and 2.1% Other (#DC181 Campus Snapshot).
In its 6th year of participation, Albany Technical College (ATC) continues to realize success and opportunities
relative to promoting and supporting student learning and achievement which is the fundamental foundation of
ATC’s vision, mission, values and goals. In addition to ATC’s primary goal of “ensuring student learning and
achievement,” ATC’s SEAL values were also reflected in the institution’s work during AY 2018. ATC values
Student-Centered Culture, Excellence – Academic and Institutional, Accountability and Life-Long Learning as
evidenced by ATC’s cumulative performance for meeting the goal of increasing the number of graduates
reflected a total of 14,408 cumulative goal performance credentials earned that represents 149% above the goal
of AY 2018 goal to date of 9,756 credentials from 2008 to 2018 (CCG-MEB0332).
Reflected in the 2018 Complete College Georgia (CCG) Progress Report are numerous strategies ATC planned
to embark upon to address the goals such as degree production and transform remediation. The 2018 CCG
Progress Report includes a brief description of the current status relative to the respective activity and an
analysis of data reviewed to determine the status. As a continuing Achieving the Dream (AtD) institution and as
a CCG participant, ATC persists in committing to data-informed decision-making at both the macro and the
micro levels. The Progress Report is organized based on the two aforementioned goals: degree production
and transform remediation. Within the narrative for degree production, the impact of the following activities is
addressed: mini-mester, Georgia Military College (GMC), Commodore Conyers College and Career Academy
(4C Academy). Within the narrative for transform remediation, the impact of the following activities are
addressed: Academic Achievement Center, Accuplacer Scores & Blended Learning.

II. Goals
Degree Production
Performance Metric: CCA Metric 1 Degree Production- Outcome 1
ATC utilizes RY 2018 CCG (#MEB0332, #MEB 0331), various AY 2018 KMS (#TEC0265, TES0263, #DC 306,
# MEB0198, #TEC0141, #TEC0141, #TEC1848) and internal data reports to measure the College’s success in
increasing the number of graduates.
Strategies & Interventions
ATC’s performance in cumulative degree production is impressive overall with a 149% performance above the
AY 2018 goal of 9756 credentials earned by 2018 (CCG-MEB0332). One of the activities that ATC has
engaged in during AY 2018 is the continuation of the mini-mester C term. The C term was a strategy that has
been implemented for many years with the College. It was designed to assist students in completing courses in
7.5 weeks rather than in a 15-week semester term. Doing so might allow students to complete a program of
study in a shorter period of time. The mini-mester included a cohort of beginning students from fall 2015 that
totaled 820 students. Of the 820 students, within this cohort, ATC utilized local BANNER data (201612
Beginning Student Cohort) to data match graduation dates with the appropriate credentials of each student
within this cohort that graduated with the same major in which the student first enrolled. The sample group
analyzed from this cohort equals 198 and considers both full-time and part-time students combined. Of the
graduates, two groups were analyzed: students who did not take any C-term from fall 2015 to summer 2017
(115 graduates) – and students who took courses during at least one C-term within the same time frame
(83graduates). The data indicates that 95% of the graduates who never took a C-term course graduated within
the anticipated timeframe: recognized by the TCSG for technical certificates is two months, diplomas twenty-four
months and associate degrees thirty-six months. The data further indicates that 96% of the graduates who were
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enrolled in at least one C-term graduated within their anticipated timeframe (based on their appropriated
credential). The outcome of this data suggests that the C-term does not greatly affect the proportion of students
who graduated within their anticipated timeframe over students who do not take C-term courses. However, the
College may opt to conduct further studies utilizing additional variables to determine if the results are similar.
ATC also analyzed RY 2018 CCG Outcome Metric 4: Time and Credits to Degree. This data utilized a larger
graduate sample size as it accounts for additional variables including but may not be limited to students who
change majors, transfer students, stop out and readmit students. Based on the CCG report, the time to degree
is calculated by the number of months starting with the first day of the first term the student enrolled as a nonHigh School student at the college through the last day of the student’s graduate term. Based on the CCG data
represented in the table below, the data suggests that C-term does not in fact shorten the time period to
completion once additional factors are introduced into the sample size. In fact, ATC realized an increase in the
time to degree for all graduates from AY 2014 to AY 2015.
Table 1: CCA Outcome Metric 4: Time and Credits to Degree
Academic
Year

Credential

Full-Time
Graduates

Average
Years to
Completion

Part-Time
Graduates

Average
Years to
Completion

2015

Certificate/Diploma

1,832

3.6

1,842

4.0

Associate Degree

746

4.5

638

5.1

Certificate/Diploma

1,886

2.2

1,941

2.5

Associate Degree

787

2.8

736

3.0

2014

It appears that within a controlled environment utilizing beginning students who continued taking courses
consistently through graduation and graduated with the same major as the student began in, the C-term option
may have aided students in keeping up with pace of graduation with students who did not take any C-term
courses. However, the data suggest that C-term does not afford a larger portion of students, once the additional
above-mentioned factors are introduced, to graduate within a specified timeframe over those who did not take
any C-term courses. This may be influenced by the fact that historically students would take either full- term
courses of 15 weeks or C- term courses of 7.5weeks as C-term begins at the midway point of the 15-week term
and runs in parallel with it. The majority of students who opt to utilize C-term are beginning students. To address
this obstacle, as of Summer 2018, ATC allowed students who were taking full term 15-week courses to also
register and take C- term course. Additionally, ATC will implement two mini-mesters within one semester
beginning Fall 2019. This strategy will allow students to take and finish courses within a 7.5-week period and
then begin a new 7.5 week mini-mester within the same semester verses having the C-term run in parallel with
the full 15-week semester. This strategy will allow students to move further along within their program in
sequential order as they would have finished any prerequisites in the previous eight week mini-mester. ‘
While it appears that the current C-term strategy may not aid in shortening the time for degree completion it
does appear to influence the actual number of students who graduate. This is evidenced by the smaller sample
size analyzed where those students taking at least one C-term earned a credential at the proportional rate as
those students who did not take C-term. Students who elected to take C-term represented 41% of the
graduating cohort of this sample. It is also evidenced by the CCG RY 2018 Outcome Metric 1: Degree
Production where ATC realized a 20.7% increase of Academic Year 2015 graduates (9,098) over Fiscal Year
2010 Graduates (7,539). For AY 2018 graduates, students who took at least one C-term term represented 35%
of the graduation cohort (unduplicated 2484). Thus, the C-term strategy allows students who did not or could not
begin taking courses at the beginning of the term to still graduate with their 15-week term counterparts which
has allowed the College to see an increase in the overall number of graduates.
Other strategies ATC implemented or continued during AY 18 to increase the number of successful graduates
as evidenced by the receipt of a certificate, a diploma or a degree, include Pathway agreement with the Georgia
Military Academy (GMC) and an integral partnership with the Commodore Conyers College and Career
Academy (4C Academy).
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Albany Technical College began its partnership with the Georgia Military College February 2016. The GMC
officially moved onto ATC’s campus and began offering classes January 2018. Currently, Georgia Military
College Albany has begun the 2018 Fall 1 term and has a total of 13 Albany Technical College AAS graduates
who are taking classes for the 2018 Fall 1 term with an additional three students who are scheduled to start in
October 2018. Following the 2019 Spring term, the first BAS student from Albany Technical College is
scheduled to finish the requirements to earn a Bachelor of Applied Science (BAS) degree.
In addition to the above strategies, ATC entered into a collaboration with the Commodore Conyers College and
Career (4C) Academy whose major goal is to provide a supportive environment for which high school students
can earn both high school and college credits simultaneously. The school began admitting students for
Academic Year 2016-2017 and affords high school students that have tested diploma or program ready take
college courses. The Academy also helps to prepare students who have not tested diploma or degree ready.
ATC anticipates that this partnership with the 4C will help increase college degree production of high school
dual enrolled students and provide skilled workers for the workforce. ATC compared graduation data of high
school students prior to the opening of 4C and those after. Cognos TEC shows that for AY 2017, after the
opening of 4C, of the 248 high school students with a graduation date of 2017, 8 were awarded an Associate’s
Degree, 7 were awarded Diploma Degrees and 127 were awarded Technical certificates (TEC1848). This far
outweighs the data taken from AY 2015, prior to the opening of 4C, of the 114 high school students with the
graduation date of AY 2015, 2 earned Diplomas and 2 earned Technical Certificates of completion by the end of
their high school graduation date (Local Banner Script).
In addition to the numerous Pathway agreements ATC shares with colleges and universities that offer bachelor
level degrees and higher, another resource that ATC utilizes to improve degree production is the Academic
Achievement Center (AAC). The AAC is designed to provide peer mentoring and academic tutoring services for
the purpose of assisting students in progressing through an academic program of study. Students are eligible to
request support and assistance based on their own volition and faculty are encourage to refer students for
services based on an early alert system that further substantiates the intrusive advising model implemented at
ATC. Missed assignments, late arrivals and absenteeism within the first 5 – 10 days of a semester are a few of
the types of alerts that faculty identify for the referrals. The early alert intervention is designed to ultimately
improve the degree production rate for ATC.
Resources Needed
ATC will continue to utilize data analysis and tracking to monitor the progress of students as they matriculate
through college. Additionally, to further substantiate the partnership with the Georgia Military College and other
colleges with which ATC is engaged for pathway agreements, ATC is working toward setting aside applicable
fiscal resources for a Pathway Agreement Transition Specialist position. As reflected in the Next Steps section,
the Transition Specialist will coordinate the seamless transition of ATC graduates to their respective Pathway
institution of choice to complete a bachelor level degree. The position will also have the responsibility of
following up with ATC graduates to ascertain the status of progress and completion at the Pathway institution.
Obstacles Encountered
The 4CA/dual enrollment program has allowed for a seamless transition between high school and college for
high school students. While it is an ideal plan, there are moments when students fall behind for many reasons.
At times, students are not prepared for the rigor of college courses or lack a full understanding of the discipline
needed to be successful. Given such, ATC has worked tirelessly to provide them with resources and give them
a solid support system. This team of individuals often consists of our Vice President of Student Affairs, High
School Coordinator, Dean of General Core, Instructor(s), and High School Counselor. The team meets
whenever a student is in jeopardy of failing or shows signs of distress while taking ATC courses. Such
intervention has proven most helpful for dual enrolled students.
To date, ATC has not realized any major obstacles with implementing and executing the partnership between
GMC and ATC.

Transform Remediation
Performance Metrics – CCA Progress Metric2a: Success in Remedial Education
ATC utilizes KMS #DC241 Progress Metric 2a, #LB175, Grades First, Early Alert and internal data reports to
measure the College’s success in transforming remediation.
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Strategies & Interventions
ATC utilizes its blended model in place of the standard corequisite model. This model was designed to place
students who test within a provisional score range of the required score for diploma and degree courses in credit
bearing courses. Students are to be registered and placed within 500 level courses for Math and English with
embedded remediation. ATC continually monitors the pass-rate of blended learning students compared to the
general population each term. The Blended Learning model has been one of ATC’s most successful
interventions, however after analyzing pass-rates of blended learning students from the past academic year, the
College realized that there was a drop in the pass-rates of blended learning students as compared to the
general population. Table 2 shows the pass analysis for AY 2018.
Table 2: Pass Status Analysis of Students Registered for Blended Learning
Pass Status Analysis of Students Registered for Blended Learning
201812

Pass

Fail

Withdraw

General Math

N=527

58%

26%

16%

Blended Math

N=74

55%

26%

19%

General English

N= 694

70%

20%

10%

Blended English

N=50

44%

34%

22%

Pass

Fail

Withdraw

201814
General Math

N=413

53%

24%

22%

Blended Math

N=41

49%

29%

22%

General English

N=377

63%

21%

16%

Blended English

N=43

53%

30%

16%

General Math

N=318

59%

27%

14%

Blended Math

N=56

59%

32%

9%

General English

N=290

63%

21%

16%

Blended English

N=36

61%

25%

14%

201816

In efforts to determine the root cause for the decline in pass-rates for blended learning students, the College
upon further investigation, discovered the severely underprepared (students that did not score at a provisional
level) as well as underprepared students (students that scored within provisional range) were being placed in
both regular and blended learning courses. Students who were defined as severely underprepared by their
latest Accuplacer Score fell below the provisional range of the appropriate test for the course being taken.
Students who were defined as underprepared by their latest Accuplacer Score fell within provisional range of the
appropriate test. This change was made to assist severely underprepared students in matriculating into their
program courses and persisting through to graduation. The College analyzed the pass-fail rates of both
categories of students by courses. Upon analyzation of the severely underprepared and underprepared
students, it is determined that severely under prepared students do not perform as well as those students who
do score at provisional level. The table below represents the pass-fail rates of this population. While we believe
blended learning is still a successful intervention for students needing remediation, the efforts made to enhance
the model proved to be unsuccessful. At this time, the college will return to the original blended learning
parameters and procedures and troubleshoot ways to assist severely underprepared students toward
graduation.
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Table 3: Pass Status Analysis of Underprepared Students based on Accuplacer Test Scores
Pass Status Analysis of Severely Underprepared Students based on Accuplacer Test Scores
201812 (Fall 2017)
MATH 1012
Pass

Pass

16.7%

Pass

Fail

36.4%

Fail

66.7%

Fail

Withdraw

18.2%

Withdraw

16.7%

Withdraw

N=

50.0%

6

0.0%
N=

4

40%

Pass

50%

Pass

Fail

20%

Fail

50%

Fail

33.3%

Withdraw

40%

Withdraw

Withdraw

16.7%

Pass

5
100%

Pass
Fail

Withdraw

0%

Withdraw

83%

Fail

16.7%

Withdraw

66.7%

8

0%

0%
N=

Pass

50%

2
33%

0%

Pass

0%
N=

Fail
N=
ENGL 1101

11

50%

Pass

N=
ENGL 1010

201816 (Summer 2018)

45.5%

N=
MATH 1111

201814 (Spring 2018)

N=
Pass

50%

Fail

50%

Withdraw

3
50%

6

0%
N=

2

Pass

40%
60%

Fail

33.3%

Fail

Withdraw

16.7%

Withdraw

0%

N=
6
N=
18
N=
5
Pass Status Analysis of Underprepared (Provisional Range) Students based on Accuplacer
Test Scores
201812 (Fall 2017)
201814 (Spring 2018)
201816 (Summer 2018)
MATH 1012

Pass

75.0%

Pass

46.7%

Pass

66.7%

Fail

16.7%

Fail

33.3%

Fail

33.3%

8.3%

Withdraw

20.0%

Withdraw

0.0%

Withdraw
N=
MATH 1111

12

N=

15

N=

9

Pass

47.4%

Pass

41.0%

Pass

Fail

33.3%

Fail

23.1%

Fail

25.5%

Withdraw

19.3%

Withdraw

35.9%

Withdraw

8.5%

N=

57

N=

39

66%

N=

47

Pass Status Analysis of Underprepared (Provisional Range) Students based on Accuplacer
Test Scores
ENGL 1010

Pass

61.2%

Pass

50.0%

Pass

61.9%

Fail

26.5%

Fail

50.0%

Fail

23.8%

Withdraw

12.2%

Withdraw

Withdraw

14.3%

N=
ENGL 1101

49

0%
N=

2

N=

21

Pass

80.6%

Pass

66.7%

Pass

56.3%

Fail

16.1%

Fail

33.3%

Fail

18.8%

Withdraw

25.0%

Withdraw

3.2%
N=

31

Withdraw

0.0%
N=

3

N=

16

ATC also analyzed the retention rates of students registered for blended learning courses. The College
discovered that 72% of the 106 unduplicated students who were registered for blended learning Fall 2017 were

Albany Technical College | 12

retained to Spring 2018 and 52% of the total 75 unduplicated students registered for Spring 2018 were retained
to Summer 2018.
As previously stated, the Blended Learning model was designed to aid students who scored within a certain
range to take credit bearing courses while still receiving the appropriate remediation necessary to complete the
course successfully. However, ATC realized the following obstacles with the Blended Learning model:


Severely underprepared students are being placed in both blended learning and regular courses.



Underprepared (provisional students) are being placed in both blended learning and regular courses.



Students who score at diploma or degree level are being placed in both blended and regular courses.

Because of this, ATC realizes that the blended learning data may not represent the complete picture of how
blended learning students have performed due to the discrepancies in registration of classes. To offset this, the
College will streamline registration to prevent severely underprepared students from entering blended learning
courses. In order to accomplish such, the College will ensure that advisors are aware and accurately
implementing procedures to register underprepared students in blended learning courses.
ATC also analyzed the retention rates of severely underprepared and underprepared students. The College
discovered, through a review of local data available on BANNER, that 82% of the total 178 provisional beginning
students who tested below or at provisional level were retained to Spring 2018 and 66% of Spring’s provisional
beginning students (164) who tested below or at provisional level were retained to Summer 2018. Data was
analyzed to follow the progression status for underprepared students. For Fall 2017 of the 178 underprepared
students, 121 (68%) were in good academic standing and the average GPA is 2.09. 14 of these students
received a credential. For Spring 2018 of the 164 underprepared students, 101 (58%) were in good standing
with an average GPA of 1.9. 13 of these students received credentials. For Summer 2018 of the 99 beginning
provisional students, 72 (73%) were in good academic standing with an average GPA of 2.3. 16 students
received credentials. These statistics were also extracted from a review of data available on BANNER.
The Academic Achievement Center (AAC) is another strategy that the College uses to aid with the success of
underprepared students. ATC analyzed Accuplacer test results of students referred to the AAC and retested.
The results are shown in Table 4 below.
Table 4: Analysis of Test Results after visiting the AAC.
Term

Subject Referred

Total Referred that
Retested

Total Passed After
Tutoring
Number
%

Fall 2017

Algebra

64

61

95%

N=149 Duplicated

Arithmetic

13

8

62%

Reading

29

25

86%

Sentence Skills

8

8

100%

Spring 2018

Algebra

18

11

61%

N=84 Duplicated

Arithmetic

6

5

83%

Reading

22

22

100%

Sentence Skills

21

21

100%

Summer 2018

Algebra

10

8

80%

N=63 Duplicated

Arithmetic

14

12

86%

Reading

18

18

100%

Sentence Skills

12

11

92%

The Accuplacer scores of students receiving remediation from the Academic Achievement Center has proven to
be extremely successful as indicated by the data. The Academic Achievement Center will continue to provide
tutoring for students seeking to meet the required placement scores for college entrance.
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Resources Needed
ATC aims to improve the aforementioned strategies by better utilizing existing resources to better ascertain
data. The College is implementing and expanding the usage of the Accudemia student sign-in system in the
Academic Achievement Center to ensure that the Center is accurately capturing all students and potential
students that the Center serves. The Academic Achievement Center will begin using this tracking system to
keep better record of the students who visit the AAC and their result. Accudemia will allow the College to
produce reports and monitor the progress of students and potential students who frequent the Academic
Achievement Center.
Obstacles
Obstacles surrounding this strategy centers on staffing during daytime hours and tracking students. The
Academic Achievement Center is currently short staffed. As such, the center has limited hours to help students,
particularly high school students, during the day time hours. Resources needed to continue the efforts within
AAC include sufficient number of available and qualified instructional aides in the area of mathematics who can
provide tutorial services during day hours for the growing high school dual enrolled population. Additionally, the
Center may employ a satisfaction survey to students who have received services from the AAC to determine
any additional resources that may be needed and lastly the College is investing in supplementary online tutorial
resources to make available for potential and current students.

III. Student Success and Implementation Team
The Student Success Implementation Team (Table 5) provides overall leadership and guidance for the college’s
student learning and achievement initiatives; lending support to faculty and staff as interventions are executed.
Data findings are shared interdepartmentally along vertical and horizontal axes as well as during weekly senior
staff team meetings. Daily a comprehensive report identifying the College’s status with CCG metrics is shared
with the president who, in turn, shares with senior leadership and those primarily responsible for enrollment
management. All faculty and staff receive daily statistical reports relative to enrollment of new and returning
students and students participating in dual enrollment programs and Ability to Benefit (AtB). ATC also shares
appropriate data with its Advisory Board Members and community partners. The table below lists the student
success implementation team with representation from the college’s senior staff, the Admissions Department,
and the Office of Institutional Effectiveness. Dr. Kim Lee serves as the team’s point of contact.
Table 5: Student Success Implementation Team

Dr. Anthony O. Parker

President

Role (Point of
Contact or Member)
Overall leadership

Dr. Kim Lee

VP for Institutional
Effectiveness

Member/Point of
Contact/Co-chair

klee@albanytech.edu

Dr. Emmett Griswold

VP for Academic
Affairs

Member

egriswold@albanytech.edu

Ms. Linda Coston

VP for Adult Education

Member

lcoston@albanytech.edu

Ms. Angela Davis

Grants Coordinator

Member

adavis@albanytech.edu

Mr. Bobby Ellis

Executive Director of
Public Relations

Member

bellis@albanytech.edu

Ms. Barbara Brown

VP for Student Affairs

Member

bbrown@albanytech.edu

Ms. Judy Jimmerson

Associate VP for
Career Services

Member/Co-chair

Jjimmerson@albanytech.edu

Ms. Lorraine
Alexander

Special Assistant to
President

Member

lalexander@albanytech.edu

Ms. Kathy Skates

VP for Administration

Member

kskates@albanytech.edu

Ms. Sarah Spurlin

Administrative
Coordinator for IE

Member

sspurlin@albanytech.edu

Full Name

Title/Position
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Email Address
aparker@albanytech.edu

Full Name

Title/Position

Role (Point of
Contact or Member)

Email Address

Mr. Matt Trice

VP for Center for
Business Solutions

Member

mtrice@albanytech.edu

Ms. Daa’iyah Salaam

Research Analyst

Member

dsalaam@albanytech.edu

Mr. Bruce Hopkins

Executive Director for
Information Technology

Member

bhopkins@albanytech.edu

IV. Conclusion
With the preliminary data, C-term may not have been as successful in helping students to graduate at a faster
rate, C-term has been successful in increasing the number of graduates overall for the College. As previously
stated, students who took at least one C-term for the 201612 Beginning Student Cohort represented 41% of the
graduates. For AY 2018, students who took at least one C-term section represented 35% of the total graduates
and by Outcome Metric 1: Degree Production where ATC realized a 20.7% increase of Academic Year 2015
graduates (9,098) over Fiscal Year 2010 Graduates (7,539) 20162 Beginning Student Cohort Local Report,
#DC241 Outcome Metric). Another successful strategy for the College for increasing graduates was the
partnership with 4C Academy. After analyzing high school graduate data prior to the opening of 4C and
afterwards, the College has seen a significance increase of graduates who obtain a college credential by the
time the students graduate high school. The College believes that this number will continue to increase as more
high school students begin to take advantage of the dual enrolled opportunities within a controlled environment.
As stated previously, Albany Technical College has determined the weaknesses of the blended learning model
and the College has begun taking steps to offset the discrepancies within the model. The College has
implemented a plan to go back to the original model and process for students scoring for blended learning
courses. As such, students are being properly advised at the time of registration. Additionally, overwriting
privileges have been limited to the Registrar’s office only. This will help streamline the process of registration
and ensure that students who score at provisional level are being placed appropriately.
The Academic Achievement Center remediation and tutoring of incoming students has been identified as the
College’s most successful strategy in transforming remediation. The data indicates a high pass rate of those
students who opt to receive the tutoring services after being referred.

V. Next Steps
Albany Technical College will continue to focus on enhancing blended learning by improving current strategies
to better utilize existing resources by acquiring new resources that will result in better data attainment and
increased attractiveness to the college. To accomplish this, the College is implementing the usage of the
Accudemia student sign-in system in the Academic Achievement Center to ensure that the Center is accurately
capturing all students and potential students that the Center serves. The Academic Achievement Center will
begin using this tracking system to keep better record of the students who visit the AAC and their result.
Accudemia will allow the College to produce reports and monitor the progress of students and potential students
who frequent the Academic Achievement Center.
The College plans to increase pathway enrollment of Albany Technical College graduates into Georgia Military
College. Albany Technical College is considering employing a Student Transition Specialist whose primary
duties would be to ensure the smooth transition of ATC students to GMC and other four years
colleges/universities with whom Albany Technical College has signed articulation agreements with. Currently,
the College has thirteen pathways that provide a variety of options for students to continue their education.
ATC plans to increase the number of full-time students enrolled at ATC in at least 12 credit hours per semester
by converting a majority of courses offered during a 7.5-week term beginning Fall 2019. The objective of this
strategy is to keep students on track to completion by designing the course schedule in a way that will allow
students to complete at least 12 credit hours per semester. This approach will allow students to remain on track
for graduation and to enter the workforce in a timely manner or continue their educational endeavors at a 4-year
university.
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The College also plans to sustain the relationship with the 4C Academy and continue to grow the dual enrolled
population. Since Fall 2016 (380 students), the College has increased this population by 69.7% (Fall 2018-645
students). The College is implementing outreach efforts to help with this effort. The College will employ Saturday
campus tours once a month to expose upcoming high school students of the programs offered on campus.
Additionally, the College will host Parent Information Sessions and attend Career Days within the high schools.
Furthermore, the College will host Employer outreach sessions whose aim is not only to increase enrollment but
to encourage students to persist and complete through the end of their academic program.
Lastly, the College is implementing two new endeavors. High school students with a 2.0 GPA will no longer be
required to take the Accuplacer entrance exam test to enter specific certificate programs. This effort is aimed at
removing the testing score requirement barrier and increasing the opportunity for students to enter college. The
College will monitor these students to determine the success of students entering the College based on their
high school GPA and transitioning into diploma or degree programs through completion. In addition to this
change, potential students who obtain at least a 165 GED score for English and Math will no longer be required
to take the Accuplacer entrance exam. These students may enter diploma and degree programs from the
beginning and will be monitored for their success.
Resources Required
Resources required to implement the aforementioned proposed next steps include sufficient fiscal resources to
expand marketing efforts and sufficient resources to support additional faculty and staff positions, contingent
upon increased revenue resulting from an increase in enrollment. Another required resource involves current
faculty and staff offering volunteer hours to conduct the strategic campus tours during the weekend
(Saturdays). In addition to the volunteer hours, ATC will further promote alternative scheduling for faculty and
staff who participate in the campus tours on Saturdays. Further, ATC will strongly encourage faculty and staff to
promote the program opportunities and benefits as they relate to program enrollment to the underserved, underemployed and un-skilled applicants.
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Athens Technical College
I. Overview
Mission Statement
Athens Technical College’s mission statement “Athens Technical College, a unit of the Technical College System
of Georgia, provides educational programs and services through traditional and distance education methods to
foster lifelong learning, facilitate workplace success, and promote economic development”.
Student Profile
In AY 2018, Athens Technical Colleges unduplicated enrollment totaled 6,138, increasing from 5,762
unduplicated students from the year prior. This represented a total increase of 376 students or 6.53%. In
comparison, student enrollment system wide increased from 134,630 in AY 2017 to 137,208 students in AY
2018. This represented a total system wide increase of 2,578 students or 1.91%. Athens Technical College has
experienced an overall increase in student enrollment for the 2017 and 2018 academic years. [See TCSG Data
Center Report, Score Card: Enrollment, MES0005, Report Year 2017, AY 2017 & AY 2018].
Of the students enrolled at the college during the 2018 academic year, 37% were male (2,274) and 63% female
(3,864). [See TCSG Data Center Report, Score Card: Enrollment, MES0005 Report Year 2017, AY 2018].
The race and ethnicity information for AY 2018 is found in the table below.
Table 1
Race and Ethnicity
American Indian

Number of
Students for AY
2018
11

0.2%

Total
Percentage
for AY 2017
0.1%

Percent Change
from AY 2017 to
AY 2018
+0.1%

Total Percentage
for AY 2018

Asian

125

2.5%

2.5%

No change

Black

1,340

21.8%

21.7%

-0.01%

466

7.6%

7.5%

+0.1%

3,848

62.7%

62.5%

+0.2%

Two or More Races

31

0.5%

0.4%

+0.1%

Hawaiian

10

0.2%

0.1%

+.01%-

Unknown

280

4.6%

5.1%

-0.5%

Hispanic
White

Of the students enrolled at the college in AY 2018, 25% of the students attended full-time and the remaining
75% attended classes part-time. 38.9% of students enrolled took at least one online course. Of the students
enrolled, 42.4% were receiving the HOPE Grant or Scholarship and 43.9% of all students were receiving Pell.
[See TCSG Data Center Report, Score Card: Enrollment, MES0005 Report Year 2017, AY 2018].

II. Goals: Degree Production and Transform Remediation
Degree Production
Athens Technical College utilized three performance metrics to assess degree production. These included the
Degree Production Goal Tracker (MED0332), the Complete College Georgia 2018 Report (DC241_CCA_All
Metrics College Report), and the Performance Goals and Benchmarks report (MEB0198).
Based on the CCA Outcome Metric 1 (Degree Production), Athens Technical College exhibited a 47% increase
in graduates between the 2010 fiscal year and the academic year 2015 graduates. Details noting the most
significant changes in degree production among varying demographics are described in table 2.
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Table 2 Completion by Varying Demographics
Student Population

FY 2010 Graduates

AY 2015 Graduates

Percent increase

Hispanic

6

8

33.3%

Black, non-Hispanic

29

69

137.9%

White, non-Hispanic

155

219

41.3%

9

12

33.3%

Male

147

198

34.7%

Female

68

118

73.5%

Directly from HS (17-19 years old)

33

66

100%

Age 25 and Over

115

145

26.1%

Other (20-24 years old)

67

105

56.7%

Received Pell Grant (at Any Time)

68

201

195.6%

Took Remedial Courses (at Any
Time

38

78

105.3%

Unknown

In addition, a comparison of student completion by full-time and part-time status was assessed. It was noted that
13.9% of full time students graduated within 2 years, from their initial fall term and 18.3% of full time students
graduated within 3 years, from their initial fall term. When assessing part-time students, 6.2% of students
graduated within 2 years from their initial fall term and 10.6% graduated within 3 years from their initial fall term.
[See TCSG Data Center Report DC#241 Report Year 2017, AY 2018].
Associate degree program completion was also examined for full time and part-time students. 9% of students
enrolled full time in an associate degree program completed their credential within 2 years, from their initial fall
enrollment 17.9% completed within 3 years of their initial fall semester. Students enrolled part-time in associate
degree level programs required a minimum of 3 years within their first fall term for completion with a completion
rate of 5.4% at the 3 year mark. [See TCSG Data Center Report DC#241 Report Year 2017, AY 2018].
Degree production for all students increased by 47% between FY 2010 graduates and AY2015 graduates. This
included significant gains among students enrolled in certificate and diploma programs at least one year but less
than 2 years, specifically in Hispanic populations (50%) and among those students whose identified race was
unknown (185.7%). Students enrolled in certificate and diploma programs of at least 2 years but less than
4years exhibited a 40% increase in degree production between FY 2010 and AY 2015, with significant gains
observed from among the, Black (33.3%) and White, non-Hispanic (53.3%) populations. In addition, the degree
production of males enrolled in certificate and diploma programs of at least 2 years but less than 4years,
exhibited a 440% increase in degree production within the same time frame. Lastly, degree production rates of
students enrolled in associate degree programs increased by 14.1% between FY 2010 and AY 2015. [See
TCSG Data Center Report DC#241 Report Year 2017, AY 2018].
Strategies Implemented
Athens Technical College utilized the TEAMS alert system to target student persistence, which will in turn result
in increased degree production. This system is designed to allow faculty to refer students who may be struggling
in class academically or in other areas of their life. The TEAMS alerts, submitted prior to the midterm, provide
opportunities for the college’s support staff to intervene through on- and off-campus supports to assist students
in successfully completing their course/s. Information related to student outcomes for those referred through the
TEAMS system is found in Table 3.
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Table 3 TEAMS Data
Semester
Fall 2016
Spring
2017
Summer
2017
Fall 2017

Number of Alerts Received
419 (Unduplicated)
587 (number of alerts worked)
348 (Unduplicated)
452 (number of alerts worked)
133 (Unduplicated)
165 (number of alerts worked)
559 (Unduplicated)
700 (number of alerts worked)

Percentage of
Students Enrolling
the Next Term

Percentage of
Students Earning a
Grade of C or Higher

Response
Rate of
Students

53%

26%

81%

28%

30%

38%

59%

37%

58%

52%

37%

50%

In addition, TEAMS reports have been utilized by college staff to examine trends at both the college and system
level. Updates to the TEAMS system have made the submission of alerts more user friendly for faculty,
including the ability to submit alerts from their course roster. Lastly, the college has integrated text messaging to
assist with student response. These strategies have significantly contributed to the college’s overall degree
production.
Resources Allocated
The TEAMS alert system required related to staffing within the Office of Advisement and Retention, faculty time
and support from the college’s Information Technology Division.
Obstacles Encountered
The primary obstacle encountered through the TEAMS early alert system this year, was devising efficient and
effective ways to engage students in the process to increase student response rates. Staff have attempted to
overcome this obstacle by implementing text messaging as a means to engage students, in addition to reaching
out to students by phone, email, and classroom visits.

Transform Remediation
Athens Technical College utilized local data, TCSG’s Achieving the Dream (ATD) metric one for cohort year
2015 and 2016, as well as the college’s Complete College Georgia 2018 report to assess student success in
remedial courses. ATD metric one measured the number of students who successfully complete remedial or
developmental instruction courses within two years. This report indicated that in 2015, 1,088 students enrolled in
remedial coursework and of those, 369 students enrolled in remedial math courses, while 105 enrolled in
remedial English. 37% of students enrolled in remedial math successfully completed the course within two
years. 49% of students enrolled in remedial English successfully completed the course within two years. [See
TCSG Data, Planning, & Research; Report #ATD, Sep 26, 2018 and TCSG Data Center Report DC#241 Report
Year 2017, AY 2018].
The college’s performance as indicated on the CCA progress metric one examined student enrollment in
remedial courses. The following table outlines students who enrolled in remedial coursework in their first year.
Table 4 First time Entry Enrolling in Remedial Courses
First Time Entry
909

Math Only
216

23.8%

English Only
75

8.3%

Both Math & English
179

19.7%

Total Remedial
470

51.7%

Of the 990 students enrolled in remedial coursework, 470 completed their recourses within two years of entry
into the college. Of these, 216 enrolled in remedial math courses, 75 in remedial English courses, and 179 in
both math and English remedial courses completed their courses within the given time frame. Of the 216, 106
(49.1%) students completed the remedial math courses, 34 (45.3%) completed the remedial English courses,
and 79 (44.1%) completed both math and English courses. This resulted in a total of 219 students completing
their remedial coursework within two years of entry. In comparison to the previous year (2017), it was noted that
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that the percentage of students successfully completing remedial coursework improved by 1.1 percentage
points.
Lastly, local data was examined to assess student completion within the college’s co-requisite model. This data
revealed that overall completion rates for students enrolled in both a remedial English course and a degree level
course, increased by 5% between AY 2015 and AY 2016. Students enrolled in both a remedial reading course
and college level social science course increased from 30% to 80% between the spring of 2015 and the spring
of 2017. Students enrolled in a remedial math course along with a college level math course noted an increase
in completion rates between spring 2016 and spring 2017 totaling 36 percentage points.
Strategies Implemented
In effort to increase course completion in remedial courses, the college continued utilizing the co-requisite model
which included pairing remedial English courses with college level English courses, remedial read courses with
college level social science courses, and remedial math courses with college level math courses.
Table 5 Legend of Courses
Remedial
English Course

College Level
English Course

Remedial
Reading
Course

College Level
Social Science
Course

Remedial
Math Course

College Level
Math Course

ENGL 0099

ENGL 1101

READ 0099

ARTS 1101

MATH 0098 or
MATH 0099

MATH 1101

In addition, the college continues to encourage students requiring both MATH 0098 and MATH 0099 to take
MATH 0997, so that they may simultaneously complete their remedial math requirements. This along with
instituting a paradigm shift in recognizing that all students may not need or be required to take College Algebra,
the college encouraged students to enroll in MATH 1101 (Math Modeling) This course emphasizes functions
using real-world applications as models. The skills gained in this course provide students with a mathematical
foundations to be successful in their chosen field.
The college’s Writing Center has been expanded to provide more support to students enrolled in remedial
coursework. The Center is staffed by qualified faculty to assist students in all areas of writing.
Resources Allocated
Resources utilized through the co-requisite model include faculty time and effort in the ongoing evaluation and
improvement of the model. In addition, training remains necessary so that academic advisors are aware of the
option and can informed students effectively. The addition and expansion of the college’s writing center requires
faculty time and classroom space.
Obstacles Encountered
The primary obstacle encountered with the co-requisite model and the math paradigm shift has been to educate
and inform students of the options effectively so that more students may participate and improve their success
in the course. Faculty continue to train and educate staff and faculty advisors about these options.
First Semester Redesign
In 2014, Athens Technical College piloted the First Semester Seminar course (FSSE). This course was
designed to introduce first-time students to the campus resources and academic skills necessary to achieve
their educational and career goals. In 2018, the college continued its goal of ensuring that the course was of
benefit to the student and aided in student completion. As such, the course has experienced a significant
curricular redesign, resulting in a decrease of total assignments, a modified end of term portfolio, and a
traditional final exam. Institutional data collected within the Division of General Education from fall 2017,
revealed that student completion of the course increased from 65% to 77% after the curricular changes
established through the colleges re-design. In addition, comparisons of 3-year average persistence rates from
fall to fall extracted in fall 2016, note an overall increase in student persistence of 5% among students enrolling
in FSSE versus that of students prior to the incorporation of the FSSE course. Similarly, students who
completed the FSSE course exhibited improved 3-year fall to fall persistence rates (FSSE Completers 62%
versus Non-completers 29%) in comparison to those who did not. [Institutional data, Athens Technical College,
Division of General Education, AY 2017].

Athens Technical College | 21

Resources Allocated
In order to redesign the FSSE curriculum, a team of faculty committed their time to assess, evaluate, amend,
and record student performance, course completion, and student persistence. This project required substantial
time and effort. In addition, professional development was offered to educate and inform the campus community
on the changes and outcomes of students participating in the course.
Obstacles Encountered
The primary obstacle in implementing and executing the FSSE redesign was the substantial time and
commitment required from faculty and staff.
Student Success Certificate
Athens Technical College instituted the Student Success Certificate in the institution’s SACSCOC Quality
Enhancement Plan (QEP). The Student Success Certificate is a professional development series aimed at
equipping all full-time faculty and staff in engaging students to improve student outcomes. The first model is
aimed at assisting faculty and staff in understanding the goals of FSSE as it relates to student success in the
three areas of enhancing learning opportunities for students, advanced student success through a focus on the
achievement of learning, and improving persistence and graduation. The certificate also included professional
development from among the institutions mandatory annual trainings and Module three involved understanding
metacognition and its role in serving students and empowering their success. Each of these modules required
participation in either face to face or online learning modules, culminating in an assessment. All full time faculty
and staff were required to and did complete the modules resulting in being awarded a certificate of completion.
Resources Allocated
The Student Success Certificate required the commitment of a formal committee involving participants across
campus to develop the course outcomes, curriculum, and delivery of the modules. In addition assistance was
required of the institution’s information technology staff and staff within the college’s human resources
department. The initiative required extensive time from among the committee, as well as all full-time faculty and
staff to complete the required modules.
Obstacles Encountered
The primary challenges associated with this initiative involved the time required from among all faculty and staff
to initiate, develop, and execute, and evaluate the performance on all three modules. All full-time faculty and
staff were required to complete the full certificate.

III. Student Success Implementation Team
Athens Technical College drives work in degree completion and transformation of remediation through the
college’s Achieving the Dream Core Team and Data Teams. The Data Teams works collaboratively to examine
data provided through the college’s Office of Institutional Effectiveness. As this data is examined, analysis of the
data is shared by the Data Team through the college’s online intranet and among the college’s Enrollment
Team.
Table 6
Name

Title

Role

Email Address

Dr. Andrea Daniel

President

Core Team Leader
(Point of Contact)

adaniel@athenstech.edu

Dr. Keli Fewox

Vice President for
Academic Affairs

Data Team Leader
(Point of Contact)

kfewox@athenstech.edu

Jennifer Benson

Vice President for Student
Affairs

Core Team Member

jbenson@athenstech.edu

James Price

Vice President for Career
Academies

Core Team Member

jprice@athenstech.edu
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Name

Title

Role

Email Address

Nick Chapman

Dean of Business and
Education

Core Team Member

nchapman@athenstech.edu

Glenn Henry

Dean of Life Sciences and
Public Safety

Core Team Member

ghenry@athenstech.edu

Dr. Jennifer Palmer

Dean of General
Education and Online
Learning

Core Team Member

jpalmer@athenstech.edu

Lenzy Reid

Executive Director,
Greene and Walton
Campuses

Core Team Member

lreid@athenstech.edu

Antoine Boynton

Executive Director of
Public Relations and
Institutional Advancement

Core Team Member

aboynton@athenstech.edu

Carol Stanley

Director of Library
Services

Core Team Member

cstanley@athenstech.edu

Amelia Mills

Director of Advisement
and Retention

Core Team Member

amills@athenstech.edu

Casie Bridges

Program Chair of
Business Administrative
Technology

Core Team Member

cbridges@athenstech.edu

Stuart Rolf

Program Chair of
Precision Machining and
Manufacturing Technology

Core Team Member

srolf@athenstech.edu

Nathan Loyd

Coordinator, FSSE

Core Team Member

nloyd@athenstech.edu

Geoff Barrow

Webmaster

Data Team Member

gbarrow@athenstech.edu

Dustin McDaniel

Executive Director of
Financial Aid

Data Team Member

dmcdaniel@athenstech.edu

Vidya Nahar

Instructor, Mathematics

Data Team Member

vnahar@athenstech.edu

Dr. Crystal Robinson

Instructor, Anatomy and
Physiology

Data Team Member

crobinson@athenstech.edu

Data Team

IV. Conclusion
In 2018, the college met its Complete College Georgia benchmarks in degree production. The utilization of the
TEAMS alerts resulted in 37 % of students referred, finishing their course with a grade of C or better, leading to
improved overall outcomes for students. In addition, the continued efforts in utilizing the remedial co-requisite
model and math paradigm shift improved students success rates within remedial coursework and that, when
coupled with TEAMS procedures and targeted advising practices, have led to improved students course and
program outcomes.
Athens Technical College’s use of the TEAMS system evolved in 2018 to address minor issues with the receipt
of appropriate referrals. Although the system was utilized across campus, there were still student’s being
identified that should have been referred in the system, but weren’t. As a result, students were dropping or not
passing courses, due to not being connected with the available on and off campus supports. To increase the
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number of TEAMS referrals, the college reworked the previously offered TEAMS training and delivered
professional development opportunities campus wide. In addition, the college’s retention coordinator worked
more closely with other departments on campus to assist in the identification of needed and available supports.
As training continued, TEAMS referrals increased and more students were provided access to needed supports
to assist them in completion of their courses and ultimately their programs.
Another issue addressed with utilizing the TEAMS system related to student engagement. Although referrals
increased, it was noted that student’s response to the Retention Coordinator’s attempts to contact them,
remained an issue. Upon receipt of the referral, the Retention Coordinator would reach out to the students via
phone and/or student email. Unfortunately, students did not always respond. To begin to mitigate this challenge,
the college implemented the use of texting software to connect with students. After the implementation, the
student’s response rate increased, improving student engagement.
Other initiatives utilized by the college to increase course completion in remedial coursework, was the use of the
co-requisite model, pairing remedial courses with degree level courses and a math paradigm shift. The use of
the co-requisite model, meaning that students who were required to take a remedial course, could take the
course along with a college level course. This model was involved remedial courses in English and
Mathematics. As this model evolved, student’s outcomes have improved. However, the primary obstacle faced
in utilizing this model is the recruitment of students who are both eligible and desire to utilize the model. Student
participation remains a challenge. To address this challenge information has been shared within the college’s
Enrollment team, which consists of faculty and staff across campus. In addition, information has been delivered
through faculty and staff professional developments and through the revision and implementation of a college
wide advising protocol. Even with these strategies, student participation remains a barrier that the college
continues to seek ways to address.
Athens Technical College has experienced a paradigm shift in the delivery of required math courses.
Recognizing that not all students may want or need College Algebra to be successful in their program of study
or chosen career path. Prior to this shift, college algebra was required in most associate level degree programs
and as such, became a barrier to many students seeking to complete their program of study. To address this,
leadership and math faculty worked to identify programs that did not necessarily need recognized skills in
college algebra and amend those programs to utilize MATH 1101 (Math Modeling) instead. The greatest
challenge experienced through the paradigm shift is communicating the option and its transferability to students
who may desire to further their education. Many students believe that in order to transfer their math credits, they
must take college algebra. To mitigate this challenge, as well as the challenges associated with the college’s corequisite model, targeted advising continues to be utilized, offering students individualized advising to inform
students of their options and subsequent outcomes associated with them if chosen.
The college has expanded the hours of availability of its faculty administered Writing Center. The center
provides students with one on one and small group supplemental teaching and assistance with college level
writing. Unfortunately, with the diverse student population the college serves, it remains a challenge to provide
these services, when student’s schedules allow their participation. To mitigate this, the center continues to work
with the college’s Academic Support Center to provide additional assistance through the day and evening, as
well as online. In addition, the college continues to seek out ways to inform and engage students in the available
supports.
The incorporation of the FSSE redesign resulted in improved course completion, as well as 3-year persistence
among those students who enrolled in the course. The greatest challenge in redesigning the course was the
substantial commitment of faculty and staff charged with initiating and executing the curriculum changes, as well
as the ongoing evaluation of student outcomes. To mitigate these challenges, faculty and staff afforded the time
that they needed to focus on the initiative. Evaluation of the redesign continues and further changes will be
research based to ensure the effectiveness of the course in relation to student persistence and subsequently
their completion.
Lastly, the institution implemented the Student Success Certificate to educate and inform all full time faculty and
staff in the purpose and delivery of the institution’s FSSE course, metacognition, and annual trainings
addressing various topics. All full time faculty and staff completed the certificate as indicated. The greatest
challenge in implementing the certificate was the extensive time commitment in the development,
implementation, execution, and evaluation of the certificate. This was mitigated by the development of a Student
Success Certificate committee to address the certificate content, delivery of the modules, and evaluation of the
components.
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V. Next Steps
In the coming year, the college intends to continue to increase student degree completion through increased
engagement of students referred through the TEAMS system, continued enhancement and student engagement
within the remedial co-requisite model, further student engagement and improved understanding of the
institution’s math paradigm shift, and increased student engagement of students in the services delivered
through the Writing Center and the Academic Support Center. Lastly, the college will continue to evaluate and
incorporate research based changes to the curriculum and delivery of the FSSE course to enhance student
persistence in the course and their program of study.
The primary resources needed execute each of these initiatives are similar, in that they involve the commitment
of faculty and staff time and efficient and effective use of technology. Knowledgeable faculty and staff will need
to allocate time to deliver effective professional developments addressing the TEAMS system, the remedial corequisite model, the math paradigm shift, the FSSE curriculum redesign, and the student success certificate. In
addition all faculty and staff will need to utilize work time for participation and execution of these initiatives as
outlined in the professional development.
Resources are also needed to engage students in responding to referrals through the TEAMS system, by
incorporating the continued use of texting software and enhanced use of the Blackboard. In additional faculty
and staff resources will be needed to execute individualized, intrusive advising to inform and educate students
on the availability of the co-requisite remedial model and the math paradigm shift, and availability of the writing
center and Academic Support Center. In addition, the college will need to continue its use of texting software,
resulting continued financial obligation.
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Atlanta Technical College
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Atlanta Technical College
I. Overview
Atlanta Technical College, a unit of the Technical College System of Georgia, provides lifelong educational
opportunities and experiences through academic and innovative career preparation, service learning, and multiple
program delivery modalities that lead to technical certificates, diplomas, and associate degrees and make student
development and success possible in a competitive global economy.
As per the Complete College Georgia 2018 Report (CCA Report Year 2017), Atlanta Technical College (ATC)
had an unduplicated headcount of 5,802 students during AY 2015. Overall, unduplicated headcount declined 12%
from the previous year (n=6,622). Compared to last year’s report, enrollment increased 13% for part-time
transfers, but it declined 22% for students classified as full-time, declined 13% for part-time students, and declined
11% for full-time transfers. Approximately 65% of the College’s enrollment was female and 35% was male.
Female enrollment increased 4% from the previous year. Slightly more than two-thirds (68%) of the College’s
enrollment was age 25 and over, 25% was between the ages of 20 and 24, and 6% was between the ages of 17
and 19. These percentages were not substantially different from the preceding year. During AY 2015, more than
90% (93%) of the students enrolled at ATC were Black, 2.4% were White, 2% were Hispanic, 1.3% were of two
or more races, and less than 1.5% were Asian, Native Hawaiian, American Indian/Alaskan Native, or of unknown
race. Slightly more than 79% (79.4%) received the Pell Grant at entry during AY 2015; this was a 3.2 percentage
point increase from the previous year (76.2%). More than one-fourth (26.4%) of ATC students took remedial
courses during AY 2015; this was a 4.8 percentage point drop from the prior year (31.4%). [See KMS Report,
Complete College Georgia 2018 Report (CCA Report Year 2017) DC #241, and KMS Report, Complete College
Georgia 2017 Report (CCA Report Year 2016) DC #241].
Broadly outlined, the demographic characteristics of Atlanta Technical College for the reporting period captured
by the Complete College Georgia 2018 Report were as follows:
 5,802 unduplicated students were enrolled (during AY 2015)
 65% of enrollment was female; 35% was male
 2/3 of enrollment was age 25 and over
 93% of students enrolled were Black
 79% of students received the Pell Grant upon entry
 26% of those enrolled took remedial courses

II. Goals
Atlanta Technical College’s AY 2018 Complete College Georgia goals included continuing the process of
increasing degree production and transforming remediation. An overview of the College’s goals, actual results,
and metrics used is provided in the table below (See Table 2.1). Strategies and interventions to address each
goal and performance metrics to measure goal attainment are discussed herein.
Table 2.1. 2018 Complete College Georgia (CCG) Progress Summary
Metric
Degree Production

Goal

Actual Result

To produce 750 CCG graduates in 2018.

ATC produced 1,231 CCG
graduates in 2018, exceeding
the target of 750.

To increase the graduation rate by 2.6%
over the previous CCG report year (from
a goal of 66.8% in 2017 to a stretch goal
of 69.3% in 2018).

In 2018, ATC’s CCG
graduation rate was 68.1%; it
missed the stretch goal of
69.3% by 1.2%.

Source: KMS Report, Benchmark
Summary 2017/2018,
MEB#0198)
Graduation Rate
Source: KMS Report, Benchmark
Summary 2017/2018,
MEB#0198)
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Metric
Transform Remediation

Goal

Actual Result

To develop and implement a new corequisite model grounded in a researchbased, best practices model similar to
that developed by Baltimore County
Community College.

The plan has been developed
and implemented.

Goal 1: Degree Production
The CCG goal each year is a 2.6% increase over the previous year, based on the TCSG’s system target of
85,064 additional graduates from 2009 to 2025.
Performance Metric: Complete College Georgia Outcome Metric 1: Degree Production
From 2012 – 2018, Atlanta Technical College exceeded the state CCG degree production goals (See KMS
Reports, Benchmark Summary, 2012/2013 – 2017/2018, MEB#0198). (See Table 2.2). In 2018, there were 1,231
total CCG graduates with the goal set at 750 (See KMS Report, Benchmark Summary 2017/2018, MEB#0198).
Table 2.2 Degree Production
Year

Goal

Actual

2012
2013
2014
2015

694
727
761
796

1,203
908
1,222
1,301

2016
834
1,361
2017
731
1,445
2018
750
1,231
(Source: KMS Reports, Benchmark Summary, 2012/2013 - 2017/2018, MEB#0198)

Performance Metric: Complete College Georgia Outcome Metric 2: Graduation Rates
In 2018, the College endeavored to increase its graduation rate by 2.6% over the previous year. However, it
missed its target by 1.2%. ATC’s graduation rate in 2017 was 69.4%; in 2018 it was 68.1% (See KMS Report,
Benchmark Summary 2017/2018, MEB#0198). As noted in Table 2.3, this was an unusual occurrence, because
from 2012 to 2017, graduation rates at the College had generally trended upward (except during AY 2014). (See
KMS Reports, Benchmark Summary, 2012/2013 - 2017/2018, MEB#0198).

Table 2.3 Graduation Rates
Year

Goal

Actual

2012
50%
52.2%
2013
51%
55.6%
2014
52%
55%
2015
54%
61.9%
2016
58%
65.2%
2017
66.8%
69.4%
2018
69.3%
68.1%
(Source: KMS Reports, Benchmark Summary, 2012/2013 - 2017/2018, MEB#0198)
Associated with the dip in the graduation rate was a decline in the number of credentials awarded. In 2018,
Atlanta Technical College graduated 595 fewer graduates than in 2017. As depicted in Table 2.4, Atlanta
Technical College has typically experienced increases in the number of total awards (certificates, diplomas, and
degrees), with a few anomalies in the general upward trend. However, beginning with AY 2017 the growth curve
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appeared to plateau, and in 2018 the number of total awards conferred declined by 20%. (See KMS Reports,
Graduates/Awards Conferred 2012-2018, TES/TEC# 0263)

Table 2.4 Awards Conferred
% of
Increase/Decrease
2010
1,058
476
95
1,629
Baseline Year
2011
1,243
745
176
2,164
32.8%
2012
1,641
583
160
2,384
10.1%
2013
1,057
602
147
1,806
-24.2%
2014
1,883
613
253
2,749
52.2%
2015
2,015
600
260
2,875
4.6%
2016
2,135
529
274
2,938
2.2%
2017
2,170
499
273
2,942
.14%
2018
1,721
379
247
2,347
-20.2%
(Source: KMS Reports, Graduates/Awards Conferred, 2012-2018, TES/TEC#0263)
Year

Certificates

Diplomas

Degrees

Total Awards

Strategies/Interventions
To address what appeared to be a “plateau-effect” in awards conferred, ATC expanded its plan to identify new
certificate programs and embed them in existing diploma and degree programs for AY 2018. Embedded technical
certificates of credit (TCCs) offer students the opportunity to obtain one or more credentials while matriculating
through a diploma or degree. The goal is to provide students with a credential that leads to employment as soon
as a particular skill-level is reached. This initiative was led by the Curriculum Coordinator, the Deans, and
department chairpersons. As a result of these efforts, nine certificates were approved and implemented in 2018.
Seven additional certificates are in the final approval process at SACSCOC, and we anticipate implementation
spring 2019. These programs are just getting implemented, so their full impact on graduation statistics is yet to
be determined.
Additionally, Atlanta Technical College developed, received approval, and implemented the Interdisciplinary
Studies Associate of Applied Science degree program so that students can customize a program of study
appropriate to their varied interests and goals. According to Economic Modeling Specialists International (EMSI),
employment of those with a background in Interdisciplinary studies is projected to grow 12% between 2016 and
2026. The Interdisciplinary Studies AAS degree also offers students an avenue by which to pursue diverse
educational paths that lead to four-year colleges and universities in the University System of Georgia.
Furthermore, Georgia State University, one of Atlanta Technical College's articulation partners, graduated
approximately 35% of its students from the Bachelor of Interdisciplinary Studies (BIS) in 2016. (See
https://nces.ed.gov/collegenavigator/?q=georgia+state&s=all&id=139940#enrolmt)
Resources
ATC used human resources to include the Curriculum Coordinator, academic deans, and program chairs from
each division to collaboratively review each program for potential embedded TCCs. The Curriculum Coordinator
will continue to collaborate with the deans and program chairs to identify additional programs eligible for fasttracking in 2019. Several of the TTCs were developed as part of the H1-B TechHire Grant, which sets asides
funds for marketing of the programs, so federal grant dollars were used in developing publicity materials to market
programs. Publicity materials are in various stages of production and are pending for these programs.
Obstacles
Turnover in deans and department chairpersons, delays related to hiring processes, and time to train new staff
and faculty in college processes and curriculum development procedures caused delays in implementation of
these new programs. Having a full complement of newly trained staff and faculty has overcome these obstacles.
The College’s Human Resources department has also implemented a new, Web-based job posting/application
processing system, which has helped to reduce delays in the hiring process and to better target postings to
appropriate pools of candidates.
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Goal 2: Transform Remediation
Performance Metric: CCG Progress Metric 2a: Success in Remedial Education
Using data from the CCG 2018 Report, the College examined the statistics for overall success in remediation and
found that the numbers of successful completions dropped from the previous year. For CCG report year 2017,
only 41% of all students taking remedial education succeeded within two years, a drop of 12.6% from the prior
year (53.6% successfully completed remedial education within two years for CCG report year 2016). [See KMS
Report, Complete College Georgia 2018 Report (CCA Report Year 2017) DC #241, and KMS Report, Complete
College Georgia 2017 Report (CCA Report Year 2016) DC #241].
In-house statistics from piloted, math co-requisite efforts in AY 2017 revealed improved completion rates but
higher attrition rates than for all learning support math classes (21% attrition vs. 15% attrition, respectively). Thus,
based on these data and only marginal success with prior co-requisite remediation efforts (since 2013), ATC set
a goal to completely redesign the remedial education model at the college.
Strategies/Interventions
As a result, the College’s Learning Support Task Force began meeting with more frequency in the fall of 2017
with the goal of scaling up remediation transformation and broadening the scope and design of the college’s
current remediation efforts. Consequently, in 2018, Atlanta Technical College set out to transform remediation
by discontinuing the emporium model and launching a more robust co-requisite model that combined a blend of
traditional lectures and Open Educational Resources (OER).
In an effort to study remediation best practices, members of the Learning Support Task Force attended the
TCSG Student Success Summit in the spring of 2018. At this four-day Summit, the team was presented with
ALP/AMP – Accelerated Learning Program/Accelerated Math Program – which is a form of mainstreaming
developed at the Community College Baltimore County. Essentially, ALP/AMP is a research-based corequisite
remediation model that places remedial students in the same general education gateway course as college level
students, while also providing a separate support course for the remedial students. The Atlanta Tech English
corequisite courses adhered closely to the ALP model. The Math corequisite courses created their own model
based on the distinct needs of Atlanta Technical College students.
As illustrated in Table 2.5, the College created institutionally developed learning support course numbers to be
paired with the existing credit-bearing gateway courses.

