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Executive Summary  
 
Complete College Georgia: The Charge  
 
Georgia’s Higher Education Completion Plan is a joint effort between the University System of Georgia and the Technical 
College System of Georgia (TCSG). It is projected that over 60 percent of jobs in Georgia will require some form of a 
college credential by the year 2020. The goal of Complete College Georgia (CCG) is to increase the number of graduates 
in Georgia’s two-year, four-year and research institutions. Moving the bar from today’s forty-two percent to the sixty 
percent goal requires approximately 250,000 additional Georgia graduates. For TCSG, this roughly amounts to 50,000 
total additional graduates—approximately 1100 additional graduates each year through 2020.  
 
TCSG and CCG 
The primary role and focus of the Technical College System of Georgia is workforce development. TCSG plays a pivotal 
role in the creation of a community of educated and skilled citizens. Beginning in March 2012, system leaders from the 
University System of Georgia and the Technical College System of Georgia collaborated to provide information for 
college officials for each of their institutions relative to data collection and analysis, improvement planning, and progress 
reporting in support of each institution developing its specific completion plan. At the February 2013 summit the two 
systems focused on regional collaboration between their institutions with regard to strategies targeting the 2020 goal. 
The improvement plans included in this document represent strategies that were implemented in the past year and 
planned activities for 2014 and the future. These campus improvement plans addressed performance in the following 
elements:  
 

 Success in Remedial Education defined as the annual number of entering first-time undergraduate students 
enrolled in remedial education courses who complete one remedial education course in mathematics, 
English/reading, or both, and complete a college-level course in the same subject,  

 

 Degree Production and Graduation defined as an annual count of certificates or diplomas of less than one 
academic year (of economic value, with industry certification or licensure), at least one academic year but less 
than two academic years, and at least two academic years but less than four academic years in length and 
associate’s degrees/bachelor's degrees awarded.  

 

 Graduation Rate defined as the number and percentage of entering undergraduate students who complete a 
degree or certificate program within 100%, 150%, and 200% of normal program time.  

 
The colleges created an Improvement Plan for FY 2014, in areas of underperformance on the metrics identified. The 
college plans include action strategies and activities that will assist the TCSG colleges meet their intended goals of 
increasing the number of additional graduates, degrees awarded, and ensured success for students in remedial 
education. 
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TCSG Complete College Georgia Improvement Plans 

College Name:  Albany Technical College 

Instructions:   
Create and submit an improvement plan on the one pre-selected progress metric and two pre-selected outcome 
metrics. Each metric will require an analysis of data and a summary of activities that each college will implement to 
improve completion goals. Colleges have the option to select any other metric that may help meet the completion goal 
for additional graduates.  
 
Analysis of data:  
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college. 
 
Summary of Activities:  
 List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 

Context Metrics 

 

☐ 1. Enrollment ☐ 2. Completion Ratio   

Progress Metrics 

☐  1. Enrollment in Remedial 

Education  

☒ 2. Success in Remedial 

Education  

 

☐ 3. Success in Gateway 

College Courses  

 

☐ 4. Credit Accumulation 

 

☐ 5. Retention Rates ☐ 6. Course Completion 

 

Outcome Metrics 
 

☒ 1. Degree Production 

 

☒  2. Graduation Rates ☐ 3. Transfer Out 

 

☐ 4. Credits & Time to 

Degree 
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Metric: Success in Remedial Education 

*Analysis of Success in Remedial Education Data 
 
Reflective of performance identified for report year 2012, the success rate for Albany Technical College (ATC) again 
exceeded the system rate in all areas during report year 2013 (KMS, Report #DC 251).    Additionally, ATC’s remedial 
education performance increased from report year 2012 to report year 2013, as evidenced by Figure 1.1.  Figure 1.1 
represents the 2007 and the 2009 cohorts, respectively as referenced in the Knowledge Management System (KMS) 
Report #DC 251 for Report Years 2012 and 2013.  Subsequent to identifying the objective for this metric, a redesign of 
remedial education that included the implementation of blended instructional model for General Education.  In short, 
effective summer 2013, learning support students were appropriately placed in General Education courses with support 
from the Academic Resource Center.  As a result, Albany Technical College (ATC) realized a decrease in the number of 
students participating in learning support.  However, a review of current data (fall 2012 and spring 2013), indicates that 
the number of successful completers (146) represents 58% of the number of successful completers (250) during 
academic year 2012. 
    

 
Figure 1.1 (KMS DC 251-CCG Report Year 2012 and 2013) 

Although an increase in performance was realized during report year 2013, the performance disparities with regard to 
race, gender and age (Figures 1.2, 1.3 & 1.4) previously addressed continue to serve as rationale for the implementation 
and monitoring of improvement measures.  Success in remedial education for Black, non-Hispanic students (66.7%) fell 
nearly 6 percentage points below the success rate for White, non-Hispanic students (72.4%); although Black students’ 
enrollment (104) in remedial education represented 68% of the total population of 154.   
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Figure 1.2 (KMS DC 251-CCG Report Year 2013) 

 

 
Figure 1.3 (KMS DC 251-CCG Report Year 2013) 

 

 
Figure 1.4 (KMS DC 251-CCG Report Year 2013) 
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With regard to gender, although greater in number, the performance of male students trailed the performance of 
female students in both Math and English remedial courses with successful completion rates of 53.3% and 61.4%, 
respectively.  The performance gap in math only was 3% while the performance gap for English only was nearly 14%. 
 
Students aged 25 and older out-performed the students between the ages of 17 – 19 and the students between the ages 
of 20 – 24 years old.  The successful completion rate for the students aged 25 and older was 78.5% in comparison to 
65.8% for those aged 17 – 19 and in comparison to 50.5% for the 20 – 24 year old students.  During the previous 
reporting cycle, the performance of students aged 17 – 19 was nearly 2 percentage points higher than the performance 
of students aged 25 and older. 
 
As previously indicated, these data further substantiate the need for improvement measures to appropriately address 
the disparities.  As such, ATC remains committed to assessing the effectiveness of the redesigned Learning Support 
model implemented during the 2013 summer semester.  Further, ATC will maintain the Academic Support Center (AAC) 
and intermittently conduct analyses during academic year 2014 to determine its impact on student success.  As an 
Achieving the Dream (ATD) participant, ATC will also ratchet up efforts to mine available historical and current data and 
conduct appropriate statistical tests in an effort to utilize results to inform both administrative and academic decisions.   
 
As presented in the 2013 Improvement Plan, the redesigned Learning Support model was fully implemented during the 
summer semester of 2013. One component of the redesign model included the implementation of piloting fast-track 
mini-sessions within a semester to assist students in transitioning to credit-bearing courses in a shorter amount of time.  
Preliminary outcome data from the pilot encouraged leadership to modify the model during the year in an effort to 
improve the success rate.  Overall, students were not successful with the mini-sessions strategy.  The strategy was 
attempted in both fall 2012 and spring 2013 by offering learning support courses in both B and C terms with the 
objective for students to complete the learning support requirement and then transition to General Education 
equivalent courses in the next term.  The successful completion rates were below 32% for English, Math and Reading.  
For B-term, there were 77 students enrolled in Learning Support with a successful completion rate of 22% in Math, 31% 
in English and 19% in Reading.  The data were also discouraging for C-term with successful completion rates of 20% in 
Math, 20% in English and 31% in Reading for a total of 35 students enrolled.  As a result, the Learning Support model 
was modified to develop and implement a blended instructional approach for students with scores that would 
previously qualify for self-contained Learning Support courses.  The blended approach assigns students to General 
Education courses with supplemental support from professionals assigned to the Academic Achievement Center (AAC). 
The objective of the state-wide Learning Support Redesign is to actively engage students through varied instructional 
methods and student accountability/reflection/self-assessment and to create individualized learning plans using 
diagnostics tools.  This approach targets the specific skills’ needs of students and reduces the time spent in remediation.  
 
Professionals within the AAC will continue to provide assessment and tutoring services for students during the 2014 
academic year.  In addition to administering assessments, professionals will collect and analyze data in both aggregate 
and disaggregate formats to customize service for individual students.  Considering the available performance data, 
appropriate academic and student services support will be developed and implemented for Black, non-Hispanic males 
between the ages of 17 – 19 and 20 – 24.  Data collected will include and is not limited to contact hours between tutors 
and students and the referral rates of General Education faculty members of appropriate students to the AAC as early 
intervention measures.  
 
Participation with Achieving the Dream (ATD) requires the college to continuously review and analyze relevant data.  In 
addition to the statistical reports developed for ATD annual submissions, ATC is also conducting statistical analyses to 
determine retention rates between semesters by programs of study.  Additionally, ATC is embarking upon a review of 
statistical data relative to specific populations including those who register for a term but do not show up for classes and 
for those who withdraw prior to the successful completion of the term.  As quantitative data is analyzed, focus groups 
will be conducted to collect qualitative data from the same populations.  ATC will work closely with the ATD Data Coach 
and other support entities made available as a benefit of ATD participant status.   Bi-weekly ATD core team meetings will 
continue to review the data presented, discuss possible implications, to generate ideas for potential solutions and to 
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develop plans for implementation, deemed appropriate.    
Another intervention that will continue is the effort to intensify support for individuals/cohorts of students who need 
learning support. A STARS (Student Tracking and Retention Services) counselor  will work with these and other new 
students for two terms to help them overcome any specific issues that they may be having and remain engaged to 
complete remediation and progress to program level coursework.  With the right support, each new student should be 
able to eliminate these initial hurdles and set themselves up for successful completion of his/her college education. By 
approaching student success from different angles, these counselors are able to meet a greater number of individual 
needs. The STARS Team members talk to students about their study habits, work schedule, motivation, career goals, and 
much more. They may also refer the student to an outside agency that can better assist in addressing the problem areas.  
 
The STARS program consists of three key objectives: 
 Encouraging the development of academic competence  

 Providing ongoing orientation to campus resources and services  

 Helping to identify early on students who require additional support  
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase by 2% the performance, as determined by the successful completion rate, in General 

Education courses by students participating in the redesigned Learning Support model. 
 

Summary of Activities:                   Person(s) Responsible:       Expected Completion Date:    

Review and analyze historical and current data for 
program improvement. 

Vice President for 
Institutional Effectiveness, 
Research Analyst, and 
academic deans 

ongoing 

Pretests and other diagnostic instruments have been 
developed and will be used by all Learning Support 
instructors and AAC staff to determine student skills 
deficits. 

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult 
education, student affairs, 
institutional effectiveness, 
special assistant to the 
president, director of public 
relations and academic 
deans.  Additionally, the 
Learning Support instructors 
and AAC staff will be 
responsible for determining 
needs.   

August, 2012 

Modify the Strategic Plan to include activities designed 
to meet the needs of under-represented populations.
  

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult 
education, student affairs, 
institutional effectiveness, 
special assistant to the 
president, director of public 
relations, academic deans 
and the Office of Institutional 
Effectiveness 

April 2014 

Consolidate or align plans (e.g. strategic, 
communications, Achieving the Dream, marketing, 
facilities, economic development, Complete College 
Georgia, emergency preparedness, research, succession 
planning). 

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult 
education, student affairs, 
institutional effectiveness, 
special assistant to the 
president, director of public 
relations, academic deans, 
marketing director  

December 2014 

Post-tests will be administered to determine mastery of 
skills. 

Academic deans, Learning 
Support instructors and AAC 
staff will administer and 
record these results.   

ongoing 
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Summary of Activities:                   Person(s) Responsible:       Expected Completion Date:    

Analysis of the AAC’s impact on Learning Support 
student success will continue to be tracked as part of 
the Title III grant. Data will be collected to assess new 
interventions. The STARS program will be evaluated 
each year. The College will systematize data collection. 
A data analyst for the college will be hired in October. 

Learning Support instructors 
will record use and success of 
new interventions. The vice 
president of Student Services 
will monitor STARS.  The 
academic deans and the data 
analyst will assist with this 
effort. 

ongoing 

Continue implementing Achieving the Dream (ATD) 
related strategies.  As a participant, ATC must 
continuously review and analyze data to inform the 
decision-making process. 

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult 
education, student affairs, 
institutional effectiveness, 
special assistant to the 
president, director of public 
relations, ATD core team, 
ATD data team, ATD faculty 
development team, ATC 
Board, and ATC advisory 
boards will continue working 
collaboratively with ATD.  All 
employees of the College 
continue to serve as 
stakeholders. 

ATD is a three-year initiative, 
and we are in our second 
year.   
 
ongoing 

Continue the state-wide Learning Support Redesign for 
fall 2013 and spring 2014 semesters. 

The dean of Academic Affairs 
for General Education, 
Learning Support, and the 
Academic Achievement 
Center, all Learning Support 
instructors, and the AAC staff 
will carry out 
implementation. 

June 2014 
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Metric:  Degree Production 
*Analysis of Degree Production Data 
 
ATC’s degree production report (KMS Report, #DC 246, Report Year 2013) reflects consistent growth in all degree 
production levels between 2006 and 2010: 

 Certificate/Diploma <1 Year  51.5% 
 Certificate/Diploma >1 Year and < 2 Years 49.7% 
 Certificate/Diploma >2 Years And < 4 Years 4.2% 
 Associate Degree 256.3% 

 
The data above represent cohorts during the years 2006 to 2010 (KMS Report, #DC 246, Report Year 2013).  The 
comparison that follows considers Report Year 2013 cohort data for Report Year 2012 (2005 to 2009).  These data 
represent substantial increases for 2 of the 4 areas highlighted.  The 2013 degree production rate (51.5%) for 
certificate/diploma programs requiring less than 1 academic year increased nearly 45 percentage points over report year 
2012 (7.0%).  For programs requiring more than 1 year but less than two for the receipt of a certificate or a diploma, an 
increase of nearly 25 percentage points was realized from report year 2012 (25.5%) to report year 2013 (49.7%).  
Although the degree production performance declined for programs requiring 2 or more years for the receipt of a 
certificate, a diploma or an associate’s degree, the decreased outcomes were not as significant as the realized increases.  
However, considering ATC’s commitment to increasing the graduation rate and the degree production rate, further 
analyses of these statistics were conducted with particular emphasis on performance of the total population by race, 
age, gender and discipline, as graphically displayed in Figures 2.1 (a-d), 2.2 (a-d), 2.3 (a-d) and 2.4 (a-d), respectively.  
  