Table 2.5 Co-Requisite Pairs Fall 2018
English

Math

ENGL 0930 and ENGL 1010

MATH 0930 and MATH 1012

ENGL 0950 and ENGL 1101

MATH 0950 and MATH 1101 or 1111
MATH 0970 and MATH 1103 or MATH 1127

Integrated Reading and Writing
The Learning Support Task Force determined that an integrated reading and writing remedial course in two
levels would be pedagogically appropriate for the students of Atlanta Technical College. As Table 2.5 illustrates,
ENGL 0930 Integrated Reading and Writing I is paired with ENGL 1010, and ENGL 0950 Integrated Reading
and Writing II is paired with ENGL 1101. This approach develops proficiency in integrated and contextualized
reading and writing skills and strategies needed to be successful in the gateway English courses – ENGL 1101
and ENGL 1010. The integrated approach also facilitates better completion in one semester.
Stand-alone Learning Support Courses
The Learning Support Task Force also determined that there were various reasons to keep some stand-alone
Learning Support courses (ENGL 0090, READ 0090, and MATH 0097). First, there are several TCCs that do
not include a general education gateway course. However, those TCCs do require a “program ready”
placement test score. Therefore, when students fail to meet those TCC program requirements, a corequisite
course would not be appropriate. Hence, the stand-alone Learning Support course. Next, the college’s Math
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Accuplacer data indicated a large number of students testing below the corequisite cut score range yet testing
above the Fresh Start (Adult Education) test score range. Therefore, creating a Math 0097 course was
necessary.
Additionally, the Learning Support Task Force noticed that there were a high number of students who were
taking the Accuplacer with no prior preparation and who consequently earned low scores. Scores for this group
of students could frequently be raised by providing a review or brief period of tutoring. The Fresh Start
component of the redesign takes advantage of review resources available to students and the institution through
its Adult Education Program. Our Adult Education program has computerized software (Aztec) that is aligned
with Accuplacer, as well as classroom instruction for students who do not test as “college ready” on the
Accuplacer. For students seeking to enroll in for-credit programs and who have Accuplacer scores from 0-21 in
Math and/or 0-39 in English and Reading, refresher resources are offered to them through Adult Education.
These refresher resources are 40 hours of mandatory classroom instruction and post-instruction readiness
testing via Aztec. Students who make appropriate gains via refresher classroom instruction and post-testing are
allowed to obtain a retest ticket for Accuplacer. The Fresh Start component is a win-win for the institution and
students. It is free to students and the Adult Education program gets to count these students toward its
enrollment/service goals.
Open Education Resources (OER)
ATC incorporated the use of Open Educational Resources (OER) into the redesign of remedial Math. During
Fall 2017 the Math faculty met with Cengage (i.e., OpenStacks and WebAssign), who assisted the department
in designing digital course material that matched student learning outcomes for all its co-requisite courses. As a
result, the Math co-requisite courses have well-designed digital components that synch with traditional, face-toface instruction. The OER was piloted in Math during Spring 2018, and is now fully operational. Unfortunately,
the Cengage OER focuses on science and math only and is not useful for English or Reading. The English
faculty are currently investigating OER for English and Reading that was distributed by TCSG. It was distributed
just prior to the beginning of Fall 2018, so the faculty have not had time to review it for implementation this fall.
Resources
The Learning Support Task Force is a viable ongoing think tank, and it is made up of a cross-section of faculty
and staff. The College also uses a Learning Support Manual that it developed and continually updates, which is
a resource for faculty development. The Adult Education program is a viable and important resource for
transforming remediation at ATC. Open Educational Resources from a third-party have been used, and there are
plans to use OER created by TCSG.
Obstacles
One unexpected obstacle to full implementation of the model related to the retirement (in May 2018) of the
Associate Vice President for Adult Education. The Fresh Start component was slated to begin in May, however,
a new Associate Vice President for Adult Education was not in place until mid-September 2018. Thus, a full-roll
out of this component of the transformation was delayed until Fall 2018.

III. Student Success Implementation Team
The Student Success Implementation Team (See Table 3.1) comprises many of the human resources needed to
guide and implement strategies and activities to improve degree production and enhance success in remediation.
Institutional Effectiveness and Research supplies the Team and any relevant committees with KMS data about
degree production and corequisite remediation, any KMS data needed to augment locally gathered data, analytical
assistance related to interpreting raw data, and any assistance with displaying and reporting findings. Program
chairpersons in English and Math are responsible for capturing local data and monitoring student success in the
co-requisite courses, and they work closely with the Learning Support Task Force and the Dean of Arts and
Sciences in analyzing these data and reporting progress in remediation to the Team, the Deans (who meet
weekly), and the Executive Vice President for Academic and Student Affairs. On a monthly basis, the Curriculum
Coordinator reports on the progress of building and approving new academic programs to the Curriculum
Committee. All Divisions are represented on this committee. The Executive Vice President makes weekly reports
of progress to the Senior Leadership Team, which is comprised of the President and Vice Presidents. Additionally,
data and progress reports are shared with relevant Strategic Impact Teams. These are six teams (Learning &
Student Success, Community Engagement, Institutional Operations, Facilities & Infrastructure, Internal
Awareness & Engagement, Health & Wellness, and Faculty & Professional Development) consisting of various
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faculty and staff, which provide all faculty and staff opportunities to participate in planning and implementing
strategic initiatives of the College.

Table 3.1 Student Success Implementation Team
Name

Title

Dr. Victoria Seals

President

Ms. Caroline Angelo

Executive Vice President for Academic and Student Affairs
(Point of Contact)

Dr. Bobbi Johnstone

Dean of Institutional Effectiveness and Research

Ms. Dorna Werdelin

Associate Vice President of Adult Education

Ms. Sonya McCoy-Wilson

Dean of Arts and Sciences

Vacant

Institutional Effectiveness Specialist

Ms. Donna Boisseau

Curriculum Coordinator

Ms. Elaina Chance

Student Success Coordinator

Mr. Ronald Laws

Faculty, First Year Experience (FYES)

Dr. Nathalie Dames

Faculty, Math Department Chair

Dr. Ian Toppin

Dean of Industrial and Transportation Technologies

IV. Conclusion
Atlanta Technical College exceeded its degree production goal of 750 by graduating 1,231 CCG graduates. It
had a graduation rate of 68.1%, which was 1.2% below the desired target, and it completely redesigned and
implemented a new co-requisite remedial program in an effort to overcome several years of mediocre success in
remediation education.
To improve degree production, ATC implemented nine new TCCs in 2018 and a new Interdisciplinary Studies
AAS program that has 12% growth projected between 2016 and 2026. Now that these programs have been
formally approved, relevant publicity materials are currently in production, and recruitment is underway.
Additionally, seven more TCCs remain in the development pipeline. Due to staff/faculty turnover, delays in hiring
deans and departmental chairpersons, and the amount of time required to formally approve new academic
programs, immediate return on implementing these new programs is yet to be determined. The College overcame
some of its obstacles by hiring personnel in key academic positions, and its Human Resources department
overcame delays in the hiring process by implementing a new Web-based system for posting positions and
receiving applications.
The redesign of remedial education transformed remedial education at Atlanta Technical College. A co-requisite
model, grounded in research and best-practices, was implemented. The program is augmented with the use of
Open Educational Resources, so far in Math, which reduces costs for our students. Due to the timing of the release
of the OER for English (developed by TCSG) and the start of the fall term, faculty did not have sufficient time to
review the OER-English material for appropriateness or implement it for Fall 2018. The refresher support program
offered through Adult Education (for students whose lack of preparation prior to taking the Accuplacer test resulted
in poor performance) was delayed due to staff turnover in the position of the Associate Vice President for Adult
Education. The College has since filled this key position, and the refresher program was implemented Fall 2018
(delayed from a desired start date of May 2018). The first evidence to test the success of the new redesign will be
available at the end of the Fall 2018 semester; analyses of the first round of data will occur during Spring 2019.
Some initiatives lend themselves to realizing short-range benefits and others lend themselves to realizing longrange benefits. These initiatives implemented by Atlanta Technical College are geared toward achieving longrange benefits. In addition to the year required to gain approvals for the new programs and to reconfigure remedial
education, another one or two semesters must transpire to produce initial evidence of success or lack thereof.
The up-side of the long-range perspective is building a strong foundation upon which to stack future successes.
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The down-side of the long-range perspective is the lag time required to produce evidence of success or failure
and to use it for making program improvements. Because of the successes and opportunities for improvement
realized in 2018, Atlanta Technical College will continue to use its system of committees and sub-committees that
contribute to the college’s overall student success plan. The college has developed a shared definition of student
success that is specific to the mission of Atlanta Technical College: “Student Success means that our students
persist, grow and develop, complete their educational goals and programs of study, and continue on to work or
further study. In other words, at Atlanta Technical College students start strong, stay strong, and finish strong.”

V. Next Steps
As described in Table 5.1, the college will undertake the following next steps to increase degree production and
to transform remediation via the corequisite model. Descriptions of strategies or interventions are provided and
resources needed to implement the next steps are identified.
Table 5.1 2019 Planned Strategies/Interventions
Strategy/Intervention
Embedded Technical
Certificates of Credit
Goal 1

Description of Strategy/Intervention
Monitor course sequences to embed new TCC
programs into Diploma and Associate Degree
programs. Identify additional programs eligible for
fast-tracking.

Resources
Curriculum Coordinator
Academic Deans
Program Chairpersons
Institutional Effectiveness &
Research

Resources Needed: Faculty, classroom space,
staffing to prepare TCSG/SACSCOC approval
documents, staff/faculty time to analyze data on
new programs and their effects on degree
production and graduation rates.
Remediation
Transformation
(ALP/AMP CoRequisite Model –
OER)

Enhance tutoring services offered in the Academic
Success Center. Continue to provide professional
development opportunities for tutors.

Goal 2

Expand the ALP/AMP Co-Requisite Model for
English and Math and evaluate OER applications for
English and Math.

Analyze data from full launch of transformed
program.

Implement student-centered engagement
approaches.
Resources Needed: Faculty, classroom space,
staff/faculty time to analyze data from first-year
implementation and to use it in making program
improvements.
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Learning Support Task Force
Arts and Sciences
Institutional Effectiveness &
Research

Augusta Technical College
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Augusta Technical College
I. Overview
The mission of Augusta Technical College is to provide “academic and technical education, customized
business and industry training, continuing education, student support, economic development, and adult
education services to its service area (Burke, Columbia, Lincoln, McDuffie, and Richmond Counties) at a
competitive financial value.” Coupled with the College’s mission is the student success vision which is
purposed to equip and empower students to adapt to the rapidly changing society and world of work. It is
anticipated that student success, earning a college credential and obtaining gainful employment, will be
achieved through the implementation and tracking of an integrated strategy for increasing retention and
completion. As various interventions continue to be implemented, assessed, and refined to impact performance
metrics, a slight increase in degree production and favorable results for remediation were achieved for Report
Year 2018 (RY 2018).
Since 2012, Augusta Technical College has served a total student population (including high school/dual
enrollment students) of greater than 6000 each academic year (AY) and a Complete College Georgia (CCG)
enrollment subset of more than 5700. The CCG enrollment subset for the College is visualized in Figure 1: CCG
Enrollment (AY 2012 – AY 2018). For AY 2018, data from TCSG KMS Report #DC241 show an expected
increase in CCG enrollment of approximately, 0.82% (n = 47).
Figure 1: CCG Enrollment (AY 2012 - AY 2018)
Source: KMS Reports #DC241 CCA RY 2014 - RY 2018; #ER21 AY 2017 - AY 2018
** May include students enrolled in non-CCG recognized certificate programs of study.
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Complete College Georgia data for RY 2017 illustrated that approximately 1 out of 3 students is enrolled as a
full-time student; i.e. enrolled in at least 12 semester credit hours for AY 2013 – AY 2015. Current enrollment
data for Fall 2018 show similar enrollment results may occur during AY 2019. (See Figure 2: Fall 2018 FullTime and Part-Time Enrollment)
Figure 2: Fall 2018 Full - T ime and Part T ime Enrollment
Source: College Local Oracle Database

Full-Time,
1748, 43.8%
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Part-Time,
2241, 56.2%

As noted in previous CCG progress reports, Augusta Technical College continues to serve a student population
where greater than 50% are age 25 and older; the majority of the students enrolled remains to be female
(57.6%); and the majority of students are African American, non-Hispanic (47.8%). [Source: College Local
Oracle Database]

II. Goals
In keeping with the mission of the College, various strategies/interventions were planned for AY 2018 to impact
the TCSG-CCG priorities of Degree Production and Transform Remediation. Each strategy/intervention was
purposed to close achievement gaps, increase student success rates, and supply the College’s five-county
service area with a competent, skilled workforce. A summary of the outcomes and the performance metrics
used to measure success follows.
Goal 1: Increase the Number of Graduates
Performance Metric
The performance metric used to measure the increase in the number of graduates is the CCG outcome metric,
Degree Production. According to the TCSG Degree Production Goal Tracker (Report # MEB0332), the CCG
graduates for AY 2018 increased from 1150 (AY 2017) to 1172, an increase of 1.9%. Thus, meeting the goal to
increase the number of graduates for the academic year. (See Figure 3: CCG Graduates (Actual) AY 2012 –
AY 2017) However, the TCSG goal of a 2.6% increase over the previous year was not met.
Figure 3: CCG Graduates (Actual) AY 2012 - AY 2017
Source: KMS Degree Production Goal Tracker MEB0332
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Strategy/Intervention – Improve Data Tracking and Reporting
To demonstrate an increase in the number of graduates for the College, data tracking and reporting efforts were
improved. As a result, the process to mine for graduates was streamlined, program advisors were provided a
tool to help identify persons that completed requirements for embedded certificate programs, and a visual
analytics package was implemented.
The Office of Student Records requested onsite SQL for BANNER training and access to DegreeWorks Transit
Software. The Transit software allows users to launch batch reports and processes. By learning how to create,
edit, and modify SQL scripts, office representatives are able to perform graduate mining each term and alert
students of completed and/or pending awards in a more timely fashion. In addition, completion codes are placed
in the BANNER student module using the degrees and other formal awards form to help with continuous
reporting and tracking of future graduates.
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Through the integration of the Information Technology (I.T.) and Institutional Effectiveness and Research (IE &
R) units, and assistance from TCSG, all embedded certificates were coded into the DegreeWorks software
platform which allows program advisors to perform degree audits. This project resulted in program advisors
now having the ability to see progress towards completion of the intended award and any embedded certificate
on one screen. As such, advisors are able to submit recommendations for graduation sooner and more
frequently.
Lastly, the SAS Visual Analytics software package has been fully implemented. The first dashboard was
created and launched in August 2018. One report that helped with identifying additional graduates was the
“Augusta Technical College Not Registered Report.” This report provided a visualization of the number of
students that were enrolled during the Spring 2018 and Summer 2018 terms, but not during the Fall 2018 term.
Persons with access to the dashboard were able to drill down and see the graduation status of those not
registered for a particular campus. If persons had “No Award Information” or “Possible Pending” statuses, the
goal was to determine if they were eligible for an award. (See Figure 4: Graduation Status of Persons Not
Registered for a Particular Term by Campus.)

Figure 4: Graduation Status of Persons Not Registered for a Particular Term by Campus.
Source: College Local Oracle Database.
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Augusta Technical College | 37

Resources – Improve Data Tracking and Reporting
Resources for this intervention include: SAS Visual Analytics and DegreeWorks software, the Office of Student
Records, Information Technology, the Office of Institutional Effectiveness and Research, and academic program
advisors.
Obstacles – Improve Data Tracking and Reporting
For this strategy, the obstacles are limited human resources with limited knowledge of the SAS Visual Analytics
software package. Additional training on the capabilities of the software will be explored in 2019. Another
obstacle is limited exit points that produce an award for certain students. The College will explore the
implementation of stackable credentials for various programs (e.g. Air Conditioning Technology, Industrial
Systems Technology, and Business Health Technology).
Goal 2: Transform Remediation – Co-requisite Remediation
Performance Metric
The performance metric used to measure performance for this goal is the CCG progress metric 2b, Success in
Remedial Education. In review of KMS Report #DC241 CCA RY2015 – RY2019, the success rates by CCG
cohort for students that enrolled in a remedial course and competed the companion college level course within
one year or two years are less than 50% for math. For English, the results are less than 50% for the 1 year
pass rate and between 38 and 56 percent for the 2 year pass rate. (See Table 1)
Strategies/Intervention 1 – Implement the co-requisite remediation model
Table 1: Success in Remedial Education
Completing College Level Courses within one or two years
(Source: KMS Report #DC241CCA RY 2015 – RY 2019)

MATH ONLY

ENGLISH ONLY

Student
Count

Pass Rate

Pass Rate

Pass Rate

2 Years

Student
Count

1 year

1 Year

Pass Rate 2
Years

Fall
2010

203

N/A

28.6%

118

N/A

42.4%

Fall
2011

123

24.4%

38.2%

98

29.6%

54.1%

Fall
2012

159

20.8%

34.6%

97

33.0%

43.3%

Fall
2013

148

18.9%

29.7%

65

35.4%

55.4%

152

24.3%

36.2%

72

30.6%

38.9%

Fall
2014

Augusta Technical College initially implemented strategies to transform remediation as early as the Fall 2012
Semester. The strategies morphed from an emporium model to a modular approach to the latest approach, corequisite remediation, also referred to as the Accelerated Learning Program (ALP). The ALP model allows
students testing into remedial courses to co-enroll into college level Mathematics and English courses along
with the required remedial course. The ALP model was piloted during the Summer 2015 semester and fully
implemented during the Fall 2016 semester. Initial results show pass rates for both Math and English were
significantly higher than the CCG cohorts of Fall 2010 – Fall 2014 that enrolled in a remedial course and
competed the college level course within one year. The pass rates for the ALP math students were also higher
than the 2 year pass rate for any CCG cohort. The pass rates for the ALP English students were similar to the 2
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year pass rate in the CCG cohort. In summary, comparison of both 1 year and 2 year pass rates for both
English and math indicate that the ALP model is having a positive impact on the success rates in remedial
education (See Tables 1 and 2)
Table 2: Co-Requisite Remediation
(Source: KMS Co-Requisite Remediation Report #TEC 1723)

MATH ONLY

ENGLISH ONLY

Student Count

Pass Rate

Student Count

Pass Rate

AY 2016

155

56.8%

27

51.9%

AY 2017

709

48.1%

166

48.2%

AY 2018

835

48.4%

413

46.0%

Resources
The resources allocated to meet this strategy include the Academic Dean, college faculty, the Institutional
Research Analyst, local SQL reports, KMS reports, and FAQ document.
Obstacles
While full implementation of this strategy yields favorable results over previously implemented transformation
efforts, limited human resources and physical space to support the companion course scheduling model needed
for this strategy continue to be an obstacle. (See Strategies/Intervention 3 - Schedule Companion Courses.)
Strategies/Intervention 2 – Provide a Frequently Asked Questions (FAQ) Document
For the 2017 CCG progress report, it was noted that the responsibility of communicating the co-enrollment
process to students by faculty and professional advisors was less than desirable; which ultimately yielded the
lack of student buy-in. In response, an ALP Frequently Asked Questions brochure was developed. (See image
on next page.) The brochure was distributed through the college community. As noted in Table 2, the ALP
student count increased for both MATH and ENGLISH ONLY participants, with a notable increase of 148.8% in
English for AY 2018.
Resources
The resources allocated to meet the goals included the Director of Community Engagement and Public Affairs
and the PLA/PBI Coordinator.
Obstacles
There are currently no obstacles for this strategy.
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Image: ALP Frequently Asked Questions Brochure Panel.

Strategies/Intervention 3 – Schedule Companion Courses
To help improve student success outcomes in the Accelerated Learning Program; especially for English, a focus
was placed on having students register for companion courses, i.e. the same instructor in both the gateway
class (college level course) and the gateway support class (remedial course). Companion courses were
identified on the class schedule by using the instructor initials as part of the class section number. Initial data for
the paired sections follow in Table 3: Companion Course Success (Summer 2017 – Spring 2018). The
preliminary data shows that students enrolled in companion courses for English have a higher success rate, a
course grade of “C” or higher, than those that do not. To that end, we will continue to schedule the companion
courses.
Resources
The resources allocated to this strategy are the Dean of Arts, Sciences, Learning Support, and Professional
Services, Full- and Part-time General Core, Basic Skills, and Learning Support Faculty, KMS Co-requisite
reports, and the Institutional Research Analyst.
Obstacles
Obstacles for this strategy are limited human resources and classroom space.
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Table 3: Companion Course Success (Summer 2017 – Spring 2018)
Source: College Local Oracle Database

Summer 2017 English
Non
Student Count Pass
Success Rate
Success
Same
Instructor
Different
Instructor
Total

Same
Instructor
Different
Instructor
Total

Same
Instructor
Different
Instructor
Total

33

22

11

36

13

23

69

35
34
Fall 2018 English
Non
Student Count Pass
Success

Same
Instructor
Different
36.1%
Instructor
50.7% Total
Success Rate

48

35

57.8%

140

58

82

41.4%

106
117
Spring 2018 English
Non
Student Count Pass
Success

47.5%

Same
Instructor
Different
Instructor
Total

37

32

54.4%

91

26

65

28.6%

159

63

97

39.6%

20

13

61%

117

55

62

47%

75
75
Fall 2018 Math

50%

150

Total

Success Rate

116

53

63

45.7%

323

147

176

45.5%

439

200
239
Spring 2018 Math

Student Count Pass Non Success
Same
Instructor
Different
Instructor

Success Rate

33

Student Count Pass Non Success

Success Rate

68
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Student Count Pass Non Success

66.7%

83

223

Summer 2017 Math

45.6%
Success Rate

85

39

46

45.9%

212

101

111

47.6%

156

47.1%

297

1
40

III. Student Success Implementation Team
Role

CCG Strategy
Assignment or
Responsibility

Full Name

Title

(Point of Contact or
Member)

Dr. Melissa Frank-Alston

Executive Vice President

Member

Tracking, Evaluation, and
Reporting

LaTosha Hicks

PLA/PBI Coordinator

Member

Prior Learning
Assessment

Michelle Lang

Institutional Research
Analyst

Member

Tracking, Evaluation, and
Reporting

Dr. Nichole Kennedy

VP – Student Affairs

Member

Degree Production

Johnica Mitchell

AVP – Strategic Initiatives

Point of Contact

Degree Production,
Tracking, Evaluation, and
Reporting

Tammy O’Brien

Dean, Cyber and Digital
Education

Member

Distance Education

John Richardson

Dean, Arts and Sciences,
Learning Support, and
Professional Services

Member

Transform Remediation

Paul Visintainer

Department Chair
Mathematical Sciences

Member

Transform Remediation

Each member of the Student Success Implementation Team is responsible for the coordination, tracking, and
evaluation of one or more strategies/interventions as identified in the table. The Institutional Research Analyst
performs analyses upon request. Student achievement data is located on the College’s website under the
“About Us” section. Other data is shared through annual progress reports via email, in faculty and local board
meetings, the college’s annual report and fact book, and the recently developed data dashboard.

IV. Conclusion
Promoting college completion is a top priority for Augusta Technical College. Although the College continues to
struggle with achieving the expected number of CCG graduates, the data tracking and reporting strategy yielded
results to demonstrate a 1.9% increase for RY 2018. Launching of the data dashboard using the graduation
status indicators implemented by the Office of Student Records allowed others to play a role in the graduate
mining efforts. As the College continues to improve its data tracking and reporting strategy, emphasis will be
placed on implementing new program offerings that allow for stackable credentials for AY 2019. It is anticipated
that implementing the stackable credentials will yield more CCG graduates.
Remediation success data indicates that the co-requisite remediation strategy is having a positive impact on
success rates in remedial education. The previous obstacle of student buy-in was eradicated as a result of the
communication strategy to create a FAQ brochure as a way to promote the Accelerated Learning Program. The
success of this strategy is evidenced by the increase in the number of students enrolled in the ALP courses. To
that end, the College will continue to promote the ALP program using the FAQ brochure.
Additional findings from the remedial coursework data indicate that scheduling companion courses is a key
strategy to success in remediation; especially for English. Success rates for students enrolled in companion
courses for English have been greater than 50% each term since implementation. While this model is the ideal
strategy, the College will have to continue examining creative ways to utilize it with the limited human resources
and physical spaces on hand.
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V. Next Steps
The college will implement the following activities in 2019.
Planned Activity

Resources

Goal 1-(Increase # of Graduates) Improve Data Tracking and Reporting, to
improve success outcomes for the degree production and success in
remediation metrics. Identify and receive approval to offer new program
offerings that allow for stackable credentials.

SAS Visual Analytics, provides a single
solution for statistical visualization and
reporting. This tool will enable us to give
administrators, faculty, and staff
expanded assess to detailed college
data on selected core measures.

Goal 2- (Transform Remediation) Co-requisite Remediation: The Learning
Support faculty will continue to evaluate and assess the success rates of
the co-enrolled remediation model; as well as, scheduling companion
courses.

Dean of Arts, Sciences, Learning
Support, and Personal Services
Full- and Part-time General Core, Basic
Skills, and Learning Support Faculty
KMS Co-requisite reports
Institutional Research Analyst

Goal 3-(Shorten Time to Degree) - Prior Learning Assessment- Regular
office hours will be scheduled for campus personnel to meet with veterans
at the local Army Base. Military PLA Equivocal Credit Tables will be
developed to aid in the transferring of military credit via transcript or DSST
exams. A network to include the Military Navigator and VA Certifying
Benefits Financial Aid Representative will be formed to identify more ways
to support persons transitioning out of the military. The Institutional
Research Analyst will develop reports to track PLA credits. Lastly, the
PLA Task Force will form a sub-committee with Vice Presidents (VP),
Associate VP and Deans to provide a regular systemic review of the PLA
process.
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PLA Coordinator
PLA Task Force
Military Navigator
Fort Gordon Army Base Education
Liaison
VA Certifying Benefits Financial Aid
Representative
Institutional Research Analyst

Central Georgia Technical College
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Central Georgia Technical College
Current Statewide Target Graduates:

322,140

Technical College System of Georgia’s Allocation

85,064

Timeline

2009-2025

FY2018 CGTC Target Graduates:

1,765

FY2018 CGTC Actual Graduates:

2,182

I. Overview
Mission Statement
Revised and approved in May 2018, the CGTC mission statement reads as follows:
Central Georgia Technical College, a unit of the Technical College System of Georgia, offers credit instruction,
adult education, and customized business and industry training through traditional and distance education
delivery designed to promote community and workforce development.
This mission statement effectively infuses the College’s strategic framework that is structured to embed
innovative technology and business practices into occupational and adult education, economic development
workforce services, and student support services to remain responsive to the evolving needs of the communities
it serves. Additionally, the revised mission underscores the College’s sustained commitment to integrity. The
College is committed to providing all stakeholders with equal access to quality programs and services that
enhance student learning and success.
AY2018 Student Profile
The TCSG benchmark for CCG graduates was exceeded by 23.6% (2,182 actual from 1,765 goal) [MEB0198,
2018]. For the second year in a row, CGTC had more than 3,000 unduplicated graduates (actual: 3,690, up from
3,474 in AY17) and more than 6,000 total awards (actual 6,084 up from 6,012 in AY17) [CR263, 2018]. The
College’s FY2018 student retention rate was 68.3% (up from 66.2% in AY17) and the graduation rate was
78.8% (up from 74.0% in AY17) [MEB198, 2018]. Current enrollment for CGTC increased by 544 students, or
4.8% from FY2017; 11,429 to 11,973 [TCSG CR289 EOY_AY2018].
With an average age of 28.99 (AY2018) [CGTC iNet Report 321, 2018], the College’s student population is
composed of 36.4% males and 63.6% females, a .1% variation from AY17. In terms of self-declared
race/ethnicity, 49.7% identified as Black (a decrease from AY2017), 43.4% White (a slight increase from
AY2017), and 7.0% from all other IPEDS reporting categories for race/ethnicity (up from 6.6% in AY17) [TCSG
Snapshot DC185, 2018]. CGTC leads the Technical College System in enrollment in four of the six Special
Populations groups (Single Parent, Displaced Homemaker, Economically Disadvantaged, Displaced
Homemaker) and Special Populations overall [TCSG CR289 EOY_AY2018]. Overall, the total number of
Special Populations decreased by 166 (7,277 to 7,111), those in the Nontraditional category increased by 23
(964 to 987) and those in the Disabled category increased 32 (705 to 737).
End of year data indicated that 28% of students attended CGTC full time (down from 30.7% in AY17), and 72%
attended part time (up from 69.3%) [TCSG Snapshot DC185, 2018]. 3,426 students (28.6%) received the Hope
Grant or Scholarship, and 5,256 students (43.9%) received Pell [TCSG Snapshot DC185, 2018]. At least 56%
(6,703) of the student population took at least one course online, an amount that increased from the previous
year’s 53.3% (6,090) [TCSG Snapshot DC185, 2018].
Central Georgia Technical College exceeded its goal for full time equivalent (FTE) for AY 2018. CGTC’s goal
was 5,631 and the actual number was 5,634. The enrollment goal for dual enrollment of 1,656 was also
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exceeded by 19.7% to 1,983 students [TCSG Benchmark Summary MEB0198, 2018]. First generation credit
students comprised 42.9% of the CGTC population [TEC 0292, 2018].
Based on CCG data reports, Black, non-Hispanic students comprised the largest enrollment in remedial
education; 1,030 of the 2,020 (50.9%) first-time entry students enrolled in remedial classes (Fall 2013/201412)
[TCSG Report DC241, 2018]. Females made up the largest number of those enrolled in remedial courses.
Regarding first-time students enrolled in remedial courses during Fall 2013, 980 of the 2,020 were male (48.5%)
and 1,040 were female (51.5%) [TCSG Report DC241, 2018]. Full-time Asian, Native Hawaiian (or Pacific
Islander), and two or more races students lead in retention, with a 100% retention rate for the Fall 2011 Cohort
(201212) [TCSG Report DC241,2018].
The subsequent section is a retrospective analysis of the initiatives completed during AY2018, and thoroughly
describes selected strategies from the various institutional endeavors which promote college completion.

II. Goals: Degree Production and Transforming Remediation
In an effort to meet or exceed established benchmarks outlined in the College’s CCG plan for each metric,
CGTC goals include the need to improve degree production and to transform remediation. Described in this
section are the activities listed in CGTC’s FY2017 CCG Report as Next Steps (Items 1-5) to be carried out in
FY2018. Results are as follows.
1) Block Scheduling
Flexible scheduling in day, afternoon, and evening blocks (Degree Production)
Programs: Accounting (diploma and degree); Air Conditioning (diploma); Networking Specialist (diploma and
degree); Medical Assisting (diploma); Automotive (diploma).
Progress: Table 1: Block Scheduling Data Analysis shows the attainment rates for AY2018 and AY2017. There
has been a slight increase in the total attainment for the college with slight increases or no decrease in five of
the six program areas identified. The Commercial Truck Driving program has expanded to additional locations.
Faculty and Deans have worked with each Division to identify and offer more classes aligned with mini-mester
model. Beginning Fall 2018, an additional program, Air Conditioning, has been added at the VECTR Center.
General Education coursed in these programs will expand with the use of technology.
Resources: Additional faculty for growing programs. Additional enrollment services and financial aid processing
to accommodate two additional start dates within fall and spring semesters.
Obstacles: Some courses cannot be offered on the mini-mester model due to length (number of contact hours).
There are also challenges related to the recruitment of faculty needed for the volume of multiple section types.
Resolution: Continued exploration of instructional strategies to allow for mini-mester inclusion.
2) Purposeful (Intentional) Advising
College-wide implementation of a purposeful advisement process (ALFAA) (Degree Production)
Progress: In AY2018, 70% of student respondents felt encouraged to share barriers to course completion with
their advisors; up from 65% in AY2017. More students are indicating familiarity with their academic plans (16%)
which is down from the prior 51% who were not familiar with their DegreeWorks Plan in 2017. An increase in
successful grades for all students has been observed; from 69% of all grades being successful in Fall term 2014
to 75% in Fall 2017. Students in Learning Support showed a 24 percentage point gain in successful grades.
The advisement of new students increased 21 percentage points from Fall 2015 (15%) to Fall 2017 (36%). First
Generation Students showed a 38 percentage point gain in successful grades among all grades from Fall 2014
to Fall 2017. The college will engage continuous refresher training and will seek to improve usage of
Degreeworks Plans and the electronic ALFAA advisement sheet. A faculty-wide reinforcement effort to reiterate
the need for ALFAA advisement sheet completion during advisement is underway.
Resources: The College’s QEP activities were supported by grants funds (i.e., Title III Part A, PBI Discretionary
grant, First in the World grant). Titan Text Messaging Alerts/Software has been utilized, promotional materials
have been created and distributed widely.
Obstacles: There is a need to seek funding to support additional ASC tutors and CARE Center Advisors.
Resolutions: Updated refresher for CARE Center personnel, added link between DegreeWorks and the ALFAA
advisement sheet, and collaborated with R.E.A.C.H. to promote ALFAA advisement to First Generation
Students and students receiving remediation through Learning Support coursework as those populations
indicated benefit. Increased funding under the Carl D. Perkins Grant to support additional academic tutors.
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3) Co-Requisite Model Remediation
All degree-level learning support students enroll in both the learning support class and the program level credit
class for English or math, respectively. Diploma-level classes are scheduled on the mini-mester plans so that
the support classes fall mainly in semester S1, and the corresponding program level credit class in semester S2.
(Transform Remediation)
Progress: Data shows the success rate for all Learning Support courses is 70.7%; specifically, for All Learning
Support ENGLISH Courses, 76.6% and for All Learning Support MATH Courses, 68.3 %. Table 2: Successful
Completion of Co-Requisite Courses, attached, shows the success rates for the occupational level math and
English courses that fall in the co-requisite model. CGTC has increased the success rate by 1.26% for All
Learning Support Students from AY2017 (69.4%) to AY2018 (70.7%). The College has also removed of MATH
0099L as alternative learning support course in response to critically low enrollment; using MATH 0099 as
alternative.
Resources: Professional development training provided via grant funding, R.E.A.C.H. activities supported by
CGTC Foundation and grant funding, and Lending Library support from grant funding.
Obstacles: Identifying appropriate assessment instrument for learning support courses that best identify critical
student learning.
Resolutions: More collaboration with the Academic Success Center (ASC) staff to host presentations on all
campuses which address math anxiety in Learning Support math classes. The presentations will start Fall
Semester 2018. Collaborated with instructors to offer web-enhance course for Fall Semester 2018 to improve
communication about the College resources. Collaborated with Institutional Effectiveness and Instructional
Technology to develop internal data report 384 - Learning Support Co-requisite Completion Report to monitor
whether students are enrolled correctly in co-requisite courses and to review grade results
4) Military Support Services/VECTR
A service which recognizes the unique education, circumstances, characteristics, and experiences of active
duty, guard, reservists, and their families. CGTC provides one-on-one career and educational counseling,
facilitate receipt of available financial aid, aid in acquiring credit for prior learning or work experiences, and work
in concert with the department of labor, community employers, and other resources to transition in a civilian
career. (Degree Production)
Progress: Military affiliated graduates up 6.9% from FY2017 (274 to 293) [KMS TES0268, 2018]. However,
military enrollment decreased (603 to 568) as did military dependent and spouse enrollment (260 to 242) [KMS
TEC 0309, 2018] which is a result of those achieving an award. Fourteen Military Training Courses have been
preapproved for PLA. The College has created new PLA handbook for students and administrators and created
a page on CGTC website. In addition, provided PLA training to staff (125 Business Office, Registrar,
Admissions, Library, Academic Success Center participants), Deans and Program Chairs (60 attendees),
presented PLA process for CARP19 participants which is a cross section of 23 CGTC personnel participating in
activities to dig deeper into glaring issues affecting student completion.
Resources: Provided professional development funding for staff and student veteran activities (internal and
external to the College), professional memberships in veteran and related organizations, hired an onsite
licensed professional Counselor, leveraged grant funding in support of Prior Learning Assessment activities,
opened VBOC (Veterans Business Opportunity Center) to provide access for VECTR participants, added Air
Conditioning credit program at the VECTR location.
Obstacles: a need for resources in support of housing for statewide military personnel and the impending grant
funding end.
Resolutions: Leveraged partnerships to increase Veteran wrap around support services, including access to
Robins Air Force Base housing for active duty military near separation to obtain postsecondary training. The
College is continuously exploring other grant funding opportunities.
5) TEAMS & Student Navigator Resources
This is a web-based early intervention referral process designed to identify and sustain students who may be atrisk of failing in college. The program allows faculty & staff to collectively communicate student related concerns
that may affect student achievement. (Degree Production)
Progress: From Spring 2015 Summer 2018: over 2,100 students have been alerted through the TEAMS
Outreach Center (TOC) and over 1,800 student attendees have participated in TOC workshops. In AY18, TOC
class pass rates increased an average of 19% from AY17, 50% of TOC students graduated or reenrolled the
next term, and TOC alerts increased an average of 91% from AY17. The college began using faculty and staff
volunteers in service to the Teams Outreach Center, including using Titan Leadership Institute participants.
Resources: Teams Outreach Center (TOC) expanded to use Program Assistants to assist in working alerts.
Staff have been used to support specific groups, including designated Special Populations Functional Team
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Members. Other targeted groups include Military, Accelerating Opportunity, Health Science majors, etc.
College support staff participate in TOC workshops, sharing information with students. Students were provided
with the ability to easily self-alert. The TOC model is approved to be manned by Work Study students.
Obstacles: More program assistants are needed to help students as alert numbers continue to increase. With
ongoing changes in class scheduling, live workshops become more difficult to schedule. There is a challenge
regarding filling of all work study positions due to lack of eligible students.
Resolutions: Faculty seemed more interested in the virtual student training option, with those numbers largely
surpassing live attendee numbers.
Terms Used:
ALFAA is a QEP purposeful advising term referring to the steps taken and topics reviewed during advisement:
Academic Preparedness, Life Challenges, Financial Barriers, Advising, and Affirming Academic Benchmarks.
BlendFlex is a distance education asynchronous/synchronous course delivery method.
iNet refers to the college’s internal data warehouse and reporting platform.
R.E.A.C.H. is a student organization Raising Expectations of Achievement whose purpose is to assist students
of color with retention and self-sufficiency strategies.
ASC refers to the Academic Success Center, the campus tutoring unit.
CARE Center (Counseling, Advisement, Retention, and Enrollment) is the first-time on campus student
advisement and registration center.
DegreeWorks a web-based platform for student progress that includes courses taken and those required for
degree completion.
VECTR refers to the Georgia Veterans Education Career Transition Resource Center that serves as a gateway
for veterans’ re-entry into Georgia’s public postsecondary educational systems and workforce.
PLA an acronym for Prior Learning Assessment, is a pathway for assessing student learning gained outside of a
traditional academic environment. Examples include learning acquired through military training, employment,
volunteer experience, corporate training, independent study, non-transferable credit courses, or other relevant
experience.

III. Student Success Implementation Team
The CCG Student Success Implementation Team collects data from a number of sources, such as the Office of
Institutional Effectiveness and the College’s internal data archival site “iNet,” as well as reports from front-line
faculty and staff, TCSG KMS, and other external data sources. Data is analyzed and discussed among the
Team, relying on a variety of statistical analytics and institutional knowledge from internal personnel. Results of
data analysis are shared through a series of staff and faculty meetings and online reporting to all or selective
groups of personnel in the form of informational slideshows.
Full Name
Deborah Burks

Title/Position
VP for Institutional Effectiveness
CCG Point of Contact

Role (Member)
Management, Assessment, and Planning- IE

Kashatriya Eason

Special Populations Director

Special Populations tracking and reportingStudent Affairs

Dr. Amy Holloway

VP for Academic Affairs

Assessment and Planning- Academics

Dr. Craig Jackson

VP for Student Affairs

Assessment and Planning- Student Affairs
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Full Name

Title/Position

Role (Member)

Dr. Janet Kelly

Assistant VP for Enrollment
Services, Marketing and Public
Relations

Assessment and Planning - Student Affairs

Sam Lester

Director for Professional
Development

Faculty and Staff Training - IE

Lakeisha Nelson

Project Manager, Special
Populations

Special Populations tracking and reportingStudent Affairs

Bonnie Quinn

Director for Institutional
Effectiveness

Assessment and Planning- Data tracking and
reporting - IE

Dr. Tiffany Spivey

Special Projects Manager,
Institutional Effectiveness

Planning, Data tracking and reporting - IE

Desna Toliver

Director for Career Services

Placement performance/ tracking - Student
Affairs

IV. Conclusion
The strategies and interventions detailed in this report are an effort to increase graduates over the previous year
in order to meet or exceed established goals. The most successful strategies and interventions included
streamlining the Prior Learning Assessment (PLA) process as well as implementing a new handbook for PLA.
Moreover, a collaboration with QEP committee members and REACH was formed to promote the QEP to first
generation students, and as a result, yielded an increase in gains for students enrolled in learning support
courses. There has been an influx of students attending TEAMS workshops, and more students have been
alerted using the system which has had tremendous success. Block scheduling has also been shown as an
effective practice as there has been a slight increase in the total attainment for the college with slight increases
or no decreases in five of the six program areas.
Ineffective strategies and interventions included the inability to offer some courses on the mini-mester model
due to the length and available faculty. In addition, with ongoing changes in class scheduling, live workshops
for TEAMS are becoming more difficult to schedule. Accordingly, several initiatives will be expanded to increase
these success efforts and are identified in the College’s next steps.
A retrospective examination of the past year reveals that while the strategies and interventions shown above
have been selected as a result of their significance or impact, Central Georgia Technical College continues to
employ several completion strategies that were identified in previous academic years and that continue to be
successful. These strategies include: (1) Blended Learning, (2) the Academic Success Center, (3) Accelerating
Opportunities (AO), (4) Tracking Outcomes, (5) R.E.A.C.H., and (6) Course and activity level data reviews.
The College’s emphasis on retention and progression is vital, as well as its focus on creating a learning setting
for traditional, first-generation adult, and military/veteran students that will potentially increase retention and
graduation rates. The College’s student retention and graduation strategies support evidence of those
expectations, in addition to a solid foundational commitment to increasing enrollment and graduation rates.

V. Next Steps
Co-Requisite Model Remediation. The COLL 1500 course, taken concurrently by students in Learning
Support, is being reviewed for curricular improvements. The College will monitor results following the
implementation of new placement practices: a revised Accuplacer exam, use of multiple measures, and use of
standard error measurements. This will necessitate the revision of advisement sheets and processes and
extensive training will be required for advisors. Analysis of the usage volume and the effectiveness of the
remote tutoring equipment will be conducted. The College will implement check point assignments for MATH
0099/MATH 1111 co-requisite model for review assignments and to monitor student’s progress. CGTC will also
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monitor performance following the implementation of a new placement exam, standard error measurement
scoring, and use of multiple measures for placement. When completed, will use grant-funded expansion of
tutoring access via TelePresence technology to rural sites.
Resources Needed: Adequate staffing and efficient utilization of classroom space.
Purposeful Advisement – QEP. Purposeful advising is one of the intervention strategies implemented in the
CGTC QEP. A five-step advisement approach, called the ALFAA Process, provides purposeful advising across
all occupational program disciplines regarding potential academic, social, and financial barriers, as well as helps
students establish academic and personal benchmarks. The College will seek to improve usage of ALFAA;
faculty benchmarks are being developed to identify high and low usage areas. Several student-centered
activities are planned to engage and encourage students to embrace the ALFAA process. The College will seek
to improve usage of DegreeWorks Plans and ALFAA advisement sheet and will lead a faculty-wide effort to
reiterate need for ALFAA advisement sheet completion for individuals.
Resources Needed: Marketing materials, funds for student activities, effective use of time to provide continuous
refresher training as well as new employee training.
Military Support Services/VECTR. CGTC's Military and Veterans Services recognizes the unique education,
circumstances, characteristics and experiences that our active duty, guard, reservists, veterans and their
families possess. In that light, their move into the College is facilitated by providing them with one-on-one
career and educational counseling, facilitating their receipt of available financial aid, aiding with acquiring credit
for prior learning or work experiences, and working in concert with the department of labor, community
employers and other resources to transition into a civilian career. Marketing and other strategies will be utilized
to increase enrollment of military personnel and their dependents. Additional credit program offerings at VECTR
site will be expanded based on program needs assessment results. Strategies for utilizing Prior Learning
Assessment (PLA) for credit will be implemented and the catalog of military course equivalents will be
continuously updated beyond the current fourteen. New construction will allow for the expansion of credit
programs and other VECTR services. The PLA Coordinator will provide support of USG and GICA on their
Military Transfer Credit Project for four-year institutions and will also provide widespread PLA training on and off
campus (Student Success Academy, CAEL, SAIR, Peer groups)
Resources Needed: Funding related to new construction allowing for the expansion of credit programs and other
VECTR services, to include staffing of those expanded programs.
Block Scheduling. For Fall term 2018, CGTC implemented block scheduling in nearly all programs through
mini-mester (session 1/session 2) scheduling. The College will seek to utilize technology to expand even further
the volume of courses available. The College will work with each division to identify and offer more classes
aligned with mini-mester model. Beginning Fall 2018, an additional program, Air Conditioning, has been added
at the VECTR Center. In addition, General Education courses in these programs will expand with the use of
technology.
Resources Needed: Qualified faculty are in great need with the expansion of multiple delivery methods and
locations. Efficient use of technology is needed to expand the General Education courses in these programs.
TEAMS & Student Navigator Resources. TCSG's Early Alert Management System (TEAMS) is a web-based
early intervention referral process designed to identify and sustain students who may be at-risk of failing in
college. The program allows faculty & staff to collectively communicate student related concerns that may affect
student achievement. The program enhances academic performance, retention, and on-time degree
completion. Students are able to self-alert; these self-alerts will also receive a response to “how did you hear
about us” to better indicate student awareness of the service. A robust and engaging orientation is being
developed to increase student awareness and understanding of TEAMS as a support. The Titan Leadership
Institute is a leadership development training program for a cohort of potential CGTC leaders from a variety of
units throughout the College. These participants will undergo training and will serve as volunteers for the
Teams Outreach Center as a part of this program. This diverse group will be able to assess the effectiveness of
TEAMS and their feedback will be valuable. The College will continue to increase student alert numbers and the
students participating in TOC workshops. A new processes to facilitate greater outcomes in
graduation/reenrollment rates will be implemented as more support (staff) is provided. Special Population staff
will continue to be utilized to engage early alerted special population students to keep them on track to
completion.
Resources Needed: A larger pool of qualified students for work study positions and funding for support staff.
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Table 1: Block Scheduling Data Analysis
Attainment: Of those student completing a course, what percent were successful as determined by the rate of
A/B/C. [CGTC iNet Report 297, Fall/Spring/Summer FY2018/FY2017]
FY2018
Subject

Comparison

A

B

C

D

F

Percent

FY2017

Total CGTC

11486

9257

4335

829

1755

91%

90%

Accounting

284

239

110

39

110

81%

81%

Air Conditioning

179

125

58

7

12

95%

89%

Automotive

117

130

130

12

13

93%

97%

Commercial Truck Driving

223

104

20

3

10

96%

94%

Medical Assisting

302

246

87

17

28

93%

93%

Network Specialist

685

494

347

72

155

87%

85%

Table 2: Successful Completion of Co-Requisite Courses
[KMS TEC1723, 2018]
LS Course

College Course

Student Count

College Pass Count

Pass Rate

MATH-0090

MATH-1012

70

49

70.0%

MATH-0099

MATH-1111

552

351

63.6%

MATH-0099L

MATH-1103

13

6

46.2%

ENGL-0090

ENGL-1010

72

58

80.6%

ENGL-0098

ENGL-1101

223

180

80.7%

ENGL-0098

SPCH-1101

1

1

100.0%
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Chattahoochee Technical College
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Chattahoochee Technical College
I. Overview
The mission of Chattahoochee Technical College (CTC) is to strengthen both individuals and businesses
through workforce training. Chattahoochee Technical College, a unit of the Technical College System of
Georgia (TCSG), is a public open access institution that offers associate degrees, diplomas, certificates, and
general education courses through traditional campuses and online means as well as non-credit and adult
education training. CTC is committed to meeting the needs of business and industry in a changing environment
and to providing opportunities for lifelong learning for all members of its community.
Chattahoochee Technical College’s efforts toward student success include increasing the college’s retention
rate, increasing the college’s graduation rate, increasing the student average credit hour enrollment, continuing
revision of learning support delivery and increasing pathways toward alternative success routes through
articulation agreements and grant funded programs.
CTC enrollment has decreased 6.6% from 15,755 in FY2014 to 14,709 in FY 2018. In the same period, FTE and
total credit hours have both decreased by 11.2% (TCSG EOY_2015, TCSG EOY_2018). First generation
enrollment in FY2018 was 6,865 out of a total credit enrollment of 14,709, or 46.7% (Cognos, First Gen
Enrollment, TES0292). The credit student population in FY2018 was 41.9% male and 58.1% female; 49.4%
were white, 30.7% black, 12.7% Hispanic, and 3.0% Asian. Duplicated enrollment in learning support courses in
FY2018 was 3,493, with an unduplicated count of 2,926 (TCSG EOY_2018). Nontraditional program enrollment
numbers are counted for those programs coded as nontraditional for one gender. The total number of students
in those programs in FY2018 was 7,845, while the non-traditional number was 1,971, or 25.1% of that total
(Cognos, Nontraditional Program Enrollment, TEC0140). Military enrollment was 595 service members/veterans
with 694 dependents or spouses. In Fall 2017, 1,434 students were enrolled in only online courses (Cognos,
Students Enrolled in Only Online Classes by Home Campus, TEC0160). In Fall 2017, 26.8% of students
attended full-time (Cognos, Full Time and Part Time, TES06A1). Total dual enrollment for FY2018 was 2,124
(TCSG EOY_2018). Cobb County residents accounted for the majority of the students enrolled in FY2018 with
7,132 or 48.5% of the population, followed by Cherokee County with 2,793 or 19.0% and Paulding County with
1,737 or 11.8% (Cognos, County of Resident, TEC0122). Transient enrollment at the college in FY2018 was
436 (Cognos, Transient Enrollment, TEC0114).
In the course of participating in the Complete College Georgia program, Chattahoochee Technical College
continues to focus on: increasing the number of graduates, working on transfer and articulation, and
transforming the remediation program. With these goals in mind, the college previously identified strategies to
contribute to meeting these goals:
1. Prior learning assessment to include veteran’s services and expansion of exemption exams;
2. Increase target population for academic advising services;
3. Development of Associate of Science (AS) degree options for students;
4. Target stopped out students from prior terms;
5. Continue to modify learning support courses and co-requisite model to promote quick progression
through sequence.
6. Increase parts of term scheduling availability for occupational courses and learning support;
7. Increase articulation support by participation in Kennesaw State University’s Transfer Advocate
Gateway program.

II. Goals
Degree Production
A. Performance Metric used to measure success
Chattahoochee Technical College experienced a decrease in AY2018 from the previous year in the
number of unduplicated students completing a program of study and receiving an award.
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Graduate/Awards (Performance Benchmarks Data, DC198)
Academic Year

Awards Conferred

Growth from Previous Year

AY 2012
AY 2013
AY 2014
AY 2015

1927
1382
1271
1849

-28%
-8%
+31%

AY 2016
AY 2017
AY 2018

2131
2327
2124

+13%
+9.2%
-8.7%

While the overall number decreased, the number of Associate Degree awards actually increased from
604 in AY 2017 to 638 in AY 2018, or +5.6%. As indicated on the TCSG Complete College Georgia
2018 Report (CCA Report Year 2017), the graduation rate from the Fall 2011 first-time fulltime cohort
for completion in 200% time for certificate/diploma was 19%. The graduation rate for the same year
and cohort demographic for associate degree was 24.8%. The rate for first-time fulltime students in
the same cohort who either graduated or transferred to a 4-year institution was 32.7%. The graduation
rate for transfer students entering in Fall 2011 in 200% time was 49.1%.
B. Strategies/interventions implemented to impact performance
Chattahoochee Tech continues to promote Prior Learning Assessments through collaboration with
Veterans services to award credit to current and former service men and women for work and training
completed in their service. For Fall 2019, 36 military transcripts were received for the 200+ veterans
admitted. Although only nine students received any transfer/exemption credit, that number remains
steady from the previous Fall term. As a part of the college’s Quality Enhancement Plan (QEP),
targeted program advisement continues to be revised and refined. Formal advisement activities have
been set up for Business, Technical, and Health programs. The next population addressed by
advisement services will be students in the Interdisciplinary Studies AAS, Technical Specialist
Technical Certificate of Credit (TCC), and those participating in dual enrollment. CTC recognizes that
a significant number of students in those programs are attending in order to transfer core courses to
4-year colleges. By implementing advisement services for those students, the college will ensure
appropriate student planning to decrease enrollment in redundant or unnecessary courses as well as
to encourage students to complete those awards.
Advising Services has placed emphasis on targeting those students who stopped out prior to
graduation at various points in the process. The college will continue to identify possible TCCs that
may be embedded in existing programs. Embedded TCCs allow students to work toward a higherlevel award while obtaining the knowledge base and earning a credential that allows the student to
demonstrate competencies needed in industry. In order to optimize student credit hour enrollment per
term in programs that require pre-requisites, CTC continues to increase the number of courses
available on a part of term availability. Students are able to register through multi “mini-terms” and
thus satisfy course prerequisites in a timely manner.
The college continues to be a part of the Kennesaw State University Transfer Advocate Gateway
program that provides advisement and support through a fulltime KSU enrollment specialist located
on the North Metro campus. The Director of Advising also serves as the POC for any articulation
agreements between CTC and other colleges. The articulation agreements provide additional
opportunities for students to move on to 4-year colleges.
Dual enrollment makes up roughly 14% of the college’s total enrollment. During the spring semester
of a dual-enrolled student’s senior year, they are given the opportunity to convert to a regular admit
student. CTC sends dual enrolled students an email to invite them to convert to regular admit status.
The process for converting is lined out and does not require the student to submit an additional
application. Dual enrolled students are instructed to provide their official high school transcript, postgraduation, as well as an application term and program update form. Additionally, the email provides
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instructions for how to apply for financial aid. Giving direction, encouragement, and support regarding
how to convert from a dual enrolled to a regular admit student should help improve award production.
In addition, CTC will continue to work toward AS program offerings in collaboration with Board of
Regents and private institutions.
C. Resources needed to accomplish strategies/interventions
College advisement personnel (both professional advisors and program faculty) are needed to
accomplish the above strategies. As the college increases the student population for which
advisement services are provided, additional professional advisors will be needed.
D. Obstacles encountered in implementation of specified strategy /intervention and steps taken by
college to address challenges.
The major obstacle encountered in the strategy of increasing military is in communicating the need for
the veteran students to submit their Joint Service Transcript or Community College of the Air Force
transcript. As mentioned before, only 36 military transcripts were submitted for over 200 admitted
veterans in Fall of 2018.
As mentioned in previous year reports, the greatest ongoing obstacle to increasing graduates overall
is the large population of CTC students enrolled in the college who have the goal of transferring out
rather than actually completing a program of study with the college. In FY18, this population was
5,139 out of an annual enrollment of 14,700 or 35% of the student population. As we target those
programs in which those students are enrolled with additional advisement personnel (should funds
become available), we hope to increase the number of graduates.
With respect to specific programs of study, the main obstacle for completion of an award in some
technical areas is that many students do not enroll in the required general education courses. In
several technical program areas, employment is based upon the occupational courses completed, not
the award itself.

Transform Remediation
A. Performance Metric used to measure success
Internal data measures such as grade reports allows the college to continuously review the success
rate of the changes made to the learning support programs. Data indicates a much higher level of
success in the co-requisite model as compared to CCG progress Metric 2b, which indicates success
rates for those first time students enrolled in Fall 2013 in subsequently completing the college
gateway course in a two year time period: of


23.1% for students taking math only,



37.8% for those in English only, and



13.8% for those in both math and English

The overall success rate for completion of remedial and college level was only 20.7%. In all cases,
success rates in college level gateway courses for students in the co-requisite learning support class
exceeds overall success rates of students taking the gateway course alone.
Data in the tables below indicates the success rates of students participating in the co-requisite model
by term. It should be noted that:




The numbers of students taking co-requisite courses has increased in FY2018 in both
areas.
Overall, the number of students in the English co-requisite courses has remained fairly
constant since Spring 2015. Math numbers have increased each like term.
Number of participants and success rates are lower each Summer term. This is likely due to
the length of term (8 weeks) being much shorter than Fall and Spring.
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ENGL 0090B and ENGL 1101 Results
TERM

# Students

201514
201516
201612
201614

10
9
13
4

RESULTS
80% passed 1101 with C or higher, 20% earned a D in 1101
67% passed 1101 with C or higher, 11% Withdrew, 22% Failed 1101
62% passed 1101 with C or higher, 15% Withdrew, 23% Failed 1101
100% passed 1101 with C or higher

201616
201712
201714
201716
201812
201814

11
9
11
6
21
14

201816

9

73% passed 1101 with C or higher, and 18% earned a D.
55.5% passed 1101 with C or higher, and 44.4% failed
100% passed 1101
83.3% passed 1101 with C or higher, and 1 student failed
81.0% passed 1101 with C or higher, 4.8% earned a D, 9.5% failed.
92.9% passed 1101 with C or higher, 7.1% failed
66.7% passed 1101 with C or higher, 11.1% earned a D, 22.2%
failed.
Math 0090B and MATH 1111 Results

TERM

# Students

201514

20

201516
201612

2
59

201614

53

201616

14

201712

66

201714

80

201716

11

201812

78

201814

99

201816

24

RESULTS
85% passed 1111 with C or higher, 10% Withdrew; 5% earned a D in
1111
100% passed 1111 with C or higher
59% passed 1111 with C or higher, 17% earned a D, and 5% failed.
70% passed 1111 with C or higher, 21% earned a D, 7.5% withdrew,
and 1 student failed.
71.4% passed 1111 with C or higher, 7.1% earned a D, 14.3%
withdrew, and 1 student failed.
71.2% passed 1111 with a C or higher, 10.6% earned a D, 6.1%
withdrew, and 12.1% failed.
70% passed 1111 with a C or higher, 12.5% earned a D, 6.25%
withdrew, and 11.25% failed.
63.6% passed college level math with C or higher, 18.2% earned a
D, and 18.2% failed.
79.5% passed college level math with C or higher, 10.3% earned a
D, 5.1% withdrew, and 5.1% failed
74.7% passed college level math with C or higher, 12.1% earned a
D, 3% withdrew, and 10.1% failed
66.7% passed college level math with C or higher, 16.7% earned a
D, 8.3% withdrew, and 8.3% failed

B. Strategies/Interventions
Chattahoochee Technical College continues to modify the learning support process to allow eligible
students to progress more quickly through learning support by pairing learning support courses with
the gateway college level courses such as ENGL 0090B with ENGL 1101 and MATH 0090B with
MATH 1111. Students participating in the co-requisite program are able to register for both courses in
the same term, take the classes (often) back to back and with the same instructor. The Learning
Support course then serves the student as an almost surrogate supplemental instruction for the
gateway course, increasing their likelihood of success.
However, with the relatively large number of students testing into learning support at the college
(2,926 out of 14,709 students in FY2018, or almost 20%) and with general education offerings on
seven campuses, it is becoming more difficult to schedule the co-requisite courses at the larger
campuses. The college will continue to introduce additional section of co-requisite courses at the
larger campuses in order to reach more students.

Chattahoochee Technical College | 56

C. Resources Allocated
In order to provide students the opportunity to complete both their learning support course and their
college level course in the same term requires time from staff and administration to identify eligible
students and schedule appropriate co-requisite classes, as well as the funds to continuously provide
training to faculty in best practices, software, and college policy and procedure.
D. Obstacles
Changing student perception of nature of learning support is always a challenge. Non-traditional
students view their testing into learning support as a failure on their part. CTC is aware that some
peer colleges do not require a learning support class, but instead require time spent in a lab setting or
in tutoring as an option. Unfortunately, the large number of students in learning support courses at the
college limits our ability to use those strategies. In FY18, with an unduplicated total enrollment of
14,709, there was a duplicated number of 3,493 students taking any learning support class, with
2,600 of those taking learning support math (or 17.7% of the total student population). The college
continues to struggle to employ adequate number of math and English faculty to lower the
student/faculty for learning support classes, which also hinders offering more sections of co-requisite
courses.

III. Student Success Implementation Team:
Name

Title

Stephanie Meyer
Alaina Abney

Director, Institutional Effectiveness (Point of Contact)
Executive Director, Student Success Retention Services

Dexter Beck
Frances Carlson
Missy Cusack
Diane Geis
Julie Holland
Lindsey Holzman

Dean, Arts and Sciences
Associate Dean, Personal and Public Services
Executive Director of Enrollment Services
Associate Dean, Technical Studies
Dean, Academic Support
Director, Records

Jennifer Loudermilk
Marian Muldrow
Barry Munday
Jamal Murray
Jennifer Nelson
Bethany Schultz

Associate Dean, Mathematics
Associate Dean, English and Humanities
Veteran’s Services Coordinator
Enrollment Specialist (KSU)
Vice President, Student Affairs
Director, Advising

Marcy Smith
Jennifer Smith
Jason Tanner

Dean, Business and Technical Studies
Associate Dean, Business and Computer Science
Vice President, Academic Affairs

Data analysis and Sharing of Results
Chattahoochee Technical College utilizes various sources of data collection and analysis to determine the level
of success and tracking of progress for the Complete College Georgia goals and college initiatives. Academic
Advising as well as the information sessions for Health Sciences students utilize survey tools to evaluate
student retention of information as well as student satisfaction with the information presented and services
provided to the students.
Analysis of year-to-year comparison data pulled from our local Banner Reports allows the college community to
view baseline and current data on student completion and student success in learning support co-requisite
courses. Presentation and discussion of data and subsequent analysis is accomplished at Senior Leadership
meetings, which is comprised of all Vice Presidents, Deans, and Executive Directors.
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College standing committees, faculty meetings, college wide events, and small departmental meetings provide
settings for sharing the results of the data collected. Smaller committees, such as the Council on Advising,
receive regular updates on data pertaining directly to their function and in doing so, continuous feedback loops
exists allowing for data flow to the committee and recommendations from the committee based on data to
improve processes.

IV. Conclusion
Most Successful Strategies/Interventions
The college has expanded data collection and evaluation efforts. CTC has continued to extend internal Banner
reports. For example, a feature has been added to our internal banner reports to track student cohorts by
program and from term to term. We are better able to identify students who have stopped attending by program,
which is allowing us to have more meaningful communication (i.e. faculty driven) with these students.
The academic advising teams are increasing their use of technology for the advising process. CTC has become
better equipped to serve our distance learner students. Faculty advisors and professional advisors are
embracing this shift with technology and meeting CTC students where they are.
Data on co-requisite learning support/college gateway courses over the last eleven terms clearly shows that the
model is working. Both the success rate and decreasing time of enrollment (through co-current registration)
have indicated that it is a viable model.
Least Successful Strategies/Interventions
To date, Prior Learning Assessment, particularly for those veteran students, has not proven effective.
Additionally, in most technical programs, graduation rates have remained static or declined due to the excellent
job market, which provides an avenue for students leave for good paying jobs prior to graduating. As mentioned
previously, some technical areas have lower completion rates at the diploma and degree level due to students
not wanting to take general education requirements. Health graduates remain static (but very healthy) due to
programmatic accreditation requirements per number of students in program. The college will provide a formal
academic advisement process for our transfer population (AAS in Interdisciplinary Studies, Technical Specialist
TCC, and Healthcare Science TCC) in hopes of increasing completion rates of those programs.
Adjustments
The college will continue to expand advisement’s technological capabilities. The college continues to train
faculty and staff on these new technologies, as well as on advisement best-practices. CTC continues to
evaluate strategies and make improvements as a result of data collection and analysis. As previously stated,
academic advisement has expanded their advisement modalities. Additionally, CTC continues to provide
potential transfer students on-campus access to a Kennesaw State University advisor. The college continues to
explore co-requisite remedial course offerings and has expanded these offerings.

V. Next Steps


The added focus on advisement services for those students taking primarily general education
coursework should increase the number of completers of those programs (AAS in Interdisciplinary
Studies, Technical Specialist TCC, and Healthcare Science TCC).



CTC will expand the number of co-requisite learning support/gateway courses offered to include more at
the larger campuses.



CTC will increase communication to veteran students regrading exemption credit available through their
military training.



CTC will increase efforts to evaluate transcripts of those students bringing in credit to CTC to award
maximum credit and decrease time to completion.



CTC will identify students who have been in a program of study for multiple terms but have not
completed any occupational courses in that major (in other words, those who have taken only core).
CTC will provide advising services to these identified students and help determine the student’s
educational goals and suggest possible major changes to facilitate program completion.
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Resources Needed
In order to improve student success, time, financial resources, and staffing need to be dedicated to the
continuous improvement process at the college. Adequate funding and staffing, as well as classroom space will
be needed to expand the college’s co-requisite remedial offerings. Faculty and staff will need to continue to be
trained in the advisement process, which will require time. The marketing department will need time and funding
to work with Veteran Services to develop better methods/messaging to inform veteran students of their
exemption testing opportunities. Time, and possibly funding, will be needed for the college to reevaluate the
transcript evaluation process. Evaluation of this process will allow the college to determine where the process
could be more efficient and/or to determine if an additional staff member may be necessary. The college’s
internal banner reports will continue to be expanded upon, which will require time and may require additional
staffing and funding, to better identify students who may be in the wrong major; this will allow advisors to work
with students to identify what program will best meet their needs, which will lead towards student success.
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Coastal Pines Technical College
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Coastal Pines Technical College
I. Overview
Coastal Pines Technical College, a unit of the Technical College System of Georgia, is a multi-campus, twoyear college in Southeast Georgia that supports the workforce development and lifelong learning needs of
communities, businesses, and industries. Through traditional and distance delivery formats, the learnercentered College offers associate degree, diploma, and technical certificate programs; continuing education
opportunities; adult education services; and customized training for economic advancement.
Dr. Glenn Deibert serves as the president of Coastal Pines Technical College with a thirteen county service
delivery area in Southeast Georgia: Appling, Bacon, Brantley, Camden, Charlton, Clinch, Jeff Davis, Glynn,
Long, McIntosh, Pierce, Ware, and Wayne. The Main Campus is located in Ware County (Waycross) and the
College has six instructional sites located in Appling County (Baxley), Bacon County (Alma), Camden
(Kingsland), Glynn County (Brunswick), Jeff Davis County (Hazlehurst) and Wayne County (Jesup). CPTC
serves more counties than any other college in the Technical College System of Georgia.
CPTC’s student information for Academic Year 2018 (August 2017 – July 2018) is shown in Chart 1.
Chart 1: Student Demographics
Enrollment
Total Enrollment
4730
FTE
1923
Full-Time Students
20.4%
Part-Time Students
79.6%
Gender
Males
38.7%
Females
Dual Enrollment
Traditional

60.3%

Ethnicity
Caucasian
Black
Hispanic
Other
Financial Aid Recipients
Students Receiving Hope Grant or
Scholarship
Students receiving Pell Grant
Type of Enrollment

69.1%
22.8%
4.8%
3.3%
33.3%
33.2%
53.7%
46.3%

Data Analysis
When comparing CPTC student demographics to the previous reporting period using the KMS DC241 Report
(2018 Report, CCA Report Year 2017), Metric 1, the following observations were noted. Student demographic
data was analyzed by totals for type of enrollment, ethnicity, gender, age groupings, Pell recipients, and
remedial enrollment. CPTC compared previous year data to the current year data and reported the significant
changes in this report.
When analyzing full-time, part-time and transfer students, part-time enrollment decreased by 14.2% (266
students), and full-time enrollment decreased by 58.6% (897 students). The transfer rate of part-time students
decreased by 30.8% (127 students) and the full-time transfer rate decreased by 48.9% (116 students).
Black student population represented 28.9% (983 students) of total student enrollment, white student population
represented 67.6% (2301 students) of the total student enrollment, and Hispanic population represented 1.3%
(45 students) of the total student enrollment. All other ethnicity categories, Asian, Native Hawaiian or other
Pacific Islander, American Indian/Alaska Native, Two or More Races, Unknown, and Non-Resident Aliens
represented 2.2% (75 students) of the total student enrollment. From the previous reporting period, the black
population increased by 41.4% (288 students), the white population increased by 33.7% (580 students) and the
Hispanic population increased by 40.6% (13 students). The total of other categories of ethnicities increased by
74.4% (32 students) from the previous reporting period. The large increases reported are directly related to an
increase in dual enrollment students.
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Overall gender data for CPTC showed that enrollment decreased in the number of part-time students, male—
15.9% (131 students) and female—12.8% (135 students). There was a decrease in full-time student enrollment
for males by 69.9% (460 students) and females by 50.1% (437 students). Part-time, transfer male students
attending CPTC decreased by 32% (55 students), and female part-time transfer decreased by 29.9% (72
students). Full-time transfer female students showed a decrease of 52.4% (65 students), while the full-time
transfer males decreased by 45.1% (51 students).
In reference to age categories for the reporting period, CPTC students ages 25 and over represented 50%
(1120 students) of the total student population, 20-24 years old students represented 31.6% (709 students), and
18.4% (412 students) of the population was students 17-19 years old coming to CPTC directly from high school.
When comparing to the previous reporting period, there were insignificant changes for each age category.
During the reporting period, 69.1% (1548 students) of CPTC students received Pell. 22.4% of CPTC’s full-time
students (503 students) enrollment received Pell, and 46.6% (1045 students) of the part-time student population
received Pell. There was no significant change in any of the categories of students receiving Pell from the
previous reporting period.
Students who entered CPTC during the report period needing remedial courses represented 5.4% (120
students) of the total student enrollment. There was no significant change in this measurement from the
previous reporting period.

II. Goals
Goal 1: Degree Production
TCSG’s Data center has produced a collection of reports to aid in measuring and establishing goals for the
Complete College Georgia project. KMS Report MEB0332 (Degree Production Goal Tracker) clearly defines
ongoing graduate numbers and goals for degree production through AY2025. The report details total CCA
(Complete College America) Actual Graduates: unduplicated count of graduates, reported at the highest award
level the student received that year. Students who received a postsecondary award while in high school are not
included in this report. Chart 2 below shows CPTC degree production since 2015. The CPTC goal of 797 CCG
graduates was exceeded by 14 for FY18. CPTC is still 1694 graduates ahead of the overall projected goal.
Chart 2: DEGREE PRODUCTION PERFORMANCE METRIC
KMS Report MEB0332
Graduate Goal
Number

Difference between Actual CCA
Graduates and CPTC Goal

2015

737

88

2016

756

173

2017

776

110

2018

797

14

2019

818

Cumulative Through 2018

8,800 actual graduates of the
total initiative goal of 13,304

Academic Year

+1694 above goal
(as of Fall 201912)

Chart 3 shows CPTC’s total progress towards increasing the number of graduates annually for the years 2013 –
2018, with the 2013 – 2014 data representing Altamaha Technical College and Okefenokee Technical College
data prior to the merger.
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Chart 3: DEGREE PRODUCTION METRIC
Tracking Between AY2013 and AY2018
Source: KMS Report MEB0332
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Strategies/Interventions Implemented
In reviewing the data, the following strategies were used to increase the number of graduates per year for
CPTC. The strategies implemented produced an increase in the number of graduates over what was projected
for academic year 2018, the surplus representing 14 graduates.
Strategy 1
In AY2018, CPTC continued the strategy of adding new CCG tracked programs. The Institutional Effectiveness
office in cooperation with Academic Affairs review the CCG approved programs list every semester for new
programs that can be added which meet our students’ needs. With the phenomenal growth of dual enrollment,
high school coordinators and college leadership are working to change the sometimes negative stigma of
technical education. High school students are being encouraged to matriculate into technical education and into
CCG programs.
Strategy 2
CPTC continued the practice of ensuring all possible awards were granted by having the Registrar’s Office
regularly audit the CCG tracked programs and notify faculty of additional awards that could be granted to
students. Student Affairs and Academic Affairs also encourage the use of Degree Works to determine if
students are close to achieving awards they may have over looked or may not have considered. The students
are made aware by their advisors of these possibilities and encouraged to continue their education for more
awards.
Strategy 3
CPTC has seen great success in the implementation of mini-mesters. Students seem to be responding to this
format, especially in dual enrollment programs. The students and parents see the advantage of being able to
accumulate a larger number of credits in a shorter period of time, thus graduating students faster. Saturday
classes are being offered as well, initially targeting students that work during the week. The unexpected result
has been that high school students primarily enroll in these classes.
Strategy 4
With the implementation of CPTC’s Quality Enhancement Plan, “Making Math Work”, it is anticipated that
completion and graduation rates will increase. The QEP’s mission is to:
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Increase students’ ability to apply mathematical concepts to practical applications within
occupational programs through the introduction of manipulatives in math courses.
In the MATH 1012 class, manipulatives relevant to occupational areas are introduced tied to mathematical
concepts. Students recognize the relationship of the math concepts to the practical application by using the
manipulatives, such as tape measures, measuring cups, syringes, and other items used in the program of study.
The hope for the QEP is that students will be better prepared with math concepts upon entering occupational
classes. Holding students’ attention and building confidence, retention and graduation rates should increase.
Co-requisite remediation is also being used to boost the math skills of students who are “on the bubble” going
into higher level math courses. This model has been employed since spring semester of 2017.
Resources
One new high school coordinator has been hired to cover the heavy demands of Camden County. This
employee is stationed at Camden County High School daily influencing the academic choices of the students
and guiding them expediently through CPTC programs.
During the implementation of the QEP, the College expended $123,904 in fiscal year 2018. These
expenditures included personnel, professional development, instructional supplies and materials, furniture and
equipment, marketing, and topic development expenses. Personnel costs included a portion of salary and
benefits for one full-time math faculty who will serves as the QEP chairperson. The cost included release time
from teaching to allow the faculty member time to devote to the QEP implementation. Additional personnel
costs included salary for adjunct mathematics faculty, tutors and a portion of IE staff costs. Furniture and
Equipment costs include periodically upgrading math classrooms and labs to provide students with an
environment to meet changing needs.
The implementation of mini-mesters has required CPTC to hire more adjunct instructors. Some of these
instructors come from within the high school systems, and are credentialed to teach for CPTC at the high
schools under adjunct contracts.
Obstacles Encountered
The effective use of Degree Works has been an ongoing challenge for many of CPTC’s faculty. Technical and
Industrial program instructors seem to struggle the most. Time constraints limit training for the system and it
takes some time to build confidence in its usage.

Goal 2: Transform Remediation
Data for determining the success of this goal was primarily derived from TCSG’s KMS CCG Report DC251 COMPLETING REMEDIAL (LEARNING SUPPORT) COURSES provides data for Progress Metric 1: students
who are not in High School, enrolled for the first time at any postsecondary institution as a non-High School
student who enrolled in a Learning Support (remedial) course. Of this cohort, the number who completed their
required Learning Support courses during their first two academic years, from the initial Fall Term enrolled,
through the Summer Term two years later. Completing remedial requirements is determined by the student's
admit type changing to Regular Admit or the student's enrollment in a College Level course (Math or English or
Both, as appropriate). The following data was analyzed and strategies were developed to facilitate transforming
remediation at CPTC.
Success in Remedial Education Performance Metrics
When analyzing the AY2017 to AY2018 data of students completing remedial courses during the first two
academic years using the KMS report DC251, CPTC found a decrease in Math (-14%, 29 enrolled and 16
completed in report year 2018 as compared to 26 enrolled and 18 completed in report year 2017), an increase
in English (8%, 19 enrolled and 11 completed in report year 2018 as compared to 34 enrolled and 17 completed
in report year 2017), and an increase in both Math and English (5%, 14 enrolled and 6 completed in report year
2018 as compared to 16 enrolled and 6 completed in report year 2017), and a decrease in total remediation (1%, 62 enrolled and 33 completed in report year 2018 as compared to 76 enrolled and 41 completed in report
year 2017). See Chart 4.
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Chart 4: SUCCESS IN REMEDIAL - AY2017 & AY2018
Source: KMS Report DC251
Report

Math

English

Both
Math &
English

Total
Remedial

Students Completing Remedial within first 2 Academic
Years (DC251) AY 2017

69%

50%

38%

54%

Students Completing Remedial within first 2 Academic
Years (DC251) AY 2018

55%

58%

43%

53%

Change

-14%

8%

5%

-1%

The data analysis of the students who successfully completed a college level course in the same subject as that
in which they took a remedial course, KMS Report DC254 revealed that students enrolled in the subsequent
Math course during report year 2018 passed at the same rate as the 2017 report year (29 students enrolled in
the 2018 report year with 12 completing as compared to 26 enrolled and 11 completing in the 2017 report year).
An increase of 23% occurred with students enrolled and successfully completing the subsequent English course
(19 students enrolled in the 2018 report year with 11 completing as compared to 34 enrolled and 12 completing
in the 2017 report year). For those students enrolled and successfully passing both Math and English
subsequent courses, the percentage of students passing increased by 10% over the previous year (14 students
enrolled in the 2018 report year with 4 completing as compared to 16 enrolled and 3 completing in the 2017
report year). The total passing rates for remedial increased 10% in 2018 (62 students enrolled in the 2018 report
year with 27 completing as compared to 76 enrolled and 26 completing in the 2017 report year). CPTC will
continue to review internal data on students enrolled in remedial courses in relation to the passing of the
subsequent course(s) in an effort to improve the pass rates even more. See Chart 5.
Chart 5: SUCCESS IN REMEDIAL – AY2017 & AY2018
Source: KMS Report DC254
Report

Math
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Math &
English

Total
Remedial

Students Complete Next Level Course in Same Subject
within first 2 Academic Years (DC254) AY2017

42%

35%

19%

34%

Students Complete Next Level Course in Same Subject
within first 2 Academic Years (DC254) AY2018

42%

58%

29%

44%

Change

0%

23%

10%

10%

Strategies/Interventions Implemented
Strategy 1
CPTC implemented the Accelerated Learning Program (ALP or Co-requisite) Model as mandated by TCSG for
all Learning Support Classes beginning spring 2017. Students who were required to take learning support
classes in Math and English were placed in both the learning support classes and the required accompanying
general education class during the same term. Chart 6 outlines the completion rate changes from AY2016
through AY2018 for Math and English courses. Enrollment in READ 0090 was negligible.
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Chart 6: CO-REQUISITE COMPLETION RATES - AY2018
Source: CPTC SPIRIT Grade Distribution Report
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English I
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Resources Needed
The Academic Affairs division prepared an advisement guide for implementing the co-requisite model. The AA
division continues to revise and update this guide based on the recommendations of the advisors. Advisors
have been trained on the use of the guide, and ongoing training continues in the CPTC Faculty and Staff
Training (FAST) Academy for new and existing faculty. The guide outlines the various placement testing scores
in relationship to the various award levels. Each Math, English and Reading course was correlated with the
appropriate learning support class and general education course that could be taken as co-requisites. Finding
available time to fit around the busy schedules of the instructors is a difficulty encountered in developing this
resource.
Obstacles Encountered
The learning support reading course has traditionally had very low enrollment. Four (4) students enrolled in
AY2017 and eight (8) in AY 2018. Since the AY2018 data compared to the AY2017 data has been negative, it
appears that the change has plateaued. We are now struggling to find ways to continue to maximize the growth
change for AY2019.

III. Student Success Implementation Team
The Institutional Effectiveness division utilize a variety of reports from KMS and CPTC’s SPIRIT system to
analyze student success data. Information is available to CPTC employees through the College’s intranet, email
distribution, and shared during meetings with the President’s Cabinet, College Council, and the Complete
College Georgia Committee.
Full Name

Title/Position

Role

Email Address

Vincent E. Jackson

Vice President for IE

Point of Contact

vjackson@coastalpines.edu

Lonnie Roberts

Provost

Member

lroberts@coastalpines.edu

Katrena Felder

Psychology Instructor

Member

ktaylor@coastalpines.edu

Amanda Morris

VP for Academic Affairs

Member

amorris@coastalpines.edu
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Full Name

Title/Position

Role

Email Address

Eddie Aycock

Industrial Sys. Instructor

Member

eaycock@coastalpines.edu

Patsy Wilkerson

Dean, Academic Affairs

Member

pwilkerson@coastalpines.edu

Austin Johnson

Exec. Dir. Student
Affairs

Member

ajohnson@coastalpines.edu

Chad Swanson

Dean, Secondary
Initiatives

Member

cswanson@coastalpines.edu

Cathy Montgomery

Counsel/Spec Serv. Dir.

Member

cmontgomery@coastalpines.edu

Stephanie Roberts

Dir. of Inst.
Advancement

Member

sroberts@coastalpines.edu

Janet Carter

Assistant Registrar

Member

jcarter@coastalpines.edu

Lauren McCullough

Student Navigator

Member

lmccullough@coastalpines.edu

IV. Conclusion
The most effective strategies included:
1) The promotion of dual enrollment opportunities continues to be our current most effective strategy. As
predicted in this report last year, traditional student enrollment has begun to increase, matching the
percentage of growth of dual enrollment. CPTC will continue to increase dual enrollment opportunities and
encourage students graduating high school to transition to CPTC for enrollment in occupational programs.
2) Co-requisite remediation, since implemented in spring of 2017 produced marked improvements from the
AY2016 numbers. 2018 numbers have remained flat, but a plateau effect was expected. CPTC’s QEP will
reinforce the co-requisite model in math areas.
3) Continual monitoring of student completion progress to identify students who have completed or are close to
completing a Complete College Georgia tracked program. This information is then shared with faculty for
more focused advisement efforts to encourage student completion of available awards.
Least Successful Strategies:
Since we began reporting CCG progress, CPTC has regularly analyzed data related to block scheduling. One of
CPTC’s most important approaches toward student learning has always been to be “flexible” to the needs of the
students. Since this philosophy has been in place long before the implementation of block scheduling, CPTC
has not realized any significant positive result attributed to block scheduling. Block scheduling will continue to be
developed for additional programs to help ensure students have the opportunity to finish programs in a shorter
amount of time. In order to continue with developing block scheduling for additional programs, some additional
faculty may be needed. A new initiative is currently being developed to reduce the amount of time required to
complete specific programs. Compressed schedules and curriculum revision are being studied in IFCC
meetings and will be implemented quickly.
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V. Next Steps
Degree Production
In AY 2019, CPTC intends will continue to be actively involved in the service delivery area and plans to continue
developing new programs needed by area businesses and industries. CPTC plans to closely monitor CCG
programs and petition TCSG to add new programs as deemed necessary. Faculty advisors and Student Affairs
staff will utilize the Applied Not Registered Tracking System to promote increasing the number of admission
applicants who complete the application process to become enrolled students. Increasing the number of total
student enrollment coupled with the implementation of CCG strategies should increase future CCG numbers.
CPTC plans to continue working with high schools in offering Dual Enrollment opportunities. CPTC is committed
to promoting the development of articulation agreements, including the offering of Associate of Science (A.S.)
degrees. The Student Affairs and Academic Affairs staff will evaluate student progress to monitor student
completion of available awards. In order to assist students needing remedial courses to progress more quickly
through their program, CPTC will continue the implementation of the co-requisite remediation model for all
learning support courses. CPTC will continue tracking success rates of students enrolled in the co-requisite
courses.
1) CPTC will continue to add new CCG tracked programs. The Institutional Effectiveness office in cooperation
with Academic Affairs will continue to review the CCG approved programs list every regularly for new
programs that can be added which meet students’ needs.
2) CPTC will continue to encourage high school students to matriculate into technical education and into CCG
programs.
3) CPTC will continue to ensure that all possible awards are granted by having the Registrar’s Office regularly
audit the CCG tracked programs and notify faculty of additional awards that could be granted to students.
4) Student Affairs and Academic Affairs will encourage the use of Degree Works.
5) CPTC will continue to offer and expand mini-mester programs.
6) CPTC’s Quality Enhancement Plan, “Making Math Work” will continue to be implemented to better prepare
students for math concepts required upon entering occupational programs.

Resource Needs
1) With the expansion of dual enrollment, more high school coordinators are needed.
2) Due to the resignation of one math instructor who as integral to the development of the QEP, another math
instructor needs to be allocated to the QEP.
3) Training needs for the QEP require that more time be devoted to the “instructing the instructors.”
4) The implementation of mini-mesters has required CPTC to hire more adjunct instructors.

Transform Remediation
1) CPTC will continue to use Accelerated Learning Program (ALP or Co-requisite) Model as mandated by
TCSG for all Learning Support Classes.
2) CPTC will continue tracking success rates of students enrolled in the co-requisite courses and make
adjustments as necessary.

Resources Needs
The Academic Affairs division prepared an advisement guide for implementing the co-requisite model. Advisors
have been trained on the use of the guide however, finding available time to fit around the busy schedules of the
instructors is a difficulty encountered in developing this resource.
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Columbus Technical College
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Columbus Technical College
I. Overview
Demographic Changes at Columbus Technical College
The mission of Columbus Technical College is to offer programs and services that support student and
community success through the attainment of associate degrees, diplomas, technical certificates of credit,
customized training, continuing, and adult education. Over the 5 year period, 2010 – 2015, Columbus Technical
College saw a decrease in full-time students from 1,818 to 1,175. However, there was consistency in the part
time students of 2,238 to 2,237 students for the same period respectively. The College had a decrease in the
full-time Hispanic students of 53.8% which equates to 63 students. There was a significant decrease of 39.1% of
Black, non-Hispanic full-time students and 27.7% decrease of White, non-Hispanic students. There was also a
decrease of 32.1% which is nine students amongst the full-time Asian student population. There was a decrease
of 36.6% in students over the age of 25. There was a decrease of 29.9% of students directly from high school.
There was a decrease of 30.2% of female full-time students and a decrease of 42.6% male full-time students
(CCA Context Metric1: DC 241 – Enrollment Data Report Year 2017.)
There was a steady enrollment of part-time students with decreases in Hispanic and White, non-Hispanic and
increases in Black, non-Hispanic. There was an 11.3% decrease in part-time students over the age of 25. An
11.0% increase in Black part-time students, non-Hispanic students and an 8.1% increase in female part-time
students.
The decrease in head count and decrease in total credit hours was considered in recruitment, retention, and
program planning. Last year a digital marketing strategy was developed targeting specific demographics and the
plan has been further defined to include featuring specific high demand programs, targeting specific populations,
and geo fencing at specific events.

Goal

2018 Complete College Georgia (CCG) Progress Summary
Metric
Actual Result

1. To produce 714 CCG
graduates in 2018.

Degree Production/ Graduation
Rate/

To increase the graduation
rate by approximately 1%
in 2018.

CTC produced 711 CCG graduates
in 2018.
There was a 3.6% decrease in CCG
graduates in 2017 and an increase
of 2.3% in the overall graduation
rate.

2. To increase the number of
students successfully
completing remedial
education requirements
and college-level courses
in the same subject as
remedial education after
the significant decrease.

Success in Remedial Education

The number of students
successfully completing remedial
math and English decreased to
23.7%

3. Restructure Delivery

Block Scheduling

CTC increased retention rates in
two of the blocked scheduled
programs, held steady in one, and
decreased retention in one.
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II. Goals
Goal 1: Increase the number of graduates
Performance Metric: Graduation Rate DC109 Awards Report Year 2017 and DC200 Retention by Program Report
Year 2017
Columbus Technical College utilizes the number of awards in the DC 109 (Awards Conferred by Program
Report) to measure the goal of increasing the number of graduates. The benchmark graduation rate for AY2018
was 60.2%. The College exceeded that goal by achieving 65.2%. According to the Technical College of System
of Georgia System Benchmark Summary (MEB0198 Report), the graduation rate for Columbus Technical
College increased from 62.9% in AY2017 to 65.2% in AY2018. However, the retention rate decreased from
61.6% to 61% for the same years. The College decreased the number of CCG Graduates from 737 down to 711
for AY2017 and AY2018 respectively; however, there was a slight increase in the number of 1,680 duplicated
awards granted in AY2017 and 1,683 duplicated awards granted in AY2018. This reflects an increase in the
graduation rate of approximately 2.3%.
Upon initial review of DC 303 (CCG Graduate Report), it appears that there were three associate degree awards
in Biology for AY2018 which is an increase from zero from the past two years. There was a decrease of the
number of associate degree awards in Automotive Technology and Business Management, one of the largest
enrolled programs at the College. The College had an overall increase in awards in Certificates/Diplomas of at
least one year, but less than two years, and Associate Degree awards. The increase was largely attributed to
embedded programs.
The programs that continue to have the strongest retention and graduation rates are primarily the health science
programs. Some programs have challenging retention and graduation rates including Sports Fitness, Appliance
Servicing, Accounting and Industrial Systems Technology. All programs that have less than a 61% retention rate
are expected to outline specific strategies for increasing retention. In addition, cohort retention is being tracked
each semester and the number of students withdrawing by program has ensued.
Strategies/Interventions
Columbus Technical College continued its review of the reasons for withdrawals. Students can self-withdraw, or
they can be administratively withdrawn. The most notable reason for administrative withdrawals is excessive
absences. Many of the intervention activities noted address the need for consistent attendance to successfully
complete courses. Many of these students did not meet Satisfactory Academic Progress, and therefore, were
not eligible for continued participation in federal financial aid, again impacting the overall retention and
graduation rates.
Retention Survey – a retention survey was launched to identify strategies to assist students in remaining
enrolled at the College. Many factors were listed as reasons for withdrawing including finances, childcare, and
transportation. However, 45% of the students of the 208 respondents noted conflict with work schedules as the
reason for potentially withdrawing from classes.
Smart Advising – a joint venture between student advising and program directors to insure all students are
appropriately advised from the start of their academic endeavors through graduation. When students select a
major, they are asked about their future desires, skills, and scheduling restrictions.
In addition, students in specific programs are advised by the Program Director to discuss the specific
competencies required to attain the credentialing they desire to complete. This helps students prepare for the
studies they are embarking upon and understand what is required to complete the program. When the
connection is made, students continuing in the program are more apt to talk with his or her Program Director
should challenges arise prior to simply withdrawing without explanation and without a credential.
TEAMS - the purpose of TEAMS is to identify students that need additional support and provide them with the
help that they need. Through TEAMS, faculty members have an established referral process to effectively
intervene with students who are exhibiting at risk behavior, thus, increasing retention and reducing the number
of students on academic probation and suspension. The reason codes include, academic (personal difficulties
interfering with learning, attendance, participation, quality of work, late/missing assignments, low exam/quiz
scores), behavior and attitude warranting intervention, and referral to Columbus Technical College or
community support services/resources. This helps to identify the type of assistance needed. TEAMS focuses on
providing students with the assistance to attain the highest success in the pursuit of their educational goals.
The results for the second year were as follows:
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FY 2018 (Fall and Spring Semesters)
Total Alerts – 1338








Academic Affairs – 47
Academic Concerns – 340
Attendance – 894
Personal – 18
Student Affairs – 1
Student Navigator – 25
Total Withdrawals From All Courses – 13

The results will continue to be reviewed throughout the third year of reporting, AY 2019.
Resources Allocated
No additional resources were dedicated for this effort. The Office of Institutional Effectiveness and the CARE
Center extracts retention data and sends it to the relevant stakeholders. Reports are distributed to the Vice
President of Academic Affairs and the Vice President of Student Affairs. Further, reports are also distributed to all
of the President’s Leadership Team which includes all of the Vice Presidents, Executive Director of
Communication, and the Director of Institutional Advancement. The President’s direct reports then distributes the
data to their direct reports to be addressed in the appropriate committee
Obstacles
The primary obstacle to this remains withdrawals for excessive absences. The College has increased its efforts
to contact students that fail to attend classes, in particular students in the online class. However, some students
do not return phone calls or an email which makes it difficult to provide assistance. The CARE Center and faculty
make repeated attempts to via phone and mail to connect with these students prior to the administrative
withdrawals. Further, a new course template design is underway that will provide consistency in navigation and
submission of assignments for students.

Goal 2: Transform Remediation
Performance Metric: Success in Remedial Education - DC241 All Metric Summary Report Year 2017
Out of 675 first-time, full-time students, 141 (20.9%) were enrolled in remedial math and 77 (11.4.1%) were
enrolled in remedial English. Further, 160 (23.7%) were enrolled in both remedial math and English for a total of
378 (56%) students enrolled in remedial courses. Eight Hispanic students were enrolled in both remedial math
and remedial English. Ninety six Black, non-Hispanic students were enrolled in both remedial math and remedial
English, by comparison, there were 47 White, non-Hispanic students enrolled in both. There were 191 first-time
entry, full-time students over the age of 25. Only 38 of these students were enrolled in both remedial math and
remedial English. There were 341 students enrolled directly from high school of which, 206 enrolled in remedial
math and remedial English.
One hundred and seventy one students completed remedial courses within two academic years. Out of which
eight Hispanic students, 84 Black, non-Hispanic, and 69 White, non-Hispanic students successfully completed
the remedial courses. There were also 63 males and 108 females that completed these courses. Finally, there
were 104 students between the ages of 17-19, 20 between the ages of 20-24, and 47 students age 25 and older
that also successfully completed remedial courses. One hundred and three students received Pell Grant upon
entry.
There were 51 students that completed a college level course in the same subject within one academic year.
Out of which one Hispanic students, 31 Black, non-Hispanic students, and 17 White, non-Hispanic students
completed a college level course within one year. There were 20 males and 31 females. Twenty-nine students
between the ages of 17-19 years old, six between the ages of 20-24, and 16 students age 25 and older. Twenty
of these students received Pell Grant upon entry.
The fall 2011 cohort of students, inclusive of 248 full-time students, of which only 76.6% were retained into
spring 2012. For this same cohort there was a decrease to 55.2% by fall 2012 and further reduced to 46.8% by
the spring of 2013. The largest drop occurred during the first year. For the fall 2011 cohort 44.8% of the full-time
students were lost within the first year.
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There were 10.4% of full-time students in this cohort that transferred out, while 3% of the part-time students
transferred.
Strategies/Interventions
Students in the math co-requisite classes (0090A for Math 1111 and 0097A for Math 1012) could take any
section of the gateway course. Usually the co-requisite class was taught by a different instructor than the
gateway course. For degree students needing Math 1111 there were two “learning support only” courses that
could be taken if needed: Math 0097 (if scores were very low), followed by Math 0989 for students meeting the
numeric requirement but not the Algebra requirement. These were module based courses. The material in
each module was taught by the instructor, with students completing homework partly inside of class time and
partly outside of class time. All tests were taken on campus. Students enrolled in the Algebra co-requisite
classes were restricted to those who completed through module 12 of Math 0989 or had a Compass Algebra
score of 32-38 (39 needed for Algebra stand-alone). The continuation of this strategy yielded a completion rate
of 68% in AY 2017 and 74% in AY 2018.
Math 1111 and Math 1012 AY2018 Performance
The Co-requisite model is more successful with the Diploma Math 1012 (64% completion for both). The Degree
Math 1111 had a completion rate of 49% for co-req and 60% for the regular class.
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COREQ MODEL RESULTS
90

120%

80

100%

70

93%

89%

60
50

6 66%
12

40

100%

23

80%
64%

61%

30
20

6

0
11

35

60%
40%

52

20%

10

17

0
201812
C or Above

201814
D or F

0%

0% 0 0%
201816
Attrition

AY 2018

Retention

Completion

AY 2018 MATH 1012
REGULAR MODEL RESULTS
250
200

100%
90%

84%

50

20
29

11
25

77

71

201812

201814

0

C or Above
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54

66%

61%

150
100

87% 31

D or F

80%
64%

60%
40%

148
0% 0 0%
201816
Attrition

Retention

20%
0%

AY 2018
Completion

AY 2018 MATH 1012
TOTAL RESULTS
350
300

92%

85%

88%

250
26
41

150

11
36

100
50

64%

200

112

88

201812

201814

0

C or Above

37
77

65%

63%

200

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

D or F

0% 0 0%
201816
Attrition

AY 2018

Retention

Completion

The College has combined English & Reading into one intergraded reading and writing course:




ENGL 0988 (degree) or ENGL 0987 (diploma).
ENGL 0988 is taken with ENGL 1101.
ENGL 0987 is taken with ENGL 1010.

This report covers 201716 (when the co-requisite model was introduced) through 201816 and is looking at
students who tested into the co-requisite. ENGL1101 vs students who tested into regular ENGL1101. It was felt
that the students who were being placed into the co-requisite. ENGL1101 for financial aid reasons, were not
doing as well as the students in the regular ENGL1101 courses.

Reg
CoReq

A

B

C

D

F

W

WF

WP

I

#

86

390

334

66

194

167

43

13

5

%

6.6%

30.0%

25.7%

5.1%

14.9%

12.9%

3.3%

1.0%

0.4%

#

2

24

67

26

62

21

11

2

0

%

0.9%

11.2%

31.2%

12.1%

28.8%

9.8%

5.1%

0.9%

0.0%

CourseGPA
1.81
1.11

Resources Allocated
The implementation of SmartThinking cost $56,000 an online tutorial service to provide additional tutorial
services for students online and at times that may be more convenient for their schedules. There are over 900
hours remaining in this contract. In AY 2018 700 live sessions were held for a total of 334 hours which was a
drastic increase from only 71 live sessions the prior year.
Obstacles
The most significant challenge was the limited access to SmartThinking. It was only rolled out to students in the
SEMN 1000 class and therefore, was not available to most of the students. The roll out to students in math,
English, and science courses have access which should increase the usage appeared to increase the usage,
but there is still no direct correlation to pass rates.
Goal 3: Restructure Delivery
Performance metric: DC243 Graduation Rate by Blocked Schedule Programs Report Year 2017
Networking Specialist diploma program continued to improve its retention rate from AY2016 to AY2017 to AY2018
increasing from 42% to 50% to 63% in retention and the graduation rate increased from 0% to 6% in AY2017 and
AY2018. However, the Networking Specialist degree program increased its retention rate for AY2016 and AY2017
retention rate from 64% to 75%, but had a decrease of 15% in AY2018. The Accounting retention rate decreased
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from 60% to 40% in the diploma program and increased from 75% to 100% in the degree program. The graduation
rate decreased from 50% to 25% for the degree program in AY2017 to AY2018 respectively. The Air Conditioning
Technology has a retention rate of 73% and graduation a rate above 67%. The Automotive Technology Diploma
had a significant decrease in the retention rate from 55% down to 33%.
Strategies/Interventions
Accelerated programs delivered using a cohort model in which learners will attend as a group. Courses were
scheduled during times based on cohort needs for 4-8 hour blocks, depending on the program requirements.
The block scheduling has had a positive impact on some programs and a negative impact on others. While the
retention and graduation rates cannot solely be the attributed to block scheduling, the curriculum design and
student outcomes reflect that block scheduling for programs is beneficial. The College also facilitated one-onone sessions with program directors to assist in understanding the key performance factors that have now
become a part of the annual assessment plan process.

AY 2018

AY 2017

AY 2016

Block Schedule Programs: AY2016, AY 2017, and AY2018 Retention and Graduation Rates
Major

Accounting

Accounting

Air
Conditioning
Technology

Automotive
Technology

Medical
Assisting

Networking
Specialist

Networking
Specialist

Level

Diploma

Degree

Diploma

Diploma

Diploma

Diploma

Degree

Award

AC12

AC13

ACT2

AT14

MA22

NS14

NS13

Cohort

3

6

17

14

0

12

11

Transferred

0

0

0

0

0

0

1

Graduated

0

1

14

7

0

1

3

Enrolled

1

3

1

0

0

4

3

1

4

15

7

0

5

7

33%

67%

88%

50%

N/A

42%

64%

Graduation
Rate

0%

17%

82%

50%

N/A

8%

27%

Cohort

5

4

16

11

0

8

8

Transferred

0

0

0

0

0

0

2

Graduated

1

2

11

6

0

0

2

Enrolled

2

1

1

0

0

4

2

3

3

12

6

0

4

6

60%

75%

75%

55%

N/A

50%

75%

Graduation
Rate

20%

50%

69%

55%

N/A

0%

25%

Cohort

5

4

15

6

0

16

5

Transferred

0

0

0

1

0

0

0

Graduated

0

1

10

1

0

1

2

Enrolled

2

3

1

0

0

9

1

2

4

11

2

0

10

3

40%

100%

73%

33%

N/A

63%

60%

0%

25%

67%

17%

N/A

6%

40%

Total
Retained
Retention
Rate

Total
Retained
Retention
Rate

Total
Retained
Retention
Rate
Graduation
Rate

Columbus Technical College | 75

Resources Allocated
Time and effort of the staff and faculty involved remains the greatest resources used. In addition, consistent
evaluation of the courses and faculty allows the college to continue to improve upon the curriculum, delivery
methods, teaching strategies, and relevant practices within the respective fields of study.
Obstacles
The most significant challenge is tracking the reasons for student withdrawals. Although the TEAMS alerts have
increased, the top reason for withdrawals remains excessive absences. The impact of this is felt more readily in
the smaller classes and the blocked schedules. Additional effort has been placed on contacting the students
with excessive absences and the addition of the Friday/Saturday classes is assisting with student retention.
However, the greatest challenge that remains is the excessive absences.

III. Student Success Implementation Team
Full Name

Title/Position

Role
(Point of Contact
or Member)

Email Address

Monique Baucham

Executive Vice
President for
Academics and
Institutional
Effectiveness

P.O.C.

mbaucham@columbustech.edu

Tara Askew

V.P. Student Affairs

Student Affairs

taskew@columbustech.edu

Melanie Thornton

V.P. Academic Affairs

Academic Affairs

mthornton@columbustech.edu

Meg Burkhardt

CARE and Advisement
Centers Director

Orientation
Revamp/Career
Counseling
Strategies/Education Plans

mburkhardt@columbustech.edu

Olive Vidal-Kendall

Director Disability and
Special

Ken Lockhart

Services
Pre-Enrollment Testing

ovidalkendall@columbustech.edu

Director Student
Activities

Success Center Initiatives

klockhart@columbustech.edu

Kermelle Hensley

AVP Enrollment
Services/Registrar

Graduation rates

khensley@columbustech.edu

Will Burgan

Dean of Academic
Support

Learning Lab Support

wburgan@columbustech.edu

Dana Vannoy

Writing Support Lab,
Coordinator

Writing Lab Support

dvannoy@columbustech.edu

Carol Fuller

Learning and Math Lab
Coordinator

Math Lab Support

cfuller@columbustech.edu

IV. Conclusion
Most successful strategies/interventions
The increased focus on the TEAMS alerts has been the most successful intervention strategy. In the spring
2017 semester only 25% of the total student withdrawals had alerts prior to the actual withdrawal. However, in
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the summer of 2017 over 50% of the withdrawals had alerts and that increase continued in AY 2018 and
increased to approximately 60% AY 2019 to date. This was largely due to the wide ranging review of the data.
The TEAMS alert numbers were reviewed by the President’s Leadership Team, Enrollment Committee, and
Faculty. This information is now distributed weekly.
Least effective strategies/interventions
The retention survey was the least effective strategy. While the data it yielded was important, the information is
becoming redundant. The College has acted upon the feedback. Instead of continuing to issue the survey each
semester, the College will issue the survey biannually to determine if the needs of the students have changed.
All data is analyzed by the Office of Institutional Effectiveness to identify trends and noted areas of
improvement. Data is disseminated through several mechanisms. The TEAMS alerts are sent weekly to the
Academics and Student Affairs administrative teams. The College’s benchmarks and key performance
indicators are distributed to the President’s Leadership Team every semester. Survey results are distributed to
President’s Leadership Teams, Deans, and Student Affairs and other relevant stakeholders.

V. Next Steps
One of the most successful efforts has been the implementation of Friday and Saturday classes. The Retention
Survey that continues to be distributed to students shows that students still have conflicts with course
schedules. In the spring of AY 2019 each division will launch at least one program that can be completed in the
night and/or weekend format. Additionally, Friday and Saturday classes will continue. These courses continue to
have strong enrollment.
Expansion of the access to SmartThinking will continue to be emphasized in both English and math offering
students assistance online and outside of the math and English labs hours of operation. It provides another level
of convenience that the College cannot currently accommodate. To date the College has not seen a direct
impact on the increase in the success rates in the co-requisite classes. However, adding the required
SmartThinking assignment in the SEMN 1000 class has increased the exposure of students to SmartThinking
which will continue to increase its usage.
For AY 2018 any student not meeting the requirement for the gateway course was be placed in a co-requisite
section along with a for credit section. The co-requisite classes Math 0090/Math 1111 for degree students and
Math 0097 / Math 1012 will be taught by the same instructor, in the same room. The College will assess course
effectiveness.
The English department has divided the lower level courses into mini-mesters (0987/0988 / 1010/1101) which
allows students to still move through both in one semester, but without a 6 hour a week class. The College will
assess the effectiveness of this design.
Resources for the next step include $25,000 for additional hours of SmartThinking, full-time and adjunct faculty
as needed for the Friday, Saturday classes, and the staff hours required for the continued analysis of the data
for both the math and English classes.
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Georgia Northwestern Technical College
I. Overview
The mission of Georgia Northwestern Technical College (GNTC) is, in part, to provide quality technical
education and workforce development opportunities supporting student success throughout northwest Georgia .
. . leading to associate degrees, diplomas, and certificates of credit programs. The Complete College Georgia
initiative is one of many assessment methods used to ensure GNTC is achieving its mission.
Using the Complete College Georgia KMS Report #DC241 Enrollment Report, Georgia Northwestern Technical
College (GNTC) had a decrease in overall student enrollment when comparing the student cohorts of 2010 and
2015, decreasing from 9,039 students to 6,527 students.
The enrollment of part-time transfer students increased 22%. Full-time enrollment decreased, as did the parttime students (7%). For AY2015, full-time students accounted for 35% of the student enrollment, while 65% of
GNTC students attended part-time.
Within the Race Demographic, the Hispanic population reflected the most dramatic positive change. In 2010,
enrollment within this category totaled 218 students as compared to 589 in 2015. GNTC’s attributes the
increase to gaining two new counties within the college’s service area, Murray and Whitfield counties. The
category of Race: Black, non-Hispanic reflects a decrease (61%) in full-time students from 405 students to 157
students; while the part-time transfer enrollment increased 43%. The enrollment of White, non-Hispanic
decreased significantly (57%) as well, from 3,355 to 1,445 students.
The male student enrollment has dropped within three of the four categories; the only increasing enrollment in
the category was that of part-time transfer students, reflecting an increase of 7%. The overall drop in enrollment
is attributed to the improving economy and access to jobs. Similarly, enrollment within the part-time transfer
female gender category grew by 30%; while the full-time female student enrollment decreased.
The number of part-time students attending GNTC directly from high school has increased and is a reflection of
the focus placed on dual enrollment across the northwest Georgia region. In addition, part-time transfer
students with an age of 20-24 has also shown an increase, from 220 students to 362 (65%).
GNTC continues to see an increase in the number of students (full-time and part-time) receiving the Pell Grant,
from 57% of students enrolled receiving Pell in 2010 to 71% receiving Pell in 2015. The final notable change in
student demographic during this time period is the increased number of students taking remedial courses upon
entry, specifically the part-time students.
Table 1 reflects the percentage change within each demographic area between Fiscal Year 2010 and Academic
Year 2015.
Table 1: Enrollment by Demographic

Demographic
Total Students

Percentage Change (FY2010 – AY2015)
Full Time
Part Time
Full Time
Part Time
Transfer
Transfer
Students
Students
Students
Students
-54.3%
-7.1%
-38.1%
22.1%

Race: Hispanic
Race: Black, non-Hispanic
Race: White, non-Hispanic

60.2%
-61.2%
-56.9%

226.5%
-1.8%
-15.7%

222.2%
-8.5%
-45.8%

677.8%
42.6%
12.0%

Gender: Male
Gender: Female

-57.4%
-51.9%

-13.4%
-3.4%

-37.8%
-38.2%

6.7%
30.2%

Age: Directly from High School (17-19 years old)
Age: Other (20-24 years old)

-35.4%
-49.8%

57.2%
-0.4%

-40.6%
-17.8%

107.4%
64.5%
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Percentage Change (FY2010 – AY2015)
Full Time
Part Time
Full Time
Part Time
Transfer
Transfer
Students
Students
Students
Students

Demographic

Income: Received Pell Grant (at entry)

-43.7%

26.3%

-26.3%

81.4%

Remedial: Took Remedial Courses (at entry)
-27.2%
KMS Report #DC241, 2018 Report (CCA Report Year 2017)

125.4%

-28.60%

231.3%

II. Goals
Goal 1 – Increase Number of Graduates (Degree Production)
Performance Metrics
The Complete College Georgia (CCG) performance metric utilized for this goal is an outcome metric –
graduation rates. For 2018, the college reached the designated CCG 2025 goal of 1,516 graduates, reporting
1,585 CCG graduates (KMS Report MEB0198). Table 2 reflects the number of awards earned within each
level.
Table 2: Graduation Numbers by Level
Level of Award
Certificate <1 Year of Econ Value
Certificate/Diploma >=1 and <2 Years
Certificate/Diploma >=2 and <4 Years
Associate Degree
Total

# of Awards
525
623
39
398
1,585

Complete College Georgia data continues to highlight concerns in the area of time to completion. Table 3
reflects GNTC data for each enrollment group.
Table 3: Graduation Rates in Time
Graduate in
100% Time

Graduated in
150% Time

Enrollment
Report Report Report Report Report
Status/Awards
2015
2016
2017
2015
2016
Full-time Students
4.5%
18.8% 13.7% 18.2% 21.9%
Associate Degree
Part-time Students
0.0%
0.0%
10.5%
7.7%
0.0%
Associate Degree
Transfer Students
66.5% 66.3% 66.5% 68.3% 70.0%
Associate Degree
Full-time Students
Certificate/diploma
11.5%
8.3%
11.9% 16.6% 13.8%
(at least 1 but less
than 2 years)
Part-time Students
Certificate/diploma
4.2%
3.9%
5.2%
8.8%
10.6%
(at least 1 but less
than 2 years)
Transfer Students
19.0% 16.7% 20.1% 22.0% 23.1%
Certificate/diploma
KMS Report DC241 (CCA Report Years 2015, 2016, 2017)
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Graduated in
200% Time

Report
2017

Report
2015

Report
2016

Report
2017

25.5%

18.2%

31.3%

25.5%

15.8%

7.7%

33.3%

15.8%

69.2%

68.9%

76.8%

76.7%

17.0%

19.5%

15.7%

19.3%

10.7%

12.3%

12.7%

14.2%

25.4%

24.3%

24.8%

27.4%

The graduation rates reflected in the 2017 report show some improvements. Improvements are reflected in the
Part-time Students Associate Degree category for 100% time as well as 150% time-for-completion. The
enrollment/awards reflecting an increase in each of the time-for-completion categories (100%, 150%, and 200%)
are the certificate/diploma for full-time, part-time, and transfer students. The category that continues to exceed
all others in completion are the Transfer Associate Degree students, reflecting an on-time completion rate of
67%.
Strategies/Interventions Implemented
Academic Pathways – Academic Pathways is an on-going intervention strategy. All program directors, working
with the faculty, developed academic pathways for their programs. The Pathways are currently being reviewed
and edited, if necessary, to ensure full-time students attempt 30 credit hours their first academic year, to include
math and English. By incorporating these pathways into DegreeWorks, students and their advisors are able to
follow the pathways and keep track of their progress to graduation. They are also able to see what will happen
to length of time to graduate if they deviate from the pathway. These pathways have milestones embedded in
them to show students what certificates they have earned while pursuing their degree. Not only do these
milestones encourage the student to apply for graduation to receive the certificates as soon as they are earned
but has given them confidence to persevere to complete the intended degree. GNTC continues to adopt new
programs and create their pathways to completion.
Virtual Job Shadow, a career exploration tool, continues to be utilized by students. Staff members in the
admissions, career services, and testing departments are able to assist students with the Virtual Job Shadow
program.
The college began face-to-face orientations during academic year 2017. The new face-to-face orientations
were developed by an implementation team focused on student success. Assessment of each orientation
session is conducted and improvements are continuously made to the process.
Associated with the development of face-to-face orientations was the development of a staffed student center
on each campus. The intention of the centers, called Student Help Centers, is to prevent students from getting
the “run-around” by providing information on a wide range of topics including admissions, financial aid, and
registrar-related items.
Resources Allocated
A key resource for this goal will always be time. The continual addition of new programs and editing of current
programs will continue to take up time for faculty and the staff entering the information into DegreeWorks.
Helping students navigate the pathways, especially those students who only go part-time and need learning
support, is especially time-consuming for faculty and the staff at the Student Help Centers. In addition, when
the program’s Instructional Faculty Consortium Committee (IFCC) changes the curriculum, the GNTC pathways
have to be adjusted to reflect those changes.
Obstacles Encountered
Academic Pathways – Gaining consensus on the electives students will take for those programs that have
multiple faculty on multiple campuses has been most problematic and ongoing. The development of the tool
that shows which courses have the most students has helped. The editing of the current pathways is an
obstacle; however, it is important that we focus on increasing the number of credit hours attempted by new
students and advise them to complete the math and English requirements during year one. Also, new faculty
who are not familiar with the pathways have to be trained in their use which is ongoing professional
development.
Career Path Tutorials – Ensuring the maximum number of students take advantage of the career exploration
tools continues to be an obstacle. We continue to see a decline in the usage of this tool. Utilization reports from
the Virtual Job Shadow resource indicate lower usage over AY2018 with 122 total visits between August 1, 2017
and August 31, 2018 versus 276 total visits between August 1, 2016 and August 31, 2017. In addressing this
obstacle, GNTC is expanding the support provided by the Career Services department to include career
advisement.