 
Figure 2.1 (a) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.1 (b) (KMS DC 246-CCG Report Year 2013) 

 
Figure 2.1 (c) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.1 (d) (KMS DC 246-CCG Report Year 2013) 

 
Based on available data, the degree production outcomes for both Black, non-Hispanic students and White students 
were positive percentage in 3 of the 4 areas, while the outcomes for  Hispanic students were negative percentages or 
not applicable.  The data further informed leadership that efforts to broaden career pathways for students by increasing 
the number of articulation agreements and strengthening the existing partnerships with colleges and universities that 
grant bachelor’s degrees and higher might be working well.  Evidence to support this claim is the percentage increases 
of 461.5% and 111.1% for Black and White students, respectively, with regard to the receipt of an associate’s degree. 
   
 

 
Figure 2.2 (a) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.2 (b) (KMS DC 246-CCG, Report Year 2013) 

 
 

  
Figure 2.2 (c) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.2 (d) (KMS DC 246-CCG Report Year 2013) 

 
With regard to gender, the data further yielded that the degree production rate was greater for males than for females.  
For programs requiring less than 1 academic year, the percentage increase for males was 84.1% while the same metric 
was -1.8% for females.  Although ATC has not conducted a research study to determine the rationale for this disparity, it 
is projected that this outcome might be reflective of the literature on non-traditional students with regard to the 
selected program of study.  For example, the truck driving program at ATC is one that requires less than 1 academic year 
for a student to successfully meet standards to receive a certificate.  Historically, the truck driving program is 
predominantly populated with male students.   It is also important to note that females also realized a negative 
percentage increase (-13.3%) in the production rate of programs requiring two years but less than 4 years of study.  Both 
males and females realized substantial increases in the degree production percentage rate for associate degree 
programs.  The rate for female students was 243.5% and the rate for male students was 288.9%.  Further inquiry is 
required to better understand these data in an effort to develop strategies to increase participation and completion 
rates of under-represented groups among respective program areas of study. 
 

  
Figure 2.3 (a) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.3 (b) (KMS DC 246-CCG Report Year 2013) 

 
 

 
Figure 2.3 (c) (KMS DC 246-CCG Report Year 2013) 

 
 

 
Figure 2.3 (d) (KMS DC 246-CCG Report Year 2013) 
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The degree production rate for students aged 25 and older exceeded the rate for younger students aged 16 – 19 and the 
students aged 20 – 24.   Negative percentages were realized for younger students in programs that require 2 but less 
than 4 years of study.   The degree production rate for students aged 20 – 24 was -22.5% and the same rate was -100% 
for students between 17 – 19 years old.  These statistics suggest the need for further investigation with regard to 
retention for younger students at ATC.  

 
Figure 2.4 (a) (KMS DC 246-CCG Report Year 2013) 

 
 

 
Figure 2.4 (b) (KMS DC 246-CCG Report Year 2013) 
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Figure 2.4 (c) (KMS DC 246-CCG Report Year 2013) 

 

 
Figure 2.4 (d) (KMS DC 246-CCG Report Year 2013) 
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The data and the discussion above might suggest that ATC is performing well with regard to degree production.  
Considering that ATC’s performance exceeds the aggregate performance measures for the Technical College of Georgia 
(TCSG) system, it could be determined that ATC is a “good” college.  Committed only to excellence, ATC will continue to 
develop and implement strategies to catapult the college from “good to great” in all aspects of postsecondary 
education.  As such, most of the activities identified in the 2013 Improvement Plan are also included in the 2014 
Improvement Plan with some additions.  ATC will continue activities relative to the following:   

 Achieving the Dream (ATD); 

 Academic Achievement Center (AAC); 

 Science, Technology, Engineering and Math (STEM) programs; 

 High enrollment programs 

 New programs based on industry needs 
 
As an ATD participant, ATC will continue to strategically review data to inform efforts to increase the degree production 
rate.  Congruent with activities identified in the ATD Implementation Plan, ATC will develop a research plan and agenda 
to study and address under-represented populations with regard to degree production.  The research plan will also 
include a review of performance by program areas of study.  Preliminary data that are currently under review include 
the retention rate by program of study from one semester to the next semester.  The data will be further evaluated to 
determine the grade point average (GPA) by program of study and statistical tests will be conducted to determine the 
likelihood of students continuing to the next term and ultimately completing the program of study.  Additionally within 
the research plan/agenda, ATC will continue to monitor the outcomes of the strategy implemented during this cycle to 
provide mini-sessions for technical education programs, where applicable, to provide fast track options for students. 
The functional operation of the Academic Achievement Center will continue with the use of qualified tutors (instructors 
and peers) to work individually with students.  Continued professional development on “early alert” characteristics will 
be provided to faculty members in an effort to assist the instructors with providing the appropriate resources to 
students.  The professional development will highlight strategies to best meet the needs of younger learners and female 
learners considering the disparities between these populations and those of older learners and male learners.  Also, a 
review of demographic data of ATC’s service area will be identified to determine if the Hispanic student population is 
reflective of the Hispanic population in the geographic area.   
 
A recipient of a Predominantly Black Institution (PBI) grant, ATC will continue implementing strategies for the Students 
Achieving Success in Engineering Technology (SASET).  One major activity that will occur during academic year 2014 is 
the redesign of the math course syllabus to include innovative ways of teaching mathematics utilizing a constructivist 
approach and engineering concepts.  The SASET program will continue to recruit high school students with the 
expectation of increasing the participation rate by 20% during academic year 2014.  
  
As reported in the 2013 Activity Report, ATC monitored high enrollment programs and determined the need for 
additional faculty members in multiple programs.  Additional faculty were secured for Law Enforcement Technology, 
Auto Collision Repair Technology, Psychology, Health Information Technology, English, Math, Anatomy and Physiology, 
Biology and Microbiology.  ATC will continue to work on increasing the number of faculty COMP 1000.  In addition to 
monitoring the high enrollment programs, ATC, in response to industry requests, will also continue to implement new 
programs.  The Dietetic Technology Program was approved during the review cycle and ATC is now engaged in securing 
appropriate faculty to launch the program. 
 
Another strategy that ATC remains committed to continuing is block scheduling.  Block scheduling of programs with high 
enrollment provides opportunities for students to complete programs during a timeframe that is conducive to students’ 
schedules. Reflective of the scheduling practice for several years, ATC will continue offering programs during evening 
hours, daytime hours and via distance learning (online).  Currently, 30 programs are available to be completed in an 
online format.  
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In addition to the continued activities, ATC will also implement additional strategies for improvement. Understanding 
that appropriate planning is inextricably linked to successful operations, ATC will engage in activities to consolidate or 
align all of the college plans to ensure strategic emphasis on strategies that will propel the college to realize the vision 
and further substantiate the mission.  While maintaining the historical focus on providing access to higher education for 
traditional and non-traditional learners, ATC is continuously working toward improving the academic and employment 
outcomes of all learners by emphasizing successful completion of a program of study.  The non-exhaustive list of plans 
that will be developed or modified and consolidated or aligned include the ATD Implementation Plan, the Complete 
College Georgia Plan, the Strategic Plan, emergency preparedness, facilities, capital outlay, strategic communications, 
marketing and succession planning. 
 
Further, ATC will actively seek financial resources through public and private grant-funding organizations to develop 
programs and services to increase the overall degree production rate.  In particular, ATC will seek funding to support the 
recruitment, retention, completion and placement of under-represented populations.  For example, ATC is currently 
seeking funding opportunities to provide and embolden academic and student support services for Black males.   A 
review of current data suggest that the Black male population retention and completion rates are lower than the 
retention rate of White males and females and Black females. 
  