Georgia Northwestern Technical College | 81

Goal 2 – Transform Remediation
Performance Metrics
The CCG performance metric utilized for this goal is a progress metric – success in remedial education. Table 4
reports GNTC’s data for the Success in Remedial Education within the first two academic years in addition to
the success in the college level courses during the first two academic years.
Table 4: Success in Remedial Education
Math Only
Previous

Current

English Only
Previous

Remedial Courses
46.3%
43.4%
38.2%
College Level Course
37.3%
34.1%
32.5%
KMS Report DC241 (CCA Report Years 2016, 2017)

Current
27.3%
22.7%

Both Math and
English
Previous Current
32.7%
25.6%

31.2%
22.9%

GNTC data reflects no success in the remedial education area. With the full implementation of strategies
focused in this area, GNTC expects increased success for students enrolled in remedial education courses as
well as their success in subsequent college level courses.
Strategies/Interventions Implemented
GNTC’s Quality Enhancement Plan – Math Matters – has concluded with the following results:
 Increased student success rates for MATH 0099
 Increased student success rates for progressing through the various levels of Math
 Increased graduation rates for remedial Math students
Co-requisite model for English and Math - The co-requisite model for English and Math was implemented in
summer 2017 for students at the provisional level. In fall 2018 (201912), GNTC decided not to offer ENGL 0988
and have all provisionally admitted students enter into the co-requisite model (ENGL 0090 and ENGL 1010 for
diploma students, ENGL 0090 and ENGL 1101 for degree students). The average student success rate in
ENGL 0090 was approximately 80% last fall and this will be revisited this fall for a comparison.
GNTC continues to pair MATH 0098 with MATH 0090 as part of the co-requisite model in addition to pairing
MATH 0090 with MATH 1012 for diploma students. More students are passing both MATH 0098 and MATH
0099 in the same semester than in previous years. In fall 2018 (201912), GNTC started pairing MATH 0090
with MATH 1111/1103 for degree students and will continue working to expand this model and evaluate student
success.
Resources Allocated
Faculty and staff time scheduling for the co-requisite models in English and Math to ensure enough courses will
be offered and providing time for the Math faculty to determine the best avenues for expanding the co-requisite
options across multiple campuses are the major resources allocated.
Obstacles Encountered
Co-requisite model – Advising continues to be the biggest obstacle since GNTC is expanding the co-requisite
options for Math and eliminating ENGL 0988. Some faculty found the pairings confusing and some students
were placed in their co-requisite learning support class without the paired college level course. The English and
Math faculty as well as the Deans continue to spend a considerable amount of time looking at student schedules
to ensure that students were placed correctly. Further training will be implemented as the co-requisite options
expand. GNTC anticipates less confusion in Spring 2019.

Georgia Northwestern Technical College | 82

III. Student Success Implementation Team
Name

Title

Justin Allmon
Elizabeth Anderson

Database Administrator
Vice President, Academic Affairs

Tom Bojo
Brad Cooper
Michael Fennell
John Gentry
Denise Grant
Amber Jordan

Dean, Academic Affairs
Data Analyst
Dean, Academic Affairs
Coordinator, Faculty and Staff Development
Dean, Academic Affairs
Director, Marketing and Public Relations

Jan Lanier
Nina Lovel
Selena Magnusson
Pete McDonald
Frank Pharr
Stuart Phillips

Student Navigator
Coordinator, Research and Information
Executive Director, Student Affairs and Registrar
President
Dean, Academic Affairs
Vice President, Student Affairs

Heidi Popham (Point of Contact)
Jodie Vangrov
Barry Williams
Sharon Wilson

Executive Vice President
Dean, Academic Affairs
Dean, Academic Affairs
Coordinator, Online and QEP

Student Success Track It! is GNTC’s commitment to our continuous focus on student success. Track It!
incorporated several initiatives including Achieving the Dream, Complete College Georgia, Math Matters, as well
as performance funding. All of these important elements focus on the success of GNTC students. Through the
analysis of school data and conversations with faculty, staff, and students, Track It! looks at refining the services
and resources provided to students to be more success-oriented. GNTC’s stakeholders (internal and external)
receive student success information through GNTC’s intranet, web reports, SAS Visual Analytics reports, board
reports, as well as other resources as requested.

IV. Conclusion
Although Georgia Northwestern Technical College is seeing some successes, they are limited. With a focus of
continuous improvement, GNTC is implementing new strategies focused on student success. Based on the
past performance, the following strategies have been identified as the most and least successful interventions.
Georgia Northwestern Technical College’s most successful strategies/interventions include the continual
monitoring of student completion progress to identify students who have completed or are close to completing a
program.
GNTC implemented a B-term (mini-mester) for the fall and spring semesters. This restructure of the schedule
assists students who miss the regular admission dates.
As demonstrated through the data, Transforming Remediation has been the least successful. However, through
the implementation of a co-requisite model for English and Math, increased student success is expected in this
area.
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V. Next Steps
In addition to the continuation of the above mentioned strategies and interventions, the Track It! focus continues
to support the full implementation of academic pathways. This includes the development and publication of the
academic pathway for each program with a focus of on-time program completion –estimated implementation in
the college catalog, on the college’s website, and in DegreeWorks is spring 2019.
Full implementation of the co-requisite model for English and Math will continue. Resources for implementation
include the time needed to enter information into Banner, set the test scores, train the faculty and advisors, and
prepare the teachers for implementation.
Through the enhanced Career Services department, we can increase the awareness of the tools available
(Virtual Job Shadow), ensuring the maximum number for students take advantage of the career exploration
tools.
For the past few years, GNTC has been sharpening our focus to help every student be successful and complete
their program of study. Even though GNTC has always tried to help our students, the knowledge we gained
from our Achieving the Dream experience and our internal Track It! efforts have revealed we can do more to
help our students be successful.
With the goal of helping every student be successful, the offices of Student Affairs and Institutional Effectiveness
will be realigned to ensure the continued focus on the success of our students. Working in partnership with the
Office of Student Affairs, the Office of Institutional Effectiveness and Student Success will be created reflecting
GNTC’s dedication and continued focus on the success of our students.
With the full implementation of the priorities and interventions, GNTC envisions transforming the enrollment
process, reorganizing departments to facilitate the changes, implementing a more robust
registration/advisement process, increasing awareness of multicultural perspectives, and making a cultural shift
towards data-informed decision making across the campus community.
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Georgia Piedmont Technical College
I. Overview
The mission of Georgia Piedmont Technical College (GPTC) is to promote a student-centered environment for
lifelong learning and development, encompassing academic and technical education for employment in a global
community. GPTC consistently strives to meet the educational and economic needs of Georgia’s citizens at its
multiple campus sites in DeKalb, Rockdale, and Newton counties. The College also continuously assesses
strategies for increasing enrollment and completion. These strategies have proven successful with positive results
in the increase of degree production indicated in Report Year 2018 (RY2018)
Georgia Piedmont Technical has served a total student population of over 5,000 students each year since 2011
as shown in in the Complete College Georgia (CCG) enrollment data illustrated in the Figure1: CCG Enrollment
(AY2011-AY2016).

Figure 1:
CCG Enrollment
(AY2011-AY2016)

7708
6628

6200

5783
5021

AY2011

AY2012

AY2013

AY2014

AY2015

5627

AY2016

GPTC serves a non-traditional student population. GPTC serves a diverse population of students from Asia,
Africa, Europe, South America, and North America. Over 80% of students are Black. The percentage of black
students rose, while the percentage of white students slightly declined (Figure 2). The percentage of students in
all other racial/ethnic categories remained the same. Not only is our population culturally diverse, but our student
population is non-traditional. In 2015, 69% of the student population was older than 25 years. In 2015, over 60%
of students attending GPTC were female as illustrated in Figure 3.
Figure 2:
Ethnicity, AY 2015
Other, 8%
White, 11%

Black, 81%

Black
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White

Other

Figure 3:
Gender
AY 2015
Male, 38%

Female,
62%

II. Goals
The College has implemented several goals and strategies to impact TCSG-CCG priorities of Degree
Production and Transform Remediation. Each strategy was planned to increase student success rates, close
achievement gaps and to meet the educational and economic needs of Georgia’s citizens at its multiple campus
sites in DeKalb, Rockdale, and Newton counties.

Goal 1: Increase the Number of Graduates
Performance Metrics
The performance metrics used to measure the increase include: an analysis of GPTC’s Degree Production Goal
Tracker data (MEB0332, FY 2017); a comparison of the 100%, 150% and 200% graduation rates for the College
and the system’s fall 2011 cohorts (CCA Outcome Metric 2, GPTC CCG 2018 Report DC244 and TCSG CCG
2018 Report DC241); credit accumulation and time to degree for the fall2013 cohort (CCG 2018 Report DC244);
and, transfer rates for the fall 2011 student cohort (CCG 2018 Report DC244).
Production Goals
GPTC has exceeded its degree production goals for nine consecutive years (over its original FY2008 baseline
year, as documented in FY2017 KMS Report MEB0332). If this trend continues, GPTC will exceed its 2025
performance goal of granting an additional 3,056 degrees over its initial 2008 baseline level of 751. In FY2017,
GPTC exceeded its degree production goal of 949 by 269 degrees.
Graduation Rates
GPTC exceeded the systems level graduation rates for its full-time students and was comparable with the system
for its transfer students. The CCG 2018 Reports for GPTC and TCSG (DC244 and DC241) were used to analyze
and benchmark the GPTC’s graduation rates for the fall 2011 entering cohort (CCA Outcome Metric 2: Graduation
Rates) (Figure 4). The College and system-level reports provided data for the fall 2011 entering cohort of first
year and transfer students seeking certificates of economic value, diplomas and/or associate’s degrees. Figure
4: (GPTC and TCSG Graduation Rates) compares the graduation rates for GPTC and TCSG students who
completed their intended degrees within 100%, 150% and 200% of normal time. The figure shows that GPTC
exceeded the system-level graduation rates for its full-time students.
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Figure 4. GPTC and TCSG Graduation Rates
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The rates for the fall 2011 cohort who graduated within 200% of normal time were disaggregated by gender, race,
age group, Pell Grant status and remedial need. The analysis showed that white students graduated at a higher
rate (25%) than black students (19%); females graduated at a higher rate (24%) than males (20%); students age
25 and older graduated at a higher rate (25%) than students age 20 to 24 (15%); students who were awarded Pell
Grants graduated at a rate of 19%; and, students who were enrolled in one or more remedial course graduated
at a rate of 14%.
Credit accumulation (CCA Progress Metric 4, fall 2013 cohort, CCG Report 2018, KMS DC241) and time to degree
(CCA Outcome Metric 4, fall 2015 graduating cohort, CCG Report 2018, KMS DC241) provide further insight into
student success. During their first academic year, 37% of full-time students who entered GPTC in fall 2013
completed 24 credit hours and 23% completed 30. For part-time students, 34% completed 12 credit hours, and
26% completed 15. Students who were initially enrolled as full-time students in their first term and graduated in
AY2015, completed their certificates or diplomas in 3.3 academic years and associate’s degrees in 5.7 academic
years.
One final metric applies to students who enter community and technical colleges with the intention of transferring
to a four-year institution (CCA Outcome Metric 3, CCG Report 2018, KMS DC244). Fourteen (14) percent of the
first year students who entered GPTC in fall 2011 successfully transferred to a four-year institution.
Strategies/Intervention
A review of relevant data resulted in the following strategies being implemented to continue to have a positive
impact on the goal of increasing the number of graduates.
Strategy 1
During AY17, GPTC added a number of CCG programs with the goal of these programs producing additional
graduates. The following programs began in AY17:









Advanced Shielded Metal Arc Welder
Certified Construction Worker
Corrections Specialist
Gas Metal Arc Welder
Gas Tungsten Arc Welder
Ornamental Iron Fabricator
Pipe Welder
Fire Science Technology (Fire Fighter 1)

The following programs began in fall 2017.




911 Communications
C# Programmer
Interdisciplinary Studies, AAS
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Strategy 2
GPTC continued offering Graduation Fest each semester. Students who completed 75% of their programs are
contacted and encouraged to attend the fest. At the fest, students are made aware of all services and
requirements needed to develop a clear path towards graduation.
Strategy 3
GPTC continued the practice of the Registrar’s Office reviewing student records to determine if there are
additional credentials in which students may qualify.
Resources
Adequate resources were allocated to purchase needed equipment and hire appropriate full-time and part-time
faculty to manage each program, including hiring a new full-time fire fighter faculty member. Additionally, the
College received a grant, which provided needed funding to fully develop the Certified Construction Worker
program, which included hiring a new full-time faculty member.
Obstacles
The primary obstacle with this strategy is the financial impact of maintaining new programs. The Deans and
Department Chairs reviewed current data to identify the programs that were of highest interest to our students
and most cost effective to implement. The College’s Program Review process was implemented. This internal
review process consists of a review by Academic Affairs personnel, including the SACSCOC Liaison followed by
approval through TCSG. The programs, upon completion of this thorough review and approval process, were
implemented in FY17.
Data concerning the effectiveness of both the Graduation Fest program and the Registrar’s office program
credential audit were reviewed. This process demonstrated the success of both strategies, which were
continued in FY17.

Goal 2: Restructure Delivery
Performance Metrics
The success of the college’s implementation of Block Scheduling is reflected in the graduation rates for students
who entered as first-year and transfer students in fall 2013, fall 2014 and fall 2015 (these data are available in
CCG Metric Progress 5 Retention Rate Reports, KMS DC302 for the fall 2013, fall 2014 and fall 2015 first time
fall semester cohorts). These reports, which were obtained in August 2017 allowed for calculating programmatic
4-year graduation rates (based on the fall 2013 cohort), 3-year graduation rates (based on the fall 2014 cohort,
and 2-year graduation rates (based on the fall 2015 cohort). The data, presented in Table 1, provide accounts of
the student cohorts who entered in each of the three falls and graduated within 2 years, 3 years and 4 years in
the blocked and non-blocked scheduled programs.

Table 1: Comparison of Graduation Rates for First-Time and Transfer Students
Who Initially Enrolled in Blocked and Unblocked Scheduled Programs
Fall 2015
Blocked Scheduled
Programs

Fall 2014

Fall 2013

Cohort

2yr
Grads

%2yr
Grads

Cohort

3yr
Grads

%3yr
Grads

Cohort

4yr
Grads

%4yr
Grads

Accounting

78

25

32.1%

94

37

39.4%

120

48

40.0%

Air Conditioning
Technology

72

48

66.7%

92

50

54.3%

162

81

50.0%

Automotive
Technology

80

58

72.5%

98

69

70.4%

137

94

68.6%
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Fall 2015

Fall 2014

Fall 2013

Medical Assisting

61

21

34.4%

Networking
Specialist

72

48

66.7%

80

48

60.0%

95

50

52.6%

Total Blocked
Scheduled

363

200

55.1%

364

204

56.0%

514

273

53.1%

Total Unblocked
Scheduled

1400

500

35.7%

1604

606

37.8%

2013

669

33.2%

Total All Courses

1763

700

39.7%

1968

810

41.2%

2527

942

37.3%

Strategies/Intervention
Strategy 1
Block scheduling of programs was expanded, which we expect will lead to increased retention and graduation
rates across all programs. As we continue to expand the block scheduling process, course blocks will be created
for morning, afternoon, evening, and weekend students. Each program will determine the most appropriate course
blocks for their student population. As we develop and implement specific block schedules, these course blocks
will be identified and publicized for our students. We further anticipate that this will lead to an increase in FTE as
we believe that students will be able to take more classes on average through the block scheduling format.
Strategy 2
A new Saturday College was implemented in spring 2017. The goal was to present programs that could be
delivered in a way that was conducive for students to earn a credential by only attending on Saturdays. This
innovative program allows students to earn a credential in two years or less, by attending a combination of
Saturday in-class and web courses. Classes were scheduled in block format so that students could register for at
least 12 hours each semester. For example, students were able to register for two Arts & Sciences courses in the
morning block and two technical courses in the afternoon block. Course offerings were coordinated with the
School of Arts & Sciences and the other academic schools. To keep the students on track, advisors offered a
Saturday advisement session during the class registration period. The following programs were, and continue to
be offered:






Basic Shielded Metal Arc Welder (TCC)
Business Management (Degree)
Criminal Justice Fundamentals (TCC)
Design & Media Production Specialist (TCC)
Early Childhood & Education Basics (TCC)

Resources
Block scheduling required no additional resources, outside of time for faculty, department chairs and deans to
make needed adjustments to semester course schedules. For Saturday College, funding was identified to
provide needed part-time faculty.
Obstacles
One obstacle was related to the size of the program cohorts for the blocked programs. Deans and Department
Chairs have worked together with the Enrollment Management Team to review program level data including
retention and graduation rates by program. Specific attention was paid to the improved success among block
scheduled programs as compared to non-block scheduled programs. Programs that lend themselves easily to a
block scheduling format were identified and expanded.
Additional conversations were held to identify programs in each school that could be offered in a one day per
week format to those students who are limited by work and personal schedules. Once identified, these programs
were deliberately scheduled so that they could be completed entirely through weekend classes.
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Another obstacle related to the Saturday College is that expected outcomes need to be identified, assessed with
measures to track student success and program effectiveness.
Improve Data Tracking and Reporting
The College plans to implement a collaborative strategy whereby the Academic Deans, Registrar and the Office
of Information Technology identify or code the Saturday College students. This will allow us to track and monitor
this population of students and the effectiveness of the program. The College will also identify expected outcomes,
assessment measures, results, and use of results for the Saturday College.
This has been an obstacle because of the challenges associated with the College’s integrated institutional
effectiveness process, which is on track to be resolved.

Goal 3: Transform Remediation
Performance Metrics
GPTC has experienced a decline in enrollment in its remedial Learning Support (LS) courses since their
implementation in fall 2012 (Figure 5) that replicates and expands upon TCSG Report LB178 for fall 2012, fall
2013, fall 2014 and fall 2015).
Figure 5. Learning Support Course Percentages
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The passage rates for students enrolled in LS courses compared to students who are not taking any LS courses
are presented in Table 2. On average, over the five years, the passage rates for the LS courses (combined) have
fallen eighteen percentage points below the average rates for Non-LS courses.

Table 2: Passage Rates for LS and Non-LS Courses
2012

2013

2014

2015

2016

5yr Avg

LS Read

53%

57%

61%

48%

58%

55%

LS Engl

58%

61%

56%

65%

58%

60%

LS Math

46%

43%

51%

61%

56%

52%

Non LS

72%

72%

75%

77%

76%

74%
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Strategies/Intervention
Strategy 1
We continue to work on transforming our Learning Support (LS) programs and services as an integral component
to ensuring that our students are successful in this environment, thus increasing the likelihood that they will
transition to their chosen program of study and ultimately complete their education. A major component of this
effort for the upcoming year will be to fully implement co-requisite remediation. For both LS math and
English/reading, any student enrolled in the LS course will also be enrolled in the needed college-level course.
Prior to fall 2017, co-requisite remediation was done as a pilot with a small number of students and courses.
During the fall 2017 term, the co-requisite model was fully implemented and students were required to take the
Learning Support Class alongside the appropriate college level class for their program. For instance, a student
is expected to take the LS English course and the College Level English class during the same semester. System
processes were adjusted so that student enrollment in one course was dependent on enrollment in the co-requisite
course. In other words, a student had to enroll on both courses and could not enroll in just the one course alone.
Additionally, faculty teaching in the LS and college-level courses will receive additional training, attend workshops,
and participate in TCSG conferences (Accelerated Learning Program-ALP) on how to support LS students in their
college-level course.
Strategy 2
Communication surrounding implementation of the co-requisite model was expanded, so that academic advisor,
registrar, and others understand the importance of this new model and how to register students into needed
courses. The Banner system was adjusted to ensure a smooth registration process and allow students to
register for both classes and once, while flagging those students attempting to register for the one course alone.
Strategy 3
The availability of tutors for learning support courses was expanded in each of the Student Success Centers.
Faculty and with the director of the Student Success Center communicated course expectations so that tutors
were aware of the type of support students my need under the implementation of the new model.
Resources
Resources to implement these strategies were minimal. The implementation of the co-requisite model will result
in less funding needed for part-time faculty teaching learning support courses.
Obstacles
The success to implementation required overcoming a few challenges. First was the transition from the traditional
development reading and math classes and removing those classes from the schedule. This required a “hard
stop” of older course offerings and replacement with the new co-requisite model. Second, staff and advisors
needed to know about the change in advance so that registering of students could proceed smoothly. The third
challenge was maintaining a robust pool of adjunct and full time faculty who are credentialed to teach the Learning
Support Classes.
Multiple meetings between Academic Administration, the Dean of Arts and Sciences, College Department Chairs
for English, Math and Reading, and College Faculty for English, Math, and Reading were held to assist faculty
and staff to understand the importance of moving from the current way that learning support was being offered,
to the co-requisite model.
This review led to the recommendation that the co-requisite model for Learning Support instruction should be
implemented fully effective spring 2018.

III. Student Success Implementation Team
The Student Success Implementation Team (Table 3) has been revised to include those key personnel essential
to the implementation and assessment of each strategy. The following persons are responsible for managing
key areas of the College, which are an integral part of the College’s success. Each member of the Student
Success Implementation Team is responsible for one or more strategies/interventions identified in the table.
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Table 3: Student Success Implementation Team
Name

Title

Role

CCG Strategy, Assignment or
Responsibility

Dr. Cheree Williams

Vice President of Academic Affairs

Member

Tracking, Evaluation and
Reporting

Dr. W. Kohl Paul

Vice President Student Affairs

Member

Degree Production, Tracking,
Evaluation and Reporting

Jill Triplett Ellis

Director of Institutional Effectiveness

Point of
Contact

Tracking, Evaluation and
Reporting

Dale Burgess

Dean, School of Arts & Sciences and
Learning Support

Member

Transform Remediation

Susan Wright

Dean, School of Business &
Computer Information Systems

Member

Tracking, Evaluation

Beverly Thomas

Dean, School of Public Safety

Member

Tracking, Evaluation

Kimberly Sloan

Director of Student Success Center

Member

Tracking, Reporting

Candice Buckley

Dean of Student Affairs

Member

Tracking, Reporting

Keith Perry

Director of Information Technology

Member

Tracking

IV. Conclusion
Georgia Piedmont Technical College is fully committed to developing and improving programs that promote
college retention and completion. The college will continue to work towards improving data tracking and
reporting.
Most Successful Strategies
During this reporting year, GPTC has been successful in implementing strategies and initiatives designed to
draw potential students to the college; advise and council enrolled students to help them streamline and improve
their course planning and scheduling; and, provide students with program options and support to insure that
they can confidently optimize the time that they can dedicate to their studies. All of these efforts are aimed at
heightening students’ commitment to their academic and employment goals, reducing their time-to-degree and
increasing the likelihood that they will graduate. They include:





Designing and implementing new programs that are relevant to students’ interests and have strong
demand in the marketplace;
The newly implemented Fire Science and 911 program has attracted new students. The Fire Science
Program has 45 students currently enrolled. The first cohort of Fire Science students graduated last fall
and had a positive impact on increased degree production;
Providing students with opportunities to optimize their course scheduling through block scheduling and
Saturday College offerings;
Provide students with Navigate, an efficient tool that helps students monitor their academic progress,
plan their course-taking sequences effectively, and eliminate time spent in courses that are not
immediately relevant to their program goals.

Least Successful Strategies
The College is in extensive transitional period, which had a significant impact on the implementation strategies.
In addition, the efforts that fall into the category of being ‘least effective’ are there because they are still in the
early stages of development and will be reported on in the next reporting year. These include the
implementation of co-requisite remediation, and improved communications through the Navigate software, and
the redesign and relaunch of the college website.
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Adjustments Made to Increase Student Completion
GPTC’s implementation of a co-requisite remediation model is currently being restructured under the direction of
Dr. Dale Burgess, Dean of Arts and Sciences and the faculty identified as members of the Student Success
Implementation Team. The co-requisite model will be fully implemented for both LS mathematics and LS
English/reading during spring 2018.

V. Next Steps
The college will continue to improve program offerings, expand block scheduling, implement co-requisite
remediation, increase Saturday College course offerings, and enhance student communications through
Navigate, the college website and social media.
Master Planning
Engage in a substantial academic master planning process during FY18. The goal of this process will be to
determine what current programs should be eliminated and what programs should be added that will result in
attracting more students to the college and increasing their likelihood to graduate.
Block Scheduling
We will continue to expand block scheduling, which we expect will lead to increased retention and graduation
rates across all programs. As we continue to expand the block scheduling process, course blocks will be
created for morning, afternoon, evening, and weekend students. Each program will determine the most
appropriate course blocks for their student population. As we develop and implement specific block schedules,
these course blocks will be identified and publicized for our students. We will share the blocks with our
academic and faculty advisors to ensure that all students are made aware of this initiative and their scheduling
choices. We further anticipate that this will lead to an increase in FTE as we believe that students will be able to
take more classes on average through the block scheduling format.
Transform Remediation
We continue to work on transforming our Learning Support (LS) programs and services as an integral
component to ensuring that our students are successful in this environment, thus increasing the likelihood that
they will transition to their chosen program of study and ultimately complete their education. A major component
of this effort for the upcoming year will be to fully implement co-requisite remediation. For both LS math and
English/reading, any student enrolled in the LS course will also be enrolled in the needed college-level course.
Prior to fall 2017, co-require remediation was done as a pilot with a small number of students and courses.
Additionally, faculty teaching in the LS and college-level courses will receive additional training on how to
support LS students in their college-level course.
Data Tracking and Reporting
The College will work towards improving data tracking and reporting to improve success in degree production and
remediation metrics. The initial stages have begun to use additional methods to identify embedded certificates in
DegreeWorks, which will allow the Graduation Specialist and Program Advisors to collaborate and identify
Technical College Certificates (TCC) that a student has earned before completing a diploma or degree.

Georgia Piedmont Technical College | 94

Gwinnett Technical College
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Gwinnett Technical College
I. Overview
Gwinnett Technical College’s mission is to advance the knowledge of individuals to enrich lives and develop
workforce opportunities. The College’s 2016 – 2020 strategic plan focuses on goals designed to enhance
student spaces, increase industry partnerships, implement technological advancements and improve the
student experience. Every Gwinnett Tech initiative, specifically Complete College Georgia, is designed to bolster
the College’s capacity to meet its workforce development goals. The following narrative offers a glimpse into
several activities that the College launched to have an impact on student success and preparation for future
careers.
Report TEC0131 (KMS #DC123) shows that Gwinnett Tech’s AY18 credit enrollment was 12,169, an 8%
increase from the AY17 enrollment of 11,147 (). The most significant increases were among Asians (18.1%),
African Americans (10.8%), and Hispanics/Latinos (17.5 %). There was also a 50% increase in National
Hawaiian/Other Pacific Islanders; however, the difference only accounted for an increase of eight students. The
only AY17 – AY18 decline was among students whose ethnicity was coded as “Unknown.” Lawrenceville
enrollment increased by 7.6%, while Alpharetta-North Fulton’s enrollment increased by 28.7% (bolstered by a
Dual Enrollment increase). Lawrenceville’s most significant credit-bearing increases were among
Hispanics/Latinos (16.2%), Asians (13%), and African Americans (11.5%). Alpharetta-North Fulton’s increases
were among Asians (78.8%) and Hispanics (45.5%).
Among age groups, Gwinnett Tech’s greatest growth was among students “Under 21 years” (30.7%). Dual
Enrollment students comprised the majority of this group. Other age ranges yielded very small increases: 36 –
40 years (2.6%), 26 – 30 (1.9%), 31 – 35 (1.7%), and 21 – 25 (1%). There was a 0.9% decline for students over
40 years of age. The College also realized a 9.8% increase in female enrollment as well as an 8.3% increase in
males. In the educational attainment category, Gwinnett Tech’s greatest enrollment increase was among those
with less than 12 years of education (42.8%) – comprised mostly of Dual Enrollment students. Students with a
high school diploma accounted for 12.9%, those with more than a Bachelor’s (4.8%) and a Bachelor’s (2.9%)
accounted for the remainder of increases. There was a decrease in enrollment (26.1%) among those with a
GED and one to three years of postsecondary education (0.1%).
The data is presented in table format on the following page.
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Gwinnett Tech Credit Enrollment
Demographic Profile
AY18
Total

AY17

Percent

Total

Percent

Difference
Diff
%

Ethnicity
American Indian/Alaskan Native
Asian
Black or African American
Hispanic/Latino
Nat. Hawaiian/Othr Pacific Is
Two or more races
Unknown
White

24
1,006
4,320
2,003
24
444
655
3,693

0.2%
8.3%
35.5%
16.5%
0.2%
3.6%
5.4%
30.3%

23
852
3,899
1,704
16
405
696
3,552

0.20%
7.60%
35.00%
15.30%
0.10%
3.60%
6.20%
31.90%

1
154
421
299
8
39
-41
141

4.3%
18.1%
10.8%
17.5%
50.0%
9.6%
-5.9%
4.0%

Under 21 years

3,961

32.5%

3,031

27.20%

930

30.7%

21-25 years

3,241

26.6%

3,208

28.80%

33

1.0%

26-30 years

1,798

14.8%

1,765

15.80%

33

1.9%

31-35 years

1,007

8.3%

990

8.90%

17

1.7%

36-40 years

790

6.5%

770

6.90%

20

2.6%

1,372

11.3%

1,384

12.40%

-12

-0.9%

Female

7,280

59.8%

6,633

59.50%

647

9.8%

Male

4,889

40.2%

4,516

40.50%

373

8.3%

2,224

18.3%

1,557

14.00%

667

42.8%

453

3.7%

613

5.50%

-160

-26.1%

High School

4,321

35.5%

3,826

34.30%

495

12.9%

1 - 3 Years Postsecondary

39.40%

-4

-0.1%

5.90%

19

2.9%

Age Group

Over 40 years
Gender

Educational Attainment
Less Than 12
GED

4,389

36.1%

4,393

Bachelor Degree

672

5.5%

653

Greater than Bachelor

110

0.9%

105

0.90%

5

4.8%

12,169

100.0%

11,147

100.00%

1022

9.2%

Total

*Duplication may exist due to changes in students' self-reported demographic information.
Source: KMS DC#123, TEC0131

II. Goals: Degree Production and Transform Remediation
Goal #1: Degree Production
Performance Metrics
Gwinnett Tech uses graduation rates to measure the impact of its multiple strategies on degree production. As a
result of the various activities, Gwinnett Tech realized consistent graduation rate increases since 2008, with the
exceptions of 2011 and 2018. According to the AY18 statewide graduation rate comparison report (KMS
MES007), nine TCSG institutions experienced declines in graduation rates. While Gwinnett Tech’s data reveal
no major contributing factors, its steady unduplicated enrollment (KMS #DC126) in AY15 (N=10,068) and AY16
(N=10,071) could be cited as reasons for the minor decrease in graduation rates. In addition, Gwinnett County’s
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unemployment rate dropped from 4.5% in July 2017 to 3.5% in July 2018 (Federal Reserve Bank of St. Louis
Economic Research webpage, https://fred.stlouisfed.org/series/GAGWIN7URN#). Even though lower
employment rates typically mean that students return to the workforces, Gwinnett Tech continues to implement
activities, as described below, which encourage students to remain enrolled in college and graduate.

Graduation Rates
2008-2018
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56%

54%
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58%
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64%
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61%
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69%

66%
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76%

72%

74%

75%
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AY18 TCSG Scorecard (MES0007)
The College has fully absorbed CCG’s goals into the academic as well as student affairs initiatives that focus on
increasing Gwinnett Tech’s impact on graduation rates. The following narrative provides updates regarding
AY18 initiatives that the College implemented.
Strategies/Interventions
Evaluate Communications. In an effort to reduce barriers to graduation, the Office of Retention administered
multiple communications throughout AY18. More specifically, the staff sent correspondence to all new students
about upcoming Student Success Workshops and generated Early Alert emails. As a result of retention efforts,
the AY18 Office of Retention dashboard indicates that nearly 100 more students attended workshops in AY2018
than AY2017 and satisfaction/quality ratings remained consistent (97% in AY2018 and 98% in AY2017). The
dashboard also shows that TEAMS Early Alerts increased by 52.8%, a direct result of the office’s increased
efforts and communications with faculty and academic divisions to increase awareness. Staff were also
responsible for contacting every withdrawal student and offering options to facilitate a return to classes. The
small team was also committed to enrolling Term C students who had not completed the registration process.
According to the dashboard, TEAMS Early Alert communications positively affected student retention, as
evidenced by a 15% decline in students withdrawing from all courses. This is a positive indicator that increased
communication efforts with students [more phone calls, texting (utilizing Mongoose software), and emails] is a
contributor to success. Although it is difficult to measure communication’s impact on these areas, Enrollment
Processing and Support reported that its office sent 39,956 text messages in AY18, with a 96% delivery rate. As
a result of the messages, among other factors, Gwinnett Tech realized an increase in AY17 to AY18 enrollment
, number of applications (11%+ AY17 to AY18), in the number of accepted students (7% increase), and new
student enrollment (an increase of 8%). The College anticipates that the immediate impact of communications
on increased enrollment will soon manifest itself in graduation rates.
Implement the Strategic Enrollment Management (SEM) Plan. Student Affairs completed and launched the SEM
plan during AY18, with the goal of increasing Gwinnett Tech’s graduation rate. One of the plan’s activities
included launching a re-recruit campaign that entailed searching (beginning with fall 2012) for non-graduates
who were 90%+ complete with their program but never graduated. According to the Office of Enrollment
Processing and Support, the first attempt identified 2,007 potential students who were 90%+ complete with their
program, never graduated, and were not enrolled in the spring 2017 term. Among the entire group, 802 were still
eligible to enroll and 1,205 were eligible for readmission because they sat out two or more terms. The office
emailed the 802 students a reminder about registration and graduation. In addition, Enrollment Support emailed,
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texted, and called the other 1,205 who had not enrolled in at least two terms. At least 287 students from the
2,007 group enrolled in at least one term since summer 2017 and the College awarded 153 students (from the
2,007) a degree/diploma/certificate. Seventy-seven students are currently enrolled in fall 2018. Although the
outcome is small, the College expects to see increases each year.
Enrollment Processing and Support Re-Recruit Report, 2018
Registered for Term Prior to Term SA Ran the Analysis
(201714) But Showed Up on KMS Report for No Current
Enrollment
YES (active)
802
NO (inactive)
1205
Total
2007
Office of Enrollment Process and Support Data, 2018

Subsequently Enrolled
After Contact from SA
242 (30%)
45 (4%)
287 (14%)

Graduates
Awarded
132 (16%)
21 (2%)
153 (8%)

In a similar SEM effort, the Banner staff developed customized SQL scripts to mine the College’s Banner
database of current students to identify potential graduates. The process, which had been done manually for
years, created opportunities for the College to identify students who were eligible to earn more awards.
Enrollment Process and Support reported that in AY17 (using the manual process), total awards were 3,401. In
AY18, using a combination of the manual process and newly created scripts, total awards were 3,641 (up 7%
from the prior year). Directly, the scripts found 578 awards (of the 3,641) saving the Student Affairs staff
valuable time so they could assist other students with graduation efforts. Implementing an automatic process
exponentially enhanced the College’s capacity to help more students graduate and to do so with additional
degrees. Student Affairs is now working on the same kinds of scripts to find people close to graduation earlier in
the year so that the department can deliver graduation communications (e.g., emails, fliers, phone calls).
Students will essentially become aware of graduation and options, and the need (if applicable) to take
appropriate classes to earn the embedded certificate(s) for which they are eligible. Although Gwinnett Tech
realized a 1% decline in its graduation rate for AY18, staff anticipate future increases with the new processes in
place.
Implement the Behavioral Intervention Team (BIT). Gwinnett Tech launched BIT in January 2018. Its goal is to
provide a safe environment for the college community, focus on assessing and taking action on behaviors at the
lower end of escalation to prevent threats or violence, and support students, employees, and visitors before a
crisis occurs. Campus constituents can submit concerns via the Maxient link on SharePoint (the College’s
intranet) as well as Gwinnett Tech’s website (GBIT - Report A Concern - GTC website page). The BIT team
conducted bi-weekly Thursday meetings to discuss active and/or new cases, seek campus culture issues, and
identify appropriate resolutions. The BIT Committee’s chair reported that the team received and served 40
students, referring each one to the appropriate support service(s).
Continue Support of Faculty Professional Development. The goal of providing continued funding is to increase
graduation rates by bolstering faculty members’ capacity to help students become academically successful. In
support, the Gwinnett Tech Foundation awarded over $22,900 to instructors for conferences supporting
instructional excellence. In addition, English and math faculty attended TCSG-sponsored conferences and
meetings that taught them how to scale and improve the co-requisite learning support model (see Goal #2).
Campus policies required faculty members to log a minimum of 40 training hours each year. Human resources’
well-established, biannual training days and employee development program support the policy. Faculty
attended workshops focused on topics such as the College’s Quality Enhancement Program (QEP),
Accessibility, Behavior Intervention Team, Blackboard, Counseling Services, Deaf Culture and American Sign
Language, Dual Enrollment, Goal Setting, Instructional Technology, Quality Matters, as well as Special
Populations and Student Support Services.
Support One-Stop Center Professional Development. Gwinnett Tech’s One-Stop Enrollment Support Center
model is quickly becoming a beacon for other campuses seeking strategies to improve graduation rates. Having
cemented three full years under the new model, the executive director aspired to launch a holistic approach to
professional development. In the interest of continuing to provide a high level of service, the Enrollment Support
Center (ESC) recognized the need to prioritize ongoing professional development while providing advisement
services to the students. ESC provides its staff access to college-wide professional development opportunities,
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but it also maintains a robust Friday training calendar during the fall and spring terms. At this time, ESC staff
attend service-relevant training sessions in shifts, which facilitates departmental service continuity. Beginning in
fall 2017, the vice president for student affairs approved ESC’s request to use one Friday afternoon during the
fall and spring terms. This strategy enables Enrollment Support Center staff to attend training as one body. This
opportunity plays an important part of team building and underlines Gwinnett Tech’s commitment to staff
professional development in a tangible way. Gwinnett Tech fully understands the stressors students experience
when attempting to navigate and negotiate college processes. The enhanced professional development efforts
alleviate such stressors by equipping staff to implement policies and procedures in ways that diminish potential
barriers to success and graduation. As a result of the Center and staff members’ use of technology, Gwinnett
Tech experienced a 9% higher enrollment (fall 2018) over the prior fall, with 5% fewer visits to the One-Stop.
This data points to a greater efficiency of service (i.e., with fewer repeat visits) through the admissions, advising,
and financial aid processes.
Consolidate Tutoring Services under Academic Affairs. The College pursued this strategy to improve data
tracking; provide consistency in services, funding, and tutor pay rates; and expand tutoring in high-demand
areas. The goal is to impact graduation rates by ensuring consistent quality in tutoring services, leveraging
available resources more effectively, and diminishing the number of steps a student must take to access
available support resources. In AY18, the College consolidated math tutoring services that had been offered
separately in the math learning support program and the Learning Success Center (LSC). Consolidating the
services removed the challenges associated with duplicating services, such as difficulty in recruiting and
retaining math tutors, as well as paying tutors at different rates (from different funding sources) for the same job
duties. As a result, Academic Affairs adjusted tutors to the higher pay rate and moved them all under the LSC
for consistency. The LSC also physically relocated tutors to the math tutoring lab to be in closer proximity to
students and math faculty.
Implement the African American Male Mentoring Initiative (AAMI). The AAMI initiative remains stalled due to
ongoing limitations with faculty and staff available to launch and oversee this program. In the meantime, the
College is focusing on the growth of its center for internships, apprenticeships, and entrepreneurship in order to
support student retention and completion rates by connecting students to industry and professional mentors
earlier in their career journey.
Implement the Quality Enhancement Plan (QEP). After reviewing data on the success of face-to-face versus
online-only course completion, the College realized a need to address the success of the latter students. Using
the QEP process, Gwinnett Tech launched “Strengthening Teaching, Readiness, and Innovation in Distance
Education (STRIDE). The Office of Retention sends online-only students an invitation to complete
SmarterMeasure, a web-based program designed to assess students’ level of preparedness for success in
online courses. In AY18, 1,704 students completed the assessment. Seventy-nine percent (N=1,350) were not
at risk and 31% (N=354) were at risk (AY18 Office of Retention Dashboard. Retention staff emailed
“congratulatory” letters to the not-at-risk and “resource-based” communications to the at-risk students. At-risk
students’ communications included one-on-one conversations about the reasons for the call (i.e., measuring low
on reading skills, life factors, and/or individual attributes) as well as information about upcoming workshops
(e.g., leadership/building confidence, motivation, presentation skills, soft skills, mental health awareness, etc.).
The goal is to offer an impenetrable network of resources that students can use to successfully pass online
courses and remain on the path to graduation. The faculty aspect of the QEP – i.e., QualityMatters (QM) – runs
concurrently with the student assessment piece. During AY18, Academic Affairs trained 56 instructors, using the
QM course review process that offers quality metrics and standardization of online courses. Ten faculty mentor
and mentees were paired (based on subject matter) to participate in train-the-trainee sessions on enhancing the
quality of the online learning experience. Twenty-seven faculty members were trained using the Analysis,
Design, Development, Implementation, and Evaluation (ADDIE) model, which is also designed to teach
instructors the principles involved in curriculum development. As the QEP progresses, the College will review
and analyze outcomes-related data to monitor the activities’ impact on the success of online students.
Resources Allocated
“Human” resources served as the primary contributors to the success of the various initiatives. Student affairs
staff played a proactive role in evaluating the division’s multiple communications with students throughout their
time with Gwinnett Tech. Similarly, the SEM’s completion and implementation were wholly reliant on leadership
from the executive director of enrollment support, the SEM committee, and the campus’ leadership team.
Additional SEM support materialized in the form of two additional Banner employees whose work increased
efficiency for multiple departments that directly and indirectly impact graduation. The College supported the
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QEP initiatives by fulling funding a full-time staff position – i.e., the QEP coordinator. The coordinator completed
most of the QEP activities in collaboration with the Distance Education Strategic Impact Team (SIT), was
dedicated to instructional design, invested in the Quality Matters program and training, and provided
professional development opportunities related to the QEP's goals.
The BIT team‘s impact on student success was anchored in its leadership (associate vice president of academic
affairs) and team members’ (vice president for student affairs, chief of police, and two licensed counselors) who
researched best practices and facilitated regular meetings to review and resolve student cases. Fiscal resources
also provided meaningful support in purchasing software designed to streamline processes and improve
efficiency, thus reducing student wait time in the One-Stop. Finally, the Office of Enrollment Processing used
funds to exchange part-time for full-time staff, which enabled the department to improve processing time.
Academic Affairs used Foundation funds to support ongoing external faculty professional development
opportunities. Infrastructural support buttressed all of the activities. For example, the One-Stop Center’s
professional development efforts received support from the vice president to mobilize its training. Enrollment
Processing used the CRM to increase efficiency in admissions application, facilitate enrollment growth, and
customize processing. In addition, the BIT team participated in ongoing training to effectively adopt and
implement the Maxient software. Both faculty and staff training were supported by College policies as well as
human resources’ regularly scheduled workshops and academic affairs found ways to consolidate its use of
campus space for tutoring purposes.
Obstacles Encountered
Challenges with the model thwarted progress on a few initiatives. For example, recurring issues with CRM’s
admission application and the College’s reliance on Ellucian’s help desk caused some initiatives to launch later
than planned. Regarding the re-recruit campaign, staff experienced difficulty reaching potential students due to
inaccurate emails and contact information. Despite the barriers, all of the teams remained focused and resolved
technical issues as quickly as possible. The QEP coordinator left the College in January; however, the
replacement person began in May. She immediately became familiar with the activities and met with the
Distance Education SIT committee to resume the work. Regarding the academic support activities, Academic
Affairs experienced having insufficient resources to expand tutoring services to match student demand or to
launch the African American Male mentoring program.
Goal #2: Transforming Remediation
Performance Metrics
Gwinnett Tech uses the CCA Progress Metric 2A to measure transforming remediation’s impact on student
success.
CCA data indicate that, in both the 2013 and 2012 cohorts, Asians were more likely to complete remedial
courses within two years. Among the 2013 cohort, More than 70% of Asians completed remedial courses within
two years, as opposed to African Americans (39.1%), Hispanics (42.9%), and Whites (43.2). In the 2012 cohort,
80% of Asians completed coursework within two years, while the results were meager for African Americans
(47.9%), Whites (55.6%), and Hispanics (61.1%). Cohort 2013 females were more likely (43.1% versus 42.6%
for men) to complete the courses within two years, while the opposite was true for cohort 2012 females (52.2%
versus 555.2% for the males). Regarding age ranges, the 17 – 19 year olds were more likely to complete the
courses (45% for cohort 2013 and 57.8% for cohort 2012) than students in the other categories.
The data is presented in table format on the following page.
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CCA Progress Metric 2A
Success Completing Remedial (Learning Support) Courses Within Two Years
Category
FA13 Cohort
FA12 Cohort
Total Students
42.9%
54.1%
Race: Hispanic
42.9%
61.1%
Race: Black, non-Hispanic
39.1%
47.9%
Race: White, non-Hispanic
43.2%
55.6%
Race: Asian
71.4%
80.0%
Race: Native Hawaiian or other Pacific Islander
NA
NA
Race: American Indian/Alaska Native
100.0%
Race: Two or More Races
35.7%
28.6%
Race: Unknown
50.0%
54.2%
Race: Non-resident Alien
Gender: Male
42.6%
52.2%
Gender: Female
43.1%
55.2%
Age: Directly from High School (17-19 years old)
45.0%
57.8%
Age: Age 25 and over
42.5%
53.2%
Age: Other (20-24 years old)
39.8%
49.5%
Age: Unknown
Income: Received Pell Grant (at entry)
35.2%
37.7%
Source: KMS: 3DC251, AY18
Strategies/Interventions Implemented
Gwinnett Tech has realized some successes in implementing the learning support co-requisite model, which
included discontinuing traditional learning support classes that were offered before college-level courses. The
College’s goal is to contribute to higher graduation rates by providing meaningful supports that enable students
to build firm academic foundations. The current model requires students who place in Learning Support to also
enroll in a college-level course. The only exception to the requirement is that those who score extremely low on
the placement test take ENGL 0997 and/or math 0097. AY18 data shows that student success with the corequisite English model was steady. Learning support reported that the English pass rate for AY18 was 77%.
The model included no new strategies or interventions in AY18 to ensure that data were based on consistent
factors. The math co-requisite model realized a 60% pass rate, which is comparable to the rates from AY17
(61%) and AY16 (59%), suggesting that the College continues to help more than half of its Learning Support
students remain on the path to graduation.
The STEM Center’s efforts are also designed to support and retain students enrolled in science courses.
Gwinnett Tech designed the Center to provide a dynamic learning environment that engages and enriches
science education. Through study groups with educational aides, peer tutors, faculty-led review sessions,
seminars and workshops, students’ learning experiences are expanded through active learning strategies that
help to prepare students for their careers in healthcare, engineering, research, and beyond.
STEM Center Report, 2018
Semester*

Total Number of Students
Utilizing STEM Lab

Total Number
of Visits

Average Hours Students
Utilized the Lab

SPR 2017
SPR 2018

256
369

1658
1811

1.28
2.29

SUM 2017
SUM 2018

83
118

388
611

4.32
3

Fall 2016
243
1272
5.7
Fall 2017
461
769
3
*Data are collected at the end of each semester; so, data for fall 2018 is incomplete
**Data collection for Alpharetta-North Fulton (A-NF) campus will begin fall 2018
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When comparing spring 2017 to spring 2018, student utilization of the STEM Center increased by 44%. In
addition, there was a 42% increase in STEM Center utilization from summer 2017 to summer 2018. The division
is further projecting an increase in student utilization of the STEM Center on both A-NF and Lawrenceville
campuses due to high enrollment in Biology and Chemistry courses for the fall 2018 semester.
Resources Allocated
Dedicated English and math instructors are the primary human resources that continue to enhance the corequisite model and the STEM Center’s impact on student success and retention. The STEM Center increased
staffing to meet students’ needs, employing four educational aides and six federal work study students as peer
tutors. The student workers were equally divided between campuses. The Nursing and Life Sciences Division
also increased the number of courses supported by the STEM Center as a direct result of the College hiring
additional staff. Infrastructural support manifested itself in extended hours for the STEM Center. It is now open
daily at the Lawrenceville campus between 9:00am – 6:00pm. Additionally, A-NF opened a STEM Center in
spring 2018 due to high student demand and it is open four days weekly. The math department continues to rely
on technological resources such as Pearson’s MyLabsPlus, a learning management system. The software
enables instructors to monitor students’ progress in both the Learning Support and the degree course.
Consequently, the model facilitates graduation efforts by providing students feedback early enough for students
to implement success-oriented behaviors that lead to better grades.
Obstacles Encountered
The Co-Requisite model’s greatest obstacle was its reliance on adjunct instructors. Although all faculty worked
diligently and tirelessly for students' success, having access to and availability of full-time instructors improves
students’ chances of being successful. The STEM Center also needs to secure a Center Coordinator position,
given the growing needs of students as well as staff whose skills will be used to meet the needs. With the
addition of Anatomy & Physiology (BIOL 2113/2114), General Biology (BIOL 1111), Microbiology (BIOL 2117),
and General Chemistry (1211/1212), the College should consider additional and appropriate staff support.

III. Student Success Implementation Team
Gwinnett Tech has assembled the following Student Success Implementation Team to lead these efforts. Team
members collaborate with the Office of Institutional Research & Effectiveness to identify appropriate measures
to assess the College’s student success interventions and analyze data to determine whether they are effective
and achieving the desired results. Results inform future decisions and are frequently shared during board
meetings, faculty and staff meetings, and bi-annual training day general assemblies.
Name

Title

Rebecca Alexander

Vice President, Academic Affairs

Dr. Penny Waddell

Dean of Education

Dr. Julie Post

Vice President, Student Affairs

Dr. Carla Morelon (Point of Contact)

Director, Institutional Research & Effectiveness

William Crissman

Coordinator, Institutional Research & Effectiveness

VACANT

Retention Specialist, Student Affairs and Co-Chair, QEP

Umber Hanief

Program Director, Learning Support English & Reading

Phil Klein

Associate Vice President, Academic Affairs

Gregory Allen

Program Director, Mathematics

Sylvia Bey

Coordinator, QEP
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IV. Conclusion
With the exception of the co-requisite model and the AAMI project, Gwinnett Tech’s AY18 initiatives are
relatively new. Consequently, the College will continue to monitor the return on investment of the newer
initiatives. However, the BIT initiative has already had a significant impact addressing student mental health
needs in ways that strengthen their capacity to remain in college. The SEM is well on its way to formalizing
processes that make it easier to identify more students who can graduate with additional degrees. The College’s
human, fiscal, and infrastructural supports continue to foster access to meaningful professional development
opportunities directly aligned with the role each faculty and staff member plays in helping students graduate.
The decision to consolidate tutoring services was instrumental in standardizing offerings, helping students
maximize available resources, and expanding the tutorial resources to additional majors. Finally, the QEP’s
focus on online students is already experiencing small gains that will continue to grow as the new QEP
Coordinator re-assembles the team to affect the quality of students’ experiences in the classes. Conversely,
ongoing staffing challenges continue to impede the College’s desire to fully implement the AAMI project.
Academic Affairs has identified a team to reexamine the AAMI plans, along with the college’s current priorities,
to determine if this initiative should remain a goal.

V. Next Steps
Goal

Next Steps

Resources Needed

1. Increasing

the Number
of Graduates

Continue expanding faculty
professional development to support
both full-time and adjunct instructors



Human resources to develop and
deliver training programs





Human resources to meet QEP goals

Complete QEP activities planned for
AY2019





Explore cost-effective solutions to meet
the demand for tutoring and provide

more delivery options, such as online

tutoring

Funds for faculty to participate in
conferences supporting their areas of
expertise











Continue partnership with
LaunchPointe staff to increase student
placement in internships and develop
apprenticeship opportunities
Continue re-recruit efforts with the goal
of identifying additional potential
graduates

Funds to hire external training providers
or purchase professional development
products



Human resources and funds for tutor
training



Human resources to provide face-toface and online tutoring


Conduct SAP follow-ups and advising
by retention staff to provide intervention 
and support

Implement Transfer Student
Orientation to provide information
specific to their needs

Evaluate drop/add/no-shows for
patterns
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Funds to pay adjunct faculty for training

Funds to hire additional tutors as
needed
Funds for LaunchPointe staff
Human resources to develop industry
partnerships that lead to internships
and/or apprenticeships
Human resources to facilitate re-recruit
efforts
Human resources to facilitate
orientation as well as retention-based
efforts

Goal
#2.
Transforming
Remediation

Next Steps

Resources Needed



Continue sending faculty to
conferences and meetings supporting
the co-requisite initiative



Provide subject-specific training for full
time and adjunct faculty





Monitor student data for co-requisite
courses to identify achievement gaps
early and develop improvement
strategies






Explore cost-effective solutions to meet
the demand for tutoring and provide

more delivery options, such as online
tutoring
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Funds to hire more full-time English and
math instructors to meet enrollment
growth and support students in corequisite courses
Funds to send faculty to national
conferences on co-requisite
remediation
Funds for adjunct faculty training
Human resources and funds for tutor
training
Human resources to provide face-toface and online tutoring
Funds to hire more tutors as needed

Lanier Technical College
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Lanier Technical College
I. Overview
Lanier Technical College’s mission has not changed throughout the CCG initiative:
Lanier Technical College, a unit of the Technical College System of Georgia, serves as the foremost
workforce development resource for Banks, Barrow, Dawson, Forsyth, Hall, Jackson, and Lumpkin
counties by providing
 career-technical education programs, offered through traditional and distance delivery methods,
leading to associate degrees, diplomas, and technical certificates of credit;
 customized business and industry training and economic development services;
 continuing education for technical and professional development; and
 adult education services.
After a period in which enrollment dropped, LTC’s enrollment began to rise in AY2017 (up 1.0% to 5034), and
rose again in AY2018, up 1.9% with an enrollment of 5130. As in AY2017, percentage of enrollment by males
also continued to rise, and is now up to 44% of the student body. Demographic data also indicates that the
student body is becoming slightly more diverse, with percentage of enrollment of white students steadily
dropping: 70.4% in AY2016, 67.9% in AY2017, and 66.8% in AY2018. Enrollment by all non-white student
populations has increased in each of the past three years, with the greatest gains in the Hispanic student
population.
One of the more dramatic changes is a continuing drop in students receiving financial aid: from AY2016 to
AY2018, the percentage of students receiving HOPE grants and scholarships dropped by 16.1% and
percentage of students receiving PELL funds dropped by 7.1%.
Since the beginning of its CCG initiative, Lanier Tech has made a concerted effort to encourage more students
to attend full-time. These efforts continue to show some progress, with a 1.4% increase in AY2016, a 1.2%
increase in AY2017, and a 0.4% increase in AY2018.
KMS Report DC241, the suggested data source, provides a useful overview of the college’s progress on the
Complete College Georgia initiative, but LTC’s staff have found that other reports provide more detailed and
more timely data. By basing the analysis on these sources, LTC staff are able to provide a more detailed
analysis, and one which accords with the college President’s analyses and presentations.
Table 1: LTC Three-year Demographic Trends (Source KMS DC185, AY2016 – AY2018)
Enrollment
Five Year Percent Change
Retention
Student Populations
Male
Female
American Indian
Asian
Black
Hispanic
White
Non-Resident Alien
Multi-Racial
Full-time Students
Receiving HOPE Grant/Scholarship
Receiving PELL
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AY2016
4981
-28.0%
66.0%

AY2017
5034
-4.7%
69.0%

AY2018
5130
+4.5%
70.0%

∆ 2016 - 2017
53
23.3%
3.0%

∆ 2017 - 2018
96
9.2%
1.0%

40.5%
59.5%
0.5%
2.1%
9.4%
14.1%
70.4%
1.5%
1.8%
27.0%
51.6%
38.6%

41.9%
58.1%
0.5%
2.7%
9.4%
17.3%
67.9%

44.4%
55.6%
0.4%
3.1%
9.6%
17.7%
66.8%

2.5%
-2.5%
-0.1%
0.4%
0.2%
0.4%
-1.1%

1.8%
28.2%
48.9%
34.7%

2.1%
28.6%
35.5%
31.5%

1.4%
-1.4%
0.0%
0.6%
0.0%
3.2%
-2.5%
NA
0.0%
1.2%
-2.7%
-3.9%

0.3%
0.4%
-13.4%
-3.2%

II. Goals
Goal 1: Increasing the Number of Graduates
Performance Metrics
After three years of steady increase, the college’s number of graduates leveled off in AY2018, with a very
modest (0.8%) increase in overall awards and a 2.8% decrease in the number of CCG awards from AY2017 to
AY2018. Despite this decrease, the college remains well ahead of pace on its cumulative goal for CCG
graduates, with 10,432 graduates, which is 1,729 students above the 2018 Cumulative Goal of 8,703.
Table 2: Academic Awards Per Year (TEC0109 and MEB0332, AY2016 – AY2018)
AY2016

AY2017

AY2018

Awards

2077

2333

2353

CCG Awards

1181

1259

1223

Recognizing that “time is the enemy,” LTC staff and faculty have continued to encourage both full- and part-time
students to maximize the number of hours they enroll for each semester. For this metric as well, LTC saw slight
decreases in AY2018.
Table 3: Average Credit Enrollment (DC126, AY2016 – AY2018)
AY2016

AY2017

AY2018

14.60

14.50

14.07

Strategies/Interventions
Extended Advising Period; Appreciative Advising: A major initiative for AY2018 was an overhaul of the college’s
advising process. In previous years, students came to campus on specific days for Returning Student
Advisement and New Student Advisement. Because of this compressed schedule, faculty were limited to
helping students select and register for classes during advisement. In late AY2018, the advisement period was
extended to a week for returning students and three weeks for new students. Students scheduled appointments
with their advisors, who – under the new process – were able to discuss the student’s academic and career
goals, help them develop a plan for academic success, and help them resolve scheduling conflicts and/or
financial aid and bill payment issues. The college has not yet been able to develop quantitative metrics to
assess the new process, but qualitative feedback from faculty and students indicates the new process is
considerably more effective.
Student & Faculty Support for Distance Education: To improve student success in distance education courses,
LTC offered “Live Chat” in the first week of the summer term and plans to continue offering the support.
Students who are new to distance education and the Blackboard LMS can click into the sessions in person to
get training on using the LMS.
The college also created two model master courses for faculty to use when developing their own distance
education courses and developed a resources folder populated with short (two- to three-minute) videos on how
to accomplish specific tasks in Blackboard.
Additional interventions to increase the number of LTC graduates included:





Piloted a “new structure” Orientation at the main campus; AY2019 Orientation will build upon lessons
learned
Implemented the instructor course and continue to add resources to the course to help instructors
improve their online learning courses.
Recorded more than 15 short videos to help faculty quickly obtain needed information on Blackboard
Developed and published (via email, faculty, and web site) videos and printable PDFs giving students
guidance on using BANNERWEB, email, and Blackboard
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Enrolled all faculty in instructor course and informed/trained at two separate Academic Affairs
Conferences.
Developed Blackboard student “Practice Course” educating students on how to complete tasks in
Blackboard before beginning class. (Developed AY2018; to be delivered AY2019)
Developed a New Student Advisement Questionnaire to gather information to help students choose an
appropriate program

Resources
 Time and effort only
Obstacles
 Resistance to significant change in advising and engagement in Distance Education classes from some
segments of faculty
 Difficulty staffing planned Orientation activities
Goal 2: Transforming Remediation
Performance Metrics
Table 4: Enrollment in Remedial (Source KMS Report DC#249, Report Year 2017 – 2018)
Total Students in CCG Cohort
Total of Remedial Students in CCG Cohort
Race: Hispanic
Race: Black, non-Hispanic
Race: White, non-Hispanic
Race: Asian
Race: Native Hawaiian or other Pacific Islander
Race: American Indian/Alaska Native
Race: Two or More Races
Race: Unknown
Race: Non-resident Alien
Gender: Male
Gender: Female
Age: Directly from High School (17-19 years old)
Age: Other (20-24 years old)
Age: Age 25 and over
Age: Unknown
Income: Received Pell Grant (at entry)

RY2017
856 students
Entry
#Enr
%Enr
745
274
36.8%
98
52
53.1%
65
27
41.5%
550
179
32.5%
17
11
64.7%
2
0
0.0%
2
2
100.0%
11
3
27.3%

RY2018
898 Students
Entry #Enr
%Enr
898
335
37.3%
135
55
40.7%
93
34
36.6%
637
233
36.6%
19
8
42.1%
4
1
25.0%
2
1
50.0%
6
3
50.0%
2
0
0.0%

291
454
268
195
282

97
177
96
71
107

33.3%
39.0%
35.8%
36.4%
37.9%

415
483
385
251
262

138
197
157
77
101

33.3%
40.8%
40.8%
30.7%
38.5%

381

153

40.2%

467

182

39.0%

While overall remedial enrollment increased by 0.5% in RY2018, the college did see decreases in remedial
enrollment for five groups: Hispanic, Black non-Hispanic, Asian, American Indian/Alaska Native, and Received
Pell Grant. Among large populations, the decrease was sharpest for Hispanics at 12.4%. Rates varied widely
among Asians, Native Hawaiian/Pacific Islander, American Indian/Alaska Native, and two or more races, but this
is to be expected when dealing with very small sample sizes.
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Table 5: Metric 1: Enrollment in Remedial (DC249, AY2016 – AY2018)
Math

English

Math + English

Total

Headcount

#

%

#

%

#

%

#

%

AY2016

920

140

15.2%

91

9.9%

133

14.5%

364

39.6%

AY2017

856

130

15.2%

86

10.0%

120

14.0%

336

39.3%

AY2018

898

159

17.7%

86

9.6%

90

10.0%

335

37.3%

The size of LTC’s remedial cohort is essentially unchanged from AY2017 to AY2018, but as a percentage of the
total cohort remedial students accounted for 2% less. This is probably in part due to revised and more “lenient”
placement cut scores issued by the system office along with the migration from the COMPASS to the
Accuplacer placement test. There were notable drops in the percentage of Hispanic and Black students
requiring remediation.
Success rates for remedial students increased in each category, with the greatest improvement (7.8%) being
seen with students who need remediation in both math and English. We believe this is largely due to the college
now delivering redesigned remedial instruction in both math (through LTC’s Quality Enhancement Plan) and
English (through the Accelerated Learning Program, or ALP). (See Table 6.)
Table 6: Metric 2A: Success in Remedial Education (DC251, AY2016 – AY2018)
Math

English

Math + English

Total

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

AY2016

140

69

49.3%

91

63

69.2%

133

51

38.3%

364

183

50.3%

AY2017

130

73

56.2%

86

54

62.8%

120

48

40.0%

336

175

52.1%

AY2018

159

94

59.1%

86

56

65.1%

90

43

47.8%

335

193

57.6%

AY2018 saw increased success for completing remedial courses in all demographic groups, with the exception
of the very small number of students identifying as Two or More races, whose success rate remained consistent
at 66.7%, and of students receiving the Pell Grant, whose success rate dropped by 4%. The largest gain, 8.6%,
was seen with students 20-24 years old.
Table 7: Metric 2A: Success in Remedial Education: Completing Remedial Courses (DC251, AY2016 – AY2018)

Total Students
Race: Hispanic
Race: Black, non-Hispanic
Race: White, non-Hispanic
Race: Asian
Race: Native Hawaiian/Pacific Islander
Race: American Indian/Alaska Native
Race: Two or More Races
Race: Unknown
Race: Non-resident Alien
Gender: Male
Gender: Female
Age: Direct from HS (17-19 years old)
Lanier Technical College | 110

Enrl
364
76
36
236
11

AY2016
Comp %Comp
183
50.3%
38
50.0%
20
55.6%
115
48.7%
9
81.8%

4
1

1
1

25.0%
0.0%

145
219
171

59
124
87

40.7%
56.6%
50.9%

Enrl
336
80
31
212
5

AY2017
Comp %Comp
175
52.1%
41
51.3%
14
45.2%
113
53.3%
3
60.0%

2
6

0
4

0.0%
66.7%

Enrl
335
55
34
233
8
1
1
3

132
204
178

69
106
92

52.3%
52.0%
51.7%

138
197
157

AY2018
Comp %Comp
193
57.6%
36
55.5%
18
52.9%
130
55.8%
5
62.5%
1
100%
1
100%
2
66.7%

77
116
90

55.8%
58.9%
57.3%

Age: Other (20-24 years old)
Age: Age 25 and over
Age: Unknown
Income: Received Pell Grant (at entry)

AY2016
Comp %Comp
45
47.4%
51
52.0%

Enrl
95
98
181

67

36.8%

AY2017
Enrl
Comp
39
45.9%
44
60.3%

85
73
159

71

AY2018

44.7%

%Comp
77
101

42
61

Enrl
54.5%
60.4%

182

74

40.7%

Metric 2B, measuring rates at which students complete an English or Math college-level course after completing
remedial coursework showed improvement in all categories and a 9.3% improvement overall.

Table 8: Metric 2B: Success in Remedial Education:
Completing College-Level Courses (DC253, AY2016 – AY2018)
Math

English

Math + English

Total

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

AY2016

140

25

17.9%

91

37

40.7%

133

6

4.5%

364

68

18.7%

AY2017

130

30

23.1%

86

34

39.5%

120

15

12.5%

336

79

23.5%

AY2018

159

50

31.4%

86

38

44.2%

90

22

24.4%

335

110

32.8%

Results for Metric 2B by demographic groups were somewhat mixed. Again, Hispanic and Black students
showed strong gains. The completion rate for female students increased significantly (up 8.7%) while the rate
for males dropped by 9.4%. The completion rate dropped for White students and students 20 years on older, as
well as students receiving the Pell Grant. Notably, female students’ success rate in college-level courses has
increased steadily for the past three years and now outpaces that of male students by 15.2%.
Table 9: Metric 2B Success in Remedial Education:
Completing College-Level Courses (DC253, AY2016 – AY2018)

Total Students
Race: Hispanic
Race: Black, non-Hispanic
Race: White, non-Hispanic
Race: Asian
Race: Native Hawaiian/Pacific Islander
Race: American Indian/Alaska Native
Race: Two or More Races
Race: Unknown
Race: Non-resident Alien
Gender: Male
Gender: Female
Age: Directly from HS (17-19 years old)
Age: Other (20-24 years old)
Age: Age 25 and over
Age: Unknown
Income: Received Pell Grant (at entry)
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Enrl
364
76
36
236
11

AY2016
Comp %Comp
68
18.7%
13
17.1%
9
25.0%
39
16.5%
6
54.5%

AY2017
Comp %Comp
106
31.5%
20
25.0%
6
19.4%
77
36.3%
2
40.0%

AY2018
Comp %Comp
110
32.8%
22
40.0%
10
29.4%
72
30.9%
3
37.5%
1
100%
0
0%
2
66.7%

2
6

0
1

0.0%
16.7%

Enrl
335
55
34
233
8
1
1
3

12.4%
22.8%
16.4%
20.0%
21.4%

132
204
178
85
73

44
62
54
23
29

33.3%
30.4%
30.3%
27.1%
39.7%

138
197
157
77
101

33
77
54
20
36

23.9%
39.1%
34.4%
26.0%
35.6%

11.0%

159

39

24.5%

182

39

21.4%

4
1

1
0

25.0%
0.0%

145
219
171
95
98

18
50
28
19
21

182

20

Enrl
336
80
31
212
5

When examined by type of remedial work required (Table 8), results were inconclusive, with a 4% drop for
students needing math only but a 1.2% increase overall.
Table 10: Metric 2B: Success in Remedial Education: Completing College-Level Courses
(DC253, AY2016 – AY2018)
Math

English

Math + English

Total

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

Enrl

Comp

%

AY2016

140

25

17.9%

91

37

40.7%

133

6

4.5%

334

195

58.4%

AY2017

130

46

35.4%

86

38

44.2%

120

22

18.3%

336

106

31.6%

AY2018

159

50

31.4%

86

38

44.2%

90

22

24.4%

335

110

32.8%

Strategies/Interventions
AY2018 efforts to improve remedial education in English focused on rollout of the co-requisite remediation
Accelerated Learning Program (ALP). In the process, LTC’s English Learning Support faculty:





Selected appropriate texts and support materials
Developed appropriate processes
Trained adjunct faculty in the ALP process
Scheduled and offered classes

In coordination with the Admissions and Registrar’s Offices, the faculty also completed the migration to the
Accuplacer placement test with revised cut scores provided by the system office.
Under direction of LTC’s QEP Director, Math and Learning Support Faculty continued to refine the college’s
redesign of remedial math education. The college’s Quality Enhancement Plan has included co-requisite
remediation since its inception in AY2016. AY2018 efforts included:









Key faculty attended AMATYC and GADE conferences for professional development
LTC received a grant from AMATYC (one of four in the US) for a workshop: Retention, Tools, and
Design by Andrea Hendricks
Computer sign-in system for math tutoring lab developed
Adoption of the OpenStax open educational resources (OER) for MATH 1012A
Adoption of an online solution for completing and submitting homework, allowing faculty assign
homework without being limited by the time needed to grade homework
Revision of credit hours balancing theoretical content and coverage of affective domain topics such as
study skills, managing math anxiety, etc.
Migration to the Accuplacer placement test and adoption of revised placement cut scores
Developed “mini-projects” on decimals, geometric concepts, and fractions based on analysis of areas
where students struggle the most

Resources Needed
The primary resource needed for continued and improved success in remedial English education was increased
adjunct pay. As discussed below, LTC’s low pay scale for adjunct instructors makes it difficult to recruit and
retain qualified faculty.
Beyond instructor salaries, delivery of co-requisite remedial education in math required $54,609 in tutor salaries
and $8,000 for travel and professional development conferences.
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Obstacles Encountered
LTC’s low adjunct pay scale – significantly lower than that of other postsecondary institutions in LTC’s service
delivery area and adjacent service delivery areas – makes it difficult to recruit and retain qualified faculty. In
addition, the Learning Support Program Director has had difficulty identifying potential faculty with appropriate
credentials, even before salary becomes a consideration.
The inherent tension between creating a schedule of course offerings that is cost effective versus a schedule
that meets the needs of all students remains an obstacle. This is especially true at LTC’s smaller campus,
where because of small enrollment for specific sections, sometimes a class is cut from the schedule, leaving
these students to defer completion of their Learning Support requirement or forcing them to travel to other
campuses, which may well have an impact on the retention rate for these students.
The math department too is hitting obstacles in recruiting and retraining qualified instructors. The turn-over rate
among adjunct faculty is quite high. This is especially unfortunate because the college devotes more resources
to training and professional development for remedial math instructors than for part-time instructors in any other
department.

III. Student Success Implementation Team
Table 11: Student Success Implementation Team
Full Name

Title/Position

Role (Point of
Contact or
Member)

Email Address

Degree Production
Caroline Frick

Registrar

Chair/PoC

mchapman@laniertech.edu

Beth Hefner

Instructor

Member

bhefner@laniertech.edu

Annette baker

Instructor

Member

abaker@laniertech.edu

Britnee Shandor

Instructor

Member

bshandor@laniertech.edu

Angela Tate

Instructor

Member

atate@laniertech.edu

Holly Bates

Director of Admissions

Member

hbates@laniertech.edu

Mike Schmidt

Instructor

Member

mschmidt@laniertech.edu

Wendy Schuster

Instructor

Member

mschuster@laniertech.edu

Kennon Below

Instructor

Member

kbelow@laniertech.edu

Susan Baker

QEP Director

Member

sbaker2@laniertech.edu

Chris DeRepentigny

Instructor

Member

cderepentigny@laniertech.edu

Remedial Education

Working in coordination with the college’s Institutional Effectiveness Office, the Student Success Team
distributes a summary discussion of what the student success data is showing and an update on strategies and
interventions during the fall semester. (This process is new for AY2019.)

IV. Conclusion
Increasing Number of Graduates: For the third year in a row, the college surpassed its CCG target for number of
awards, with 1,223 CCG awards.
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Recognizing that "time is the enemy," Lanier Tech has made a concerted effort to encourage more students to
attend full-time and increase number hours attempted. Efforts to improve the percentage of full-time students
continue to show some progress, with a 1.4% increase in AY2016, a 1.2% increase in AY2017, and a 0.4%
increase in AY2018. However, the average number of credit hours attempted has decreased slightly over the
same period.
The most striking datum in the demographic analysis is the significant decline in CCG cohort students receiving
financial aid. Lanier Tech’s ATD Team is currently uncertain whether this indicates a problem in delivery of
financial aid or is simply a result of improving economic conditions in LTC’s service delivery area.
The college’s AY2018 efforts to more fully utilize Degree Works seem to have been largely successful, with both
advisors and students now using the tool regularly. Anecdotal evidence suggests that LTC’s revised calendar
and processes for academic advising has the potential to greatly impact retention and completion rates. AY2019
strategies will focus on continued improvements to the college’s orientation and advising processes and on
systematically improving the quality, rigor, and student engagement of distance education courses.
Transforming Remediation: With LTC’s QEP – focusing on improving remedial math education – entering its
third year and full implementation of the Accelerated Learning Program for remedial English students, LTC has
now adopted corequisite remediation across its Learning Support division. AY2018 data shows increased
success rates for each category (math only, English only, math + English). Success rates for all demographic
groups improved, with the exception of students receiving the Pell Grant, which dropped by 4%.
LTC’s ATD team believes the college could make further improvements by refining placement cut scores but the
decision was made hold changes in abeyance until new standard cut scores are issued by the system office.
AY2019 strategies will focus on analyzing student learning at the course competency level and developing
expanded and improved learning resources and assignments for objectives where student learning is lower.

V. Next Steps
Increasing Number of Graduates:










Significantly revise LTC’s orientation process
o Emphasis on student engagement and helping students know the campus
o “Information dump” activities delivered outside of orientation proper, via:
 Letters and email
 Online orientation session
 Faculty advisement
o Require student registration for participation in Orientation
Faculty advisement training and revised Faculty Advising Manual
Develop Learning Outcomes for faculty advising
Streamline rubric/checklist for developing effective Distance Education
Distribute and publicize the revised sample master Online courses
Emphasize engagement activities using greater proportion of synchronous delivery
Develop Distance Education Vision Statement with measurable outcomes
Establish and communicate expectations for continuous improvement in Distance Education courses

Transforming Remediation:









Develop procedure to ensure Learning Support classes are offered to prioritize student needs over cost
efficiency
Implement revised placement cut scores when developed by TCSG
Arrange professional development opportunities for adjunct instructors (English)
Migrate instruction on complicated factoring to College Algebra
Learning Support students will be taught motion problems with only a single rate (Math)
Small group work with students teaching another group of students (Math)
MATH 0090Q more projects using whiteboards
Extensive revision to homework with more careful selection of questions (Math)
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On-going revision of tests based on results (Math)
Adopt and publish new course sequence flowchart for faculty advisors (Math)
Analyze correlation between homework completion and course success and tutoring attendance and
course success (Math)
Mid-term and end-of-term staff meeting for QEP instructors (Math)

Resources Needed
Increasing Graduates:







Consistent messaging from LTC Leadership on the priority of the college’s ATD efforts to increase
number of graduates
Campus Leaders who will:
o Align and support the goals of Orientation and other ATD efforts
o Assist in managing and training orientation guides, faculty, staff, and program presenters
o Lead and organize efforts on November 15, New Student Orientation day
Accurate data on student success in Distance Education courses prior to and after course review
Additional Degree Works training for faculty advisors best practices for reading reports and tracking
advisees’ progress
Equipment – either cameras and headsets or upgraded computers – for delivery of synchronous content
in distance education courses

Transforming Remediation:





Increased pay for adjunct instructors (English)
Procedure clarifying priorities and processes for developing class schedules that meet all students’
needs (English)
Professional development for adjunct instructors (English)
Projected costs for continued delivery of co-requisite remedial math instruction under LTC’s QEP model
are projected as follows:
o Tutor payroll: $65,000
o Consultants and training: $5,000
o Instructional materials: $1,000
o Position advertising: $1,000
o Travel and conferences: $10,000
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North Georgia Technical College
I. Overview
The mission of North Georgia Technical College (NGTC) is to provide a residential, multi-campus institution of
higher education that serves Northeast Georgia’s workforce development. The College provides access to
student-focused occupational programs at the associate degree, diploma, and certificate levels that are globally
competitive programs, with progressive instruction and innovative workforce training. The mission serves as a
catalyst for partnerships and economic development opportunities.
When comparing the College’s student demographics using the Complete College Georgia (CCG) KMS Report
#DC241 enrollment report from AY 2010 to AY 2015, NGTC experienced a 48.8% decrease in
full-time enrollment and a 47.1% increase in part-time enrollment in comparing AY 2010 to AY 2015. The fulltime student enrollment data as compared to the part-time indicates a steady decline in full-time enrollment and
a strong increase in part-time enrollment in all disaggregated areas.
Disaggregated data in reference to ethnicity indicated specific subgroups experienced an increase in part-time
enrollment. Subgroups consist of a 71.4% increase in the Hispanic students enrolled full-time and 242.1%
students enrolled part-time. This is largely due to the increasing population of Hispanics in the College’s service
area. Students directly from high school represented a 92.9% increase in part-time enrollment, males
represented a 53.7% increase in part-time enrollment, and students age 20-24 represented a 76.5% increase in
part-time enrollment. The demographics largely reflect the College’s eight county service area with the majority
student population being White.
Table 1 reflects the percentage change within each demographic area between Academic Year 2010 and
Academic Year 2015.
Table 1: Enrollment Data – Unduplicated Headcount
AY 2010

AY 2015

Percent change

Demographic

Full
Time

Part
Time

Full
Time

Part
Time

Full
Time

Part
Time

Total Students

2,203

1,214

1,128

1,786

-48.8%

47.1%

Gender: Male

1,006

449

530

690

-47.3%

53.7%

Gender: Female

1,197

765

598

1,096

-50.0%

43.3%

Race: Hispanic

35

19

60

65

71.4%

242.1%

Race: Black, non-Hispanic

168

77

97

120

-42.3%

55.8%

Age: Directly from High School (17-19 years old)

624

197

420

380

-32.7%

92.9%

1,330

629

861

1,159

-35.3%

84.3%

95

211

299

-22.4%

214.7%

Received Pell at entry

272
Remedial: Took remedial courses (at entry)
Source: TCSG KMS #DC241Outcome Metric 1: Enrollment

The College’s ongoing strategic efforts to promote student success continues to indicate a positive impact
towards students’ time to completion. NGTC continues focus on two major CCG goals: (1) Degree Production,
and (2) Transform Remediation.

II. Goals
Goal 1: Degree Production
Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year
Performance Metrics
The Technical College System of Georgia (TCSG) revised the Complete College Georgia (CCG) goals in AY
2016 and extended the evaluation period through 2025. As shown in the KMS #DC241 CCG AY 2018 report,
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degree production by discipline indicated that NGTC experienced an overall 69.7% decrease in the number of
graduates from AY 2010-2015. However, the three-year percent change in graduates from AY 2015 to AY 2018
is 8.1%.
The College’s overall graduation rate for AY 2018 was 62.3% reflecting a 1.4% decrease over AY 2017
graduation rate of 63.7%. Figure 1 reflects NGTC’s graduation rates for both full and part-time students based
on program completion/graduation within 100%, 150%, and 200% time.
Figure 1: Graduation Rates in Time

Graduation Rates Report Year 2017
Based on Fall 2011 Cohort
3500%

32% 32%
29.9%

3000%
2500%

27.7%
24.8%
22.3%

20.9%

2000%

16.5%

16.4%

13.9%

1500%
10.8%

10.4%

1000%
500%
0%
Certificate/Diploma
Full-time

Certificate/Diploma
Part-time

Associate Degree
Full-time

Associate Degree
Part-time

Axis Title
Graduated in 100% Time

Graduated in 150% Time

Graduated in 200% Time

Source: KMS Report #DC241 Outcome Metric 2: Graduation Rates
Strategies/Interventions Implemented
To meet the TCSG CCG goal, the College has implemented various strategies and interventions to increase
both degree production and graduation rates.
During AY 2018, NGTC identified the following nine (9) additional CCG approved technical certificate of credit
(TCC) programs to be implemented: Automotive Engine Performance Technician, Automotive Engine Repair
Technician, Automotive Light Duty Diesel Engine Technician, Electrical Maintenance Technician, Heating and
Air Conditioning Installation Technician, Microsoft Office Applications Professional, Microsoft Word Application
Professional, Network Technician, and PC Repair and Network Technician. These added TCC’s in addition to
the Modern Agriculture and Agribusiness degree and diploma programs will increase degree production and
lead to graduates entering the workforce.
Dashboard – The College implemented an “Accepted Not Registered” advisement tool for faculty to utilize in
reaching out to the students who have not registered for classes. The data dashboard allows the College to
better plan for class offerings, access to real time data, and provides faculty with program data. Additionally, the
dashboard provides reports on enrollment, graduation, grades, “Accepted Not Registered” advisement tool, and
retention rates. The data dashboard provides a way for the College to quickly see where we, NGTC, need to
focus our attention
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Resources
The primary resource for this strategy is time in identifying new CCG approved programs and seeking
SACSCOC approval. Additionally, resources were needed in promoting the new degree, diploma and TCC
programs implemented during AY 2018. New programs also required time to train the faculty and College staff
in advising students.
Obstacles
The overall enrollment decline has had the greatest impact on degree production. Additionally, 64.9% of the
student population is enrolled on a part-time basis, which affects the speed at which students graduate.
Securing qualified faculty for program offerings continues to be an obstacle both financially as well as the
required qualifications for various courses and/or programs.

Goal 2: Transform Remediation
Performance Metric
The College continues to utilize both internal data as well as success in remedial education to measure student
success in learning support courses.
Math learning support redesign was implemented in the fall of 2012, as an effort to better prepare students for
their program level math classes and to allow students to accelerate through the learning support process. This
led to the creation of MATH 0090. This redesign became NGTC’s Quality Enhancement Plan (QEP) for
SACS/COC during academic years 2013-2017. A redesign of English and reading learning support was
implemented in 2013.
Figure 2: The math redesign efforts during the five-year QEP plan showed tremendous gains throughout the first
two years and remained consistent in the third year. Years four and five showed a small reduction in students
meeting benchmarks but remained significantly higher than the baseline year. Over the five-year redesign
period, 2965 students out of 4325, for a percentage of 69%, successfully completed MATH 0090. This was a
13-percentage point gain over the baseline data. Also, 245 students, or 5.66%, were able to complete all
modules in one semester; and 1508 students completed more than the minimum required.
Figure 2: Math Learning Support Redesign – 5 Year QEP Plan

PERCENTAGE OFSTUDENTS

Student Success: Math Learning Support Redesign
QEP - AY 2013-2017
74%

80%
60%
40%
20%

73%

69%

62%

56%

39%

69%

66%
40%

40%

35%

35%

23%

20%

6.97%

1.32%

1.10%

6.10%

8.62%

6.13%

5.66%

0%
*Baseline

Students Meeting Benchmarks

AY 2013

AY 2014

AY 2015
AY 2016
REDESIGN YEARS

Students Exceeding Benchmarks

AY 2017

5 YR TOTAL

Students Completing All Modules in 1 Semester

Figure 3: Year six of the redesign efforts showed consistent gains. During AY18, 324 students out of 474, for a
percentage of 68%, successfully completed MATH 0090.
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PERCENTAGE OFSTUDENTS

Figure 3: Math Learning Support Redesign – Post QEP

Student Success: Math Learning Support Redesign
Post QEP FY18
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60%
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1.10%
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Students Exceeding Benchmarks Students Completing All Modules in 1 Semester

English and reading learning support underwent a redesign in fall 2013 and again in fall 2015. Figure 4 outlines
student success rates with English and reading as separate courses versus the integrated English and reading
in Figure 5. An increase of English students meeting the required benchmark was achieved in AY 2014 and AY
2015 when compared to the baseline of AY 2012. Reading results remained consistent during both academic
years.
Figure 4: English/Reading Learning Support Redesign Taught as Separate Courses

PERCENTAGE OF STUDENTS

Student Success: English/Reading Learning Support Redesign Taught
as Separate Courses AY 2014-2015
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Figure 5: Integrated English/Reading

PERCENTAGE OF STUDENTS

Student Success: ENGL 0988 Integrated English/Reading
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Sources for Figures 2-5: Internal Tracking – Pearson MyLabs Plus Cengage reports
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A co-requisite model for both English and math was added in spring 2013 to further facilitate acceleration. Our
initial co-requisite model allows for students that score within 5 points of the placement score required to enroll
in program level math or English course. Students agreed to a mandatory tutoring contract that mandates two
hours of tutoring per week. Students received a personal tutor and were further supervised by the Learning Lab
Coordinator. During the QEP redesign period, 73 out of 97 or 75% of the students successfully completed the
program level math course. For English, 66 out of 87 or 76% of the students successfully completed the
program level course.
In 2013, the Technical College System of Georgia (TCSG) began studying the Accelerated Learning Program
(ALP) and Accelerated Math Program (AMP) that was developed by the Community College of Baltimore
County (Maryland). These programs allowed students to take learning support classes along with credit-level
classes in math and/or English. Over the course of the next few years, NGTC sent several faculty members to
the ALP/AMP Conferences. These faculty members researched and developed their own version of a corequisite program in both English and math.
In Summer 2017, the English department implemented a pilot Co-Requisite Program for Learning Support. All
degree students testing into Learning Support could enroll in an ENGL 1101 class along with an ENGL 0988
support class. Pairing the learning support class with a degree-level class is an attempt to accelerate student
learning while providing support and one-on-one assistance to the student. Diploma learning support students
continued to enroll in ENGL 1010 along with two hours per week mandatory tutoring.
Summer 2017 had a total of 41 co-requisite students. Of those, 29 out of 41, or 71% completed their core
English requirement. In Fall Semester, the English Department had 107 co-requisite students. Of these
students, 76 out of 107, or 71% completed their core English requirement. Though the success rate for the corequisite pilot was slightly lower than the previous learning support approach, many positives point to increased
benefit for learning support students. The major advantage has been acceleration through core classes.
In Fall Semester 2017, the Math Department implemented a Co-Requisite Program. Students who tested into a
given placement test range were given the opportunity to enroll in a degree-level math (MATH 1103, MATH
1111, or MATH 1127) along with a MATH 0090 support class (MATH 0090Q, MATH 0090A, MATH 0090S).
The MATH 0090 class is specifically designed to provide support for the students’ degree-level class. At the
Clarkesville Campus, two additional lab assistants were hired to assist with the co-requisite students. Diploma
learning support students continued to enroll in MATH 1012 along with two hours per week of mandatory
tutoring. In Fall Semester 2017, 108 students enrolled in this program. Of these students, 70% successfully
completed their core math requirements. Currently, NGTC is the only member of TCSG offering co-requisite
options in Math 1103, 1111, and 1127.
For AY18, 146 students enrolled in the English co-requisite program. Of these students, 71% successfully
completed their English requirements. For math, 125 students enrolled in the co-requisite program. Of these
students, 72% successfully completed their math requirements.
Also, in Fall Semester 2017, the Math Department implemented two significant changes to the traditional MATH
0090 course. In the past, the department required three modules to be completed without the use of a
calculator. These were modules covering whole numbers, fractions, and decimals. After discussions with
program area instructors, it was determined that this was no longer necessary. The second change was to
condense the current 15 module course into a 10-module course while maintaining the same curriculum
standards.
Strategies/Interventions Implemented
The two CCG strategies NGTC has implemented to transform remediation include redesigning learning support
math and integrating English and reading. Math learning support redesign was first implemented in AY 2012 as
a result of the College’s Southern Association of Colleges and Schools (SACSCOC) Quality Enhancement Plan
(QEP). During AY 2016, an integrated English and reading course, ENGL 0988—Integrated Reading and
Writing, was implemented to decrease time to completion for students in learning support and to increase
awareness of the reading-writing relationship. The English Department implemented a new co-requisite model
during Summer Semester 2017 followed by the Math Department fall semester 2017. Spring 2019 will bring
more changes to the learning support classes at NGTC. Due to changes in student placement, the college has
decided to offer the co-requisite option to all students testing into learning support English and/or math.
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Resources
Resources have been allocated to provide tutors in the Student Success Centers on all campuses. Additional
funds were allocated to provide lab assistants in the Math Labs on all three campuses. Funding was
appropriated to provide Accudemia attendance tracking software. This software continues to be utilized for
monitoring attendance in Learning Support classes and services in the Student Success Centers.
Obstacles
Obtaining qualified tutors to meet the student demand in both the classroom as well as the Student Success
Centers on all campuses remains an obstacle. Securing qualified faculty that allow for smaller teacher/student
ratios is also an ongoing obstacle. Due to lower college wide enrollment, budget constraints have presented
issues in hiring additional tutors.
Motivating students to complete all modules within one semester has continued to be a challenge, thus
impacting the students’ time to completion. While NGTC has experienced a positive percentage of students
meeting their established benchmarks, faculty are faced with the task of motivating students to complete all
perspective modules.

III. Student Success Implementation
Full Name

Title/Position

Role
(Point of Contact
or Member)

Email Address

Dr. Mark Ivester

President

Member

mivester@northgatech.edu

Mindy Glander

VP for Academic Affairs

Member

mglander@northgatech.edu

Dr. Michael King

VP for Student Affairs

Member

mking@northgatech.edu

Janet Lovell

Institutional Effectiveness Director

Member / POC

jlovell@northgatech.edu

Laura Jenkins

General Studies Department Chair,
Instructor, QEP Coordinator

Member

ljenkins@northgatech.edu

Michelle Likins

Dean for Academic Affairs

Member

mlikins@northgatech.edu

Leslie McFarlin

Dean for Academic Affairs

Member

lmcfarlin@northgatech.edu

Christy Bivins

Dean for Academic Affairs

Member

cbivins@northgatech.edu

The Student Success Committee, Enrollment Committee, as well as college leadership continuously analyze
student data to identify areas of strengths and weaknesses. The Information Technology department developed
an institutional dashboard with live data for faculty and staff to have access to their program specific data
(enrollment, retention, and graduation). Additionally, an “Accepted not Registered” data report was implemented
to assist faculty and staff to encourage enrollment.
The Information Technology department as well as the Office of Institutional Effectiveness is ultimately
responsible for providing student success data to College Leadership and various subgroups. A variety of data
such as KMS reports and in-house generated reports are used to analyze student success data. Based on the
data, the College continuously identifies areas of need to develop interventions as necessary. In an effort to
keep all stakeholders informed, data is shared with the college faculty, staff, and students through monthly
faculty meetings; faculty retention focus groups; QEP annual newsletter; email; and the institutional dashboard.
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IV. Conclusion
North Georgia Technical College continues to expand its student success initiatives in order to increase the
College’s enrollment, retention and completion rates. Various strategies and interventions have been
implemented in support of the student success agenda.
Most Effective
NGTC’s Institutional Data Dashboard has proven to be one of the most effective strategies over the last year.
The College’s learning support redesign efforts including co-requisite English and math demonstrates positive
results as outlined previously.
Dual enrollment opportunities continue to prove to be an effective strategy towards the College’s enrollment,
retention and completion rates. NGTC experienced a 14% increase in dual enrolled students from academic
year 2017 to 2018. The College has had the opportunity to expand general education classes in the area high
schools as well as open another technical certificate program that will lead to additional CCG graduates.
Least Effective
The current manual registration practices for the co-requisite model have proven labor intensive. Students are
unable to register themselves. NGTC has researched and sought assistance from other colleges and have
determined this issue is pervasive throughout the TCSG system colleges.

V. Next Steps
North Georgia Technical College will continue to strengthen current student success initiatives on campus while
implementing new strategies/interventions that align with TCSG, CCG, and SACSCOC initiatives.
Next steps include, but are not limited to the following:


The continuous review of program offerings specifically aligned with the CCG-tracked programs has
proven to be effective over the last year. Therefore, the College will continue to focus time and effort
identifying additional CCG-tracked programs.



Develop a plan to increase retention rate from 63% to 66% over the next year.



Continued work in Learning Support Redesign and the Co-requisite Model in the 2018-2019 academic
year.



Implement student texting service.



Continue to evaluate labor market statistics to establish new program offerings.



Increase the College’s overall licensure pass rate to 90% or above.



Access evening program offerings



Develop a plan for General Education faculty to promote retention.



Hire a Freshman Advisor whose responsibilities include delivering excellent and relevent academic
advisement for all students entering occupationally related programs, provide relevent information, and
services to NGTC students.

Resources
For the College to continue towards the goal of 779 graduates by 2025, additional resources are needed in
support of the various student success initiatives. Resources include, but are not limited to:




Additional funding to support the demand for faculty and staff.
Additional qualified faculty to support the dual enrollment growth within the NGTC service area high
schools.
Manpower and time to answer the text messages as a result of the texting services implemented fall
2018.
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Oconee Fall Line Technical College
I. Overview
By 2025, it is projected that over 60 percent of jobs in Georgia will require some form of college education,
whether a certificate, associate’s degree, or bachelor’s degree. As a college in the Technical College System of
Georgia (TCSG), Oconee Fall Line Technical College (OFTC) is committed to helping the State of Georgia meet
the demands for a skilled workforce through the Complete College Georgia (CCG) initiative. This initiative fits
well within the mission of the college which is to contribute to the economic and workforce development of east
central Georgia through quality technical and continuing education, adult education, and business and industry
services.
To better understand OFTC’s performance on the CCG measures of student success, it is important to first
understand the college demographic data. This data can help explain and predict OFTC’s success on achieving
the goals established for the CCG initiative. OFTC has experienced many changes in the demographics of the
student body. As shown in KMS Report DC241, in Fiscal Year 2010 there were 1,696 full-time students. In
Academic Year 2015, the number of full-time students enrolled had decreased by 70% to 513. This downward
trend was also seen in part-time students, but that number only decreased by 33.8% (1,741 in 2010 to 1,153 in
2015). The CCG research indicates that time is the enemy. In other words, the longer a student stays enrolled
past on-time graduation, the less likely they are to reach graduation. The decline in full-time students indicates
that more students will be enrolled past on-time graduation, thus reducing their chances of reaching graduation.
The total number of enrolled students was reduced by 50% during this time period. This decline also produces
challenges for OFTC in meeting the CCG established goals, specifically the goal to increase the overall number
of graduates. With fewer students in the pipeline toward graduation, it will be essential to retain as many as
possible to meet the established graduation thresholds.
Other demographic data from KMS Report DC241 indicate that the college ethnic profile for AY 2015 cohort was
49% black, 47% white, and 4% consisting of Hispanic, Asian, or other. While declines in enrollment were seen
in males and females, full-time male student enrollment dropped 80.8%, while full-time female students only
dropped 59.7.8%. In Fall of 2013, only 6.3% (21 of 336) students required remedial education. Of those, 3.9%
required math remediation, 1.8% required English remediation, and 0.6% required both math and English
remediation.
CCA Context Metric 1: Enrollment-Unduplicated Headcount
Fiscal Year 2010

Academic Year 2015

Percent Change

Full-time Students

1,696

513

-69.8%

Part-time Students

1,741

1,153

-33.8%

Full-time Transfer Students

229

92

-59.8%

Part-time Transfer Students

213

197

-7.5%

3,879

1,955

-50%

Total number of Students

*Data from TCSG KMS Report DC241 CCA Report Year 2017
OFTC uses a wide variety of reports to assess progress on the key themes of the CCG initiative. The CCG
annual data reports produced by TCSG (TCSG KMS Report DC241) contains the most comprehensive set of
indicators of student success. There are also other measures such as KMS data reports and local college data
reports, which shed light on student performance. This comprehensive set of data is reviewed by the college;
however, two measures were reviewed in detail this year: Degree Production and Success in Remedial
Education. Charts have been constructed in this document to provide an overview of OFTC's performance on
these two key measures.
In addition to the enrollment demographics outlined above, other demographic data can also help inform the
retention and completion efforts. The College Snapshot Report for AY18 provided by TCSG through KMS
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indicates that the college enrollment in Academic Year 2018 was 2,121, down 23.3% from 2,766 in AY 2013.
These data also indicate that most of our students are part-time (78.4%), most (56.9%) of the students took at
least one course online, and most (52.6%) receive PELL through financial aid. Each of these demographics
provides a unique set of challenges when attempting to meet the CCG goals. OFTC continues to seek
strategies to support our student population though the educational process to graduation.
To better understand the data trends, it is helpful to look at factors that impacted the college during the reporting
period. During this time, the college underwent many significant changes which impacted enrollment. The 2010
data is from prior to the merger of Sandersville Technical College and Heart of Georgia Technical College. The
data prior to July 1, 2011 is data from the two individual colleges merged together to form Oconee Fall Line
Technical College. The Academic Year 2012 data is from the first merged year of OFTC. In the 2012 Academic
Year, the college also converted from a quarter calendar system to semester calendar system and helped
students adjust to the changes/reductions to the HOPE Scholarship/Grant funding. Combined, these changes
shifted many of our students from full-time status to part-time status and resulted in an overall enrollment
decline.
Outside of this reporting structure, a comprehensive set of CCG data is incorporated into the OFTC institutional
effectiveness (IE) process and monitored annually. Using the data as a part of the IE process insures an annual
review by the deans and directors of the college. Annual improvement plans are developed based on input from
a broad college team. The CCG is also presented to a larger group during the strategic planning retreat held
annually.

II. Goals
Degree Production
Increase the number of graduates by an additional 3,062 or 2.6% annually over the previous year (mandatory
goal):
a. Performance Metrics Used to Measure Success:
Degree Production Goal Tracker, DPR Report #DC332, Complete College Georgia Metric- Outcome 1
data through AY18

Outcome Metric 1: Degree Production
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As the charts indicate, OFTC was meeting or exceeding the CCG degree production goals from 2009 through
2012. In 2013, there was a steep decline in the number of students and the overall number of graduates. Since
that time, the CCG goal continues to increase, and the college performance has not rebounded to meet the
goal. At the end of 2018, OFTC was 1,327 graduates below the established CCG goal.
b. Strategies/Interventions implemented to impact the performance metrics:
1. The cost of textbooks continues to be a barrier for many OFTC students. The college implemented
several successful strategies to assist students in this area. A lending library program is
established in which students can borrow a textbook for the semester at no cost. This program is
very popular, and the program struggles to keep up with student demand for books each term. The
OFTC Foundations provide support for this program annually. The growing expense of textbooks
and the perceived student need for financial help in this area lead to the search for open resource
texts or open educational resources. Much research continues to be dedicated to identifying
relevant open texts that can be used by students free of charge. To date the following courses have
been converted to full open resource text materials: HIST2111, HIST 2112, PSYC 1010, PSYC
1101, SOCL 1101 and ENGL 1102. OFTC has also implemented Cengage Unlimited, in which
student pay a flat fee for a digital learning subscription. This subscription gives students access to
eBooks and study guides needed for all eligible course for two years.
2. OFTC is seeking ways to better meet the needs of students’ schedules and shorten the time to
graduation. To offer more variety in schedule choice, the college has implemented A, B, and C
terms. The A -Term is a traditional full-length 15-week semester, B-Term is a part-of-term option
that runs from the beginning of the semester through approximately mid-term. The C-Term option
begins at mid-term and ends with the traditional A -Term schedule. These multiple options give
students more schedule control. A, B, and C terms have been implemented for Business,
Accounting, Computer Information Technology, and General Education courses. To date, all course
offered under B and C schedules have been traditional face-to-face courses. Online options are
being developed and will be added to the schedule to further expand the use of the part-of-term
schedule.
3. Student retention continues to be an issue as the college strives to increase graduates. To better
understand the root cause of the retention problem, OFTC has employed a survey technique to
gather more data on the issues. The college is partnering with Ruffalo-Noel Levitz to administer the
College Student Inventory (CSI) and the Mid-Year Student Assessment (MYSA). The CSI identifies
the self-reported strengths and needs of first-year students, informing proactive individual and
programmatic outreach initiatives. The MYSA is administered during a student’s second term of
their freshman year. The MYSA is a companion survey to the CSI and compares the strengths and
challenges of students at the mid-point of their first year, allowing for updated
interventions. Additionally, it identifies a student’s enrollment plans for the upcoming term,
indicating his or her ambivalence or expressed intention to transfer, leave, or persist. The survey
data is shared with the Enrollment Management Team. This team uses the survey data in
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conjunction with an early alert system (TEAMS). This process ensures that students identified
through the survey process as being likely leavers, receives the follow-up attention needed.
4. It has been established that the overall enrollment decline has had a significant impact on the
college’s ability to meet the established graduation benchmarks. In an effort to increase enrollment
by attracting new students, the college is working to establish several new programs of study.
These programs are diverse and include, Cybersecurity, ADN Bridge, and Mechatronics. These
programs have proven popular and OFTC has seen an 8% enrollment increase in AY18.
c.

Resources allocated to accomplish strategies/interventions:
1. OFTC has sent of the Dean of Arts and Sciences and Business Services and related faculty
members to training on the selection and use of open resource course materials.
2. OFTC has dedicated the time of the Dean of Arts and Sciences and Business Services, related
faculty members, and Student Affairs staff members to prepare for the implementation of B-Term
and C-Term schedules.
3. OFTC has committed resources to the purchase of the Ruffalo-Noel Levitz retention surveys.
4. OFTC has used PBI Grant funding to staff an Enrollment Management Team. This team has
participated in professional development in survey follow-up and TEAMS training.
5. OFTC has hired new faculty members for the ADN Bridge program and Cybersecurity program.
6. OFTC has dedicated time and resources into seeking ACEN program accreditation for the new ADN
Bridge program. This preparation included sending a group to a conference on ACEN
Accreditation.

d. Obstacles encountered in the implementation of the intervention and steps taken by the college to
address challenges:
1. The college recognizes the need to continue to offer new programs of study to attract students and
meet the needs of the community. However, several obstacles stand in the way. First, the college
does not have the needed classroom/lab space to accommodate new trades and industrial
programs. The Mechatronics program has been successful by utilizing existing space in the
Electronics Technology program lab. However, there is not space available for an entirely new
program with lab. Second, the college is unable to hire new faculty for new or existing programs
due to a lack of funding. This limitation has slowed the college’s ability to expand programs.
Adjunct faculty have been hired where possible to address the need for program expansion in
existing programs.
2. OFTC is still building on the implementation of the part-of-term schedules. The shorter terms have
drawn some interest from students, but these classes remain small. More class options and more
marketing of these classes are being developed to help improve the overall success of this initiative.

Transform Remediation
a. Performance Metrics Used to Measure Success:
TCGS KMS Report #DC241, Complete College Georgia Report, CCA Report Year 2017, Progress Metric
2: Success in Remedial Education
(The accompanying chart is located on following page.)
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Progress Metric 2: Success in Remedial Education
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The five-year data trend indicates that the number of students completing the remedial course within their first
two academic years remained near 60%, while the number of students completing the college level course in
the same subject within the first two academic years was fewer than 40%. However, the Fall 2013 Cohort has
surpassed this trend data. This cohort had 66.7% of students completing remedial within their first two
academic years, and 57.1% of students completing college level courses in the same subject within their first
two academic years.
The Fall 2011 Cohort represents data from the first semester of OFTC. The data prior to this time was merged
from two separate colleges to form an OFTC data set. The fall 2013 cohort improvements are recent enough to
show the efforts from prior CCG strategies are working. OFTC has implemented a number of initiatives that
could have had a positive impact on student participation in and success in remedial education.
b. Strategies/Interventions implemented to impact the performance metrics:
1. OFTC has implemented an optional ENGL 0988 and ENGL 1101 co-requisite course, as well as a
MATH 0099 and MATH 1111 co-requisite course. While this option is available to students, not many
have participated, with 3 students enrolling in the MATH co-requisite course and 0 students enrolling
in the ENGL co-requisite course. Two of the three students in the math co-requisite course were
successful. OFTC will continue to encourage students to participate in the co-requisite option.
However, the number of MATH 0099 students has declined due to the option for many programs to
take MATH 1103 instead of MATH 1111. OFTC only requires MATH 0098 or the appropriate cut
score to take MATH 1103.
2. The General Education faculty have developed MATH 1103 Quantitative Skills and Reasoning as an
offering for many of the AAS degree programs. The MATH 1103 course only requires MATH 0098 as
the learning support course instead of MATH 0098 and MATH 0099. This course was offered in AY18
and had a 100% pass rate. This Math option is being discussed with students during advisement as a
way to shorten time spent in remedial education.
3. Faculty are continuing efforts to improvement performance in Learning Support Math. Based on data
of student success and material retention, in fall 2016, the college began offering MATH 0098 and
MATH 0099 back in a traditional, lecture-style format with computer-based components. Students
were not performing well in the emporium model of instruction. To supplement this instruction, faculty
are now offering a mid-point study and review session for failing students. Additionally, free group
study sessions are being offered by the tutoring labs for out-of-class assistance.
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c.

Resources allocated to accomplish strategies/interventions:
4. OFTC offers free tutoring to all students.
5. OFTC received a USDA Rural Development Grant focused on the development of a Math Lab on the
North Campus. The lab has been used to facilitate student movement through the learning support
courses.
6. Faculty time and resources have been allocated for research and course development to work
through the many changes made in the learning support and general education areas. Furthermore,
the college has invested in professional development for these faculty members to enhance the
quality of these courses through the revision process. Faculty members from English, Math, and the
Dean for General Education attended the Student Success Conference, including a pre-conference
focused on remedial education.

d. Obstacles encountered in the implementation of the intervention and steps taken by the college to
address challenges:
1. Additional space and computer resources were needed on North Campus to facilitate the computerbased components of learning support math. This was accomplished with the help of outside grant
funding to establish a math lab on that campus. This lab will give students access to state-of-the-art
technology to assist them through the process.
2. While free tutoring services are available to students, participation has not been good. A Tutor of the
Week campaign was started to promote the tutoring center. This campaign features the name, bio,
and picture of a tutor each week to encourage students to take advantage of the free tutoring
services.

III. Student Success Implementation Team
Name

Title/Position

Role on Team

Email Address

Erica Harden

Executive Vice
President for Academic
and Student Affairs

Overall Implementation
and Plan Coordination

eharden@oftc.edu

Michele Strickland

Dean, Arts and
Sciences & Business
Services

Learning Support
Redesign

mstrickland@oftc.edu

Katie Davis

Vice President for
Facilities, Planning,
and Research

Point of Contact- Data
Plan and Monitoring

kdavis@oftc.edu

Saketha Adams

Dean of Student Affairs

Early Alert and
Enrollment
Management

sadams@oftc.edu

This team is responsible for implementing the activities and monitoring success. Information about CCG is
shared widely on campus through these team members. Data is incorporated into the OFTC institutional
effectiveness process and monitored annually. Using the data as a part of the IE process insures an annual
review by the deans and directors of the college. Annual improvement plans are developed based on input from
a broad college team. The data is also incorporated into the strategic planning process, which reaches a wider
college audience.

IV. Conclusion
The overall enrollment decline at OFTC has had the most impact on the Complete College Georgia Degree
Production Goal. As the shown in Table 1, full-time student enrollment is down by more than 50% during the
reporting period. Encouraging more students to enroll and more students to take a full-time course load is a major
hurdle that must be addressed for the degree production goal to be achieved. As the CCG data sets mature, a
clearer picture will be available regarding the impact of the interventions that have been implemented. The full
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impact of the shift from a quarter system calendar to a semester system calendar are just beginning to emerge in
this data and will be clearer in the next data cycle. Overall, participation in the CCG initiative has focused the
college’s efforts on retention and graduation. This is a message that the students hear regularly at orientation,
advisement, student assemblies and club meetings. The focus on student retention and graduation also can be
seen in the grant writing efforts. The PBI Grant is a 4-year grant and was awarded in September 2015. This grant
is focused on student support personnel who will work one-on-one with students through their educational
pathway. Also, the Math lab on North Campus has been made possible through additional grant funding.
The addition of new program offerings has proven successful at increasing enrollment. The new program offerings
have attracted new students and the college experienced an 8% increase in enrollment in AY18. While these
programs have provided a bump in enrollment, sustaining this growth will depend of the college’s ability to continue
to grow to meet the demands of the local communities served. More funding for faculty positions would allow the
college to offer new programs for students and expand existing programs where needed to attract more students.
In the area of remedial transformation, the most successful strategy has been the development and
implementation of the MATH 1103 option for degree level students. The alternative provides a pathway for
students which significantly reduces the amount of time students spend in remedial education. The 100% pass
rate for the course in the AY18 year also shows that even with less time in remedial education, students are still
prepared for success.
While co-requisite remediation has been implemented, it has not proven to be a successful strategy for the college.
Only 3 students participated in the prior academic year and only 2 of the 3 were successful. We will continue to
offer this option and encourage students to participate. Extra emphasis will also need to be placed on getting
students to take advantage of the free tutoring services available.

V. Next Steps
OFTC has had many successes during the Complete College Georgia campaign. However, not all goals have
been attained. In looking to build on these successes, OFTC has focused on a few new activities that will move
the needle toward success.
First, OFTC continues to make adjustments to the learning support curriculum and course delivery methods.
This is an ongoing effort to find the right combination of contact hours, while reducing the overall time students
spend in learning support. The college will continue to promote the co-requisite model of learning support in the
coming year and build on the success of the courses that have been run. Faculty and staff will work with
students enrolled in these courses to encourage the use of tutoring as needed.
Second, OFTC is looking to increase overall enrollment. New program offerings are being developed to attract
a broader range of students. An ADN Bridge program was implemented which will allow current Paramedics
and LPN’s to continue on the pathway to ADN. This program will provide a pathway for students to continue
their education and provide much needed healthcare services in our communities. Also building on the success
of the Allied Health programs, OFTC is developing programs in Diagnostic Medical Sonography AAS, Computer
Tomography TCC, and Magnetic Resonance Imaging TCC. Like the ADN Bridge program, these additions to
the Allied Health division will provide the much-needed healthcare workers in our communities. Outside of the
Allied Health division, programs have been implemented in Cybersecurity and Mechatronics. Both of these
program additions are in direct response to community needs for workforce development. OFTC is aligned to
draw more interest from a wider range of students and increase enrollment through these new educational
pathways. New resources are being provided in the form of faculty members, library resources, tools, and
equipment to meet the needs of the new program offerings. These efforts are already positively impacting
enrollment. Several more new programs are being considered. Construction Management is a program with
huge community demand and a pipeline of students from local high schools. A team is working now in the
development phase and the program has not yet been approved by SACSCOC.
Finally, OFTC is working to develop and implement dedicated Accuplacer Prep sessions between terms. This
initiative is aimed at providing students a basic skills review prior to placement testing. Many students come to
us with gaps of time between their last exposure to math and English preparation. This Accuplacer Prep
session will help students prior to placement testing with the intent of helping student avoid placement in
remedial education.
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Ogeechee Technical College
I. Overview
The mission of Ogeechee Technical College is, in part, to provide student‐centered academic and occupational
programs and support services at the associate degree, diploma, and certificate levels. We utilize traditional and
distance education methodologies in state-of-the-art facilities and contribute to the educational, economic, and
personal growth of the individual and the communities we serve. Based on data from DC241 CCG All Metrics
Summary (CCA Report Years 2013-2017), Ogeechee Technical College (OTC) has seen a reversal in
enrollment of full-time students and part-time students since 2011 (see Table A). Specifically, the 2012 full-time
enrollment decreased by -54% from the previous year, while part-time enrollment increased 70% from the
previous year. This trend has continued although the part-time enrollment leveled off in AY15 and effects can be
seen in gender and in those who take remedial courses. Table B (DEC131/TEC0131 Selected Demographics of
Credit Enrolled Students) indicates the increases in overall enrollment in 2018 are reflected in the moderate
increase in part-time students. According to DC185 College Snapshot (AY18), Ogeechee Tech enrolled 2,809
(+101) students in credit courses during Academic Year 2018. This was the Full Time Equivalent (FTE) of 1,553
(-19) students (based on the sum of total credit hours for all students). The five year percent change in credit
enrollment, from AY 2014 to AY 2018 = -12.8% (see Figure 1).
Table A
CCA Context Metric 1: Enrollment (Reports Years 2013-2017)
Year

FT

% change FT
previous year

PT

% change PT
previous year

Total

FY 11

1794

--

1155

--

2949

Full Year 12

820

-54.29%

1970

70.56%

2790

AY 13

834

1.71%

1460

-25.89%

2294

AY 14

761

-8.75%

1445

-1.03%

2206

AY 15

660

-13.30%

1445

0

2105

As of 9/11/18, data not available.

AY 16

Table B
Selected Demographics of Credit Enrolled Students (Report Years 2013 – 2018)
Year

FT

% change FT
previous year

PT

% change PT
previous year

Total

AY 13

1331

--

1891

--

3222

AY 14

1282

-3.68%

1914

+1.21%

3196

AY 15

1071

-16.5%

2153

+11.10%

3224

AY 16

1133

+5.78%

1739

-19.22%

2872

AY 17

1108

-2.21%

1600

-7.99%

2708

AY 18

1055

-4.78%

1754

+9.62%

2809
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Figure 1

Unduplicated Credit Enrollment by Year
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Unduplicated Credit Enrollment by Year
From DC115/TEC0115 Enrollment Summary and DC131/TEC0131 Selected Demographics of Credit Enrolled
Students by Home Campus from Fall 2017 to Fall 2018, overall enrollment increased 4.0%, which marks the
second consecutive year since AY 2015 the College has seen a fall semester increase. The percentage of fulltime and part-time enrollment from 2016 to 2017 remained relatively the same with only a slight increase in the
percentage of full-time students enrolled. In Fall 2017 full-time enrollment accounted for 38.9% and that number
increased to 41.3% in Fall 2018. Likewise, part-time enrollment was at 61.1% in Fall 2017 and changed to
58.7% in Fall 2018. Females continue to represent the majority of students with 70.1% of total enrollment.
Enrollment by race/ethnicity has remained steady since 2011 with white (non-Hispanic) students representing
60.9% of the population and black (non-Hispanic) students representing 30.6%. The College continues to watch
the Hispanic population enrollment numbers. There was a 17.3% decrease in part-time Hispanic students from
2015 (54 students) to 2016 (46 students). However, the number of full-time Hispanic students increased from 19
in 2015 to 29 in 2016, resulting in a 52.6% increase in enrollment. From 2016 – 2017, the number of part-time
Hispanic students increased from 46 to 101 (54.4%), while full-time Hispanic students increased from 29 to 58
(50%). Increases in part-time and/or full-time enrollment in the past two years may indicate a population the
College should follow more closely. The age demographics for the total population remains similar to last year.
A shift has occurred between the under 21 category and the over 40 category. From Fall 2017 to Fall 2018, the
under 21 category increased slightly by 0.1% (likely due to the increase in dual enrollment), and the over 40
category increased by 0.4%.