Another rather innovative initiative that ATC is leading for the Technical College System of Georgia (TCSG) is the 
development and implementation of a Prior Learning Assessment Policy (PLA).  PLA denotes documentable learning that 
takes place outside of the traditional college environment.  There are many forms of PLA, including standardized tests, 
recognized corporate and military training courses, and portfolio evaluations.  Credit is only awarded for college-level 
learning and not experience.   
 
The population of adult students pursuing college education has increased steadily over the last few years.  These 
students have personal and professional learning experiences that potentially meet or exceed the learning outcomes of 
courses offered within our system.  For these students, PLA is a very important initiative as it provides an opportunity to 
save time and money in obtaining their credential and re-entering the workforce.   
 
Students are not the only beneficiary of PLA.  Colleges have the opportunity to see increases in admission, retention, and 
graduation rates.  Employers benefit from a greater pool of credentialed applicants.  Communities benefit from greater 
contribution to the tax base and diminished reliance on government services.  Recognition of PLA is an opportunity to 
create success stories.   
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Plan:   Degree Production Improvement Plan 
Objective:  To increase the graduate total by 114 or more graduates annually over the baseline of 541 
   

Summary of Activities:              Person(s) Responsible:                  Expected Completion Date:    

Consolidate or align plans (e.g. strategic, 
communications, Achieving the Dream, marketing, 
facilities, economic development, Complete College 
Georgia, emergency preparedness, research, 
succession planning). 

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult education, 
student affairs, institutional 
effectiveness, special assistant 
to the president, director of 
public relations, and academic 
deans 

December 2014 

Secure grant funds to develop programs and services 
to meet the needs of under-represented populations 
(e.g. Black males to increase the percentage of 
certificates, diplomas or associate’s degrees earned). 

Grants Coordinator 
 

ongoing 

Continue offering block scheduling. President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult education, 
student affairs, institutional 
effectiveness, special assistant 
to the president, director of 
public relations and academic 
deans 

ongoing 

Develop and implement a Prior Learning Assessment 
Policy (PLA) for TCSG colleges. 

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult education, 
student affairs, institutional 
effectiveness, special assistant 
to the president, director of 
public relations, academic 
deans and PLA Coordinator 

February 2014 

Continue the functional operation of the Academic 
Achievement Center to provide targeted remediation 
and support to all students, with emphasis on under-
represented groups. 

Academic deans ongoing 

Actively recruit high school students for the SASET 
(Students Achieving Success in Engineering 
Technology) in an effort to realize a 20% increase in 
participation. 

The Vice President of 
Academic Affairs (VPAA) and 
dean over the PBI grant 
faculty  

August 2014 

Continue to monitor high enrollment program needs 
for full time faculty. 

The VPAA will evaluate and 
initiate the hiring process.   
Academic deans will support 
this effort. 

ongoing 
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Summary of Activities:              Person(s) Responsible:                  Expected Completion Date:    

Secure additional faculty for COMP 1000. The VPAA will evaluate and 
initiate the hiring process. 

December 2014 

Implement new programs based on industry needs. The VPAA and the health 
technology dean will oversee 
the process. 

ongoing 

Continue the technical education programs mini-
sessions and monitor the progress.   

The VPAA will monitor the 
progress. 

ongoing 

Continue the Enrollment, Retention and Completion 
Program Review and Technical Assistance Process.  

President, Vice presidents for 
academic affairs, 
administration, economic 
development, adult education, 
student affairs, institutional 
effectiveness, special assistant 
to the president, director of 
public relations and Office of 
Institutional Effectiveness  

ongoing 
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Metric: Graduation Rate 
*Analysis of Graduation Data: 
 
A recurring theme that surfaced in a review of data for remedial education and degree production also emerged with 
the graduation rate metric.  Considering both full and part-time status, the available data (KMS, Report #DC 242) and 
preliminary current data suggest that time to completion for receipt of a certificate/diploma or an associate’s degree is 
longer for Black males, particularly those between the ages of 20 – 24, than for Black females or White males.  Overall, 
27% of Black full-time students (Figure 3.1) completed a certificate/diploma program requiring 1 but less than 2 years of 
study within 100% of the time, as evidenced in Figure 3.1 This same statistic is 31.5% for White students (Figure 3.4)  
Further, for full-time and part-time associate degree programs, the percentage of males completing the program of 
study within 100% of the time (Figure 3.5) was 0% in comparison to 35.7% (full-time) and 50% (part-time) for females 
(Figures 3.6 & 3.7) 
 

 
Figure 3.1 (KMS DC 242-CCG Report Year 2013) 

 

 
Figure 3.2 (KMS DC 242-CCG Report Year 2013) 
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Figure 3.3 (KMS DC 242-CCG Report Year 2013) 

 
 

 
Figure 3.4 (KMS DC 242-CCG Report Year 2013) 
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Figure 3.5 (KMS DC 242-CCG Report Year 2013) 

 
 

 
Figure 3.6 (KMS DC 242-CCG Report Year 2013) 
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Figure 3.7 (KMS DC 242-CCG Report Year 2013) 

 
 

 
Figure 3.8 (KMS DC 242-CCG Report Year 2013) 

 
Figure 3.8 indicates that 66.7% of students aged 20 – 24 completed an associate’s degree within 200% of the time.  The 
data further indicated that of the 310 full-time students pursuing a technical certificate of credit (TCC) credential in the 
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graduated in 150% time; and, 73 (31.7%) graduated in 200% time. Of the 73 (24%) students identifying as White, 23 
(31.5) graduated in 100% time; 24 (32.9%) in 150% time; and, 25 (34.2%) in 200% time.  ATC realized increased 
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Statistic 
Report Year 2012 

2013 Improvement Plan 
Report Year 2013 

2014 Improvement Plan Variance 

Full-time status – TCC <2 
years 

202 310 +108 

Completion – 100% of time 56 (27.7%) 88 (28.4%) +32 (.7%) 

Completion – 150% of time 74 (36.6%) 98 (31.6%) +24 (-5%) 

Completion – 200% of time 76 (37.6%) 101 (32.6) +25 (-5%) 

Black students 134 (66%) 230 (74%) +96 (8%) 

Black students – completion 
100% of time 

 
39 (29.1%) 

 
62 (27.1%) 

 
+23 (-2%) 

Black students – completion 
150% of time 

 
50 (37.3%) 

 
71 (30.9%) 

 
+21 (-7.6%) 

Black students – completion 
200% of time 

 
52 (38.8%) 

 
73 (31.7%) 

 
+21 (-7.1%) 

White students 67 (34%) 73 (24%) +6 (-10%) 

White students - completion 
100% of time 

 
17 (25.4%) 

 
23 (31.5%) 

 
+6 (6.1%) 

White students – completion 
150% of time 

 
24 (35.8%) 

 
24 (32.9%) 

 
0 (-2.9%) 

White students – completion 
200% of time 

 
24 (35.8%) 

 
25 (34.2%) 

 
+1(-1.6%) 

Table 1.1 
 
A comparison of 2012 Report Year and 2013 Report Year suggests that strategies implemented to assist students in 
completing a program of study within the specified timeframe (100% of time) might be effective. As presented in Table 
1.1, while the largest percentage increases (variance) were realized for the overall population (.7) and for White 
students (6.1) in completing a TCC program within 100% of the time, the same measure for Black students yielded a 2% 
decline.  Although an increase was realized overall, the data further support the need to address populations that might 
be considered as marginalized or disenfranchised.  In this instance, specific focus is warranted for Black students. 
 