II. Goals
Goal #1 - Degree Production
Performance Metrics Used to Measure Success


Student Affairs monitors DC332 Degree Production Goal Tracker Year 2025 (2018) to track the
progress being made toward the College’s Complete College Georgia degree production goal. The
College is currently 2,725 CCA graduates above the goal to date. Ogeechee Tech is one of eight
technical colleges who have met and exceeded the benchmark goal for CCG degree production each
year since 2009. (MEB0331 Degree Production Goal Tracker (Report Year 2018)).



Using DC332 Degree Production Goal Tracker Year 2025 (2018) as a reference point, the College
monitors DC246 Outcome 1 Degree Production (Report Year 2018) to determine which level (certificate,
diploma, degree) degree production has declined (see Table C). In AY 2016, degree production
decreased due to lower enrollment and the College’s decision to no longer offer Federal Student Loans.
Summer Semester 2015 was the last semester the College offered loans to students. But after final data
was compiled, AY 2017 ended with a slight increase in degree production of 0.008%. From AY 2017 to
AY 2018, overall degree production continued to increase by 2.6%. This improvement is notable, since
both the Certificate/Diploma (< 1 year) and the Certificate/Diploma (at least 1 but < 2 years) marked a
decline in degree production during the year.



Once a level has been identified, DC248 Outcome 1 Degree Production by Discipline and DC247
Outcome 1 Degree Production by Major are used to drill down to program areas. (Reference: DC246
Outcome 1 Degree Production (Report Year 2018)). In AY 2017 and AY 2018, among
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Certificate/Diploma (< 1 year), there was a decrease in the number of certificates awarded in the
Education discipline. Additionally, the majors found in the Health discipline and the Trades discipline
marked a greater number of decreases among Certificate/Diploma (< 1 year). In AY 2017 and AY 2018,
among Certificate/Diploma (at least 1 year but < 2 years), there was a decrease in the awards made in
the Social and Behavioral Sciences and Human Services discipline. Also in each year, there were
decreases in awards in over 50% of the majors which comprised the Science Technology Engineering
and Math (STEM) discipline. In AY 2018, a greater number of majors in the Trades discipline
experienced a decrease in Certificate/Discipline (at least 1 year but < 2 years) than in the prior year.


The College Institutional Effectiveness (IE) Division maintains separate reports on enrollment, retention,
graduates, placement, and licensure. Each fall term, these reports are shared with the Academic Deans.
These reports compliment the CCG reports as they are timely and provide insight into current trends in
student success. In addition, faculty receive program scorecards, which show three year trends in
enrollment, retention, graduates, placement and licensure. The scorecards are made available to faculty
each spring semester.
Table C
CCA Outcome Metric 1: Degree Production

Graduates

Certificate/
Diploma
(< 1 year)

Certificate/
Diploma

Certificate/
Diploma

(at least 1 but
< 2 years)

(at least 2 but
< 4 years)

193

77

Associate

Total

Degree

FY09

192

98

560

FY10

266

38.5%


216

11.9%


82

6.5%


106

8.2%


670

19.6%


FY11

237

-10.9%


327

51.4%


85

3.7%


152

43.4%


801

19.6%


Full Year 12

202

-14.8%


461

41.0%


123

44.7%


137

-9.9%


923

15.2%


AY13

213

5.4%


337

-26.9%


72

-41.5%


124

-9.5%


746

-19.2%


AY14

245

15.0%


409

21.4%


45

-37.5%


146

17.7%


845

13.3%


AY15

294

20.0%


399

-2.4%


47

4.4%


197

34.9%


937

10.9%


AY16

278

-5.4%


392

-1.7%


37

-21.3%


199

1.0%


906

-3.3%


AY17

321

15.5%


409

4.3%


29

-21.6%


154

-22.6%


913

.008%


AY18

294

8.4%


399

2.4%


47

62%


197

27.9%


937

2.6%


Strategies Implemented
 All Complete College Georgia strategies listed herein have allowed the College to progress toward the
CCG degree production goal. The College has surpassed each goal since tracking began in 2009.
Currently the College has surpassed its cumulative 2018 goal by 2,725 graduates.


The College continues to offer FlexEd and minimester program options for students. Courses are
completed in either a flexible 10-week schedule or in accelerated 7 ½ - week minimesters offered twice
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in one semester. These fast-track courses cover the same content as a regular semester and provide
the same credit hours as a traditional 15-week course.


The focus of the College’s QEP will have considerable impact on completion as the plan is
implemented. The goal of the QEP is to provide students with a clear path to their educational goals.
The anticipated outcomes for students participating in A Clear Path: From Dreams to Careers will be an
increase in the number of beginning students successfully completing a program of study based on the
Master Academic Plans, utilization of advising and tutoring services, as well as the development of
financial and time management plans. A Clear Path: From Dreams to Careers has a goal of addressing
student success through an integrated system of improvements. This system includes changes to the
COLL 1010 course, tutoring services through the Early Alert System, and a new Academic Advisor for
Health Care Assistant and (HCA) and Health Care Science (HCS) students. Through A Clear Path:
From Dreams to Careers, the College intends to create a culture of academic planning and advising
support that will integrate into the College’s existing processes, will enable students to develop a clear
path, and will enhance the students’ pathways to timely completion of their academic goals. The College
is anticipating acknowledgment of its QEP in the upcoming SACSCOC Reaffirmation Visit the first week
of October 2018.



The College continues to promote an internal 15 to Finish marketing campaign targeting faculty, staff,
and students. This campaign is an advisement, retention, progression, and graduation initiative which
encourages students to take 15 credits per semester to graduate faster and spend less money. The
campaign is comprised of postcard mailers, yard signs, 15 to finish awareness events, and campaign
videos on all digital signs throughout campus. In addition, an email campaign is used to educate the
campus community of the benefits. This campaign is rolled out every fall semester.



The internal Enrollment Management Process utilized by the College is another key factor in improving
enrollment. Since this process involves all employees, and is not limited to only Academic Affairs, a
weekly enrollment management report is sent to all faculty and staff members in each division for
approximately 6 weeks prior to the start of a semester. Although effective and timely advising plays a
key role in this process, other activities are also vital to its success. Activities that support the process
include: promoting group tours of the campus among the high schools in the College’s Service Delivery
Area, promote and conduct “Meet OTC Day” at local parks in the community as recruitment events, and
visiting high schools for “Apply to OTC Day” events.



Campus Open House events continue to be held to allow the public an opportunity to visit the campus,
tour programs, meet with program faculty, admissions and financial aid counselors, and submit
applications. Notices about the open house are sent to every high school student in the College’s
Service Delivery Area, and the College actively advertises the open house in various media outlets.



The College has two mobile apps. One app is all about student engagement as it focuses on a sense of
community for students who may not attend the same class or same activities. It promotes a range of
opportunities for students from ride sharing to selling textbooks. It offers general communication for
students, as well as course management and study tools. Another mobile app allows students access to
Banner. In addition to the use of mobile apps, the College communicates with students using texting
software.



The College is still in the process of implementing (site and building development) an additional
Commercial Truck Driving program at the Screven County campus. This will increase enrollment, as
well as the overall number of graduates.



Claxton High School has a dedicated High School Coordinator/Recruiter on the high school campus that
is an OTC employee. This will continue to improve OTC’s presence in the school, and aid in building a
strong relationship with administrators, faculty, staff and students.



The College has initiated internal enrollment campaigns among faculty and staff to increase awareness
of the need to reach out and promote enrollment. The first initiative was known as “Ditch The Dash”, and
focused on achieving increased enrollment on a continuous basis for a full academic year. When this
goal was met, the “Push the Plus” promotion began. This centers on the idea of maintaining positive
enrollment, and utilizing a team approach to do so. Each plan was positively marketed among faculty
and staff and has been an integral part of the successful campaign to increase enrollment numbers.



The College has adopted additional admissions entrance options to eliminate barriers to entry. These
options will reduce the number of students who have to take a placement test by using other evaluative
criteria to make admissions decisions. This will lead to an increased yield rate and increased enrollment.
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Resources Allocated/Needed
 The Student Navigator will continue to be utilized as a key component of these initiatives. This position
also serves as the advisor for all provisionally admitted students.


The new (to be hired in Fall 2018) Academic Advisor will be a pivotal position in the implementation of
the QEP.



The Admissions Counselor/Recruiter focuses on improving enrollment by assisting current students and
applicants with registration, while also attending off campus events to promote the College to potential
new students.



The Counseling & Retention Coordinator is a Licensed Professional Counselor (LPC) who plays a
pivotal role in supporting these initiatives as she offers numerous workshops on a variety of topics from
personal enhancement to stress management. She also offers community resource referrals to
students.

Obstacles
 Students are encouraged to speak to their advisor before dropping classes – students are not
advised/encouraged to drop a class after the term begins just to take a different one during the FlexEd
term unless the course will not be offered at a time which would cause them to prolong their completion
date.


The majority of the student population at the College is enrolled on a part-time basis, which affects the
speed at which students graduate. Advisors continue to encourage full-time enrollment whenever
possible among students.

Goal #2 - Transform Remediation
Performance Metrics Used to Measure Success
 To transform remediation, the College strives to reduce the number of learning support students. The
College continues to use KMS and in-house reports to track Learning Support enrollment and success.
According to TEC0322 Learning Support (AY17 & AY18), the total number of duplicated students
enrolled in Learning Support increased from AY2017 to AY2018 (see Table D). In Fall 2016, 93% of
students enrolled did not need to take Learning Support classes. That number remained constant at
93% in Fall 2017.
Table D

Math
222


Credit Enrollment in Learning Support
AY2017
AY2018
English/Reading
Total
Math
English/Reading
100
322
237
125

Total
362

To determine success, the College compared a grade analysis between Fall 2016 and Fall 2017 in
MATH 0090, ENGL 0090, and READ 0090. Success is defined as the percentage of students who
successfully exit out of learning support (with A, B, or C). Table E indicates the percentage of students
who were successful in completing the Learning Support classes. These numbers take into account
both grades and those students who drop the course.
Table E
Success in Learning Support
Fall 2016
Fall 2017
MATH 0090
61.2%
53.5%
ENGL 0090
72.2%
81.1%
READ 0090
74.2%
83.3%



Co-requisite remediation: Ogeechee Technical College piloted co-requisite remediation in Fall 2013 and
by Fall 2014 the College had fully implemented the model. The model is based on this framework:
Diploma level students who are required to take ENGL 0090 or MATH 0090 will take the diploma level
math or English course concurrently with the learning support course. Degree level students requiring
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learning support may be eligible to take their math or English course concurrently. This is determined
during advisement.
o

o

o

According to CCA Progress Metric 2b: Success in Remedial Education (DC241), the following
percentages indicate students who completed college level courses in the same subject within
one year of taking a remedial course:


Fall 2013 - 22.9% of Math, 22.2% of English



Fall 2014 - 62.2% of Math, 33.3% of English



Fall 2015 – 44.4% of Math, 44.1% of English

In addition, the following percentages indicate students who completed college level courses in
the same subject within the first two academic years of taking a remedial course:


Fall 2013 - 35.4% of Math, 44.4% of English



Fall 2014 - 73.0% of Math, 42.4% of English



Fall 2015 – 55.6% of Math, 47.1% of English

According to TEC1723 Co-Requisite Remediation (Fall 16 & Fall 17), the overall college math
pass rate for those students who concurrently enrolled in MATH 0090 and a college math
course held constant from 43.2% during Fall 2016 to 42.6% during Fall 2017. Specifically, there
was a decrease in those who took MATH 0090 and MATH 1012 concurrently. However, the
overall college English pass rate increased from 66.7% during Fall 2016 to 78.9% during Fall
2017.

Strategies Implemented
 Embedded remediation into the Academic Enrichment Center (tutoring) continues to be an applied
strategy to reduce the amount of time students spend in learning support. The goal has been to see
fewer students who have withdrawn from remedial classes and to see more students who are moving
into programs (quickly) and completing programs. The Student Navigator’s role in embedded
remediation provides intrusive advisement sessions for all students that required learning support
courses. Having this position available at Ogeechee Technical College allowed students that are
typically at risk an opportunity to meet with an advisement expert and discuss the best the options for
academic courses, career opportunities, academic success, and on campus resources.


The College expanded tutoring services to another building across campus where a large number of
math and English courses are offered, believing a closer proximity of the resources may increase how
often students use them.



Co-requisite remediation: Based on the co-requisite remediation metrics, the co-requisite model is
successful. In addition, the strategy to offer MATH 0090 students the option to retake any test they fail if
they complete one hour of tutoring with the instructor or one hour of tutoring in the Academic
Enrichment Center was increased from one instructor to two in 2017. Instructors are still using the
tutoring services in the Academic Enrichment Center as a way to improve test scores. Instructors have
seen improvement in the scores of those students who retested after using the tutoring service.

Resources Allocated/Needed
 Embedded remediation continues to increases the demand for tutors.


The College will continue to allocate available resources for tracking tutoring and the effectiveness of
the services. In addition, the College will need to identify a software to track tutor progress and provide
outcome reports.

Obstacles
 The number of students who need tutoring versus the number of students who utilize tutoring resources
continues to be an obstacle. Because the number of students using tutoring services could not justify
the $8,000 TutorTrac software, the purchase was delayed and remains on the list of items to purchase
in the near future.


Availability of adjunct instructors to teach the COLL1010 course has been reduced due in part to the
Affordable Care Act's current limit placed on how much an individual can teach (45 of the 125 programs
at the College include COLL 1010). And the overall decline in the institution's enrollment has negatively
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impacted the budget which is another reason for adding additional adjunct faculty members and the
reliance on adjunct faculty as a means of cost-savings. Although part time faculty offer the same quality
in teaching, the benefits of full time faculty members provide stability for planning and curriculum
functions and provide the levels of availability that students need outside the classroom.

III. Student Success Implementation Team
The point of contact for Ogeechee Tech’s Student Success Implementation Team is Vice President for
Institutional Effectiveness, Brandy Taylor. The following list includes all members of the implementation team:
Ms. Brandy Taylor - Vice President for Institutional Effectiveness, Point of Contact and Member
Dr. Ryan Foley - Executive Vice President for Academic and Student Affairs, Member
Ms. Natasha Grimes - Assistant Dean for Academic Affairs, Member
Ms. Y'Lonne Hodges - Director for Institutional Research & Planning, Member
Mr. Neal Owens, Dean for Academic Affairs, Member
Ms. Cindy Phillips - Student Navigator, Member
Ms. LeAnne Robinson - Interim Dean for Academic Affairs, Member
Brandy Taylor serves as the Point of Contact for the Student Success Implementation Team at Ogeechee Tech
and coordinates the team’s efforts. As mentioned, the program and student data is shared by the IE Division
annually and when needed (specifically for program accreditation). However, the most comprehensive
enrollment analysis is the Enrollment Management Report. Beginning six weeks from the start of each
semester, this report is submitted every Monday through the first week of the semester. It is distributed to all
employees every week. It includes application, enrollment, and matriculation data for each program on campus.
Additionally, multiple QEP teams continue to be a driving force of student and program data analysis (Steering
Team, Action Team, Marketing Team, and Assessment Team). These teams continue to engage and involve
the campus community in data research efforts and are now the leading force in the implementation of planned
QEP activities and strategies.

IV. Conclusion
Overall, Ogeechee Technical College is consistently meeting the goal for Complete College Georgia. To date,
the College is currently 2,725 CCA graduates above its goal. And Ogeechee Tech is one of eight technical
colleges who have met and exceeded the annual benchmark goal for CCG degree production.
The following summarize successful strategies the College has implemented to increase student completion:
 15 to Finish marketing campaign targeting faculty, staff, and students.


Re-test procedure for all provisional admission students.



Embedded remediation in the Academic Enrichment Center (tutoring) to reduce the amount of time
students spend in learning support.



FlexEd and minimesters to allow students to complete courses in a shorter amount of time, moving
them faster towards graduation.



The focus of the QEP has centered on master academic plans, proactive advisement, tutoring, and
changes to the COLL 1010 course for student success.



Mobile apps have fostered student engagement and a sense of campus community for students.

The following summarizes the least impactful strategy the College has utilized:
 The least impactful strategy has been the retest option for MATH 0090 students who fail a test. These
students have the option to retake any test they fail if they complete one hour of tutoring with the
instructor or one hour of tutoring in the Academic Enrichment Center. This strategy was only expanded
from one instructor to two, and was not adopted in all MATH 0090 courses or in ENGL or READ 0090
courses.
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V. Next Steps
Summary of Next Steps

Resources Needed

In order to transform remediation, the College will
continue the implementation of the co-requisite
remediation model to reduce the number of learning
support students.

General Education faculty and Student Affairs
staff/tutors are key resources for implementation of
the co-requisite remediation model.

Every student who is accepted will be required to take
a placement exam (ACCUPLACER) if they do not
have the appropriate coursework or test scores to
exempt them. After the placement exam, every
student who is admitted as a provisional student will
be required to enter the Academic Enrichment Center.

The Student Navigator will be utilized as a key
component of this next step.
In the Academic Enrichment Center, there will need
to be a full-time tutoring staff (3-4 tutors) that will
meet with each student and evaluate their scores.

Each student will be required to work with a tutor and
properly complete a “placement exam prep session.”
The length of time for each session will depend on the
student’s initial score. The ultimate goal of this
process is to have as many students test within five
points of regular admission to avoid a required
learning support course.
Continue to utilize a re-test procedure, which states
that any student that becomes a provisional admission
student after completing the placement exam
(ACCUPLACER), must see the Student Navigator.

The Student Navigator encourages students to
obtain tutoring to prepare for re-testing. The
Academic Enrichment Center offers tutoring in Math
and English on campus regularly each week.
Smarthinking is an online tutoring service provided
by the College that is available to students 24 hours
a day, seven days a week, and tutoring is available
in a variety of subjects.

Learning support students, academic suspension and
probation students, and anyone who has withdrawn
are required to take COLL 1010 (College and Career
Success Skills). The ultimate goal is for this course to
be an extension of orientation in order to improve
student success. As an ongoing strategy, students
who have been out of school for ten or more years will
be encouraged to take COLL 1010 in their first
semester.

This next step will ultimately be determined by the
number of instructors available to teach this course.

Promotional/recruitment activities that support the
Enrollment Management Process in the community
continue in order to promote the presence of
Ogeechee Tech in the SDA and surrounding areas.
Activities include, but are not limited to, recruitment
fairs, high school showcases, high school tours,
participation/partnerships in local industry events, and
meet/greet application events.

Recruitment staff and OTC volunteers (faculty and
students) are key resources for implementation of
this strategy.
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The number of COLL 1010 courses being offered
has increased from 7 courses and 215 students in
Fall 2015 to 11 courses and 294 students in Fall
2016 to 15 courses and 383 students served in Fall
2017. Currently, there are 15 courses being taught
Fall 2018. Therefore, the availability of instructors to
teach the COLL 1010 course continues to be an
important resource.

Savannah Technical College
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Savannah Technical College
I. Overview
Mission Statement: Savannah Technical College, a unit of the Technical College System of Georgia, is a public,
two-year college that provides world class education, skills training and lifelong learning opportunities through
the delivery of associate degrees, diplomas, technical certificates of credit and non-credit economic
development programs and adult education. The College is committed to meeting the dynamic education,
academic, and workforce development needs of individuals, employers and communities throughout the Coastal
Empire with market-driven, environmentally-conscious education offered in the classroom, laboratory,
community, and online.
The College’s success agenda aligns with the completion goals delineated by Complete College Georgia
through mission-driven development of process and program initiatives that directly impact the goals of
increasing graduates and transforming remediation.
By 2025, over 60% of jobs in Georgia will require a certificate, associate’s degree or bachelor’s degree. In 2012,
only 42% of Georgia’s young adults had attained such a credential. Georgia’s Higher Education Completion
Plan, which is a joint effort between the Technical College System of Georgia (TCSG) and the University
System of Georgia, provides a pathway to mitigating this issue. Utilizing this plan, a baseline increase of
322,140 additional graduates are projected through 2025. TCSG is responsible for graduating 85,064 of those
additional graduates.
Savannah Technical College’s 2008 through 2018 Actual Graduate Total of 13,558 exceeds the CCG Graduate
Total Goal of 7,985 by 5,573 (per TCSG MEB0332 report). The College is on track to meet its overall goal of
14,951 graduates through 2025, and to date, has significantly exceeded the annual goals. From FY2010
through Academic Year 2015 the College’s Enrollment – Unduplicated Headcount reports a 54.1% decrease in
full time student enrollment (per 2018 CCG Summary Report - DC 241). Part time student enrollment has
increased by 4.1%. Full time transfer student enrollment decreased 38.5%, however part time transfer student
enrollment increased by 24.9%. Students entering remedial courses upon enrollment during the same period
has decreased by 46.9%.

II. Goals
Degree Production
Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year
Performance Metrics for Success
Beginning in 2009 and continuing through 2018, Savannah Technical College has increased the number of
Complete College Georgia Graduates and exceeded its goal each year. The College exceeded the 2018
benchmark of 895 graduates by 62%. Table 1 provides the disaggregated data for college graduates by award
type (TCSG MEB0332 report).
Table 1: Complete College Georgia
Certificate
Year

<1 Yr of
Economic
Value

Certificate or
Diploma

Certificate or
Diploma

>1 and < 2 Yrs

> 2 and < 4 Yrs

Associate
Degree

Total
Actual
CCG
Graduate

Total
Goal

Difference

2008

355

125

64

146

690

2009

449

181

62

168

840

708

132

2010

572

165

80

158

975

727

248

2011

664

242

74

217

1,197

746

451
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Certificate
Year

<1 Yr of
Economic
Value

Certificate or
Diploma

Certificate or
Diploma

>1 and < 2 Yrs

> 2 and < 4 Yrs

Associate
Degree

Total
Actual
CCG
Graduate

Total
Goal

Difference

2012

741

452

65

281

1,539

766

773

2013

555

568

33

191

1,347

786

561

2014

610

588

17

235

1,450

807

643

2015

579

590

18

278

1,465

828

637

2016

809

547

30

267

1,653

850

803

2017

685

484

31

251

1,451

872

579

2018

726

456

13

261

1,456

895

561

2019

919

2020

943

2021

968

2022

994

2023

1,020

2024

1,047

2025

1,074

Completions of Certificates <1 year have increased 204% since baseline year 2008, with a 5% increase from
2017 to 2018. Completions of Certificates >1 year but < 2 years have increased 365% since 2008, but
decreased 5% from 2017 to 2018. Completions of Associate Degrees have increased178 % since baseline year
2008, and increased 3.9% from 2017 to 2018.
As shown in Table 2, the performance metric for graduation rates illustrates a 10.7 percentage point increase
since 2013. Retention has increased by 9.5 percentage points, correlating with the 21.4% increase in awards
conferred. The retention rate increased by 1.6 percentage points from AY2017 to AY2018 (TCSG reports
TEC0109 and MEB0198).
Table 2: College Benchmark Indicators
AY

Awards Conferred

Retention Rate (%)

Graduation Rate (%)

2013

2,643

58.3

63.7

2014

2,791

61.17

66.9

2015

2,914

65.5

66.8

2016

3,135

66.2

70.5

2017

3,089

66.2

73.4

2018

3,211

67.8

74.4
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Strategies/Interventions
Replacement of the COMP1000 course, where appropriate, with the more appropriate COLL1010 First-Year
Experience course has increased COMP 1000 student pass rates by 5 percentage points as illustrated below in
Table 3. The COLL 1010 student pass rate decreased by 5.5 percentage points from AY2017. This decrease
may have been due to faculty turnover and sporadic instructional delivery; issues which have now been
addressed.
Attributing a specified percentage of the increased college graduation rates to this strategy would be difficult.
Increasing student success in required programmatic courses, however, removes a prior impediment to student
success and benefits retention.
Table 3: COMP 1000 and COLL 1010 Student Success Rates
AY

COMP1000

COLL1010

2015

65%

71.5%

2016

72%

70.3%

2017

61.5%

74%

2018

70%

68.5%

Beginning in AY2017, Savannah Technical College implemented the Think More, Be More: Learning
Employability Skills Through Critical Thinking program in fulfillment of the SACSCOC requirement for a Quality
Enhancement Plan (QEP). The goal of the QEP is to improve students’ employability skills through teaching and
learning that focuses on improving critical thinking. Through the development of soft skills such as organization
and planning, time management, and teamwork, the QEP has the potential to increase the number of Graduates
at STC. Students who possess the ability to work efficiently in groups, employ effective time management
through prioritization, and the ability to coordinate resources, are better prepared to manage multiple
coursework loads and meet deadlines – two very important aspects of a successful college career. Additionally,
as part of the QEP, the College has placed an emphasis on helping students develop critical thinking skills.
Increasingly, students will be exposed to critical thinking concepts in their coursework. The critical thinking
aspect of the QEP also promotes sound decision making and problem-solving skills which can aid students in
navigating any roadblocks or impediments to their academic success and lead to higher grades. In the first year
of QEP implementation, the College reduced the total number of withdrawals by 50% from Fall to Spring. While
it would be difficult to conclude that the QEP was the sole variable impacting this drop in withdrawals, it is not
unreasonable to conclude that the QEP has had some positive impact. Moving forward with the QEP, the
College anticipates the provision of meaningful data as students complete their programs of study under the full
implementation of the program.
Resources Needed to Accomplish Strategies/Interventions
The COLL1010 course is taught using currently-employed full time and adjunct instructors. The Think More, Be
More QEP Program is implemented and managed by a full time QEP Director. Additional resources for this
program include funds for student/staff awareness events, training materials, and promotional materials.
Obstacles Encountered
Pass rates for COLL1010 have not met expectations and, indeed, have declined compared to COMP 1000.
Internal analysis revealed that significant faculty turnover produced a lack of instructional delivery continuity
within the course, and this issue may be the primary contributing factor. Curriculum instructional delivery
methods have been streamlined and faculty standardized for the coming year.
Transform Remediation
Increase the Percentage of Course Success by 3% Each Semester for Learning Support Co-Requisite Classes
Performance Metrics for Success
Savannah Technical College has implemented a co-requisite model for Learning Support courses, which
combine a Learning Support course with a college level General Education Core course. The co-requisite model
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holds much promise and has proven successful for students in individual math courses and for English students
in total; however, because the Co-Requisite Learning Support program has not achieved the stated goal of
increasing course success by 5% each semester, a revision of the course success rate and, eventually, a
perpetual annual pass rate, should be initiated. A 3% course success rate allows for capturing the success of
the English intervention and provides a more obtainable goal for the math intervention and will, therefore, be the
expected annual gain from this year forward. Additionally, an eventual annual pass rate of 85% is established as
the long-term goal.
Table 4 – Co-Requisite Learning Support Summary Pass Rates per KMS Report TEC1723
Subject

AY2015
Summary
Pass Rate

AY2016
Summary
Pass Rate

AY2017
Summary Pass
Rate

AY2018
Summary
Pass Rate

Overall
Change

MATH

61.7%

59.2%

58.1%

62.5%

+0.8%

ENGLISH

66.2%

71.4%

75.4%

70.2%

+4.0%

Strategies/Interventions
The research demonstrates that the English Co-Requisite Learning Support model is proving successful. The
English Co-Requisite Learning Support courses will continue to build upon their best-practices. With a shift to a
3% increase in course success, the English Co-Requisite courses would meet this goal. For math, the change to
a 3% increase in course success would offer a more obtainable goal. Beginning in Fall semester 2018, a block
schedule, with standardized class times, was implemented for General Studies courses, based on an
examination of student course schedules. This change was initiated to offer students more opportunities to take
college core courses that better align with their stated program of study. Additionally, TCSG changes to math
course requirements for programs of study will have an impact. As more students opt for the Math 1103
Quantitative Skills and Reasoning course instead of Math 1111 College Algebra, the placement of these
students into a math course that better aligns with their abilities and workforce development needs should
impact this intervention.
Resources Needed to Accomplish Strategies/Interventions
There are no resource challenges for continued implementation of the Co-Requisite Learning Support courses
program.
Obstacles Encountered
The original goal of increasing the percentage of course success by 5% each semester for learning support corequisite classes is not realistic and sustainable over time. Restating the goal as 3% annually until 85% is
reached for each program is realistic as well as challenging. While the English Co-Requisite courses are
exhibiting continual and steady success, the Mathematics Co-Requisite courses have shown a slower increase
in pass rates. Internal and system-wide research indicated that MATH 1111 College Algebra was the most
frequent obstacle to program success for students. This obstacle has been addressed at the system level.

III. Student Success Implementation Team
Name

Title

Role

E-mail Address

Dr. Kathy S. Love

President

Leader

klove@savannahtech.edu

Dr. Al Cunningham

VPAA

Member

acunningham@savannahtech.edu

Dr. Vic Burke

VPIE

Point of Contact

vburke@savannahtech.edu

Col. Pete Hoffman

VPSA

Member

pfhoffman@savannahtech.edu

Mr. Lonnie Griffin

Dean, General Studies

Member

lgriffin@savannahtech.edu

Ms. Regina ThomasWilliams

Registrar

Member

rthomas@savannahtech.edu
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Savannah Technical College has withdrawn from affiliation with Achieving The Dream. The College has,
however, implemented a Student Success Team (not to be confused with the CCG Student Success
Implementation Team provided above). The Student Success Team is comprised of representative membership
from across the College community. It meets twice per semester to review quantitative and qualitative data
produced by the various College initiatives, discuss results, provide analysis, and assist with recommendations
where needed. The SST also compiles the data reports presented to the College twice yearly.

IV. Conclusion
Successful Strategy: Increase the number of graduates by an additional 85,064 or 2.6% annually over
the previous year
The College is exceeding the annual goal for graduates every year. Based on this trend, it appears that
Savannah Technical College will meet its 2025 goal of 14,951 additional graduates. Currently, Savannah
Technical College has exceeded its goal-to-date by 5,573 graduates.
Ineffective Strategy: Replace COMP1000 with COLL1010
Prior to AT2018, replacing COMP1000 – Introduction to Computer Literacy with COLL1010 – Career & Success
Skills where possible had reduced student failures within those programs, thereby demonstrating success, as
evidenced in Table 3. AY2018, however, showed what may prove to be a reversal of that trend, as COMP1000
produced a larger pass rate (70%) than COLL 1010 (68.5%). Indeed, COLL 1010 declined 5.5 percentage
points, however, as noted, instructional delivery issues were experienced with COLL 1010 during AY2018. Due
to the successes in prior years, ceasing the strategy would be premature. The instructional delivery issues have
been addressed for AY2019. COLL 1010 pass rates will be monitored going forward, and the strategy reevaluated at the end of AY2019.
Successful Strategy: QEP – Think More, Be More
In the first year of QEP implementation, the College reduced the total number of withdrawals by 50% from fall to
spring. Although the college cannot attribute this positive outcome entirely to the QEP, it is not unreasonable to
conclude that the QEP has had a positive impact on retention, and will positively impact graduation.
Successful Strategy: Transform Remediation – Co-Requisite Learning Support Courses
The pairing of a learning support course with a college-level gateway course has demonstrated success in both
English and Math. The upward trend has indicated that the original expectation of annual performance
improvement needed to be adjusted, however, this adjustment aligns with the success of the strategy.

V. Next Steps


The College will continue tracking the student success, retention and completion rates of those students
enrolled in COLL1010 and COMP1000 for the purpose of comparison with the same pre-change
metrics. No additional resources are required for these next steps.



The College will continue to monitor the Think More, Be More: Learning Employability Skills Through
Critical Thinking QEP program and measure impact on retention and graduation. No additional
resources are required for these next steps.



The College will continue tracking student success rates within the Co-Requisite Learning Support
courses and continue to analyze the variables involved for the purpose of maximizing student success
and meeting the stated goal for improvement. No additional resources are required for these next steps.
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Southeastern Technical College
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Southeastern Technical College
I. Overview
Southeastern Technical College has as its primary mission building a well-educated, globally competitive
workforce for southeastern Georgia. The college fulfills that mission through credit programs including associate
degree, diploma and technical certificate of credit programs; adult education; continuing education; and
customized training and services. The college strives to be a leader in our area through continuous
improvement by providing a student–centered institution.
Southeastern Technical College enrollment data for this report is based on the Technical College System of
Georgia Report #DC241 which compares data from Fiscal Year 2010 and Academic Year 2015.
Overall enrollment for AY2010 showed a decrease through AY 2015 with a decrease of 1725 students or 46.5%.
This enrollment change was led by a decrease in full-time enrollment. In 2010 the number of full-time students
was statistically equal to the number of part-time students. However, for AY 2015 the number of part-time
students outnumbered the number of full-time students nearly 3 to 1. This resulted in a 74.1% decrease in fulltime students from a level of 1665 in FY 2010 to only 431 in AY 2015. Part-time students decreased from 1660
in FY 2010 to 1237 in AY 2015.
Disaggregated data by race show that black-non-Hispanic students lead the reduction in full-time enrollment
during the period with a 78.9% decrease in full-time enrollment and a decrease in part-time enrollment of 34.4%
while their white, non-Hispanic counterparts had a 75.3% decrease in full-time with a 25.5% increase in the
number of part-time students.
Hispanic enrollment showed an increase for the third year with an overall increase from 40 to 111 students.
Hispanic students also followed the trend of lower numbers of full-time students (-30%) but showed an increase
in part-time students (82%).
Based on gender, the population of male students showed a negative trend decreasing from 1014 in FY 2010 to
556 in AY 2015. Of those students, there was a 69.8% decrease in the percentage of males enrolling full-time
and a 24.2% decrease in part-time enrollment. During the same period, the number of female students
decreased from 2688 to 1421 with a 76% decrease in full-time enrollment and a 25.9% decrease in part-time.
Transfer students during the period showed similar shifts with a decrease in overall enrollment from 377 to 240.
Part-time enrollment of transfer students increased from 179 to 240 and full-time enrollment decreased from 198
in FY 2010 to only 69 in AY 2015. Similar decreases were noted within each of the disaggregated categories of
transfer students.
The percentage of PELL-eligible students continued to increase with the percentage of students eligible for
PELL during the period increasing for the second year. For FY 2010, 66.6% of students received PELL or 2470
students. By AY 2015 that percentage increased to 74.4% for a total of 1471 students.
Finally, remedial enrollment showed a decrease from 198 students in FY 2010 to 215 students AY 2015. That
decrease was led by a decrease in full-time enrollment of 43.3% but a 45.5% increase in part-time enrollment
during the period. While transfer percentages for full-time and part-time transfer students in the remedial
category posted large percentage shifts, the numbers in these groups in FY 2010 were so low that the statistical
value of the increases were not worthy of examination.
The shifts noted in full-time and part-time enrollment during the reported years could be attributable to the
conversion to the semester system in FY 2011. The quarter to semester change resulted in courses under the
quarter system being combined into one course under the semester system for some majors. This resulted in
students enrolling in fewer credit hours under the semester curriculum. In addition, some majors under the
semester system, such as nursing, had semesters in which less than 12 hours were required for students, thus
contributing to more part-time enrollment.
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II. Goals
Goal 1: Increase the Number of Graduates
Performance Metrics-KMS Report TC0200 AY 2018, KMS Report DC242 2018 Report
To perform analysis of this goal, KMS data report TEC0200 Report Year 2018 was used to track success of
programs taught in block and non-block schedules. While the retention rate for block programs is lower than the
non-block programs, the graduation rate for block programs is slightly higher than non-block programs. It is
important to note that since the cohorts are small, the retention and graduation rates fluctuate widely with a
change in one student’s status.
Table 1. Block Scheduling Retention and Graduation Impacts (KMS Report TEC0200)
AY 2018
Level
Major
Cohort
Retained
% Retained
Graduated
% Graduated
Diploma
Accounting
2
1
50%
1
50%
Degree
Accounting
2
2
100%
2
100%
Diploma
Air Conditioning Tech
4
2
50%
2
50%
Diploma
Automotive Technology
4
2
50%
2
50%
Diploma
Networking Specialist
3
2
66.7%
2
66.7%
Degree
Networking Specialist
0
N/A
N/A
N/A
N/A
Grand Total
15
9
60%
9
60%
Table 2. Non-Block Scheduling Retention and Graduation Impacts (KMS Report TEC0200)
AY 2018
Level
Major
Cohort
Retained
% Retained
Graduated % Graduated
Diploma
Business Management
5
4
80%
2
40%
Degree
Business Management
3
1
33.3%
1
33.3%
Diploma
Cosmetology
16
12
75%
10
63%
Diploma
Electronics Technology
6
5
83.3%
4
66.7%
Degree
Electronics Technology
0
N/A
N/A
N/A
N/A
Diploma
Web Site Design
2
2
100%
2
100%
Degree
Web Site Design
3
3
100%
1
33.3%
Grand Total
35
27
77%
20
57%
Block scheduling has made advisement and registration easier on students. In addition to block scheduling, the
College offers a variety of formats for instructional delivery including online, hybrid, and mini-mester courses.
These delivery methods give students more flexibility to fit their busy schedules.
In analyzing the graduation rates using KMS Report DC242 (See Tables 3 and 4) for students earning
certificates/diplomas, the rates of completion time for full-time students increased in AY18 by 3.9% in the 100%
category, 1% in the 150% category, and 3.8% in the 200% category.
The rates of completion time for part-time students earning certificates/diplomas increased in AY18 by 2.4% in
the 100% category, 0.7% in the 150% category, and 5.3% in the 200% category.
The rates of completion time for transfer students earning certificates/diplomas increased in AY18 by 1.5% in
the 100% category, 6.8% in the 150% category, and 3.9% in the 200% category. The rates of completion for
transfer students earning associate degrees, however, decreased in AY18 by 14.2% in the 100% category, 26%
in the 150% category, and 20.8% in the 200% category.
The rates of completion for full-time students earning associate degrees in AY18 remained the same except in
the 200% category, which showed a 50% increase (difference of one student).
In summary, Southeastern Technical College (STC) had an increase in completion rates in AY18 for full-time
and part-time certificates/diploma and degrees over all categories of time except for associate degree transfer
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students. It is important to note that the beginning cohorts are small, which causes the percentages to change
drastically with changes to only a few data points.
Table 3: CCA Outcome Metric 2: Graduation Rates 2017 (KMS Report DC242)
Reported to CCA Final
Data 2017
Full-Time Students
Part-Time Students
Transfer Students

Certificates/ Diplomas
100% of
150% of
200% of
Time
Time
Time
15.6%
21.1%
22.2%
8.2%
17.8%
19.2%
23.1%
26.2%
30.00%

Associate Degrees
100% of
150% of
200% of
Time
Time
Time
0%
0%
0%
0%
0%
0%
35.3%
47.1%
47.1%

Table 4: CCA Outcome Metric 2: Graduation Rates 2018 (KMS Report DC242)
Reported to CCA
Preliminary Data 2018
Full-Time Students
Part-Time Students
Transfer Students

Certificates/ Diplomas
100% of
150% of
200% of
Time
Time
Time
19.5%
22.1%
26.0%
10.6%
18.5%
24.5%
24.8%
33%
33.9%

Associate Degrees
100% of
150% of
200% of
Time
Time
Time
0%
0%
0%
0%
0%
50%
21.1%
21.1%
26.3%

Strategies/Interventions Implemented
The strategies shown below have contributed to the increase in completion rates over all categories of time.
The data continuously shows that the majority of students complete in 200% of time because work and family
obligations prevent them from attending college full-time.
Strategy 1
Continue to utilize a variety of instructional delivery methods and scheduling to allow students to register and
complete more courses within the same time period in order to produce degrees faster for block-scheduled and
non-block scheduled programs.
Strategy 2
Over 700 students enrolled in at least one online course fall semester 2018. Because of the increasingly large
number of students taking online courses, the online Blackboard orientation will continue to be updated and
students will be encouraged to complete it. This online orientation is in addition to the face-to-face Blackboard
orientation that is provided at the beginning of each semester. The online orientation provides videos and
tutorials that introduce students to Blackboard and helps them become more successful online students.
Students can revisit the videos as many times as they need.
Strategy 3
Southeastern Tech has increased the number of classes using a mini-mester format. Mini-mesters allow
students to focus more intensively on course subject matter and provide greater flexibility in scheduling classes.
Faculty report that students are making better grades when enrolled in a seven and a half week period
compared to the standard 15 weeks in a semester. Students also have the option of completing more courses
during a semester and move more quickly through their program.
Strategy 4
Southeastern Tech offers morning, afternoon, evening, online, and hybrid courses to accommodate the various
schedules and personal responsibilities that students have. The number of students taking online courses
increases each year. Currently, 710 students are taking at least one online class compared to 651 students last
fall. In spring 2018, 703 students took at least one online course compared to 625 from spring 2017.
Strategy 5
Advisors review all student records each semester to determine if embedded certificates can be awarded.
Program faculty are encouraged to submit graduation paperwork for embedded certificates at the time of
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completion rather than waiting until all diploma and/or degree program requirements are met. This method
allows students who may not be able to finish a diploma or degree, graduate with at least a certificate.
Resources
 Extensive effort is consistently devoted to hiring adjunct so that more mini-mester courses can be
offered.


Faculty advisors—students are able to schedule an appointment with their advisor to register for classes
each semester using Appointment-Plus, an online scheduling program.



Faculty to teach courses in a variety of formats to meet the scheduling needs of students.



Online Blackboard Essentials training for faculty who want to offer online and hybrid courses. More and
more students need the flexibility that online and hybrid courses offer.



Free tutoring for students enrolled in General Education courses. Program instructors provide tutoring
by appointment during office hours.



Early Alert Management System is used by faculty to create an online alert for a student who is at risk of
not being successful in a course.



The Southeastern Technical College Foundation provides financial assistance to students through
various scholarships.

Obstacles
 Work and family demands often prevent students from attending full-time. Over 70% of STC’s students
are part-time. Statistics show that students who enroll full-time are more likely to stay enrolled and
graduate over part-time students.


Many industries in our service delivery area that employ our currently enrolled students require shift
work. So, a student that is able to attend in the mornings one semester, may only be able to attend
classes in the evening the next semester. Publishing course schedules two semesters in advance of
the current one assists students in modifying their work schedules, if needed, to accommodate their
class schedules. Currently, Southeastern Tech publishes summer and fall course schedules during the
spring semester.



Low enrollment in some of the programs. It is difficult to schedule classes that are taught in cohorts or
blocks when the enrollment is already low and one or more students have to withdraw from courses that
are prerequisites to others.

Goal 2: Transform Remediation
Performance Metrics-KMS Report DC251 2018 Report, KMS Report DC254 2018 Report, In House Grade
Distribution Report
Southeastern Technical College continues to implement the redesign of the Learning Support curriculum. KMS
Reports DC251 and DC254 along with in house Grade Distribution Reports are used to track student success in
Remedial Education. DC251 shows that 86 full time and part time students were enrolled (first time) in Remedial
courses during Fall 2013 (201412); 59 of the 86 (68.8%) completed the remedial courses, an increase from the
59.3 % who completed those courses during the previous reporting cycle (2016). In addition, 39 of the 86 full
time and part time first enrolled students (201412) completed a college level course in the same subject within
their first two academic years, an increase from the 46.3% reported during the previous reporting cycle. These
statistics show that Southeastern Tech is making progress in the area of Learning Support. In order to keep a
close check on progress, at the end of each semester, faculty and the Dean discuss whether or not our
approach to Learning Support is meeting the needs of the students. It quickly became clear that math students
were struggling, especially those who scored in the lower range on the Elementary Algebra portion of the
Accuplacer as well as the Compass, the placement test which preceded the Accuplacer. These students who
had minimal experience with algebra in high school seemed to have difficulty understanding the MATH 1111
material in the co-req situation. At this juncture, the math faculty made a decision to begin teaching MATH 0098
Elementary Algebra face to face in order to give the students the foundation they needed to be successful in
College Algebra. The class was begun in Spring of 2017 (201714) and was not very successful (36.7%) at the
onset. However, adjustments in teaching methodology were made by the Instructor, and future results were
promising. (Pass Rate Chart showing results reported in the STC Grade Distribution Report)
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MATH 0098 Pass Rate Percentages

36.7
63.6

65
65.5
48.5

201714

201716

201812

201814

201816

Once the students exit the MATH 0098 class, they have the option to re-take the Accuplacer in hopes of posting
a score which will allow them to enter MATH 1111 unencumbered, or they can opt to take MATH 0090 and
MATH 1111 as co-requisite (CR) courses. The vast majority choose the latter option. Updates in our approach
will continue to be made as the faculty and administration deem they are necessary for the progress of our
students.
As a result, both diploma level and degree level English are now co-requisite classes, pairing the Gen Ed core
class with the appropriate ENGL 0090. One Instructor teaches the ENGL 00902 and ENGL 10102 diploma level
classes; another Instructor teaches the ENGL 00903 and ENGL 1101 classes. The current co-requisite
structure of these classes has been in existence since Summer Semester 2017. Results of pass rates of the corequisite students are reported in the STC Grade Distribution Report by semester and are shown in the chart
below:

ENGL 1101 and ENGL 1010 Co-Req Pass Rates
90%
80%
70%
60%
50%
40%
30%

20%
10%
0%
201716

201812
ENGL 1101

201814

201816

ENGL 1010

As is evident from the chart, co-req ENGL 1010 students have experienced more success than the co-req
ENGL 1101 students to date. One point that needs to be made is that these results are based on a total of 25
ENGL 1101 students and 20 ENGL 1010 students enrolled during the time period. The Accuplacer scores for
TCSG are set rather low, so a large number of students do not test into Learning Support English. It is difficult to
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draw any substantial conclusions based on these results since the student population in these classes is so low.
In fact, during 201716, there were no CR ENGL 1101 students; during 201816, there were no CR ENGL 1010
students. However, a contributing factor to the success of the ENGL 1010 students may be the consistency in
instruction. The same Instructor has been in place for the CR ENGL 00902 and ENGL 10102 classes
throughout. The CR ENGL 1101 and ENGL 00903 classes, on the other hand, have experienced three
Instructor changes since 201716. This inconsistency in instruction in the early stages of the co-req English
1101 class may have some bearing on the results. More time is needed to determine if consistency in
instruction is going to be the key.
READ 0090 is still a stand-alone class, and there are no plans to make it a co-requisite class. The success
rates for the reading class as shown in the STC Grade Distribution Report for the past two years are as follows:

READ 0090 Stats
120
100
80
60
40
20
0
201712

201714

201716
Exit Rates

201812

201814

201816

Attrition

As evidenced by the graph, the exit rate directly correlated with the attrition rate. Students who stayed in the
class were likely to exit. Instructional methods for reading have been highly effective, and no changes are
anticipated. The same Instructor has been teaching the reading class since the beginning of the LS redesign.
He has made needed changes along the way and has discovered what works best for our students.
Consistency in instruction seems to be a major factor in student success for LS Reading..
Strategies/Interventions Implemented
The strategies listed below have been instrumental during our process of redesigning our Learning Support
system.
Strategy 1
Instructors continue to interact with students’ daily, tutor when needed, and encourage students to spend the
time required and put forth the effort needed to be successful.
Strategy 2
Learning Support instructors then identified tutorial websites that would allow students to review and practice
material in each area on their own prior to taking the placement exam. Student Affairs made this information
available to students on the STC website and in the Student Admissions Packet. Students can use the Student
Success Lab to utilize computers to practice, if needed. Utilization of this practice material is based solely on
the student’s initiative and motivation, but was put into place in an effort to help students refresh their skills
before taking the placement exam in hopes that they would score program ready. Since there is no way to track
student participation, there is no data to show whether or not this strategy has had an effect.
Strategy 3
During Fall Semester 2016, a decision was made to discontinue the modular approach to teaching degree-level
math and return to the traditional approach for degree-level students who score between 24 and 40 on the
Algebra portion of the Accuplacer. These students would be taught the MATH 0098 curriculum in a traditional
classroom setting using MATH XL as a tool to help improve student success. This class will provide the students
with a more complete understanding of basic algebra and better prepare them for success as co-requisite
students.
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Strategy 4
English faculty feels that Learning Support students are better served if they are all co-requisite students and
are enrolled in the comparable General Education English class. Since we are a small college with limited
faculty and resources and since students are now listed as provisional status, scheduling students for the corequisite English classes has been difficult because of schedule conflicts. Efforts will continue to be made to
make sure all Learning Support Students are enrolled in co-requisite classes.
Resources
 The resources for Learning Support intervention are mainly human resources (LS staff, Student
Navigator, etc.), time (office hours and tutoring sessions), and computer labs. There were no monetary
expenditures involved in this re-design. The continued utilization of Math XL provides students with
unlimited access to lessons, videos, tutoring, and practice on the concepts.


Early Alert Management System is used by faculty to create an online alert for a student who is at risk of
not being successful in a course. The Student Navigator then meets with the student to determine
additional help that needs to be provided to the student.

Obstacles
 One obstacle that all Learning Support faculty face is determining ways to encourage students to make
the Learning Support classes a priority each week. Some students think that they will be able to do all
the work while they are in class and spend very little time outside of class working on their assignments;
thus, they have difficulty exiting the class.


Another obstacle that Learning Support students face is scheduling and time management. Many
students have full-time jobs and families. By attempting a full load at school as well, students find
themselves in a situation where they have to be really good time managers to cope with it all; often
there is not enough time to go around and classes fall by the wayside.



A third obstacle is the lack of preparation for the classes. Some students come to STC having never
taken an algebra class in high school, so when they choose a program which requires College Algebra,
they are overwhelmed. Faculty and administration believe that teaching the MATH 0098 in a traditional
format will provide a basic understanding of algebra for students who post low scores on the Accuplacer
exam and will better prepare them for the co-requisite algebra class.



Student attitude toward Learning Support is a major obstacle. Some do not see the importance of
getting these foundational skills and using them as a springboard for success in all of their classes.

III. Student Success Implementation Team
The College utilizes a variety of reports from Technical College System of Georgia’s Knowledge Management
System (KMS) and locally generated systems to analyze student success data. KMS provides data and
reporting services for the agency’s technical colleges and adult education programs. Reports are made
available to STC faculty and staff through the College’s intranet, email distribution, and shared during meetings
with the Executive Council, Faculty Council, and the Complete College Georgia Committee.
Full Name

Title/Position

Role

Barry Dotson

Vice President for Student Affairs

Point of Contact bdotson@southeasterntech.edu

Teresa
Coleman

Vice President for Academic Affairs

Member

tcoleman@southeasterntech.edu

Cheryl West

Dean of General Education & Learning
Support

Member

cwest@southeasterntech.edu

Melissa Rowell Student Navigator & Retention Coordinator

Member

mrowell@southeasterntech.edu

Helen Thomas

Special Needs Specialist

Member

hthomas@southeasterntech.edu

Gina Robison

Dean of Business & Human Services

Member

grobison@southeasterntech.edu
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Email Address

IV. Conclusion
Overall, Southeastern Technical College is consistently meeting the mark for Complete College Georgia. The
College is currently 464 graduates above the goal to date. For 2018, the cumulative total graduate goal was
4,849, and Southeastern Technical College has produced 5,313 Complete College America graduates to date.
Southeastern Technical College had awarded 125 Associate Degrees, 10 certificates or diplomas as least 2
years in length but less than 4 years, 220 certificates or diplomas at least 1 year in length but less than 2 years,
and 139 certificates less than 1 year in length. Southeastern Technical College has shown a 2.6% increase
each year over the previous year in the number of graduates, 1,956 additional graduates above the 2008
baseline. Based on the mentioned reports Southeastern Technical College will meet the total baseline goal of
7,123 graduates by 2025. Southeastern Technical College will continue to use CCG Degree Tracker –
MEB0332 report for evaluation of progress toward overall goal.
Many strategies have been implemented to increase the student completion rate through Complete College
Georgia. The College continues to encourage faculty to utilize TEAMS. TEAMS allows the Student Navigator
to provide early-intervention assistance and services to students who are not attending class regularly,
struggling academically, or experiencing personal hardship. DC report TMC3115 shows an increase of 156% of
total TEAMS alerts from AY 2017 to AY 2018. The total unduplicated number of TEAMS alerts increased by
145% from AY 2017 to AY 2018. This increase indicates that instructors are beginning to buy into TEAMS. DC
report 241 shows a full-time student retention rate of 76.4%. Block scheduling, online, and hybrid course
offerings have made it easier for students to schedule classes that work with their work schedule and personal
lives. A final strategy that the college has implemented is the increase of courses offered on the mini-mester
schedule. The mini-mester courses have allowed students to take more courses in a semester while focusing
on fewer courses at one time and move through their program more quickly. The redesign of Learning Support
classes allows students who make the required placement scores to participate in the co-requisite model
courses, and the success rate continues to be higher than traditional Learning Support classes. Some of our
most effective strategies include:


Continual review of program offerings specifically aligned with the Complete College Georgia
tracked programs.



Continual monitoring of student completion progress to identify students who have completed or are
close to completing a Complete College Georgia tracked program. This information is then shared
with faculty for more focused advisement efforts to encourage student completion of available
awards.

Least effective strategies include:


Learning Support students who take remedial courses not using the co-req model has proven to not
be as successful in completing LS courses.



The modular approach to teaching degree level math was not successful for students at
Southeastern Technical College. Learning Support faculty felt students would benefit from taking
learning support math in the traditional classroom setting using MATH XL as a tool for student
success.

V. Next Steps
Strategy 1
January, 2017, Southeastern Tech moved to a co-requisite model for Learning Support and put the guidelines in
place for both English and Math Learning Support students. STC is still in the early phase of implementation
and data collection to determine the effectiveness of the co-requisite requirements. Even though sufficient data
is not available to definitively draw conclusions about the existing co-requisite model, the current data is
promising. As a result, STC is committed to continuing with the current guidelines. Once sufficient data has
been collected and analyzed, appropriate steps will be taken to determine a future course of action.
Resources
 Faculty advisors—students are able to schedule an appointment with their advisor to register for classes
each semester using Appointment-Plus, an online scheduling program. Advisors ensure that eligible
students register for the co-requisite model.
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Faculty to teach courses in a variety of formats to meet the scheduling needs of students.



The resources for Learning Support intervention are mainly human resources (LS staff, Student
Navigator, etc.), time (office hours and tutoring sessions), and computer labs. The continued utilization
of Math XL provides students with unlimited access to lessons, videos, tutoring, and practice on the
concepts.



Free tutoring for students enrolled in General Education courses. Program instructors provide tutoring
by appointment during office hours.



Early Alert Management System is used by faculty to create an online alert for a student who is at risk of
not being successful in a course.

Strategy 2
The 7.5 week mini-mester affords students the opportunity to take classes in a shorter period of time and thus
have the option of completing more courses during a semester and move more quickly through their
program. Due to difficult content, some courses do not lend themselves to the 7.5 week format, but many
courses do. Committed to offering students options for progression in their course of study, the STC
administration will continue to encourage faculty to offer mini-mester courses when feasible. When sufficient
data showing the success rate of students in mini-mester courses is available, the information will be analyzed
and results will be shared with the Complete College Georgia team.
Resources
 Extensive effort is consistently devoted to hiring adjunct so that more mini-mester courses can be
offered.


Free tutoring for students enrolled in General Education courses. Program instructors provide tutoring
by appointment during office hours.



Early Alert Management System is used by faculty to create an online alert for a student who is at risk of
not being successful in a course.
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Southern Crescent Technical College
I. Overview
Southern Crescent Technical College, a unit of the Technical College System of Georgia, located south of
Atlanta, delivers relevant technical education, adult education, and learning opportunities via various
instructional modalities at the associate degree, diploma, and certificate levels to promote service, workforce
development, and economic development.
During AY2018, Southern Crescent Technical College (SCTC) implemented a variety of student success
strategies aimed at increasing the number of students who earned a credential from the College. As a result of
the College’s efforts, SCTC ended AY2018 with the highest percentage increase in unduplicated graduates
(17.2%) and in duplicated awards conferred (13.8%) of all 22 Technical Colleges (Source: TCSG, KMS Report
#DC306) for the second straight year. The percent increase in both of these categories was far above the TCSG
average for all 22 Technical Colleges.
Table 1: AY2018 Unduplicated Graduates
AY2017

AY2018

Number
Different

Percent
Different

SCTC

1,740

2,039

299

17.2%

TCSG

34,600

33,904

-696

-2.0%

Table 2: AY2018 Awards Conferred (Duplicated)
AY2017

AY2018

Number
Different

Percent
Different

SCTC

3,251

3,701

450

13.8%

TCSG

58,545

56,920

-1,625

-2.8%

SCTC ended AY2018 with a 74.6% graduation rate, which was a 10.1% increase over the College’s AY2017
graduation rate of 67.7%.
According to the TCSG’s 2018 End of Year Enrollment Report (Source: TCSG, KMS Report #ER21), SCTC
enrolled 6,657 students, 130 more than the College enrolled in AY2017 representing an increase in enrollment
of approximately 2%. Approximately 30.7% of the students enrolled were male and approximately 69.3% were
female (Source: TCSG, KMS Report #ER20). While SCTC had a diversified student population consisting of
students from a variety of race/ethnic categories, the largest population of students were White (46.2%), Black
(44.7%), and Hispanic (5.2%) (Source: TCSG, KMS Report #Post 311). The ages of students who attended
SCTC during AY2018 ranged from the “Under 21” category to the “Over 40” category, with the largest
population of SCTC students in the “Under 21” category (39.1%) and the “21-25” category (22.3%) (Source:
TCSG, KMS Report #ER23). In addition, 4,397 (66.1%) students self-identified into six Special Populations
categories, with the largest category consisting of students who identified themselves as being economically
disadvantaged (4,076) (Source: TCSG, KMS Report #CR1024).
Moreover, the 2018 Complete College Georgia Report (CCA Report Year 2017) (Source: TCSG, KMS Report
#DC241) highlights the following statistics related to students enrolled at Southern Crescent Technical College:
a 59.60% decrease in full-time students and a 26.70% decrease in part-time students between 2010 and 2015.
Both Black and White students represented the largest number of students enrolled in remedial education, at
206 and 204 respectively. However, White students completed remedial courses at a higher rate than Black
students in all three categories: Math (54.1% vs. 53.8%), English (61.9% vs. 50.0%), Both Math, and English
(51.0% vs. 37.9%). Overall, all remedial success rates for both races increased. CCG data demonstrates that
Black students are being retained at a higher rate than White and Hispanic students. From Fall 2011 to Spring
2012, students were retained at a rate of 81.0%. The three largest populations of students in the cohort were
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Black, Hispanic, and White. The students were retained at a rate of 83.5%, 76.9%, and 79.6%, respectively.
Students who range in age between 20 and 24 have the lowest retention rate at 73.0%.

II. Goals
Goal 1: Increase the number of graduates
Outcome Metrics 1 & 2: Degree Production and Graduation Rates
The College’s goal was not only to increase the number of students who were awarded degrees over the
previous year but to also to meet or exceed the College’s CCG goal for AY2018 of producing 1,830 graduates.
As stated in the Overview section, SCTC had a higher increase in unduplicated graduates and duplicated
awards conferred than any other Technical College during AY2018; however, in spite of this milestone, the
College did not meet its CCG goal for AY2018. The College had 1,434 CCG graduates, which was 396
graduates short of its goal (Source: TCSG, KMS Report #MEB0332). Although the College did not meet its CCG
goal for AY2018, the College did have an increase of 153 (11.9%) CCG graduates over the number of AY2017
graduates. An 11.9% increase in CCG graduates was the highest increase for all TCSG colleges for AY2018.
The College’s goal was not only to meet or exceed its graduation rate benchmark but also to increase its
graduation rate by 5% each year. The College’s graduation rate benchmark was 60.9% in AY2017. The
College’s graduation rate benchmark was 66.5% in AY2018. The College exceeded the AY2018 benchmark by
12.2% with a graduation rate of 74.6% (Source: TCSG, KMS Report #MEB0198). In addition, the College
increased its graduation rate from AY2017 to AY2018 by 10.1%.
Table 3 shows SCTC Graduation Rates for the system-agreed-upon programs for Block Scheduling. Three of
these programs met the College’s goal of 66.5%, but fell short compared to the College’s final graduation rate
for AY2018 (Source: TCSG, KMS Report #TEC3111).
Table 3: Block Scheduling and Graduation Rates
Program

Credential

2018 Graduation Rate

Accounting

Diploma

67.4%

Accounting

Degree

60.7%

Air Conditioning Technology

Diploma

66.7%

Networking Specialist

Diploma

67.6%

Networking Specialist

Degree

48.0%

Medical Assisting

Diploma

56.5%

Automotive Technology

Diploma

50.0%

Strategies/Interventions, Obstacles, and Resources
1. Career and Academic Planning (CAP) /Intrusive Advising
New students are assigned a Career and Academic Planning (CAP) advisor who counsels them concerning
courses needed to complete their chosen program of study with a career path in mind. CAP advisors
assess each student’s strengths, challenges, and goals and connect them with college resources based on
their needs and interests. In addition, students and advisors monitor courses to ensure that required
courses are taken in the proper sequence. Students must meet with CAP advisors to ensure they remain
on target for graduation. Program advisors are also available and are assigned to all students.
CAP advisors developed a College Overview card that is given to newly accepted students by the
Admissions staff. The card includes the name of the student’s assigned CAP advisor as well as the name of
their Program Advisor. Upon visiting the CAP Center, the student presents this card to the CAP advisor and
the advisor reviews and emphasizes the importance of program advisement. The CAP advisors also are
making class visits to General Education classrooms to educate students on the differences between
general and program advisement.
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The CAP Center officially opened January 2017. Since that time, the Center tracked the following
duplicated check-ins: 15,287 check-ins for 2017 and 11,952 check-ins thus far for 2018 for a total of 27,239
advisement appointments.
Obstacles
Limited number of advisors who are available to advise students, students who do not meet with advisors.
Steps Taken to Address Obstacles
To address the obstacles mentioned above, the College continues to seek external funding options such as
grants to provide a funding source to hire CAP advisors. The College utilizes a combination of faculty and
staff to assist in the advising process, rather than only relying on faculty or staff to advise.
Resources
The following resources are available for student use, the CAP Center, DegreeWorks, career software,
faculty, and staff.
2. Career Pathway
The College initiated a plan to use DegreeWorks, a degree audit software that provides components to
assist advisors and students as they work towards graduation. Utilizing DegreeWorks, the Registrar works
closely with Institutional Effectiveness and Academic Affairs to identify students who have completed the
requirements for graduation. The software also generates various reports that identify students who are
near completion, allowing faculty and staff to advise and encourage students to complete a program of
study. CAP advisors train students to use DegreeWorks to track their own progress toward degree
completion.
The College increased the awarding of embedded Technical Certificates of Credit (TCC) using the
graduation applications submitted for degrees and diplomas as a “trigger” to completion. The Director of
Institutional Effectiveness monitored the students from the TCC lists with the completion of certain courses
for TCCs such as PHLT 1050, HECT 1120, NAST 1100, and ECGT 1050 to “trigger” potential completion of
TCC for allied health students.
Obstacles
Staff to provide adequate time to the reporting needs and management of the DegreeWorks software. Early
submissions of graduation applications for degree students.
Steps Taken to Address Obstacles
DegreeWorks reporting has been moved to Institutional Effectiveness. The Director of Institutional
Effectiveness works with the Registrar, CAP advisors and faculty to maximize the DegreeWorks
components for more effective and timely progress to credential completion.
Resources
These resources can help to assist students with their career pathways; this includes DegreeWorks, faculty,
and staff.
3. Accelerating Opportunities
The College initiated a collaborative plan between Academic Affairs and Adult Education to offer dualenrollment opportunities for Adult Education students to enroll in technical education and Adult Education
classes simultaneously. As a result, the Academic Affairs team has identified twenty-two programs
available to Adult Education students.
Obstacles
Finding the funding and additional resources to pay for tuition for Adult Education students.
Steps Taken to Address Obstacles
Adult Education will work with Students Affairs to explore financing opportunity through the ability to benefit
from the Workforce Innovation Opportunity Act (WIOA). In addition, the College will find ways to market
programs to the Adult Education students.
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Resources
In addition to WIOA opportunities, other resources include assistance from the Academic Affairs Team,
Adult Education Team, and Student Affairs Team.
4. Required Orientation Advisement and Registration (ROAR)
Another resource for students is Required Orientation Advisement and Registration (ROAR). Every new
and returning student is invited to attend a face-to-face orientation. However, ROAR is more than a cursory
introduction to SCTC. It is an overview of College expectations, resources, and protocols.
Obstacles
Some students decline the invitation to attend the face-to-face ROAR.
Steps Taken to Address Obstacles
The College places a Banner hold on those students who do not attend ROAR. Those students are invited
to participate in the next scheduled face-to face ROAR or they must complete the online version.
Resources
Available student resources are the following, Student Handbook and Catalog, faculty and staff.
5. Block Scheduling
The College utilized Block Scheduling in the following programs: Accounting Diploma, Accounting Degree,
Air Conditioning Diploma, Automotive Technology Diploma, Medical Assisting Diploma, Networking
Specialist Diploma, and Networking Specialist Degree. The Block Scheduling format provides a plethora of
options for students to take courses at a time that best matches their personal schedules and serves as a
catalyst in helping students to complete their programs of study faster.
Obstacles
Course time, limited number of faculty who are available to teach in the Block format, and faculty workload.
Steps Taken to Address Obstacles
Increase the number of courses offered in the Block format each semester as financial and human
resources increase. To address faculty workload, utilize both full- and part-time faculty to teach courses in
the Block format.
Resources
Make use of the existing classrooms, labs, and faculty that are available.
6. Exemption Exams
Promote existing exemption exams. With the CAP Center, Testing Center, and academic support
collaboration on this project, students can shorten their time to completion by simply taking exams that are
provided for them. Few students take advantage of exams such as ENGL 1100, MATH 1101, and COMP
1000, among others in their programs of study.
The CAP Center and the Testing Center maintain student resource files which contain the application and
schedule for exemption exams. These hard copies are also available for students to pick up in the Centers.
When meeting with students, the advisors and testing specialist explain to students how the successful
completion of the exemption exams abbreviates the time needed to complete a credential.
Obstacles
Currently, the exemption exam schedule is prepared by semester with no reference to projected exam
dates. It would be helpful for students anticipating application to SCTC to have a testing schedule covering
the entire academic year.
Steps Taken to Address Obstacles
Work with Academic Affairs to plan the exemption exam schedule and publish the documents covering the
testing schedule for the entire academic year.
Resources
Resources include the following areas, CAP Center, faculty, Academic Affairs, and Student Affairs.
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7. Early Alert Management System
The College has implemented the TCSG Early Alert Management System. TEAMS application combines
Real-Time and Human Analytics sourced from College personnel into a collaborative system designed to
enhance academic performance, retention, and on-time degree completion. Faculty and staff collectively
communicate to provide tools that can generate successful and measurable outcomes in student
achievement.
Obstacles
All faculty are not participating in TEAMS.
Steps Taken to Address Obstacles
Identify faculty not participating and encourage them to use this resource.
Resources
College resources include Academic Deans and faculty.

Goal 2: Transform Remediation
Progress Metrics 2 & 3: Success in Remedial Education and Success in Gateway (First-Year) College Courses
Success in remedial education is not only demonstrated by the student’s ability to succeed in learning support
courses but also by the student’s ability to succeed in the related gateway general education courses for the
same subject area. The College had a goal to increase success rates in remedial education by 2% year over
year. In AY2017 (Report Year AY2016) (Source: TCSG, KMS Report #DC241), the College had 164 students
who successfully completed remedial courses. In AY2018 (Report Year AY2017) (Source: TCSG, KMS Report
#DC241), the College had 190 students who successfully completed remedial courses, for an increase of
15.85%. Approximately 44.4% of the students who enrolled in remedial courses in AY2017 successfully
completed the courses while 44.5% of the students who enrolled in remedial courses in AY2018 were
successful.
Because success in remedial education is critical to the continued success of many of SCTC’s students, the
College has continued to track the success rates of students who enroll in remedial education courses. Tables
4 and 5 below shows the success rate of students who enrolled in remedial education courses during Fall 2017
and Spring 2018 (Data Source: SCTC Tigernet Reports, Report 58V5, 201812 and 201814). Students have
struggled with remedial courses, regardless of the subject or level. Approximately two-thirds of those in
remedial courses during AY2018 were successful with a C or better. Some significant differences exist between
the Fall and Spring success rates in remedial courses, regardless of the subject area.
Table 4: Fall 2017 Remedial Education Success Rates
Fall 2017

Enrollment

Number Successful
(A, B, or C)

Percentage
Successful

All Remedial Courses (ENGL
0988; MATH 0098,0090)

440

294

66.8%

ENGL 0988

145

104

71.7%

MATH 0098

185

110

59.5%

MATH 0090

110

80

72.7%
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Table 5: Spring 2018 Remedial Education Success Rates
Spring 2018

Enrollment

Number Successful
(A, B, or C)

Percentage
Successful

All Remedial Courses (ENGL
0988; MATH 0098,0090)

345

202

58.6%

ENGL 0988

99

61

61.6%

MATH 0098

146

90

61.6%

MATH 0090

100

74

74%

Goal 2: Strategies/Interventions, Obstacles, and Resources
1. Co-requisite Remediation
Southern Crescent Technical College implemented the co-requisite model for teaching learning support
classes combined with gateway courses for English and Math in Fall 2017. Sections of diploma and
degree-level English and Math were paired with a support class, taught by the same instructor, meeting
immediately after the gateway course. The support class allowed instructors to provide additional
instruction, break down challenging concepts, allow students to work in groups, meet with students one-onone, and help students get started with homework and major assignments for the gateway course. The
support class for English combined both reading and writing support, thus eliminating stand-alone
developmental reading courses altogether. Math faculty decided to keep the MATH 0098 Elementary
Algebra course to allow students with low placement scores additional exposure prior to taking a corequisite Algebra course.
A comparison of co-requisite versus regular gateway courses showed an improved success rate in Math
diploma and degree courses with the exception of the College Algebra co-requisite in Summer. Faculty
expressed that it is, perhaps, too great a challenge for students to take the algebra course and support
course in a short eight-week Summer term. Additionally, the English diploma co-requisite performed better
than the gateway course, but the English degree co-requisite classes underperformed when compared to
the stand-alone gateway courses in Fall and Spring but had equivalent success rate in Summer. This is
likely due to faculty struggling some with combining both writing and reading skill building in the support
class. The improved Summer rate indicates instructors have found strategies which are more effective in
this area.
Table 6: Comparison of Co-requisite* and Non Co-requisite Success Rates
Course

Fall 2017

Spring 2018

Summer 2018

Year Average

MATH 1111

69%

56%

63%

63%

MATH 1111S

75%

68%

36%

60%

MATH 1012

65%

57%

71%

64%

MATH 1012S

81%

85%

70%

79%

ENGL 1010

70%

50%

43%

54%

ENGL 1010S

72%

69%

88%

76%

ENGL 1101

80%

75%

78%

78%

ENGL 1101S
70%
70%
79%
*Note: Course ending with “S” denotes co-requisite course.

73%
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The CAP Center ran a pilot with ENGL 1101S to compare course success with intrusive advising. The
ENGL 1101S pilot class had an overall success rate of 85.70% compared to the 74.80% combined success
rate of the other five ENGL 1101S classes for Spring 2018. The ENGL 1101S pilot class had an overall
3.00 GPA compared to the 2.35 Combined GPA of the other five ENGL 1101S classes for Spring 2018.
Students who received an A in the ENGL 1101S pilot class visited the CAP Center an average of 3.72 times
as compared to students who received a B, C, or F in the pilot class only visited an average of one time. All
students who received an A visited the CAP Center at least once. The seven students in the class who
were also enrolled in the co-requisite ENGL 0988 class all passed the pilot ENGL 1101S course (3 A’s, 3
B’s and 1 C).
Obstacles
Limited number of faculty who are available to teach utilizing the co-requisite model, funding to hire new
teachers.
Steps Taken to Address Obstacles
To address the obstacles mentioned above, the College continues to seek external funding options such as
grants to provide a funding source to hire new teachers.
Resources
Make use of the existing classrooms, labs, and faculty that are available.
2. Career Pathway
Students who test at the lowest level of remediation were referred to the Adult Education division for 40
hours of concentrated instruction in the subject area. The instruction included study skill enhancement.
Students then retake the college placement test and often test out of remediation altogether. They are
allowed to take regular college courses not dependent upon the remediation subject area at the same time,
thus helping them stay on track for completion.
Obstacles
Students’ perception of Adult Education and its benefit to learning.
Steps Taken to Address Obstacles
The College graduation coach and the Adult Education transition coordinator work together to
change/challenge the mindset of the student related to Adult Education and guide students through the
process so that they have a seamless process of skill building.
Resources
Making use of existing classrooms, labs, faculty, and staff from Technical Education and Adult Education.

III. Student Success Implementation Team
SCTC operates as a data-driven institution that regularly tracks and evaluates data. The Implementation
Team tracks each of the strategies throughout the year. Each of these items is then compared to the
previous year’s data to determine the progress. As deficiencies are identified, the Implementation Team
uses the results to suggest changes and communicate progress throughout the year.
Table 7: Student Success Implementation Team
Name

Title

Role

Ms. Kathlyn Strozier

Registrar

Assessment and Planning –
Student Affairs

Dr. Michelle Bedford

Director, Financial Aid

Assessment and Planning –
Student Affairs

Ms. Liz Jester

Director, Tutoring and Mentoring

Assessment and Planning –
Student Affairs
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Name

Title

Role

Ms. Becky Johnson

Dean, Academic Affairs

Assessment and Planning –
Academic Affairs

Ms. Susan Murray

Director, Career & Academic Planning

Assessment and Planning –
Student Affairs

Mr. Paul Scott

Director, Institutional Effectiveness

Assessment and Planning – Data
Tracking and Report (IR)

Ms. Leila Wells Rogers

Director, Quality Enhancement Plan &
Curriculum

Assessment and Planning –
Academic Affairs

Ms. Kate Williams

Executive Director, Library and Academic
Support Services

Assessment and Planning –
Academic Affairs

Dr. Steve Pearce

Vice President, Academic Affairs

Assessment and Planning –
Academic Affairs

Dr. Xenia Johns

Vice President, Student Affairs

Assessment and Planning –
Student Affairs

Dr. Murray Williams

Vice President, Adult Education

Assessment and Planning – Adult
Education

Dr. Chris Daniel

Vice President, Institutional Effectiveness
(Point of Contact)

Management, Assessment, and
Planning – IE

IV. Conclusion
Student success strategies implemented during AY2018 resulted in significant success for improving the
College’s graduation and retention metrics. Persistent attention to the benchmarks, and to the strategies
connected to each, guides each division’s commitment to the College’s mission.
Full implementation of the co-requisite model during Fall 2018, following an institutional pilot, is providing
baseline data. Analysis of subject-area success will provide insight to additional supports that can be added to
improve success in these courses and ultimately in credential completion. (Success in Remedial Education)
Multiple measures are already showing success in increasing the number of Degrees and improving Graduation
Rates. Intrusive advising, improved Required Orientation and Registration (ROAR) practices and continued
implementation of DegreeWorks applications are allowing for improvements in advisement, program-planning
and evaluation of award completion.
Organizational changes resulted in stronger advisement and academic supports during AY2018. The addition of
Accelerating Opportunities allowing GED students to work toward and receive a TCC is expected to improve
academic success and completion. The implementation of new embedded TCCs is expected to continue the
improvement of graduate measures. These practices will aid in shortening the path to completion, improving
retention and ultimately, credential completion. (Degree Production and Graduation Rates).
Our most successful strategies have been those that are showing our improvement in Graduation Rate
particularly those connected to our number of and awarding process of embedded TCCs. Least successful was
the use of TEAMS. The College has implemented a process to address this obstacle and expects to see an
increase in student interventions over the next year.

V. Next Steps
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Table 8: Planned Strategies/Interventions
Goal: Strategy/Intervention

Description of Strategy/Intervention

Resources

Graduation Rates: Advisor
Transitions

In AY2019, a more concentrated effort will be
placed on smoothly transitioning a student from a
CAP advisor to a program advisor. The
successful handover of students from general to
program advisement necessitates that program
advisors names be entered into Banner, which will
then allow those advisor names to be populated in
DegreeWorks. Currently, a student’s CAP advisor
shows on their Banner and DegreeWorks records
as their primary advisor. Updating the advisor
information is the necessary next step in the
program advisement process. The advisor names
have to be updated in Banner for the successful
transition of students from general to program
advisement is complete.

Academic Affairs
personnel for accurate
program advisor
assignments and
Institutional
Effectiveness staff for
the DegreeWorks
implementation.

Graduation Rates: Advisor
Transitions

CAP advisors will hold two advisement days this
Fall semester in the week leading up to open
registration for current students. These days are
considered advisement awareness days when
CAP advisors will review with students the name
and office location of their program advisor in an
informal setting. The CAP advisors will stress the
necessity of program advisement since program
advisors are the most familiar with course
schedules.

CAP advisors
Program advisors

Degree Production:
Embedded Technical
Certificates of Credit

Educate advisors and students on the importance
of advising/registering for courses in sequential
order.

CAP advisors
Program advisors

Degree Production:

Beginning in the Fall, 2018 semester four days will
be set aside to register students for the upcoming
semester.

Designated Registration Days

Restructure Delivery and
Graduation Rates: Block
Scheduling

Maintain existing Block Scheduling programs and
add new programs in the upcoming academic
year. Monitor the success rates of students who
take courses utilizing the Block format and
compare their success rates to the students who
take courses in the traditional format.

Transform Remediation: CoRequisite Remediation

Continue adding classes that implement the corequisite model. Monitor the success rates of
students who take courses utilizing the corequisite model and compare their success rates
to the students who take courses in the traditional
format.
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Academic Affairs
Faculty

Academic Affairs
Faculty

General Education
Faculty
Learning Support
Faculty
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Southern Regional Technical College
I. Overview
Mission
The mission of Southern Regional Technical College (SRTC) is in part to provide access to learner-centered highquality services; academic and occupational credit courses; associate degree, diploma, and technical certificate
of credit programs; and adult education programs. Through traditional and distance delivery methods at multiple
instructional sites, the College supports workforce development serving primarily the citizens of Colquitt, Decatur,
Early, Grady, Miller, Mitchell, Seminole, Thomas, Tift, Turner, and Worth counties. In order to actualize the mission
and the student success agenda, the Student Success Implementation Team guided the implementation and
assessment of the effectiveness of strategies and interventions and planned next steps to move the College
forward in achieving its Complete College Georgia (CCG) goals.
SRTC Student Demographic Changes
SRTC data (Source: KMS Report #DC185; College Snapshot AY 2017 and AY 2018 reflects an enrollment of
5,205 Total Students in AY 2018, which is an increase of 289 students (5.88%) in AY 2017 of 4,916. Full time
enrollment decreased from 33% in AY 2017 to 31.8% in AY 2018, this decrease in full time enrollment can be
attributed in part to the increase in High School Dual Enrollment students, which was 28.6% of the entire student
population in AY 2017 but increased to 32.1% in AY 2018. The two largest segments of the population are
Black Non-Hispanic at 32.57% in AY 2017 and 30.82% in AY 2018, and White Non-Hispanic at 57.81% in AY
2017 and 58.98% in AY 2018. The biggest change in population was Black Non-Hispanic students that had a
decrease of 1.75% of total population. There was a slight percentage increase (1.03%) in Male population from
AY 2017 to AY 2018 from 32.93% to 33.97%. Although more students received Pell Grant funds (51) the
percent of students decrease by 1.83% from 50.65% in AY 2017 to 48.82% in AY 2018. There was a larger
decrease (5.22%) in the percent of students receiving HOPE Grant and Scholarship funds from 38.26% in AY
2017 to 33.05% in AY 2018. The table below reports additional student demographics for AY 2017 and AY
2018, and changes in population demographics as compared to the total population.
Population Change
Student Demographics

Percentage Change

Total
Total
Total
% Change % of Total % of Total Change in
Population Population Change in
in
Population Population % of Total
AY 2017
AY 2018 Population Population AY 2017
AY 2018 Population

Total Students

4916

5205

289

5.88%

Race: Hispanic

350

417

67

19.14%

7.12%

8.01%

0.89%

Race: Black, non-Hispanic

1601

1604

3

0.19%

32.57%

30.82%

-1.75%

Race: White, non-Hispanic

2842

3070

228

8.02%

57.81%

58.98%

1.17%

Race: Asian

37

42

5

13.51%

0.75%

0.81%

0.05%

Race: Native Hawaiian or other Pacific Islander

2

2

0

0.00%

0.04%

0.04%

0.00%

Race: American Indian/Alaska Native

15

16

1

6.67%

0.31%

0.31%

0.00%

Race: Two or More Races

24

17

-7

-29.17%

0.49%

0.33%

-0.16%

Race: Unknown

45

37

-8

-17.78%

0.92%

0.71%

-0.20%

Gender: Male

1619

1768

149

9.20%

32.93%

33.97%

1.03%

Gender: Female

3297

3437

140

4.25%

67.07%

66.03%

-1.03%

Income: Received Pell Grant

2490

2541

51

2.05%

50.65%

48.82%

-1.83%

Received: HOPE Grant and/or Scholarship

1881

1720

-161

-8.56%

38.26%

33.05%

-5.22%

Enrolled in School of Business

789

37

4.69%

16.05%

15.87%

-0.18%

Enrolled in School of Health Sciences

1873

75

4.00%

38.10%

37.43%

-0.67%

Enrolled in School of Industrial Technology

790

64

8.10%

16.07%

16.41%

0.34%

Enrolled in School of Professional Services

907

826
1948
854
886

-21

-2.32%

18.45%

17.02%

-1.43%

High School students enrolled at SRTC

1404

1670

266

18.95%

28.56%

32.08%

3.52%

Source: TCSG KMS Report #DC185 College Snapshot AY 2017 and AY 2018
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II. Goals
SRTC goals for Complete College Georgia are to (Goal 1) increase CCG Graduates and (Goal 2) transform
Remediation by using the Co-Requisite Remediation model. A summary follows that reports the 2018 Complete
College Georgia Goals that SRTC adopted, the corresponding CCG Performance Metrics that supported the
specific CCG Goals, and the Actual Results for the year. For reporting purposes and comparisons, baseline
benchmarks were established for this reporting document for, SRTC.
Goal 1: Degree Production
The first goal for SRTC is to produce 20,736 CCG graduates by 2025 and the goal for AY 2018 was 1,242 CCG
Graduate.
The Outcome and Progress Metrics as well as other TCSG KMS reports, were evaluated and based on that
evaluation the College planned a number of Strategies and Interventions designed to help accomplish that goal.
The first metric to be evaluated was CCG Outcome Metric 1: Degree Production. SRTC produced 777 CCG
graduates, 465 below the goal. The following shows the breakdown of those graduates: Certificate (less than 1
academic year) of Economic Value with Industry Certification or Licensure 257; Certificate/Diploma at least 1 but
less than 2 years 251; Certificate/Diploma at Least 2 but less than 4 years 16; Associate Degree 253. Cumulative
CCG graduate number through AY 2018 is 10,745, 330 below the goal of 11,075.
Source: TCSG KMS Report #MEB0332 10/02/18
The next metric we evaluated was CCG Outcome Metric 2: Graduation Rate. The goal for SRTC is to improve
the on-time graduation rate by 2% over the previous year. The on-time graduation rate is critical for the
continued growth in the number of CCG degrees that are produced. The following shows the improvement in
Graduation rate form AY 2017 to AY 2018: 100% increased by 2.8% to 32.2%, 0.8% above goal of 31.4%;
150% increased by 4.2% to 39.0%, 2.2% above goal of 36.8%; 200% increased by 3.8% to 40.9%, 1.8% above
goal of 39.1%.
Source: TCSG KMS #DC242; CCG Graduation Rate by Home Campus – Outcome Metric 2; 10/02/2018, Chart 1
Next we looked at Progress Metric 5: Retention Rates and Progress Metric 6: Course completion. Retention
rates increased by 2.8% from 51.8% in CCA Report Year 2017 to 54.6% in CCA Report Year 2018. Course
completion rates also increased in CCA Report Year 2018 from 83.35% in CCA Report Year 2017 to 88.1%.
Sources: TCSG KMS #DC302 (201512 Cohort) 10/29/2018 and TCSG KMS #LB0178 (201612 Cohort) 10/29/18
Strategies/Interventions
1. Completely implement Degree Works Plans for all students.
The Registrar’s Office began the process of collecting Advisement Plans which detail specific courses to be
taught specific terms to ensure on time graduation for all certificates, diplomas, and degrees. These Plans
are created by each program to reflect the courses that will be taught each term, including all general
education courses. As the Advisement Plans were collected from the programs, they were manually entered
into “Degree Works Plans.”
Resources Allocated
Registrar’s and Assistant Registrar’s time and staff development on Degree Works for faculty, staff, and
students.
Obstacles
Because of the large number of programs and instructional sites, the program chairs are finding it difficult to
create Advisement plans for each campus and each start term.
2. Utilize TEAMS batch alerts when they become available. Information regarding the TEAMS Organization in
Blackboard will be included in required new faculty training.
The only batch alert available in TEAMS is of students who failed a course multiple times. SRTC had a total
of 8 students who were in this category. In an effort to impact the performance of these students, telephone
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calls were made and emails were sent multiple times throughout the semester to assist the students with any
obstacles they faced.
The TEAMS Organization in Blackboard is discussed during new faculty training. All faculty have access to
the organization which contains content on: A TEAMS Overview, The TEAMS Catalog, TEAMS FAQs, Steps
to create an Early Alert, and Student Success and the Retention Center.
Resources Allocated
Student Navigators’, Retention Coordinator’s, Faculty, Deans’ for Academic Affairs, Director of Distance
Education’s time and staff development on TEAMS.
Obstacles
Getting students to respond to emails and having correct phone numbers in BANNER to reach the students
were obstacles.
3. The CORE Committee will examine the identified barriers to student success and implement strategies to
increase student retention.
Transportation, finances, childcare, as well as other life factors have been identified as some barriers to
students completing their education. The CORE Committee worked in collaboration with the SRTC
foundation to create the CORE Retention Scholarship for students who stopped attending the College in an
effort to have the students come back to college and reach their educational goals. The Travel Fund
Scholarship was also expanded to assist students with gas/transportation. Students needing assistance with
childcare and other resources were referred to the Georgia Department of Early Care and Learning (DECAL)
and Childcare and Parent Services (CAPS).
Resources Allocated
Student Navigators’ and CORE Committee Members’ time, Funding from the SRTC Foundation.
Obstacles
There is a limited amount of funds designated for the CORE Retention Scholarship and the Travel Fund
Scholarship. Students did not take the opportunity to apply for the scholarship. Also, students have to meet
certain requirements to be approved for childcare and other assistance through DECAL and CAPS.
4. Implement new recruitment strategies for the purpose of transitioning high school seniors in the Dual
Enrollment Program to SRTC following their high school graduation. Use Banner Recruitment module to aid
in tracking student progress towards enrollment.
The High School Coordinators and Assistant High School Coordinators/Recruiters made regular visits to the
high schools and gained face time with students as often as possible. Talking with students and parents
about what today's technical colleges have to offer and the opportunities our school can offer. SRTC High
School Coordinators and/or Assistant High School Coordinator/Recruiters attend senior nights, parent nights
and college fairs at local high schools to discuss transitioning from SRTC dual enrollment upon high school
graduation. Marketing efforts increased to inform high school seniors to the opportunities at SRTC including a
mass mail-out (email or traditional mail) to all dual enrolled seniors in our service area high schools. Multiple
visits and tours were offered to bring the public to the campus to recruit Dual Enrollment High School
students into the College following high school graduation. Increased participation with high school state and
federal grant programs to assist with college opportunities at SRTC.
The transition rate increased by 1.6%. Dual Enrollment High School students, coded in Banner with an
education level of 11 years from AY 2016 and AY 2017, were evaluated to determine how many were
enrolled in a different student type in 201812 (AY 2016) and 201912 (AY 2017). The results are as follows:
1. 164/812 (20.2%) of AY 2016 Dual Enrollment High School students had transitioned into SRTC
programs in 201812.
2. 159/729 (21.8%) of AY 2017 Dual Enrollment High School students had transitioned into SRTC
programs in 201912.
Resources Allocated
High School Coordinators’, Assistant High School Coordinators/Recruiters’ time, and promotional Materials
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Obstacles
Competition for “face time” with High School students. Overcoming the “tech school” mentality.
3. Target Course that have a student success rate of below 80%
Course with success rates below 80% annually were identified in the Schools of Arts & Sciences, Health
Sciences, and Business.
The faculty of the School of Arts & Sciences identified upper level math (MATH 1111 College Algebra, MATH
1113 Pre-Calculus, and MATH 1127 Introduction to Statistics), Anatomy & Physiology I and II (BIOL2113,
2113L, 2114, & 2114L), and English Composition and Rhetoric as the courses that needed to be addressed.
It was recognized that upper level math courses are simply difficult and serve as a barrier to graduation. All
math faculty provide additional practice in My-Math-Lab. The SRTC Student Success Centers have faculty
and materials to provide additional support for struggling students. It was also resolved that class sizes would
be limited to 20 to 25 students and that Learning Support Math classes would be limited to twelve students.
Anatomy and Physiology is a foundation for SRTCs Medical programs and success in these courses is an
important part of the selection process for the occupational portions of the programs. The lead instructor for
the Natural Sciences has provided master course shells for all instructors to insure consistency across the
instructional sites. Students are provided with a wealth of resources including study guides, Power Points,
atlas sources, lab experiences, and models in order to promote student success.
Over 1,000 students took ENGL 1101 English Composition and Rhetoric in AY2018, and because of the high
demand, there are a large number of Adjunct Instructors. In order to assure quality and rigor across the
instructional sites, the chair of the Humanities/English department has created a guide to be used by all
ENGL1101 faculty.
The faculty of the School of Health Sciences has identified the following courses that have low success rates:
ALHS 1011 Structure and Function of the Human Body, ALHS 1060 Diet and Nutrition, ALHS 1090 Medical
Terminology, MAST 1120 Human Diseases, several Practical Nursing as well as several Associate of
Science in Nursing courses. Because of the nature of the health sciences programs, success in each
occupational course is vital, not only to student success and graduation but also the health and safety of the
patients these students will serve in the future. In addition to the regular lecture and textbooks, the health
science faculty have developed multimedia aids and activities for students struggling in these classes.
Examples of these are, flash cards, workbooks, models, YouTube videos, grocery shopping assignments,
increased quizzes, and memory games. The nursing faculty have increased the pre-test reviews as well as
the use of the Simulation Learning System. As math skills are so important to pharmacology and drug
calculations, additional time is spent reinforcing those skills.
The faculty of the School of Business identified COMP 1000 Intro to Computer Literacy as the primary course
needing improved success rates. The course will continue to be only taught by full-time instructors to
insure that instructors have enough office hours to meet with students that seek additional help.
Because COMP 1000 taught online has a significantly lower success rate, each Instructor teaches at
least one face to face class, giving online students an opportunity to visit the classroom and participate
in a face to face class in order to seek additional help. Any student desiring to change from onl ine to a
face to face, is granted that opportunity without penalty. To ensure that the software used for this class,
SNAP, is not an obstruction, all proctored exams are monitored by COMP 1000 instructors, only. Any
issues that students have in the tutoring centers with SNAP are reported to the lead COMP 1000
instructor. At the state level, the competencies have been rewritten to address the poor success rate of
this course. One major notation is the name change. The course competencies' have changed from a n
in-depth study of the Microsoft Suite applications to an over view of Microsoft Suite applications and
more development of computer literacy skills. TCSG has also worked with many instructors to change
COMP 1000 from a requirement in their programs to an elective.
Resources Allocated
Provost/VP Academic Affairs, Deans’ for Academic Affairs and Director of Knowledge Management’s time
and College Reports.
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Obstacles
The lack of Math preparedness remains a problem for all departments. Students who did not master high
school math prior to entering college or who have been out of school long enough to lose their math skills
continue to struggle. There is some concern that College Algebra is not preparing Health Sciences students
for the math needs in their programs. The Health Science faculty are also concerned with the lack of
preparedness in reading, writing, and critical thinking skills as well.
4. Increase the number and variety of staff development opportunities for faculty and staff.
Additional staff development activities were researched and additional funds were budgeted for staff and
professional development. : More staff development/professional development opportunities were offered
and taken advantage of by SRTC faculty and staff in FY18 compared to FY17 as is documented and data
sources listed below. Not only were the number of staff development activities and events increased, but the
variety was also greater as well as increased amount was spent on those activities. Although the number of
staff development contact hours offered was slightly less, there a was very significant increase of over 50%
for the number of faculty and staff attendees in those sessions and which also resulted in significant increase
of over 25% total training hours that faculty and staff accrued and participated in.
FY17--$151,999.10 spent on staff development/professional development
FY18--$155,757.69 spent on staff development/professional development
Resources Allocated
President’s, Provost/VP Academic Affairs’, Deans of Academic Affairs’, Faculty, and Staff members’ time and
additional funds
Obstacles
Budget constraints

Goal 2: Transform Remediation
SRTC has been using the Co-Requisite Remediation model since the Fall semester of 2016 (201712). When
evaluating the CCA Progress Metrics associated with this goal the college observed improvement in enrollment
but not in success in remedial and the corresponding gateway courses for the 201512 and 201612 cohorts. The
number of students successful completing required Learning Support Courses during their first two years in the
CCA Report Year 2018 increased by 14 students from 82 to 96.
The Learning Support Completion Rate increased 7.4% from 61.7% to 69.1% for CCA Report Year 2018, 1.2%
above goal of 67.9%. The number of students successful completing required Learning Support Courses during
their first two years in the CCA Report Year 2019 increased by 3 students from 96 to 99.
The Learning Support Completion Rate decreased 4.5% from 69.1% to 64.6% for CCA Report Year 2019,
11.4% below goal of 76.01%.
Source: TCSG KMS Report #DC251 (201512 Cohort) 10/2/18 and TCSG KMS Report #DC251 (201612 Cohort) 11/1/18
The number of students’ two-year college-level course completion in the same subject in CCA Report Year 2018
increased by 16 students from 61 to 77. The two-year College-level Course Completion Rate increased 9.5%
from 45.9% to 55.4% for CCA Report Year 2018, 1.5% above goal of 47.9%.
The number of students’ two-year college-level course completion in the same subject in CCA Report Year 2019
increased by 32 students from 77 to 99. The two-year College-level Course Completion Rate decreased 6.9%
from 55.4% to 48.5% for CCA Report Year 2019, 8.0% below goal of 56.5%.
Source: TCSG KMS Report #DC254 (201512 Cohort) 10/2/18 and TCSG KMS Report #DC254 (201612 Cohort) 11/1/18
Because this data collection did not cover the students who had participated in the Co-Requisite Remediation
model, we looked at TCSG KMS Report #TEC1723 to determine the success with the Co-Requisite Model. In
AY 2017 the enrollment in Learning Support and their college level Math and English courses increased to 524,
406 of these student (77.5%) passed both their Learning support and Gateway course the same semester. The
college has set an internal goal for success in all courses at 80% of students enrolled will remain in the course
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and finish with a grade of A, B, or C. With that goal in mind the college planned the following Strategy to help
reach that goal for remedial/gateway course.
Source: TCSG KMS Report # TEC1723 (AY 2017)
Strategies/Interventions
1. Track the success and completion rates of Students who are in the Co-Requisite Remediation Model initial
cohort.
Delivery of learning support to students not meeting admissions requirements was redesigned in 201712 to
a Co-Requisite model. All English and Mathematics students who fall below admission requirements are
enrolled in a one credit hour Learning Support class which is paired with their gateway course. The
instructor is the same for both courses. The additional hour is used for homework help, writing assistance,
pre-teaching, re-teaching or challenging concepts.
Resources Allocated
Dean for Academic Affairs-Arts & Sciences’ time.
Obstacles
Advisors still struggle with advising and registering students in the appropriate course. Our
Humanities/English faculty initially decided that students who scored low in both English and reading should
take a stand alone (not Co-requisite model) three (3) credit hour course. This course has very low
enrollment, yet requires a section on each campus face to face and, based on faculty input, does not
address the needs of these students to read content materials.
Both math and English instructors express a desire to limit class maximum size to 25. This allows for more
interaction and engagement.

III. Student Success Implementation Team
Name

Title

Email Address

Dr. Craig Wentworth

President

CWentworth@southernregional.edu

Jim Glass

Provost/VP Academic Affairs

JGlass@southernregional.edu

Dr. Ronald O’Meara

VP for Institutional
Effectiveness (POC)

ROmeara@southernregional.edu

Leigh Wallace

VP for Student Affairs

LWallace@southernregional.edu

Tina Strickland

Assistant VP/Dean for
Academic Affairs

TStrickland@southernregional.edu

Carla Barrow

Dean for Academic Affairs

CBarrow@southernregional.edu

Abigail Carter

Dean for Academic Affairs

ACarter@southernregional.edu

Kathryn Kent

Dean for Academic Affairs

KKent@southernregional.edu

Joann Simpson

Campus Dean – Bainbridge

JSimpson@southernregional.edu

Peggy Wilson

Director of Distance Education

PWilson@southernregional.edu

Deborah Gray

Director of Knowledge
Management

DGray@southernregional.edu

David VanLandingham

IE Coordinator

DVanlandingham@southernregional.edu

Wendi Tostenson

Registrar

WTostenson@southernregional.edu

Connie Barrett

Retention Coordinator

CBarrett@southernregional.edu
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Name

Title

Email Address

Dr. Jeanine Long

Director of Career Services and
Counseling

JLong@southernregional.edu

Darbie Avera

Student Navigator

DAvera@southernregional.edu

Gloria Lowe

Student Navigator

GLowe@southernregional.edu

Jessica Barfield

Faculty Volunteer

JBarfield@southernregional.edu

Tony Turpin

Faculty Volunteer

TTurpin@southernregional.edu

Jennifer Green

Faculty Volunteer

JGreen@southernregional.edu

Chris Sanchez

Faculty Volunteer

CSanchez@southernregional.edu

Data Analysis and Dissemination
Student data is disseminated to campus stakeholders at all levels through the Office of Institutional Effectiveness
and Banner Web Reports. Specifically, student cohort, enrollment, course completion, retention, graduation, and
placement rate data is analyzed for various trends and provided to faculty, staff, and administrators at all levels of
the organization as needed.

IV. Conclusion
The 2018 Progress Report includes strategies and interventions planned, executed, and evaluated by staff and
faculty. Some of the strategies yielded significant improvements; others delivered very limited change, while still
others needed additional time to determine success. The most effective strategy were the Co-Requisite
Remediation model (Goal 2, Strategy1). The college has seen major improvement in the success of students who
participate in the Learning Support and Gateway course at the same time. Not only is there more success in the
gateway course, students are competing the learning support course at a much higher success rate. This is
allowing students to get into their programs quicker and should allow them to graduate at a higher rate. We have
not yet seen an increase in CCG graduates as a result of this intervention because it has only been in effect for
the past two years, but we are tracking the Graduation rate of the students in the first cohort of the Co-Requisite
Remediation model and are optimistic about their success.
Degree Works Student Plans (Goal 1, Strategy 1) turned out to be more time consuming that expected and
because there was not buy-in from the entire college, this intervention was not successful. Staff Development
activities will be developed to not only teach faculty advisors how to create and assign Student Plans, but will also
improve their understanding of the benefits of assigning Student Plans to all students. There is also concern from
the Registrar’s office that SRTC does not have the enrollment in CCG eligible programs to maintain an increase
in graduates at the rate required. Further studies will be conducted to determine if this is true.
The strategy we found the least effective was the TEAMS Batch Alerts. We are not finding TEAMS as useful as
we hoped, mostly because of its limitations. Because TEAMS batch alerts was not fully implemented and what
was only captured 8 students at SRTC, the college will use locally generated reports in order to target students
who have dropped out. (Goal 1, Strategy 2).
The "CORE Retention Scholarship (Goal 1, Strategy 3) was funded but not fully implemented. It became available
during the Summer semester 2018 and no students applied. Extensive marketing will be conducted in AY 2019
so that eligible students will know when and how to apply.
Transitioning Dual Enrollment students (Goal 1, Strategy 4) into regularly enrolled students after high school
graduation remains a top priority as Dual enrollment student represent almost one third of the SRTC enrollment
each year.
Targeting Courses with a success rate of less than 80% (Goal 1, Strategy 5) has been somewhat successful as
all but one of the Arts & Sciences courses that were targeted showed some improvement. Of the targeted courses
in the school of Health Sciences half showed improvement. And the one course in the Business area targeted
showed improvement. The chart below demonstrates these improvements:
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%
Unsuccessful
AY2017

COURSE

%
Unsuccessful
AY2018

%
Improvement

Arts & Sciences
EMPL 1000-Interpersonal Relations &

37.63%

22.47%

15.16%

BIOL 2113-Anatomy and Physiology

37.23%

37.02%

0.21%

SOCI 1101-Introduction to Sociology

33.03%

28.83%

4.20%

PSYC 1010-Basic Psychology

31.78%

25.97%

5.81%

ENGL 1010-Fundamentals of English

29.72%

26.90%

2.82%

BIOL 2113L-Anatomy/Physiology Lab

29.40%

29.33%

0.07%

ARTS 1101-Art Appreciation

28.87%

26.96%

1.91%

HIST 1111-World History I

27.72%

18.83%

8.89%

ECON 1101-Principles of Economic

26.67%

25.23%

1.44%

BIOL 2114-Anatomy and Physiology

23.33%

29.77%

-6.44%

MATH 1012-Foundations of Mathematics

21.81%

16.32%

5.49%

MATH 1111-College Algebra

20.90%

18.93%

1.97%

10.62%

Health Sciences
MAST 1120-Human Diseases

41.57%

30.95%

RNSG 1920-Foundations for Nursing

36.71%

30.00%

6.71%

PNSG 2010-Intro to Pharmacology/

34.66%

35.00%

-0.34%

RNSG 1931-Intro to Nursing Principles of Pharmacy

27.10%

25.56%

1.54%

ALHS 1011-Structure/Function of Human Body

25.70%

27.86%

-2.16%

PNSG-2030-Nursing Fundamentals

24.24%

30.12%

-5.88%

RNSG 1911-Health Assessment Thro

22.77%

27.82%

-5.05%

ALHS 1090-MedTerm/Allied Health

22.15%

21.40%

0.75%

Business
COMP 1000-Introduction to Computer Literacy
29.28%
22.40%
Data Source: SRTC Data Reports AY 2017 Course Success Analysis & AY 2018 Course Success Analysis

6.88%

More staff development/professional development opportunities (Goal 1, Strategy 6) were offered and taken
advantage of by SRTC faculty and staff in FY18 compared to FY17 as is documented and data sources listed
below. Not only were the number of staff development activities and events increased, but the variety was also
greater as well as increased amount was spent on those activities. Although the number of staff development
contact hours offered was slightly less, there a was very significant increase of over 50% for the number of
faculty and staff attendees in those sessions and which also resulted in significant increase of over 25% total
training hours that faculty and staff accrued and participated in.
FY17--$151,999.10 spent on staff development/professional development
FY18--$155,757.69 spent on staff development/professional development
Although additional staff development opportunities were developed and offered to both Faculty and staff, it is
difficult to determine if these activities have contributed to the success of students in CCG eligible programs.
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V. Next Steps
SRTC is committed to student success and will continue to explore and implement strategies and interventions
aimed at improving student success in all areas. In the coming year we plan on continuing some of the
strategies begun in previous years and implementing new strategies in areas that have not shown improvement
using old strategies. The Next Steps for the 2018-2019 academic year include the following:
Goal 1: Degree Production
Student Plans implementation will continue and plans will to be assigned to students with a goal of having each
student assigned a plan by summer semester 2019. (Goal 1: Metric 1)
Resources Needed: Registrar’s time and staff development on Degree Works for faculty, staff, and students
SRTC Generated Reports will be develop and utilize to reach out to students in an effort to impact student
success, retention and completion. (Goal A: Metric 5)
Resources Needed: Student Navigators’, Retention Coordinator’s, Faculty, Deans’, Director of Knowledge
Management’s time.
Marketing Scholarships. Expand and promote the CORE Retention Scholarship and the Travel Funds
Scholarship as funds are available and connect students to additional College and community resources.(Goal
A: Metric 2 and Metric 5)
Resources Needed: Student Navigators’ and Retention Coordinator’s time, SRTC Foundation Funds, and
marketing materials.
Recruit High School Dual Enrollment Students. Plan, coordinate, and implement new recruitment strategies for
the purpose of recruiting high school seniors participating in the Dual Enrollment Program into programs at
SRTC following their high school graduation. Implement Banner Recruitment module to aid in tracking student
progress towards enrollment and increase follow-up communication. (Goal A: Metric 5)
Resources Needed: High School Coordinators’ and Assistant High School Coordinators/Recruiters’ time.
SRTC Faculty and Staff will continue to explore ways to help students be more successful in their classes. Fulltime Arts and Sciences faculty will work closely with adjunct faculty to set goals and take ownership of student
success in their classes. Health Sciences faculty will develop a basic math skills test for students to take at the
beginning of their first semester in occupational courses to determine specific areas of weakness. Business
faculty will continue to work with SNAP (software used for COMP 1000) to insure that it is more user friendly and
will work with students to ensure they are keeping current on their assignments. (Goal A: Metric 6)
Resources Needed: Faculty and Deans’ time.

Goal 2: Transform Remediation
Co-Requisite Remediation. Our Humanities/English faculty will seek out alternative solutions to our current
READ 0090 course for student who score low in both English and reading area on the placement test. English
and math faculty feel that learning support class enrollment should be limited to 12 or less to assure time for
interaction and engagement. (Goal B: Metric 2a and 2b)
Resources Needed: Dean for Arts & Sciences’ and Learning Support Faculty’s time.
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South Georgia Technical College
I. Overview
It is the mission of South Georgia Technical College to prepare individuals for success in the workforce by
providing accessible, high-quality associate of applied science degrees, diplomas, technical certificates of credit,
and non-credit programs and services that support the needs of citizens, businesses, and industries within our
service delivery area in Southwest Georgia. The goals of the college are fourfold: offering state-of-the-art
technical skill training, short term and continuing education, adult literacy and basic skills/GED training, and
growth and enrichment for individuals’ needs. South Georgia Technical College exists in response to the needs
of the people of Sumter, Crisp, Macon, Marion, Schley, Taylor and Webster counties and beyond and moves to
meet these personal demands by extending educational opportunities to all individuals who seek a more
meaningful and productive life Administrators, faculty, and staff of SGTC believe that technical education should
provide not only sound programs in specialized study, but also a broad general education as well. Specialized
programs help citizens to participate in a free society by providing them skills which will equip them to compete
in the global market and be competitive in the workplace. Because South Georgia Technical College is seeing
positive results and ongoing success on current initiatives there are no new initiatives included. The existing
initiatives will be monitored and updated and enhanced based on analysis of outcome data. The goal of
CCA/CCG is to increase the number of graduates who either have a marketable/employable award or want to
continue education, so South Georgia Technical College is meeting the intent.
Based on the statistics provided in TCSG Report DC241 for 2018 (CCA Report Year 2017), between 2010 and
2015, South Georgia Technical College (SGTC) had a decrease of unduplicated headcount with enrollment
going from 3,917 in 2010 to 2,126 in 2015. Since that time, however, unduplicated enrollment has increased to
2,837 for AY 18. There was a decline in the number of full-time students with full-time enrollment going from
2,495 in 2010 to 1,016 in 2015. This decline seems to be coming from students identifying as Black dropping
63.4% and the students identifying as white, non-Hispanic race dropping 53.3%. Though the actual number is
small (23 full-time and 34 part-time), the percentage of Hispanic students is increasing (+15% for full-time and
+209.1% for part-time) to come closer to matching the census demographics for our service area. There is a
considerable decrease in full-time students that required remedial coursework; a decrease of 54.6%, however,
there is again this year a slight increase of 6.8% in part-time students that required remedial coursework.

II. Goals
Increase the number of graduates
Performance Metric(s)
South Georgia Technical College continues to surpass the required 2.6% increase each year over the previous
year for the 2025 goal according to TCSG Report DC332. Cumulative through 2018, SGTC is 1,880 graduates
above the 2025 goal to date. This puts South Georgia Technical College 40% ahead of our CCG 2025 goal at
this point and at the current rate of production SGTC will meet the graduation target in 2021 rather than 2025.
The rate for our certificate/diploma of less than 1 year is up 46% from last year, based on TCSG Report DC241,
and those are awards that prepare students quickly for entry into the workplace and also serve retraining needs
for those currently employed. SGTC also has an increase of 15% in Associate Degree production based on
TCSG Report DC241, meeting graduation needs for those who need advanced training or are planning on
transferring to a higher degree. Increasing the number of graduates by the system mandate of 2.6% annually
requires ongoing evaluation and review of the CCG reports by the implementation team and subsequent
discussions with the rest of the faculty/staff. Based on the KMS Annual Reports on enrollment, graduation, and
placements, SGTC continues to lead the system in the ratio of unduplicated enrollment to total graduates;
SGTC has made an award for every 2.47 students in AY 2018 against the system ratio of 4.22:1. SGTC also
achieved a duplicate enrollment/award ratio of 1.37:1 against the system average of 2.52:1. This continued
efficiency is due to the implementation of co-requisition for learning support students, as well as the use of
TEAMS and the increase in advisement when a student enters the college, making sure the student and
program choice are compatible. KMS reports produced by TCSG are also tracked the number of graduates and
the programs they are completing on an annual basis. There are only 3 schools with lower enrollment than
SGTC, but SGTC has more unduplicated awards than 6 schools and more duplicated awards than 9 other
schools.
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Graduate/Awards/KMS: KMS Report #DC109
Academic Year

Awards Conferred

Growth from Previous Year

AY 2015

1,738

3.5%

AY 2016

1,806

3.8%

AY 2017

1,949

7.9%

AY 2018

2,060

5.6%

Further analysis of TCSG CCG Report Year 2018 DC241 Metric 1: Degree Production, indicates that while our
Certificate/diploma (less than 1 academic year) of Economic Value with Industry Certification or Licensure has
increased 45.9% from FY2010 to AY2015, Certificate/diploma (at least 1 but less than 2 years) has decreased
14.6% from FY2010 to FY2015, and Associate Degrees has increased 15.1% from FY2010 to AY2015; there
has been a decrease of 41.7% in Certificate/Diploma (at least 2 but less than 4 years) from FY2010 to AY2015.
We will see a corresponding increase in Certificate/Diploma (at least 1 but less than 2 years) but will continue to
see a drop in degree production in Certificate/Diploma (at least 2 but less than 4 years) over the next few years.
TCSG CCG Report Year 2018 DC241 Metric 2: Graduation Rates, indicates that as expected Full-time students
are outperforming Part-time students. In further analysis the report indicates that when disaggregated by race
the report shows that students identifying as Black are out performing at the 100%, 150%, and 200% time
frames.
Strategies/Interventions
South Georgia Technical College is seeing benefits for increasing graduation through the ongoing use of corequisite remediation and GPS (Guided Pathways Scheduling) scheduling. Co-Requisite remediation has been
scaled to include all sections of LS (Learning Support) being paired with a gateway course so all students are
able to benefit from the method. Co-Requisite remediation continues to show success as evident in the TCSG
Report DC241 Metric 2a: Completion of remedial courses has increased from 70.8% in AY 2013 to 72.7% in AY
2014. There also continues to be an increase in completion for the gateway courses
Successful Completion Rate for LS students: TCSG CCG Report Year 2018 #DC241
2012

2013

2014

1st Time Enrolled
Full-Time/Part-Time

59.1%

70.8%

72.7%

Gateway College
Courses

31.9%

36%

40.3%

South Georgia Technical College implemented the Guided Pathways Scheduling for Agricultural Technology
Program for Fall Semester 2014 and Welding and Criminal Justice in the fall of 2015. Currently, all student in
the Agricultural Technology are enrolled using GPS (Guided Pathways Scheduling); as well as Criminal Justice
and Welding students are scheduled in GPS blocks and will be tracked through graduation. All programs
offered have structured schedules in place to help students reduce taking additional credit hours and to
anticipate course loads in future term; those structured schedules will be transitioned to GPS blocks in stages
with 5-7 additional programs adopting GPS scheduling each year. This transition will also promote a “15 to
Finish” model for encouraging full-time course load (12 or more hours) from 46.9% for 2013 up to 48.2% in
2013, 50.1 in 2014 and then 52.2% in 2015. These gains have been accomplished despite the reduction in the
number of students qualifying for HOPE – only 50.5% of students received HOPE funding last year (down from
51.9% in 2017, 53.3% in 2016 and 90% in 2010). According to KMS Report #DC185.
South Georgia Technical College is continually evaluating admissions and career counseling procedures of new
and returning students. The admission and testing office counsels students on the front end about their
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program choice, encouraging students to take Career Scope to make sure they are putting their efforts in the
right program. This effort will continue to decrease the number of change of programs and increase the
graduation rates. South Georgia Technical College is continuing to opt out of allowing student to web register
themselves. All students are required to be advised and registered each semester by their program advisor,
which helps student’s stay on track to complete embedded technical certificates of credit within their diploma or
degree program and reduces the registration for extraneous credit hours. The Academic Deans along with the
instructors continue to evaluate the program curriculum to establish additional embedded certificates that are
considered to have economic value. All learning support students are identified by the counselor/tester on both
campuses. The identified students’ grades and attendance are tracked through each semester. In addition to
tracking the counselor and the Student Navigator make periodic appointments with the identified learning
support students to see if they are having any additional problems with classes.
The LIFE Lab on the Americus Campus has been relocated to the Library and has seen significant increase in
students taking advantage of the LIFE Lab facilities and tutoring offers. The LIFE Lab not only offers tutoring for
students but also offers workshops in study habits, time management, finances, etc. The list of workshop topics
will continue to expand to meet student needs.
Resources Allocated
Through the ACE Grant, the school has been able to employ two Testing/Counselor Coordinators, these
positions will be funded for the next three years. South Georgia Technical College has been able to retain the
PBI Grant for another year which has allowed the continuation of employment of the full-time counselor/tester on
the Americus Campus and the Cordele Campus. Additional effort is being made to make sure we are utilizing
the TEAMS software to aid in the retention of students. The Student Navigator, along with the
Testing/Counselors meet with at risk students to help keep them on track and retained. South Georgia
Technical College continues to monitor and evaluate the free book program. Through student and faculty
surveys, it was determined that the program is beneficial to enrollment and retention and was continued
throughout AY2019. Factors that continue to impact the increase of diploma and degree production at SGTC
include the required advising/counseling before processing change of programs, improvement of counseling atrisk students that are on the verge of withdrawing or being withdrawn due to non-attendance of classes,
financial issues, and economic environment. The Admissions Office along with the Testing/Counselors interview
and counsel all new and returning students. The Registrar’s Office works with advisors to make sure they are
tracking their students’ progress and turning in graduation applications on a timely basis.
Deans and advisors regularly evaluate current program curriculum to ensure that the most current certificates
are being offered to our students to meet their needs and the needs of employers.
Obstacles
South Georgia Technical College’s biggest obstacle continues to be helping students find enough financial
support to complete their college certificate, diploma, or degree. With the changes in HOPE that limit the
amount each student receives each semester along with the HOPE cap many students do not have enough
financial aid to complete their education. This enforces the need to make sure students enroll in the right
program from entry in the school to make sure they maximize the financial aid available to them. Additional
counseling related to program selection is in place, but not all students are taking advantage of that offering;
steps will be taken in this academic year to expand participation (increasing access to online career choice
tools, expanding hours of available direct counseling, and staff development for program instructors/advisors on
helping students match interests with their program).