As such, ATC remains committed to continuing most of the strategies presented in the 2013 Improvement Plan.  As 
referenced in the degree production metric, ATC will continue offering block scheduling as a strategy to increase the 
graduation rate.  ATC will also implement additional measures in an effort to improve opportunities for all students to 
realize success in the appropriate amount of time considering the individual’s circumstance with regard to family, 
employment, academic and fiscal responsibilities, etc.  Activities that will continue in an effort to improve performance 
with this metric include the provision of professional development for faculty and staff; the provision of intrusive 
advisement; program review for enrollment, completion and placement and technical assistance; and related student 
services procedures.   
 
An additional activity that will be implemented include the consolidation or alignment of all college plans (e.g. strategic, 
communications, Achieving the Dream, Complete College Georgia) to support the goal of helping students to complete a 
program of study as evidenced by the receipt of a certificate, a diploma or a degree.  Further ATC will develop and 
implement a Prior Learning Assessment (PLA) policy for TCSG colleges and ATC will pilot and implement appropriate PLA 
strategies.  This activity is innovative as it will afford adult learners the opportunity to receive college credit for learning 
that might have occurred during service time with the Armed Forces or with select employers.  The credit will be 
awarded based on the individual student’s performance on an approved assessment.  ATC will also broaden 
opportunities for students to participate in dual enrollment programs.   ATC will strengthen partnerships in an effort to 
increase the number of adult literacy students and high school students in dual enrollment programs. 
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In an effort to increase the graduation rate and the degree production rate, ATC is also participating with the national 
“Troops to Trucks” Initiative.  The Initiative is designed to assist military members receive Commercial Driver License in 
shorter time and at a reduced cost.  It is currently in the early stages of planning, on the State level.  The Troops to 
Trucks program will allow qualified military service members the option to apply for a Commercial Driver License (CDL) 
without having to take the skills (Road) test. Military service members that satisfy ALL the following criteria are eligible 
to participate in the Troops to Trucks program;  

 Active duty or military service members that have been honorably discharged within 90 days or less. 

 Active duty or military service members that are experienced in operating a commercial motor vehicle (CMV) 
that is of the same class and type, for at least 2 years immediately preceding his/her honorable discharge from 
the military. 
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Plan:  Graduation Improvement Plan 
Objective: To increase graduation rate by 3% annually 
 

Summary of Activities:    Person(s) Responsible 
Expected  
Completion Date:    

Consolidate or align plans (e.g. strategic, 
communications, Achieving the Dream, marketing, 
facilities, economic development, Complete College 
Georgia, emergency preparedness, research, succession 
planning). 

Vice presidents, marketing 
director, deans 

December 2014 

Review and analyze historical and current data for 
program improvement as an ATD participant. 

Vice President for 
Institutional Effectiveness 

ongoing 

Continue offering block scheduling. Senior staff and academic 
deans 

ongoing 

Develop and implement a Prior Learning Assessment 
Policy (PLA) for TCSG colleges. 

PLA Coordinator February 2014 

Pilot and implement PLA strategies for ATC students. PLA Coordinator August 2014 

Conduct “Troops to Trucks” activities. Vice President for Academic 
Affairs 

September 2014 

Broaden dual-enrollment opportunities for adult literacy 
students and for high school students. 

Vice President for Academic 
Affairs 
Vice President for Adult 
Education 

September 2014 

Continue the strategic advisement process for all 
students; particularly those identified using an “early 
alert” system.  

The retention specialist and 
STARS counselors will be 
responsible. 

ongoing 

Secure grant funds to develop programs and services to 
meet the needs of under-represented populations. (e.g. 
Black males to improve time to completion rate) 

President, Vice presidents 
for academic affairs, 
administration, economic 
development, adult 
education, student affairs, 
institutional effectiveness, 
special assistant to the 
president, director of public 
relations, academic deans & 
grants coordinator 

ongoing 

Staff development for all faculty in ARC – access, 
retention, completion will be held. These sessions will 
include development of graduation plans for each 
student. 

The VPAA will plan these 
activities. 

ongoing 

The Enrollment Management Committee will provide 
oversight to individual program goals and 
performance/progress toward meeting goals.  

The Enrollment 
Management Committee 
will oversee. 

ongoing  
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Summary of Activities:    Person(s) Responsible 
Expected  
Completion Date:    

Programs not meeting goals will be required to 
prepare/present/implement corrective action plans. 

The VPAA and academic 
deans will supervise the 
plans.  
Office of Institutional 
Effectiveness 

ongoing 

Use COMPASS diagnostic tool prior to testing and refer 
students to the AAC to work on weak areas prior to 
testing. 

The admissions director and 
staff will collaborate with 
the AAC staff. 

June 2014 

STARS (Student Tracking and Retention Services) 
counselors will work with all new students for two terms 
to help them stay on course and to develop graduation 
plan.  

The VP for Student Services 
and Enrollment 
Management will monitor 
STARS activities and 
progress. 

ongoing 
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Altamaha Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Altamaha Technical College  
 
Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.  
                                                                                            
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 

Degree Production: 
 Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
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Metric:  Degree Production 

Analysis of Degree Production Data: 

In 2011, there were 538 awards issued. In 2006, there were 430 awards issued.  This shows an increase in awards of 108 
from 2006 to 2011. The root cause that explains the increases in awards from 2006 to 2011 is the expansion of the 
Altamaha Technical College service delivery area to include Camden, Glynn, and McIntosh Counties in 2010. In 2010, the 
College opened two additional campuses to serve these areas, which led to an overall increase in enrollment sustained 
into 2011. Additionally, female graduates accounted for the overall increases in the total number of awards. In the 
category of certificate/diploma of at least one year and less than two years, there were 66 female graduates in 2006 and 
102 female graduates in 2011 which yields a 54.5% increase.  In the associate degree, in 2006 there were 6 female 
graduates and in 2011 there were 2 female graduates. This was a 66.7% decrease. In the certificate/diploma category of 
at least 2 but less than 4 years, there were 41 female graduates in 2006 versus 49 female graduates in 2011. This was a 
19.5% increase. The health programs offered at Altamaha Technical College are predominantly female students, which 
results in more certificates or diplomas for females. The healthcare industry is an important employer, particularly in 
Glynn County, which has the largest population in the service delivery area. Of the total increase in 108 awards from 
2006 to 2011, the health disciplines accounted for an increase of 53 awards, or 49.1% of the total. Service expansion into 
Camden, Glynn, and McIntosh Counties can explain the increase in degrees awarded. 
 