Transform Remediation
Performance Metric(s)
As noted above, DC241 analysis indicates a considerable decrease in the percentage of students requiring
remedial coursework. Overall, 14.7% of the cohort students required one or more remedial courses and the
composite completion rate is 72.7%. For students taking both remedial English and math, the completion rate is
68.8%. The introduction of co-requisite remediation in AY 2014 has shown an increase of 66.4% completion
rate for students taking remedial classes in both disciplines. More importantly, the 66.4% of students who
successfully completed their remedial coursework were concurrently successfully completing the gateway
courses in those disciplines. In fact, students taking remedial math in conjunction with the diploma/degree level
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math showed an 80% successful completion rate which exceeds the 71.3% successful completion rate for
students who were not required to take a remedial course.
Strategies/Interventions
All learning support students are identified by the counselor/tester on both campuses. The identified students’
grades and attendance are tracked through each semester. In addition to tracking the counselor makes periodic
appointments with the identified learning support students to see if they are having any additional problems with
classes. Co-requisite remediation programs continue and a more concentrated effort to inform students of the
benefits during registration is underway through the efforts of the Learning Support faculty taking the lead role in
advising all students requiring remediation. Co-Requisite remediation has been scaled to include all sections of
LS being paired with a gateway course so all students are able to benefit from the procedure. Locally generated
reports tracking the success of co-requisite remediation are showing improved completion and retention rates
for all courses attempted. Successful completion in LS and gateway courses improved by over 50% (from 38%
to 63% for the average of English/math/reading) in the first year of implementation (AY 2013) and has continued
to improve to the current successful completion rate of 76% for LS courses (composite of English and math, all
levels) and 72% for the gateway courses (composite of English and math for the enrolled LS students).
The initial impact and subsequent success is indicated in the chart below:
Successful Completion Rate for LS students: TCSG CCG Report Year 2018 #DC241
Type of Student
1st Time Enrolled FullTime/Part-Time
Gateway College
Courses

2012

2013

2014

59.1%

70.8%

72.7%

31.9%

36%

40.3%

The LIFE Lab continues to be developed on both campuses. The LIFE Lab not only offers tutoring for students
but also offers workshops in study habits, time management, finances, etc. The list of workshop topics will
continue to expand to meet student needs.
Resources Allocated
South Georgia Technical College was awarded two Predominately Black Institution Grants over the past five
years and most recently was awarded an ACE Grant. These grants have allowed us to hire a full-time grants
coordinator, a full-time counselor/tester for the Americus Campus as well as the Cordele Campus. These grants
also provide funds to hire tutors in specific areas that our students need help extra help in. The Technical
College System of Georgia also allowed funding for an additional position of a Student Navigator. All of these
positions have allowed us to closely track and help the learning support students as well as our regular admit
students. SGTC was also able to utilize the grant funding to offer a statewide symposium on the benefits and
best practices in Co-Requisite Remediation and SGTC representatives have made numerous presentations to
peers around the state on the procedures and implementation of Co-Requisite remediation.
Obstacles
South Georgia Technical College has one of the highest percentages of students under age 21 of any school in
the TCSG system (55.5% in 2017 and 58.0% in 2018) and we also have one of the highest percentages of male
students (46.1% in 2017 and 46.6% in 2018). Both groups are considered high-risk in both state and national
educational statistics, so SGTC will continue to monitor results for these demographics. Targeted programs
attempt to meet additional student needs for these high-risk groups, but additional strategies will need to be
developed after additional assessment can take place.
Encouraging students to take advantage of the LIFE Lab for extra help is challenging. However, we have seen
an increase of students utilizing the LIFE Lab on the Americus Campus due to a location change. The LIFE Lab
is now conveniently located within the Library. Many of our students work as well as attend school so their extra
time is limited.
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III. Student Success Implementation Team

Full Name

Title/Position

Role (Point of
Contact or Member)

Email Address

Karen J. Werling

Vice President for Student
Affairs, Institutional Support, &
Technology

Point of Contact

kwerling@southgatech.edu

David Kuipers

Vice President for Academic
Affairs

Member

dkuipers@southgatech.edu

Dr. Deborah Jones

Assistant Vice President for
Academic Affairs

Member

djones@southgatech.edu

Deo Cochran

Retention & Coaching
Specialist

Member

dcochran@southgatech.edu

Charlene Williams

Retention & Coaching
Specialist

Member

cwilliams@southgatech.edu

The Student Success Implementation Team members begin their data analysis individually as soon as data
from KMS, Banner, DegreeWorks, etc., becomes available. Findings and concerns are discussed informally as
needed and then composite findings are discussed at regularly scheduled group meetings. Data discrepancies
are discussed and addressed and a plan of action is decided on as a group. The committee also receives data
input and analysis from the standing Academic Planning Team and the Quality Enhancement Planning
Committee. All pertinent observations and plans are disseminated to the appropriate stakeholders by the two
vice-presidents, Mr. Kuipers and Mrs. Werling.

IV. Conclusion
South Georgia Technical College has had great success hosting community open houses and the introduction
of “Light Up Your Future with South Georgia Tech”. This new event consists of each program putting together a
light display to represent their area. All of the programs were show cased in Gailey Park and the public was
invited to attend. The event drew in approximately 300 from our community and is expected to be even larger in
2017. The open house aids in communication and access to existing and future students of South Georgia
Technical College. The community days encourages student enrollment by waving the application fee and
giving potential students an opportunity to explore the different programs and careers available.
The block scheduling is helping keep our students on track and has made advisement and registration much
easier for our students. This also helps our students stay on track to complete the value added embedded
technical certificates of credit within each diploma and/or degree.
The tracking and guiding of all Learning Support students has shown great improvement in our retention. Our
enrollment records show that we were losing most of our students within the first year and even after the first
semester if they were required to take learning support classes as a pre-requisite for core classes. With the
continuation of co-requisite learning support and core courses retention has steadily increased and will
continued to be monitored.
Though it was designed for a broader reach beyond our CCG/CCA cohort, SGTC’s most aggressive initiative to
offer free books has demonstrated dramatic benefits for retention and completion, while the value of receiving
free books has somewhat diminished and has become more of an expectation, a new marketing focus of the
free book initiative will provide qualitative evidence of the impact. When the program was introduced in AY13,
SGTC experienced an 8% drop in enrollment and an 8% drop in the system for retention however, SGTC had
an increase in overall retention by 6.3%. SGTC also increased the number of students taking 12 or more credit
hours from 46.9% in 2012 to 48.4% in 2013 and then 53.4% in 2014.
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V. Next Steps
Goals for AY2019
Goals

Activity

Resources

Goal 1

Free Books

Funding/Continuation

Goal 2

Retention

TEAMS, BANNER, Student Affairs, LIFE Lab,
Advisement, Guided Pathways/Continuation

Goal 3

Block Scheduling

Continuation

Goal 4

Co-Requisite

Continuation

For AY2019, SGTC introduced the marketing campaign “Celebrate Success with South Georgia Tech.” This
slogan was incorporated with our “Open House Community Day” before Fall Term began. The LIFE (“Learning
Is For Everyone”) slogan will still be emphasized to continue promoting the LIFE Lab. This will continue to help
with retaining students by offering them the help they need to successfully complete courses. Free books are
still being offered to students for AY2019 and the assigned committee will meet and evaluate the need versus
the cost to continue offering free books to our students. Because book replacement is coming from local funds,
the purchase of new or replacement materials will be monitored closely. The cost benefit analysis indicates that
we will continue the free book initiative. We will continue to assess the procedures of tracking students and the
Early Alert System to identify students that need additional help earlier in the semester. We will integrate
TEAMS in to our existing system Spring Term 2019 and will introduce attendance in BANNER and grade book
in Blackboard in AY2019. All classes will have a web-enhanced element to assist with tracking. The
continuation of gathering and analyzing results of student retention and completion of new offerings will ensure
that we meet the Complete College Georgia goals for SGTC.
SGTC will continue to evaluate admissions and career counseling procedures of new and returning students.
The admissions and testing office will continue to counsel students on the front end about their program choice
by encouraging students to take Career Scope to make sure they are putting their efforts in the right program.
This effort will continue to decrease the number of change of programs and will increase the graduation rates.
Through the PBI and ACE Grants additional funding is available to expand our interventions to include front end
counseling, Guided Pathways, and graduation/career entry counseling.
South Georgia Technical College currently has three programs participating in block scheduling, but will
continue throughout AY2019 with converting additional required programs in to a block schedule. Finally, all
current initiatives will be buttressed and new opportunities will continue to be available as we take advantage of
the 5-year/$3 million grant from the Department of Education to support our work towards completion and
retention. Because Co-Requisite Remediation is already fully scaled, efforts in that realm will be shifted to
exploring variations on the method to achieve the maximum benefit for students (altered scheduling, additional
supplemental resources, expanded coaching). More of an effort needs to be made to promote full-time
enrollment. To that end, the benefit of our on-campus housing needs to be fully leveraged to ensure that
resident students have full schedules (early progress can be already noted in this regard for the AY2019).
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West Georgia Technical College
I. Overview
Institutional Mission and Vision
As the state’s fourth-largest technical college, West Georgia Technical College provides the relevant education
and training needed to build a skilled workforce in West Georgia and its expanded service region. Through
offerings on campus and online, faculty and staff are committed to providing technical education that is
responsive to the changing needs of business and industry, students, and the community at large.
Student Population
West Georgia Technical College serves seven counties west of Atlanta, Georgia: Carroll, Coweta, Douglas,
Haralson, Heard, Meriwether, and Troup. In AY 2018 the College enrolled 9,536 unduplicated students, with
4,326 FTE, representing an approximate 0.1% increase over AY 2017 but a 2.2% decrease from AY 2013
(DC185 College Snapshot).
The AY 2018 student population is 65% female and 35% male. More than 55% of the population are White,
followed by 32.2% Black, 6.7% Hispanic, 1.3% Asian, 0.4% American Indian, and 0.1% Hawaiian, with the
remainder two or more/unreported race and ethnicity.
Most of the student body resides in the College's service area: Carroll County (20.7%), Coweta County (20.5%),
Douglas County (19.2%), Troup County (13.7%), and Haralson County (6.5%). Students residing in all other
counties, including those residing in Alabama, comprise 19.3% of the population (TEC0122 County of
Residence, AY 2018).
West Georgia Technical College has a relatively high percentage of dual enrollment students, with 2,080
(approximately 22% of the total student population) either dually or jointly enrolled in AY 2018 (TEC0124).
WGTC also has a significantly larger population of part-time students (73.2%) than full-time students (26.8%).
Overall data for total students FY 2010 to AY 2015 (DC241 CCA Metrics Report) reflects a sharp decline in the
number of full-time first-time (47.5%) and full-time transfer students (41.2%), but only a small decrease (1.2%) in
the number of part-time, first-time students and an increase (5.3%) in the number of part-time transfer students.
From AY 2015 to AY 2018, both full-time and part-time student enrollment increased moderately; however, both
full-time and part-time transfer students numbered significantly less than in AY 2015:
Full-time and Part-time Status, FY 2010-AY 2018
FY 2010
E

#

AY 2015
#

% change

AY 2018
#

% change

Full-Time

3465

1819

-47.5%

1959

7.7%

Part-Time

5119

5056

-1.2%

5363

6.7%

Transfer FT

607

357

-41.2%

224

-37.2%

Transfer PT

890

937

5.3%

597

-36.3%

Source: DC241 CCA Metrics Report, AY 2017; WGTC BannerWeb Enrollment Report, AY 2018

The elevated number of part-time students has a significant impact on the College's student success initiatives,
as do dual enrolled students, although CCG does not include the latter in its metrics. The strategies employed to
improve student success therefore take both of these populations into consideration for planning, development,
and implementation.
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II. Goals
Degree Production
Objective:
To increase the graduate total by 5%.
Data Source: TCSG Reports MEB0332 CCG Degree Tracker; DC185 College Snapshot, AY 2013-AY 2018;
TEC0263 Graduates and Awards Conferred, AY 2013-AY 2018
West Georgia Technical College tracks performance benchmarks on the goal to increase the number of
graduates and awards each semester. As reported in the CCG Degree Tracker, the number of graduates has
increased from 1736 in AY 2013 to 2399 in AY 2018. In spite of having 296 fewer graduates in
AY 2018, this data indicates a cumulative increase of 27.6%, far exceeding the College's projected performance
goal of a 5% increase. The number of awards over this same period has increased correspondingly, from 2496
in AY 2013 to 3531 in AY 2017, indicating a 29.3% increase.
WGTC Unduplicated Graduates and Awards
Graduates

Awards

AY 2013

1736

AY 2013

2496

AY 2014

1935

AY 2014

2695

AY 2015

2203

AY 2015

3031

AY 2016

2322

AY 2016

3398

AY 2017

2399

AY 2017

3531

AY 2018

2103

AY 2018

3033

Source: DC185 College Snapshot, AY 2013-AY 2018
The CCG goal for West Georgia Technical College is a cumulative 25,243 graduates from 2009 to 2025, which
represents a 2.6% increase (5488 additional graduates) each year. To date, WGTC is 790 graduates above its
projected goal, with a cumulative 14,273 graduates (CCG Degree Tracker).
Strategies and Interventions
Degree Production Strategy 1
Identify exit courses for embedded Diploma and TCC where possible. Faculty instructing each exit course will
communicate to students and assist in preparing degree request paperwork at the conclusion of the exit course.
Registrar records show that program faculty initiated 3033 (duplicated) award requests in AY 2018, a significant
number but still a 14.1% decrease from AY 2017. The primary appears to be a shift in the composition of
students' declared program levels, from a majority of certificate programs to a majority of associate degrees and
undeclared majors.
The greatest underlying reason for this shift has been West Georgia Technical College's aggressive pursuit of
articulation agreements with four-year institutions for Associate of Science degrees. Students intending to
continue their education after graduation from WGTC select transferable AS programs as opposed to Associate
of Applied Science degrees not intended for transfer. As transferable programs, AS degrees consist primarily of
core courses and have not been designed with embedded occupational certificates in mind.
Although not included in the CCA metrics, dually enrolled students enroll primarily in transferrable coursework,
also contributing to the configuration of selected programs (degrees, diplomas, TCCs).
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Declared Program Level

AY 2017

AY 2018

% Change

Associate Degree (AAS and AS)

3396

4697

38.3% increase

Diploma

1971

1768

10.3% decrease

Technical Certificate of Credit

4401

3260

25.9% decrease

IA Status, Primarily Dual Enrollment

882

1511

71.3% increase

Total (unduplicated)

9525

9536

.1% increase

Source: MES0006, Graduates and Awards Conferred
As noted earlier, dually enrolled students constitute nearly one-fourth of WGTC's total enrollment and as such,
wields considerable sway in the institution's decisions to implement strategies and interventions to increase
degree production.
Obstacles
As more students select transferable associate degree program, the number of embedded certificates and
diplomas will continue to decline if not addressed. The challenge is designing degrees that provide both
embedded award completion options for early employability and transferability options. The two goals are not
mutually exclusive, however, and strategies to accomplish both are currently being explored. The College is
developing a new AS in General Studies with multiple specializations that could become embedded awards.
Another possible strategy is to work with USG institutions to encourage, or even require, students to complete
an associate degree from WGTC before their courses will be accepted for transfer to the receiving institution.
Both approaches will be addressed in the upcoming year.

Degree Production Strategy 2
In order to increase full-time enrollment, which has shown to exhibit greater persistence toward graduation, the
College will encourage students through advisement to take five courses per term, including summer.
WGTC has initiated numerous strategies to encourage students to enroll in at least 15 credits per semester, all
with varying degrees of success. The primary means of encouraging students to take additional credit hours
each semester has been increasing contact between students and advisors and providing resources and
information students need to act in their own best interests. Since AY 2016, the College has employed two
tactics to accomplish this goal: (1) Augmented face-to-face advising sessions to engage students in
conversations about their enrollment status and how they may attend full-time, preferably every term, but even
for one semester. Advisors are now available on each campus for walk-in sessions as well as appointments,
and students can take advantage of just-in-time advising throughout the semester. (2) Implemented a required
student success seminar, COLL 1090, for each degree and diploma program, providing an ideal venue for
beginning conversations such as the number of credits needed to earn a degree, the school and life demands
on the student’s time, and other relevant topics. Invited advisors and other student services staff visit the class
to discuss academic advisement in general and set up individual appointments; data from course exit surveys
reveals that students feel more comfortable seeking assistance having had that preliminary face-to-face contact
in class.
The use of enhanced intrusive advising of students has increased the likelihood that students will stay on track
to academic success and program completion. Advisors' relocation to each campus library's Academic
Resource Centers (ARCs) has made them more accessible to students and rendered advising more effective.
New virtual line-waiting software (QLess), as well as instant messaging and documentation software, allows
advisors to monitor students from any campus as they progress through the advisement process, ensuring that
the wait time for assistance is minimized and that advisors don’t duplicate efforts for the same student. From AY
2016 through AY 2018 the (duplicated) number of students receiving direct advising (face-to-face, email, phone,
or kiosk station) has increased from 29798 to 30795 (3.3%). However, now that the enhanced system is in
place, that number is expected to grow.
In addition to face-to-face advising, the College has taken steps to assist and advise students who have active
schedules or are not close to a traditional campus. The new-student online orientation system will be
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implemented in December 2018. A combination of detailed videos and presentations on selecting and
registering for classes makes the enhanced, redesigned orientation more informative and interactive,
approximating a face-to-face experience as closely as possible.
In addition to high-touch advising, The Gimme Five! campaign encouraged students to take five courses each
term through a concerted advertising effort and guided advising methodology, including sequencing sheets for
all programs. Gimme Five! resulted in a slight increase in the number of students taking 15 credits, from 6.84%
to 8% of the student population. As noted earlier, this is one of the initiatives influenced by the institution's parttime student population. Part-time students' familial and work obligations dictate their status rarely enabling
them to take five courses, even for one term.
Catch the Wave, an initiative designed in AY 2016 to increase the number of dual enrollment students taking 15
credits in their summer semesters, attempted to encourage high school students to start college early and build
credits during their summer break. Although this initiative was successful, with 58 participants in AY 2016 and
225 in AY 2017, it became increasingly challenging to offer an effectual summer term that did not overlap the
local high school calendars. As part of its AY 2018 action plan to improve results, WGTC analyzed all upcoming
calendars to facilitate scheduling and minimize overlap.
The action plan successfully eliminated calendar overlaps, providing a larger pool of potential participants.
However, due to budget cuts affecting adjunct faculty appointments, Catch the Wave course sections were
scaled back from 14 in summer 2017 to 11 in summer 2018, concentrating on required and transferable courses
in high demand. In spite of fewer sections that summer, enrollment remained proportionately level at 154
students and an average class size of 14 across 11 sections in 2018, only slightly lower than the average of 16
over 14 sections the previous year.
The most significant outcome of Catch the Wave has been the number of dual enrollment students who have
continued their education by seeking admission to WGTC after high school graduation. From
AY 2016 to AY 2018, a total of 170 dual enrollment students (38.9%%) enrolled in a program within one year
after completing applicable summer courses, and 189 (43.2%) enrolled within the next two years (BannerWeb
Report Continuing HS Students). The College considers this strategy to be successful in recruiting dual
enrollment students and will continue to offer the option in summer 2019.
Resources
The College has invested sufficient resources to accomplish the strategies for increased degree production. The
majority of the resources have been devoted to securing adequate personnel to develop and sustain these
initiatives, all of which have been designed to increase the average number of credit hours taken per term.
Additionally, marketing materials and supplies have been purchased to assist with the campaigns targeting fulltime enrollment.
Obstacles
The major obstacle in the intrusive advising implementation has been maintaining a sufficient number of
advisors and support staff to adequately interact with students. Several part-time employees and work-study
students have been hired in that department to provide administrative support, freeing advisors to interact more
productively with students. The turn-over of part-time employees, however, particularly with work-study
students, is generally high and has been an unremitting concern.

Degree Production Strategy 3
Implement block scheduling and Guided Pathways to Success.
In its initial efforts, the College adopted the five program groups recommended by TCSG for block scheduling:
Accounting, Air Conditioning, Automotive, CIS Networking, and Medical Assisting. A rotation was created to
ensure course availability of day, evening, and/or online offerings. In spite of efforts to promote the GPS
programs, enrollment and completion rates declined from year to year.
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Initial GPS Program Enrollment and Awards AY 2013-AY 2018
Enrollment

Awards

AY
2013

AY
2014

AY
2015

AY
2016

AY
2017

AY
2018

AY
2013

AY
2014

AY
2015

AY
2016

AY
2017

AY
2018

Accounting Diploma

111

102

88

69

61

39

9

11

19

5

8

7

Accounting Degree

177

169

178

174

166

139

15

25

22

34

33

20

Air Conditioning Diploma

141

143

105

103

86

83

15

19

9

18

14

19

Automotive Diploma

186

174

158

125

91

93

22

19

26

30

14

6

CIS Networking Degree

177

167

161

138

124

121

15

28

25

20

23

20

CIS Networking Diploma

117

99

62

50

55

42

3

3

4

3

5

2

Medical Asstg Diploma

30

28

32

35

45

43

28

23

23

20

31

33

Program

Based on program performance in the first two years of block scheduling, WGTC determined in AY2015 that the
GPS programs initially selected did not maximize the structure and benefits of block scheduling. GPS efforts
then focused on three programs considered to hold the greatest promise of persistence to credential attainment:
Computer Programming, Diesel Technology, and Medical Coding.
In spite of the relatively healthy enrollment in Computer Programming, only 16 (9.25%) of the 168 students
enrolled have graduated in the last three years. Graduation rates for Diesel Technology (27.16%) and Medical
Coding (35.29%) have been considerably higher.
Current GPS Program Enrollment and Awards AY 2013-AY 2018
AY 2016
Program

AY2017

AY 2018

Enrollment

Awards

Enrollment

Awards

Enrollment

Awards

Computer Programming Degree

28

1

68

8

72

7

Diesel Technology Diploma

53

16

59

18

50

10

Medical Coding TCC

21

9

31

15

33

6

As the GPS programs have matured, many students have stated that although the idea of a structured cohort
appeals to them, they are unable to maintain that structure and soon drop out of the cohort. Most of those
students, however, continue in their chosen program at their own pace. Although Computer Programming has
been removed as a GPS selection, it continues to be in high demand, expanding to the Carroll Campus next
year, and provides a positive employability outlook.
The GPS initiative is another that may have been affected by the College's disproportionate number of part-time
students. Although current programs offer both full-time and part-time cohort options, it is apparent that the
majority of students deviate from the GPS cohort before reaching graduation.
The data is presented in table format on the following page.

West Georgia Technical College | 189

GPS Program Enrollment and Awards by Term, AY2016-AY2018
Enrollment

All Students

GPS Cohort Students

Medical
Coding

Diesel
Technology

Computer
Programming

Medical
Coding

Diesel
Technology

Computer
Programming

Spring 2016
(201614)

15

32

18

11

9

5

Summer 2016
(201616)

3

23

17

3

9

5

Fall 2016 (201712)

18

51

44

12

17

4

Spring 2017
(201714)

20

36

45

14

11

4

Summer 2017
(201716)

2

23

24

1

9

1

Fall 2017 (201812)

18

42

50

18

21

**N/A

Spring 2018
(201814)

12

23

**N/A

4

14

**N/A

Summer 2018
(201816)

4

26

**N/A

4

13

**N/A

Term

Awards

All Students

GPS Cohort Students

*Medical
Coding

Diesel
Technology

Computer
Programming

Medical
Coding

Diesel
Technology

Computer
Programming

Spring 2016
(201614)

N/A

3

1

9

0

0

Summer 2016
(201616)

N/A

0

0

0

0

0

Fall 2016 (201712)

N/A

5

0

0

7

1

Spring 2017
(201714)

N/A

4

0

15

0

6

Fall 2017 (201812)

N/A

9

**N/A

1

5

**N/A

Spring 2018
(201814)

N/A

1

**N/A

4

1

**N/A

Summer 2018
(201816)

N/A

0

**N/A

4

0

**N/A

Term

* Medical Coding is now offered only as GPS.
** Computer Programming is no longer a GPS program as of fall 2017
In the upcoming year, WGTC will disaggregate data further by enrollment status to determine what, if any, effect
part-time status may have on the success of this initiative.
Resources
The College has invested adequate resources to accomplish the strategies for restructuring the delivery of the
current GPS programs. The greater part of the allocated resources have been assigned to current personnel
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working toward the development, execution, and evaluation of these activities. The primary expense so far has
been the addition of a new full-time faculty member in Computer Programming.
Obstacles
As noted, the challenge with operating a GPS program is maintaining a true cohort of students from admission
to completion. Some programs lend themselves more easily to the GPS format, specifically those that are
shorter and have limited course options (such as Medical Coding). Although students who make changes to
their course sequencing map can no longer participate in the actual cohort, they can continue to receive the
same level of support needed to help them succeed and graduate.

Transform Remediation
Objective:
To increase the number of successful students in remedial education by 200.
Data Source: DC251 CCA Progress Metric 2A; WGTC BannerWeb Grade Distribution Reports; Edmentum
Software Usage Log (AY 2017-AY 2018)
From AY 2015 to AY 2018, the number of students who successfully completed learning support (remedial)
courses at WGTC has actually decreased by 44 students, according to CCG reports. However, during that same
time, enrollment has also decreased proportionately. Additionally, the CCG metric for remediation is based on
cohort numbers and then only for math and English remediation. Even with those limitations, the percentage of
cohort students successfully completing math and English learning support courses within two years has risen
from 45.6% to 47.0%, according to Complete College Georgia.
When recorded by actual completions, rather than by cohorts, and including all remediation—English, math, and
reading—internal grade distribution data shows that the percentage of students successfully completing learning
support courses has increased from AY 2015 to AY 2018. In spite of decreasing starting enrollment in all
learning support courses, the overall learning support course completion rate rose from 56.47% in AY 2015 to
69.28% in AY 2018.
Strategies and Interventions
Transform Remediation Strategy 1
Integrate and contextualize English and reading learning support courses to accelerate completion.
In 2016, learning support courses ENGL 0090 and READ 0090 were combined into an integrated course, ENGL
0998 Integrated Reading and Writing, an initiative that eliminated redundant competencies and accelerated
completion of learning support courses. The integrated course allows students who need nominal assistance to
progress more quickly through the sequence of remedial and gateway course completion, increasing the
potential for persistence and credential attainment. Integrating learning support reading and writing has
significantly increased course completion rate to 79.38% in AY 2018, well above the AY 2015 discrete baselines
of 47.05% (English course) and 62.85% (reading course).
Resources
The primary resource allocation to date has been for adjunct faculty to replace English and reading faculty given
a reduced teaching load during the development and piloting of this initiative.
Obstacles
Other complimentary but competing learning support strategies were in various phases of development, piloting,
and implementation during the same period; therefore additional adjunct faculty were necessary to cover the
multiple course releases of full-time faculty. In a time of budget cuts, allocating additional funds was a challenge;
however, the College remained committed to this initiative and was able to allot sufficient funding.
Transform Remediation Strategy 2
Implement course concurrency (corequisite model) of learning support with college English and algebra that
allows students with higher placement scores to take gateway courses concurrently with subject-specific
learning labs/learning support courses in order to progress more quickly and receive targeted academic support.
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In AY 2016 West Georgia piloted a corequisite model for ENGL 0090 and ENGL 1101 that required students to
take the three-credit-hour learning support course along with the college writing course. This accelerated model
was offered as a pilot fall 2013 to spring 2016, with 44 students completing and 37 passing with a grade of C or
higher, resulting in a cumulative success rate of 80.43%. Though the pilot results were encouraging, they were
based on limited (voluntary) participation and sporadic offerings.
As part of its effort to fully implement a corequisite model, in AY 2017 the College developed a one-credit- hour
(in place of the three-credit-hour) learning support course as a supplemental lab taken concurrently with ENGL
1101. The same strategy was employed with a one-credit-hour learning support supplemental math lab and
college algebra. The current corequisite schedule requires the same number of weekly contact hours (3) in
learning support, but as supplemental lab, not lecture. This crucial shift in delivery allows students to receive
targeted, individualized assistance throughout the semester.
In summer 2018, MATH 0999 was redesigned as an open directed lab run concurrently with college algebra.
Enhanced hours of operation in the new directed labs on all campuses offer students flexibility to attend before
or after their scheduled algebra course or to attend on alternate days.
The directed lab allows self-paced learning with an instructor and provides additional time if students require
more targeted assistance. In addition, students benefit from a peer learning environment by participating with
traditional students in the college-level class.
Student eligibility for both concurrencies is based on placement scores at the time of admission; students who
score within a designated range, dependent on test area, beneath the cut score for placement into college-level
courses are now required to enroll in the corequisite courses.
The introduction of the corequisite model has shown moderately higher completion rates than other initiatives to
accelerate learning support course completion time. After full implementation of both concurrencies in fall 2018,
success rates reached 71.50% for college writing and 68.44% for college algebra, modest improvement over the
AY 2015 baseline rates of 71.37% and 67.80%, respectively.
Resources
Most resources have been devoted to adjunct faculty as full-time faculty were given a reduced teaching load
during the development and piloting of this initiative.
Obstacles
It appears that the concurrency or corequisite model is a successful strategy in the College's redesign of
learning support and as the initiative matures, could have a significant impact on course completion and
persistence. However, as enrollment in corequisite courses has increased, it has become increasingly difficult to
adhere strictly to the corequisite specification utilizing the same instructor for both the support lab and the
college course. As this initiative moved to scale, resultant data was examined carefully for any correlation
between using the same instructor and using different instructors for corequisite course sections. That data will
be available beginning fall 2019.
Transform Remediation Strategy 3
Develop no-charge, short COMPASS preparatory course to familiarize students with testing; offer preparatory
course each semester to prepare high school seniors for admission as college ready.
By the end of fall 2016, the COMPASS admissions placement test was replaced by the TCSG mandated
ACCUPLACER placement exam. Accordingly, the COMPASS preparatory sessions that had been developed
specifically to familiarize students with that testing platform were replaced by a corresponding prep session.
Edmentum online based software was purchased and implemented in fall 2016 to help students prepare for the
new placement exam.
Edmentum provides a convenient preparatory option that can be completed on campus, at the student's base
high school, or at home using cloud based technology. Since its implementation, the use of Edmentum has
grown minimally overall, but use among dual enrollment applicants has increased. The table below shows that
the number of students using Edmentum grew in AY 2017 (858 students) to AY 2018 (944 students), an
increase of just over 10%, followed by an anticipated decrease during summer 2017. Overall usage of the
software continued to decrease in AY 2018.
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Edmentum Preparatory Sessions, AY 2016-AY 2018
Fall 2016

Spring 2017

Summer
2017

Fall-Spring
2018

Participating students (n)

257

601

451

944

Modules completed (n)
(English, Math, etc.)

705

1831

1455

1036

Total hours used

1430

3122

1179

3003

Preliminary usage data shows that Edmentum has been used extensively so far in fall 2018; final usage data
and subsequent admissions placement test scores for participants in the preparatory sessions were not yet
available at the time of this report.
Resources
Most resources have been devoted to current personnel working toward developing, executing, and evaluating
these activities, as well as for the use of the Edmentum test preparation software. Funding for additional test
administrative staff will be included in the upcoming academic year budget, as needed.
Obstacles: Although it was earlier considered a major obstacle, the conversion to ACCUPLACER placement
test results was a relatively straightforward transition. The initial issue was the long-term cost of administering
test prep sessions, which have so far been offered free. However, as new admissions procedures will begin in
2019, the new criteria are expected to significantly influence placement results and therefore the need for the
Edmentum strategy. As student enrollment and college readiness needs change, this strategy will be
reexamined to determine its effectiveness and further need.

III. Student Success Implementation Team
Team Member

Title/Position

Team Role

Mr. John Parton

Vice President for Institutional Effectiveness

POC/Chair

Dr. Kristen Douglas

Vice President for Academic Affairs

Member

Dr. Tonya Whitlock

Vice President for Student Affairs

Member

Dr. Sindi McGowan

Assistant Vice President for Curriculum

Member

Mr. Robert Curry

Assistant Vice President for Academic Affairs

Member

Mr. Brian Barkley

Dean of Arts/Sciences

Member

Ms. Rebecca de Mayo

Coordinator for Research

Member

Ms. Deona Carter

Advising/Academic Support

Member

Ms. Lauren Edgar

Executive Director, Dual Enrollment

Member

The Implementation Team is comprised of personnel from Academic Affairs, Student Affairs, and Institutional
Effectiveness, but the group works with other departments, as well, in carrying out various initiatives (the WGTC
Marketing Department is instrumental in utilizing various media to promote various activities, including the
aforementioned Catch The Wave and West and 30 programs. The group meets periodically to review CCG
data and performance benchmarks and discusses progress on strategy work plans. Progress updates from the
team and the strategies are disseminated to executive senior leadership and during college wide in-service
meetings. The CCG initiative has been integral to the College’s overall student success campaign, “Launching
for Success,” which includes Achieving the Dream and the WGTC Strategic Plan. Also, Student Activities leads
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several activities, often coordinating with other departments on campus, that contribute to CCG goals,
particularly Degree Production. These activities can be categorized in four areas – Recruitment, Orientation,
Engagement, and Transition.

IV. Conclusion
As described in this report, one of the most effective strategies for increasing degree production has been
intrusive advising, including the requirement of COLL 1090 for new students. Enhanced advising strategies have
encouraged students to stay on track to program completion. Since implementation, the (duplicated) number of
students receiving direct advising has increased from 29798 to 30795 (3.3%).
Through a central, more convenient advisor location, advisement management software, and enhanced
documentation, advisors are better positioned to help students be successful. Reinventing online orientation
through a combination of videos and presentations provides a more detailed, informative, and interactive
advising experience, closely approximating a face-to-face encounter.
Initiatives to accelerate completion rates for learning support and gateway courses have had varying levels of
success. Although the corequisite initiative pairing learning support with college-level courses has so far shown
only moderate gains in completion rates (less than 1% for both college writing and college algebra), that
strategy, more than others implemented to transform learning support outcomes, promises to be the most
effective. As that initiative matures, it is the most likely to have a significant impact on course completion and
persistence and, consequently, on graduation rates. WGTC will continue to track student progress toward
graduation.
In addition to the strategies that have formally been identified and executed as part of WGTC’s ongoing CCG
plan, there are several activities emanating from the College’s strategic planning and continuous improvement
processes which focus on increasing the number of students in the degree production pipeline and those that
contribute to student success once enrolled. The former includes Recruitment and Transition Activities, while the
latter includes activities that can be categorized as Orientation and Engagement Activities. These strategies are
executed, evaluated, and modified on a yearly basis with the express purpose of seeking to contribute to
student success at the College.
Recruiting Strategies
a. Update the Recruitment Activity Report for AY 2018- AY20 by campus on a monthly basis to track
activities.
b. Increase prospect pool, email/send post cards to individuals who submitted a FAFSA to the college but
never applied.
c.

Disseminate WGTC literature to public libraries, DOL, Chambers, DFACS, and other community
resources by campus location monthly.

d. Develop the “Knight Brigade”- “five minute elevator speech “for WGTC employees for recruitment.
e. Investigate and implement technology options-geofencing, text messaging to expand prospect pool.
f.

Create admissions team that focuses on each market segment.

g. Continue marketing Open Houses and T3 visitation days to the community.
“Transition” Activities
a. Continue to redefine the Communication Plan through the Enrollment Centers on each campus and the
Blackboard State wide call center/Smartview communication platform will continue to expand.
b. Create professionally designed and printed WGTC publications:


Start a series of post card developed to follow up on inquiry cards



Applications and Banner Web Guide updates as needed



Updated Tri- fold brochures by College Division-Health, Public Services, etc. al.
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c.

Publications which promote WGTC services-Customer Service contacts, tutoring
services, the ARC and Advising Center, VA, NelNet, WIOA, Financial Aid, Accessibility
Services, et. al.

Communicate to prospective and admitted students via Admission and Financial Aid tracking letters and
the Advising Center Communication plan. Each division update communication plan annually.

d. Full implementation of the redesigned website to promote WGTC and provide easy access to information.
e. Develop a strategy to increase the transition rate for a particular applicant type: Beginning Student,
Transfer Student, DE to Traditional student, GED Graduate to Traditional Student, Returning Student,
West in 30.
f.

Facebook ads to applicant and inquires targeted by email addresses, “geofencing”.

g. Develop a plan to encourage the current students to register early and to re-apply for federal aid early.
Orientation Activities
a. Plan and implement F2F orientation sessions each semester in order to prepare new and student
returning after two years.
b. Update online orientation when appropriate and launch URL to students who were unable to attend F2F
orientation.
c.

Maintain statistics on orientation that compares GPA of students who attended F2F orientation with those
who attended online and those who didn’t attend at all.

Engagement Activities
a. Plan and implement student activities at all campuses like Weeks of Welcome, Pancakes with the
President, FA Days, Community Resource Fair, VOICES Magazine Art and Poetry entry and more that
allow student-employee interaction.
b. Coordinate student advisors and student organizations like PBL, Skills USA, and SNAILS to provide
enrichment and leadership opportunities for students.
c.

Provide interactive awareness campaigns to educate students about topics like sexual harassment
(Haven survey), alcohol and drug abuse (Mocktail Parties with drunken goggles and activities),
Prescription Drug Takeback days, Texting While Driving, etc.

V. Next Steps
Degree Production
The College will continue to strengthen faculty involvement and training, including adjuncts, in identifying
students close to graduation by applying the exit course strategy. The College will continue DegreeWorks and
TEAMS in data analysis to identify students near completion in order to improve benchmarking.
The College will continue to develop the placement test preparatory course using ACCUPLACER and monitor
usage and effectiveness of the new Edmentum online based software. As part of the proposed AS Degree in
General Studies, the College is examining potential certificates of value that can be embedded in the AS in
General Studies and, potentially, other existing AS degrees as well.
As only two programs remain part of the GPS initiative, the College will reevaluate this strategy to determine the
elements of success and student progress toward graduation. As these requisites are identified, new programs
that meet the criteria will be added to the block scheduling agenda.
Remedial Education
As noted earlier, the learning support/college-level course concurrency, or corequisite model of remediation, has
been a successful intervention to date, albeit moderately so, with an increase of less than 1% for both college
writing and college algebra. With TCSG support for the advancement of a corequisite model, both pilots were
scaled up in AY2018, with multiple offerings on each campus. Beginning spring 2019, the directed lab format will
be replaced by a facilitated lab format. Students will still be assisted by an instructor and time monitored via
time clock; however, the lab will have additional open hours and be available to any math student enrolled in
any math class, not just those in corequisite math classes. This flexibility should improve student success
overall by offering more time for assistance and should be more efficient and cost-effective for the College.
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Combining math assistance services will eliminate the additional cost of external math tutors while providing an
open and flexible lab for students.
Resources
In addition to resources already noted in this report, WGTC has allotted funding for improvements to systems
and processes that will help increase student learning and success.
Currently, faculty can request academic assistance for students identified as needing additional help only via the
TEAMS early alert system. Beginning spring 2019, recently installed “help request” link will enable all students
to request academic assistance directly from their Blackboard course shell. The request will be sent in the same
fashion as a faculty TEAMS request to the Academic Success team; that team then routes the request to the
appropriate resource, which may include tutoring, advisement, or other services.
The College has also recently installed an Intelligent Learning Platform (ILP). The ILP system automates
registration into the Blackboard roster for all courses by using a Banner interface to retrieve student enrollment
data. The ILP eliminates the need to run scripts manually to place students in Blackboard courses, thereby
minimizing errors, providing faster enrollment into courses, and allowing students immediate access to course
work. The system also allows automatic transfer of grades at end of term.
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Wiregrass Georgia Technical College
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Wiregrass Georgia Technical College
I. Overview
Wiregrass Georgia Technical College (WGTC) is committed to preparing students for successful careers in an
ever-changing workforce. WGTC’s mission is to promote community, education, and economic development by
providing a trained workforce in our 11-county service area and throughout the State of Georgia. The college
fulfills the mission by providing technical and academic instruction, through traditional and distance education
delivery methods, leading to associate degrees, diplomas, and technical certificates of credit; customized
training for new and existing industries; professional and personal development through continuing education
programs; and adult education services to meet the needs of citizens, business, and industry in the service
area.
According to data source KMS Report #DC241 2018 Report (CCA Report Year 2017) CCA Context Metric 1:
Enrollment – Unduplicated Headcount, between FY2010 and AY2015, total unduplicated enrollment at WGTC
decreased 42%. Both full-time and part-time enrollment experienced a decline between FY2010 and AY2015,
decreasing by 65% and 11% respectively. All ages, races, and genders experienced a decline in enrollment,
with the exception of Hispanic students who experienced a 19% increase in full-time enrollment and a
substantial 277% increase in part-time enrollment. The significant decrease in overall full-time enrollment
remains consistent with the last couple years’ #DC241 reports, an impact, the College believes, of the quarterto-semester conversion and the award amount changes of the HOPE Grant/Scholarship. Another trend
consistent with the last couple year’s #DC241 report is the considerable increase in the number of part-time
students requiring remedial courses upon entry. Between FY2010 and AY2015, part-time students requiring
remedial courses increased 133%.
Chart 1: Student Enrollment
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Source: KMS Report #DC241 Report 2018 – CCA Report Year 2017

II. Goals
Goal: Degree Production
Performance Metric
WGTC uses the Degree Production Goal Tracker (Complete College America Metric – Outcome 1) performance
metric, specifically, KMS Report #MEB0332, to measure success of the Degree Production goal. As outlined in
Chart 2 below, WGTC has met and exceeded its goal for the tenth consecutive year of increasing the number of
Complete College America (CCA) graduates by 2.6% annually. WGTC’s AY2018 goal was to produce 933
graduates, and WGTC produced 1,218 actual graduates. WGTC continues to make progress toward its goal of
producing a total of 15,579 CCA graduates by 2025.
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Chart 2: CCA Graduates
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Strategies/Interventions
During AY2018, several strategies were implemented to impact Degree Production. The first strategy was the
redesigned New Teacher Orientation Program. Through the program, new teachers are assigned a mentor and
are provided with resources that directly impact administrative and classroom activities. The program is
structured to accommodate two pathways based on a new teacher’s experience in pedagogy. Both pathways
include an onboarding orientation, a formal training session, and four mentor working sessions; pathway 2 is
assigned to new instructors with no teaching experience and includes additional training on instructional
techniques and student engagement strategies.
A second strategy was the continued promotion of the tutoring lab and its services. Tutoring staff set up
information tables at various student events, visit classrooms during the first few days of each semester, and
provide students with pamphlets outlining the services the lab provides. Tutoring staff also host placement test
preparation and remediation sessions on all campuses. Lastly, through our contract with tutor.com,
representatives have visited the College to demonstrate the latest features they offer.
The third strategy was mandatory New Student Orientation. New Student Orientation includes general
information about the college as well as breakout sessions covering financial aid, Banweb, Blackboard, etc. A
new intervention associated with New Student Orientation was the addition of information tables promoting
various services offered to students. Some examples of services include tutoring, Career Services, Automotive
Technology’s live work program, Cosmetology’s live work program, Veteran Services, Student Activities, etc.
The fourth strategy to improve degree production consisted of the implementation of a few interventions within
the WGTC Advising and Retention Center (ARC). The ARC continued to provide students with clear paths to
graduation through advisement sheets but condensed them into one-page sheets that were easier for students
to read. The ARC also continued to work with academic deans to ensure adequate class offerings each
semester; however, early advising helped identify scheduling issues thus creating a more proactive rather than
reactive response to class offering deficiencies. As a newer intervention, the ARC, in conjunction with the
WGTC Center for Excellence, began offering faculty/staff trainings on using EAB’s “Campus” tool that assists
with advising needs, pulling reports, and communicating students’ academic details within and between
departments. Lastly, the ARC implemented another new intervention with the launch of the Academic Recovery
Program. The Academic Recovery Program’s goal is to promote academic success for students who have been
placed on academic warning, probation, or dismissal. Program participation is required for students returning
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from academic dismissal, while those on warning or probation are highly encouraged to participate. In the past,
students returning from academic dismissal were assigned a generic list of tasks to complete independently;
with the Academic Recovery Program, students play an active role in both identifying issues that have impeded
their success and in developing an individualized academic recovery plan. The program pairs students with an
ARC advisor to meet with regularly who will support them and help them achieve success.
Resources
Resources needed to implement strategies designed to impact Degree Production include time commitments
from faculty, staff, advisors, and tutors, state vehicles for travel between campuses for the New Teacher
Orientation Program, physical space for New Teacher and New Student Orientations, and lastly, financial
commitments for the annual tutor.com contract, print materials, and paying classroom substitutes.
Obstacles
Several of the strategies implemented to impact Degree Production encountered some type of obstacle during
AY2018. The New Teacher Orientation Program’s main obstacle was that faculty participation interfered with
classroom obligations. WGTC addressed this obstacle by paying for classroom substitutes so that new faculty
could participate in this beneficial program. The tutoring lab encountered an obstacle with tutor.com accounts
being linked to their Blackboard accounts, but tutoring staff addressed this issue by working with representatives
from tutor.com to give students direct access to tutor.com using their WGTC student IDs. The obstacle
encountered with mandatory New Student Orientation was that some students were unable to attend the
scheduled sessions. WGTC addressed this obstacle by offering several small group session orientations that
were hosted by ARC staff.

Goal: Transform Remediation
Performance Metric
WGTC uses the following performance metrics to measure the success of the Transform Remediation goal:
KMS Report #DC251 CCA Progress Metric 2a: Success in Remedial Education and KMS Report #TEC1723
Co-Requisite Remediation. The co-requisite remediation model was initially implemented in AY2016. WGTC
used KMS Report #DC251 to look at college-level pass rates of remedial students prior to the implementation of
the co-requisite model. To measure the success of the co-requisite model, WGTC compared college-level pass
rates of remedial students who enrolled before implementation of the co-requisite model (Fall 2009 – Fall 2013
cohorts) to those remedial students who enrolled after implementation of the co-requisite model (AY2016 –
AY2018). As Table 1 illustrates, the college-level pass rate was higher for students participating in co-requisite
remediation. During AY2017, WGTC made some changes to the co-requisite model and implemented an
embedded format that included a tutoring lab component, but unfavorable end-of-course evaluations as well as
decreasing college-level pass rates (as shown in Table 1 below) compelled the College to transform to a more
traditional co-requisite model for AY2018. As Table 1 illustrates, the College experienced its highest collegelevel pass rate in AY2018, supporting the decision to implement the more traditional co-requisite model.
Table 1: Remedial Students - College-level Pass Rate

Fall 2009 cohort

Math Only
College-level
Student Count
Pass Rate
113
2.7%

English Only
College-level
Student Count
Pass Rate
106
29.2%

Fall 2010 cohort

124

43.5%

111

39.6%

Fall 2011 cohort

108

44.4%

91

29.7%

Fall 2012 cohort

97

40.2%

66

40.9%

Fall 2013 cohort

77

26.0%

44

27.3%

AY2016

195

51.8%

87

50.6%

AY2017

374

47.6%

151

49.0%

AY2018
302
55.3%
122
52.5%
Sources: KMS Report #DC251 (RY2014 – RY2018) & KMS Report #TEC1723 (RY2016 – RY2018)
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Strategies/Interventions
After a failed attempt at implementing an embedded remedial course format in AY2017, WGTC’s main strategy
for transforming remediation during AY2018 was re-introducing the more traditional co-requisite learning support
model. The co-requisite model implemented in AY2018 included pairing a 3-credit hour gateway course with the
associated 1-credit hour remedial course. The model also included building schedules that would allow students
to take remedial courses directly before or after the associated gateway course, with the same instructor for
both courses. Additionally, these instructors were encouraged to assign both complementary and supplemental
remedial coursework.
One other strategy for transforming remediation included implementing placement test (Accuplacer) preparation
sessions. These regularly-scheduled test prep sessions are hosted on all campuses. The sessions may be used
as initial test prep or as remediation directly following initially failed placement tests. Among students who have
participated in test prep sessions for remediation purposes, retest success rates have been very positive (see
Table 2 below).
Table 2: AY2018 Placement Test Remediation Sessions - Retest Rates
Arithmetic

Algebra

Reading/English

Student
Count

Retest
Pass Rate

Student
Count

Retest
Pass Rate

Student
Count

Retest
Pass Rate

70

63%

53

55%

43

58%

Source: WGTC Internal Report
Resources
Resources needed to accomplish transforming remediation were faculty who could teach paired courses,
Advising and Retention Center (ARC) staff who had to advise students on the new co-requisite model and on
how to register for the courses, and academic deans who worked on scheduling changes so that courses could
be paired back-to-back with the same instructor.
Obstacles
Obstacles to the success of transforming remediation included the difficulty of getting students to register for the
same instructor for both the remedial and gateway courses. To address this obstacle, students are now required
to take paired remedial/gateway courses and no longer have the option of taking a different instructor (unless
explicitly approved by the academic dean in rare circumstances). An additional obstacle was that some students
felt like remedial coursework was hindering their overall success. Many students explained that they desired
more direct assistance with their gateway coursework rather than feeling overwhelmed with supplemental
assignments. The academic dean addressed this obstacle by encouraging instructors to assign remedial
coursework to accommodate student need.

III. Student Success Implementation Team
Name

Title

Nicole West

Student Navigator – Point of Contact

Angela Hobby

Vice President for Enrollment Management

Lisa Tomberlin

Vice President for Institutional Research

DeAnnia Clements

Associate Vice President for Academic Affairs

Tom Feagle

Dean of Academic Success

Michael Williams

Dean of Academic Affairs

Marsha Dukes

Director for the Center of Excellence

Dr. Jammie Wilbanks

Associate Vice President for Academic Success

Kelley Wetherington

Campus Life Coordinator
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The Student Success Implementation team collects data from a number of sources, including TCSG’s Office of
Information Technology & Data Resources Knowledge Management System (KMS), internal departmental
reports, internal surveys, and WGTC’s EAB student success management system, Navigate. Administrative
meetings are held where data reports are distributed and analyzed and where methodologies are discussed for
making improvements. These results are then shared with the college community through departmental and
faculty/staff meetings.

IV. Conclusion
Since Governor Nathan Deal’s launch of the Complete College Georgia initiative in 2011, Wiregrass Georgia
Technical College has met and exceeded its goal of increasing the number of Complete College America
graduates by 2.6% annually. While WGTC has exceeded its CCG goals each year, the College continues to
implement new, improved strategies to produce even more graduates. Many of the strategies implemented
during AY2018 have contributed to WGTC’s continued success while some strategies have proven less
effective.
Among the most successful strategies implemented in AY2018 were the redesigned New Teacher Orientation
Program, the ARC’s revision of advisement sheets, the implementation of the Academic Recovery Program, and
the implementation of placement test preparation/remediation sessions. The New Teacher Orientation Program
went from being a four-part process, over four different campuses, to a single-session onboarding where new
instructors are assigned a mentor for their first year. After onboarding, the New Teacher Orientation Program
consists of two pathways, one for those experienced in teaching and one for those without any teaching
experience. This new tailored design has received positive reviews from the majority of new instructors who
have participated in it. The revision of the ARC’s advisement sheets was successful because students now have
a one-page, easily decipherable guide beginning at day one and ending at graduation. The ARC’s other
successful strategy was the implementation of the Academic Recovery Program. The ARC’s Academic
Recovery Program discontinued the old academic dismissal plan where students were assigned a generic task
list to complete independently and introduced a new program where students play an active role in identifying
their areas for improvement and in developing a plan for success. The Academic Recovery Program also pairs
students returning from academic dismissal with an advisor who will support them and guide them toward
success. The last of the successful strategies was the implementation of the placement test
preparation/remediation sessions. These regularly-scheduled sessions hosted on all campuses contributed to
very positive retest success rates. Retest rates for arithmetic, algebra, and reading/English were 63%, 55%, and
58% respectively.
Among the least successful strategies were those involving the tutoring lab as well as the manner with which the
College reintroduced the more traditional co-requisite learning support model. Promotion of the tutoring lab was
considered unsuccessful because the tutoring lab encountered an obstacle with tutor.com accounts being linked
to their Blackboard accounts so many students were unable to set up their tutor.com accounts. The
reintroduction of the more traditional co-requisite learning support model was considered unsuccessful because
many students did not register for the same instructor for both their remedial and gateway courses. Also,
students found supplemental remedial coursework ineffective and often a hindrance to their success in their
gateway courses.
In an effort to increase student completion, the College is making adjustments concerning the unsuccessful
strategies listed above. To address the issues with the tutoring lab and tutor.com accounts, tutoring staff worked
with representatives from tutor.com to give students direct access to their tutor.com accounts by using their
WGTC student IDs. Tutoring staff will continue to heavily promote the tutoring lab and its services and will seek
instructors who can volunteer to tutor students in the tutoring lab. To address the issues with the co-requisite
learning support model, students are now required to take paired remedial/gateway courses and no longer have
the option of taking a different instructor for each. To address the issue with ineffective supplemental remedial
coursework, the academic dean has requested that instructors tailor assignments to accommodate student
need.
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V. Next Steps
Degree Production
 Continued implementation of the New Teacher Orientation Program where new instructors participate in
initial onboarding and are assigned a mentor for their first year. New instructors then participate in four
mentor working sessions that, depending on their teaching experience upon being hired, may include
additional training on instructional techniques and student engagement strategies.


Continued implementation of mandatory New Student Orientation, including promotion of services
available to students by setting up table displays outside of the auditorium where New Student
Orientation is held. In addition, for returning students or students unable to attend the scheduled, large
New Student Orientation sessions, the ARC will host small-group orientation sessions.



Continued implementation of interventions through the ARC. The ARC will continue to provide students
with one-page, easily decipherable advisements sheets that serve as a map beginning at Day One and
ending at graduation. The ARC will continue to promote and strongly encourage early advisement so
that students get things completed early and with enough time to address any issues discovered that
could hinder registration. Early advisement also assists in discovering scheduling issues early enough
that academic deans are able to ensure adequate class offerings. Lastly, the ARC will continue
implementing the Academic Recovery Program for students returning from academic dismissal.
Through the Academic Recovery Program, students are actively involved in their recovery plans and are
paired with an ARC advisor to assist them in meeting their goals.



Implementation of EAB’s student success management system, “Navigate,” for students. Navigate is
available to students through both a desktop and mobile app. Navigate shows students all the important
things they need to do in an easy-to-view path. Navigate helps students pick a major, build a best-fit
course, schedule, register for classes, find resources on campus, and communicate with their advisor.



Implementation of an internal SkillsUSA campaign to promote WGTC’s local SkillsUSA chapter.
Students will be encouraged to join the WGTC local chapter and to participate in chapter activities as
well as local, state, and national contests that enhance their technical education and further develop soft
skills such as communication, teamwork, leadership, etc.

Resources Needed
 Time commitments from new instructors, mentors, classroom substitutes, the Director for the Center of
Excellence, ARC staff, faculty and staff assisting with New Student Orientation, academic deans,
Campus Life Coordinator, Student Navigator, and SkillsUSA advisors in order to implement all of the
above student success strategies.


State car usage for new instructors and mentors traveling to different campuses for New Teacher
Orientation Program.



Auditorium, classroom, and lab spaces for hosting events listed above.



Financial commitment for EAB’s student success management system, “Navigate.”

Transform Remediation
 Continued implementation of the tutoring lab’s placement test preparation/remediation sessions. These
sessions will be regularly-scheduled on all campuses. Students who participate have the opportunity to
retake the placement test. Students who retest and pass are not required to register for the learning
support course.


Continued implementation of the co-requisite learning support model with adjustments as needed. For
AY2019, WGTC will adjust the co-requisite model by changing from a 1-credit hour (2 contact hours)
0987 remedial course to a 3-credit hour (3 contact hours) 0090 remedial course to give students more
remedial class time. Students will also be required to take paired remedial/gateway courses that will be
taught by the same instructor. In addition, academic deans now encourage co-requisite remedial
instructors to tailor remedial course assignments to meet individual student needs.

Resources Needed
 Time commitments from tutoring lab staff, learning support instructors, and academic deans.



Physical space for placement test prep/remediation sessions and for back-to-back remedial/gateway
courses.
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