 

 
 

2006 2010 2011

Number of Awards

Total # of Awards 430 473 538

Awards less than 1 Yr 235 256 267

At least 1, but less than 2 Yrs. 126 164 188

At least 2, but less than 4 Yrs. 60 49 76

Associate Degree 9 4 7

4
3

0
 

4
7

3
 

5
3

8
 

2
3

5
 

2
5

6
 

2
6

7
 

1
2

6
 

1
6

4
 

1
8

8
 

6
0

 

4
9

 

7
6

 

9
 4
 

7
 

0

100

200

300

400

500

600

N
u

m
b

e
r 

o
f 

A
w

ar
d

s 

Total Number of Awards 
(Report #DC241) 



 

Altamaha Technical College:  40 

 

 
 
  

2006 2011 Change

Health Discipline

Awards less than 1 Yr 79 88 9

At least 1, but less than 2 Yrs. 0 35 35

At least 2, but less than 4 Yrs. 33 42 9

Associate Degree 0 0 0

Total # of Awards 112 165 53
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Plan:  Degree Production Improvement Plan 
Objective:  To increase the graduate total by 87 graduates. 
 

Summary of Activities: 
Person(s) Responsible: Expected Completion Date: 

Activity 1: 
Submit New Program Request for Engineering 
Technology Associate of Applied Science. Begin to 
purchase needed equipment and hire faculty as grants 
funds are made available. 
 
Continue discussions with medical industry to seek 
support of programs identified.  Include Physical 
Therapy Assistant (PTA) and Occupational Therapy 
Assistant (OTA) in design of new Golden Isles Campus. 
Submit New Program Request for PTA and OTA. 

Vice President for Academic 
Affairs 
Deans for Academic Affairs 
Faculty 

Every Semester (AY 2014) 

Activity 2: 
Continue discussions with industry leaders for support 
concerning STEM and Health Programs. 

President 
Director of Institutional 
Advancement 

Every Semester (AY 2014) 

Activity 3: 
Submit NPR for Engineering Technology AAS degree. 
Submit substantive change request to SACSCOC for the 
Culinary Arts AAS degree and the Engineering 
Technology AAS degree. 

Vice President for Academic 
Affairs 
Director for Institutional 
Effectiveness 

Fall Semester (AY 2014) 

Activity 4: 

Continue discussions with industry leaders to obtain 
funding for the Engineering Technology AAS degree. 
 
 

President 
Director of Institutional 
Advancement 
Vice President for Academic 
Affairs 

Every Semester (AY 2014) 

Activity 5: 

Work with Marketing department to develop 
recruitment materials to promote the Technical Studies 
T.C.C.’s and highlight articulation agreements with Board 
of Regent (BOR) schools.  

Director of Institutional 
Advancement 

Every Semester (AY 2014) 

Activity 6: 

Design Golden Isles Campus, bid out construction, and 
break ground for new facility.  Work with sister state 
agency in Camden County to renovate existing facility. 

President 
Vice President for 
Administrative Services 
Maintenance Director  
 

Every Semester (AY 2014) 

Activity 7: 
Increase the capabilities of Degree Works to audit student’s 
results and expand access to the students by allowing them to 
conduct their own audit.   

Registrar  
Deans for Academic Affairs 
Faculty 
 

Spring Semester (AY 2014) 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data (CCG 2014): 
 
In fall 2008 the data shows that the College graduation rate declined by 7% compared to fall 2007 (DC241).  The root 
cause can be contributed to a decline in the number of students beginning cohorts for fall in 2008 with 108 students; 
compared to 122 students in fall 2007.  The data shows that the College had 38.2% graduation of females and 33.3% 
males at 100% of the time.  Overall, the College graduated a higher percentage of males (44.4%) over females (41.2%) in 
200% of the time.  7.7% of the part-time male students graduated within 100% time; compared to 25% of the females.  
Fall 2008, 62% of the students beginning cohorts were females and only 38% males.  Sixty percent of the students 
received Pell, with only 29% of the Pell recipients graduating.  Students dropping out after Pell checks were received 
may have been the reason for the decline in Pell recipients graduating.  In analyzing the student population 73% of the 
students beginning cohorts were white, 21% were black, and 6% were from other nationalities.  Based on the data, 11 
out of 23 black students graduated within 200% of the time, yielding a 48% graduation rate; 25 out of 79 white students 
graduated within 200% of the time, yielding a 32% graduation rate; and three out seven students graduated from other 
nationalities within 200% of the time, yielding a 43% graduation rate.  
 
In reviewing the data by age groups, 12 of the 24 students beginning cohorts between the ages 17 to 19 years old graduated within 

200% of the time, yielding a 50% graduation rate; six of the 16 students beginning cohorts from ages 25 and over graduated within 

200% of the time, yielding a 37.5% graduation rate. Four of the 12 students beginning cohorts from ages 20-24 years old graduated 

in 200% of the time, yielding a 33.3% graduation rate.  
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Plan:   Graduation Improvement Plan 
Objective:  To increase graduation rate by 4% 

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Activity 1: 
The Deans will work closely with the newly appointed 
Director of General Education to coordinate General 
Education courses on a scheduled rotation that is more 
compatible with the offering of the occupational courses.   
Continue utilizing adjunct faculty to offer more courses in 
high demand program areas to promote full-time 
enrollment.   

 
Deans 
Director of General Education 

 
Every Semester (AY 2014) 

Activity 2: 
The College will continue to expand online courses being 
offered including General Education courses. 

 
Distance Education 
Director/Acting Director of 
Institutional Effectiveness 
Program Advisors 

 
Every Semester (AY 2014) 

Activity 3: 

Advisors will stress the completion of TCCs within a 
student’s program area.   
Advisors will utilize more effective advising tools and 
techniques to promote the completion of TCCs as 
students are working toward the completion of their 
program diploma.   

 
Program Advisors 
Program Coordinators 
Deans for Academic Affairs 
 

 
Every Semester (AY 2014) 

Activity 4: 

The College’s implementation of block scheduling will 
allow advisors to utilize more effective advising tools 
and techniques to promote the completion of general 
education courses while students are working toward 
the completion of their TCCs, diploma, and Associates 
degree prior to the last semester.     

Academic Advisors Every Semester (AY 2014) 

Activity 5: 
Continue utilizing the Early Intervention process to identify 
students who are experiencing academic difficulties and 
attendance issues.   

Faculty 
Counseling and Special Services 
Director 

Every Semester (AY 2014) 

Activity 6: 
Increase the capabilities of Degree Works to audit student’s 
results and expand access to the students by allowing them 
to conduct their own audit.   

Registrar 
Faculty 
Deans for Academic Affairs 

Spring Semester (AY 2014) 

Activity 7: 

The Colleges Retention Committee will continue to 
track and identify courses with successful completion 
and high failure/withdrawal rates.  ATC’s Distance 
Education Director is working with GVTC to develop an 
early alert process through ANGEL to identify at risk 
students by tracking attendance and grades. The 
College will give students the ability to conduct degree 
audits through Degree Works. 

institutional Effectiveness Office 
Vice President for Academic 
Affairs 
Deans for Academic Affairs 
Faculty 

Every Semester (AY 2014) 
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Metric:  Success in Remedial Education 

Analysis of Success in Remedial Education Data 

Based on original objective to increase the number of remedial students by 70%, the College realized the goal was too 
ambitious.   Therefore after reviewing the data the objective was changed to a more realistic 60% goal.   
 
According to data provided by the TCSG Data Center, 12 first-time-entry students registered for a remedial course for 
fall quarter, 2009. Of the 12 students, four were black, non-Hispanic and eight were white, non-Hispanic.  Ten of the 12 
students were male; two were female.  Five of the 12 students entered the College that term directly from high school 
and were in the 17-19 years age range.  Two students were between 20 and 25 years old, and five students were over 
25.  Eight of the 12 students received PELL at entry.  Of these 12 students, seven successfully completed the remedial 
math course. The numbers indicate that enrollment and success in remedial education is increasing, but a lot of the 
success could be due to the large influx in raw numbers. The College increased our total remedial enrollment by half and 
only half the students succeeded. With numbers this small, inferences about the overall quality of the program are 
difficult to make. The first goal should be better promotion of a cutting edge remedial curriculum and a more focused 
effort to remove the stigma students experience when enrolled in remedial courses. If a raw increase in numbers 
generates an increase in success, the college should continue to grow its remedial program as much as possible.    
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 60%       

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity 1: 
Learning support for Mathematics will return to a two day 
system and modules will be introduced instead of chapter.   
Instructors will use the flipped classroom method with more 
emphasis on instructional supplements including multimodal 
resources which include video and audio files that can be 
repeated at the student’s request.  

 
Chair, General Education 
Math Faculty 

 
Fall Semester (AY 2014) 

Activity 2: 
Continue utilizing the Early Intervention process to identify 
students who are experiencing academic difficulties and 
attendance issues.   

Faculty 
Counseling and Special Services 
Director 

Every Semester (AY 2014) 

Activity 3: 

Continue utilizing Smarthinking, the online tutoring 
service and expand face-to-face tutoring services to the 
Camden Campus.  The College will implement an 
evaluation system for the face-to-face tutoring services 
offered. 

Library Director 
Chair, General Education 
Director of Distance 
Education/Acting Director of 
Institutional Effectiveness 
Faculty 

Every Semester (AY 2014) 

Activity 4: 
Continue promoting the use of Smarthinking, online tutoring 
service for students. 

Distance Education 
Director/Acting Director of 
Institutional Effectiveness 
Faculty 

Every Semester (AY 2014) 

Activity 5: 
Move toward a more unified Math 0090 course in an attempt 
to make learning support easier to assess and modify. 

 
Vice President of Academic 
Affairs  
Chair, General Education 
Math Faculty 

 
Fall Semester (AY 2014) 

Activity 6: 
The College will continue to use the wrap-around concept 
with MATH AY 2014.  The College will also expand the wrap-
around concept to include English courses fall semester and 
Reading courses spring semester. 

 
Vice President of Academic 
Affairs 
Chair, General Education 
General Education Faculty 

 
Fall Semester (AY 2014) 

Activity 7: 
Expand the learning support services to include English 0090 
and Reading 0090. 

 
Dean for Academic Affairs 
General Education Faculty 

 
Fall and Spring Semester (AY 
2014) 
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2014 Complete College Georgia Improvement Plans 

College Name:   Augusta Technical College  
 
Instructions:  The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should 
build upon the college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in 
the Activity Report. Particular attention should be given to gaps in performance or other factors that impact each of the 
three metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data:  To get a meaningful understanding of college’s performance on the metrics, review disaggregated 
data by various characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic 
questions such as, what do these data tell you and what factors are likely to have contributed to these results for each 
metric. This analysis should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities: List specific activities the college will engage in to improve performance on the metrics. Outline 
activities that are relevant to the issues addressed in the analysis of data section. Individuals responsible for 
implementing, and monitoring the improvement activity should also be identified.  A timeline of completion of the 
activities is required. 
 
Metrics: 

Degree Production: Annual number of certificates or diplomas of less than 1 academic year (of economic value, with 

industry certification or licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years 

but less than 4 academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by 

institution type (two-year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, 

Pell status (at any time), remedial status (at any time), and discipline.   

Graduation Rates: Number and percentage of entering undergraduate students who graduate from a degree or 
certificate program within 100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, 
institution type (two-year; four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age 
group, Pell status (at time of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: Annual number of entering first-time undergraduate students enrolled in remedial 

education courses who complete 1 remedial education courses in math, English/reading, or both and complete a 

college-level course in the same subject; by institution type (two-year; four-year research, very high activity; all other 

four-year), by race/ethnicity, gender, age groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Data Analysis Methodology: 
 
The College used the following data reports to analyze performance and to establish benchmarks 

 KMS Report #109 Awards Conferred by Program 

 KMS Report # LB 190 Unduplicated Awards by Program 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2012 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2013 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2014 

 Spring 2013 term and Summer 2013 term reports on student activity and demographic in Accutrack 

 Data analysis from new student orientation sessions 

 Data queries from local Banner database on student grades from ATD development SQL script 

 
Analysis of Degree Production Data 
Data analyses were conducted for students in select cohort groups who enrolled under the metric parameters.  The 

purpose of the analyses was to review the cohorts to determine how many undergraduate degrees and certificates were 

awarded annually and to measure that change over time. Four specific areas analyzed were: 1.) the number of 

certificates or diplomas of less than 1 academic year (of economic value, with industry certification or licensure); 2.) the 

number of certificates or diplomas of at least 1 academic year but less than 2 years; 3.) the number of certificates or 

diplomas of at least 2 but less than 4 years; and 4.) the number of associate degrees.  Since students at the College are 

primarily either Black or White, and students in all other race categories were usually less than 10, only Black and White 

students were considered in the final analyses.  The data were disaggregated by race, gender, age, Pell status, remedial 

course status, and enrollment discipline. 

Additionally, the cohort years were compared individually with all years available from the cohort data sets.  Complete 

data were not available for 2008; therefore, this year was not used in data analyses.  The following are major findings of 

the CCG dataset, related findings from current KMS data reports, and findings from data analysis of last year’s CCG 

activities. 

The 2013 objective to increase the graduate total by 20 graduates was not met.  Actual results show a decrease of 

450(+/- 20) due to fiscal year (FY 2011) and academic year (AY 2012) structure.  During 2012 academic year, the total 

unduplicated degree production for the college was 993, down 25% or 429 awards, from the 2011 academic year 

unduplicated degree production total of 1422.  Diploma production had the greatest decrease from 2011 to 2012, down 

32%, or less 208 diplomas from the baseline year (2011); Technical Certificate of Credit (TCC) production decreased 23% 

or less 145 certificates from the baseline year and; Associate Degree production decreased 12% or 35 degrees from the 

baseline year.  (Note: The analyses of degree production disaggregated by awards were reported as duplicated counts.) 
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Awards Conferred by Award Type 

 2012 2011 % change 

Technical Certificate of Credit 491 636 -23% 

Diploma 436 644 -32% 

Associate Degree 262 297 -12% 

Total 1189 1577 -25% 

Source: TCSG Data Center; Report #DC109- Awards Conferred by Program; To date as of July 8, 2013  

(students can receive more than one award) 

 
Further analysis on the disaggregated 2011 fiscal year and 2012 academic years show information technology programs 
and business/personal services programs had the highest Associate Degree production for FY2012 and AY 2012, while 
business/personal service programs and allied health/sciences programs had the highest diploma production.  A 
significant decrease of 68% in TCC production was noted for allied health/sciences programs (FY2011 = 309; AY 2012 = 
98).  This decrease is contributed in part due to the discontinued offering of the Health Care Assistant TCC. However, 
business/personal services and industrial technology programs had the highest TCC production for FY 2011 and AY 2012. 
 
AY 2012 Degree Production by Award Type and Program 

 
Associate 
Degree Diploma 

Technical Certificate 
of Credit (TCC) 

Business/Personal Services 92 185 164 

Allied Health and Sciences 76 110 98 

Industrial Technology 10 100 142 

Information Technology 84 14 87 

Source: TCSG Data Center; Report #LB 190 – Unduplicated Awards by Program; To date as of July 8, 2013  

(students can receive more than one award) 

 
Limited data from the local Banner database was available for degree production disaggregated by demographics for 
analysis on gaps between student groups in degree production.  In the 2012 calendar year (January – December), 1801 
awards were given.  The analysis shows significantly more females (66%) received a degree, diploma, or TCC than males 
(34%.)  Additionally, the majority (76%) of graduates were 25 years of age or older.    Data disaggregated by 
race/ethnicity was unavailable. 
 
While this analysis of results shows the projected goal of increasing graduates by 20 as unmet for AY2012, CCG 
cumulative totals demonstrate successful progress toward the 2020 goal of 3950 total additional degrees produced. 
(60% CCA Goal Spreadsheet) The CCG projected total for additional degree production for years 2009-2012 is 4079.  To 
date, a total of 4178 degrees has been produced for years 2009-2011 within the CCG cohorts [1424(FY2009), 1401, 
(FY2010), and 1353 (FY2011)] which is 2.4% (99 awards) greater than the projected cumulative total. (Note: The FY 2012 
data was not available during the time of analysis for this total.)  
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Degree Production by Award Level (FY 2009 – FY 2011) 

Fiscal 

Year 

Certificate/Diploma 

less than one year 

Certificate/Diploma 

one year less than 

two years 

Certificate/Diploma 

two years less than 

four years 

Associate 

Degree 

Fiscal 

Year 

Total 

FY 2009  290 707 122 305 1424 

FY 2010 319 689 121 272 1401 

FY 2011 321 607 135 290 1353 

Source: KMS Report #DC241 – CCG All Metrics Summaries for AY 2012, AY 2013, and AY 2014 

In reviewing other disaggregated data, the CCG data reports show that the majority of students receiving an award are 
age 25 and over.  Fewer than five (5) associate degrees have been awarded to younger students (age 17-19).  
Approximately one-third of all awards are received by students age 20-24.  Other findings show that greater than 85% of 
all awards are Technical Certificates of Credits (TCCs) or diplomas. The majority of (TCCs) produced are awarded to male 
students, while the majority of diplomas produced are awarded to females.   
 

Degree Production by Age and Award Level (FY 2009) 

AGE 
Certificate/Diploma 
less than one year 

Certificate/Diploma 
one year less than 

two years 

Certificate/Diploma 
two years less than 

four years 
Associate 

Degree 

Fiscal 
Year 
Total 

25 and 

over 169 455 82 207 913 

20-24 84 211 37 98 430 

17-19 37 41 3 0 81 

Source: KMS Report #DC241 – CCG All Metrics Summaries for AY 2012, AY 2013, and AY 2014 

Degree Production by Age and Award Level (FY 2010) 

AGE 
Certificate/Diploma 
less than one year 

Certificate/Diploma 
one year less than 

two years 

Certificate/Diploma 
two years less than 

four years 
Associate 

Degree 
Fiscal Year 

Total 

25 and over 187 458 75 175 895 

20-24 95 196 43 95 429 

17-19 37 35 3 2 77 

Source: KMS Report #DC241 – CCG All Metrics Summaries for AY 2012, AY 2013, and AY 2014 

Degree Production by Age and Award Level (FY 2011) 

AGE 
Certificate/Diploma 
less than one year 

Certificate/Diploma 
one year less than 

two years 

Certificate/Diploma 
two years less than 

four years 
Associate 

Degree 
Fiscal Year 

Total 

25 and over 199 403 84 187 873 

20-24 88 177 48 101 414 

17-19 34 27 3 2 66 

Source: KMS Report #DC241 – CCG All Metrics Summaries for AY 2012, AY 2013, and AY 2014 
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Two (2) of the 2013 CCG activities, enhance advisement and mandatory orientations, are still being piloted to scale.  
Analysis of these activities demonstrates a need to significantly increase the percent of target populations reached by 
activity.  Summaries of each activity are provided below. 
 

Enhance Advisement Data Analysis 
Accutrack software was fully installed in March 2012, and will also allow for accurate data analysis and correlation of 
student groups in developmental classes, COMPASS score achievement, and track students that received academic 
program advisement or academic assistance through the Center for Learning and Academic Achievement.  With data 
from Accutrack, the college can more accurately measure the impact of the advisement activity.  Currently, the college is 
integrating data into Accutrack and troubleshooting the software.  Full data reports are slated to be available starting 
Fall 2013. 
 
Orientation Data Analysis 
The mandatory face-to-face orientation was piloted in Spring 2013.  254 students participated in spring 2013 
orientation.  Based on enrollment for the spring 2013, 715 students were identified as a beginning or transfer student.  
Therefore, the orientation activity reached 22.9% of the target population of students. During summer 2013 semester, 
164 students participated in orientation. Enrollment for summer 2013 shows 409 beginning or transfer students, thus 
the summer orientation activity reached 40% of the target population of students.  Additional data analysis from this 
activity shows that the majority of students in attendance were female, 25 years old or older, and African American.    
Students were asked to rate the orientation experience and level of understanding of the information reviewed at 
orientation.  The scale for the rating instrument ranged from 1 (=strongly disagree) to 5 (=strongly agree) All students 
participating gave on average a rating of 4 (=agree) in all areas.  This rating confirmed the orientation experience as 
being beneficial.   However, other modes of delivery are being developed to ensure that all beginning or transfer 
students take part in the orientation experience. 
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Plan:   Degree Production Improvement Plan 
Objective:  To increase the graduate total by 60 graduates. 
         
Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Activity 1: Formalize a cross enrollment process for students 
who are not accepted or who are not eligible for their first 
program choices. 
Steps to follow for achievement 

 Increase use of  KMS data report #LB190 to identify 
applicants that do not enroll 

 Since most health programs are the first choice, new 
program requests will be submitted focusing on health 
to provide alternate options for those not selected to 
progress in competitive programs.  

 Explore cross training division support staff to advise 
applicants not accepted into initial program of choice. 

 Continue COMPASS retesting, and improve data 
collection efforts to show changes in initial program 
placement and applicant acceptance type.  

VP Student Affairs 
VP Academic Affairs 
Dean of Allied Health and 
Nursing 
Vice President for IE 
&Research 
Institutional Research 
Analyst 

Fall 2014 

Activity 2: Capacity Building Initiative (CAP 2013) – further 
examination of program with low enrollment  

 Determine true capacity for each program offering by 
division and campus 

 Monitor and revise program admittance cycle as needed 
to maintain maximum capacity 

 Identify barriers that prevent maximum capacity 

 Research and establish new program offerings, including 
embedded and stand-alone TCC’s that provide exit 
points leading directly to employment 

Vice President of Academic 
Affairs 
Academic Deans 
Campus Deans 

Fall 2014 

Activity 3: Orientation Sessions 

 Revise the on-line orientation program 

 Finalize the new student orientation guide for 
distribution 

 Review AY2013 Orientation evaluations and modify as 
needed 

VP Student Affairs Spring 2014 (ongoing) 

Activity 4: Expand and Enhance Advisement Services 

 Identify IT personnel to serve as a dedicated technician 
to support AccuTrack software functionality. 

 Plan staff development activities to help maximize use of 
AccuTrack. 

 Contact students who have not returned to college prior 
to earning a credential and design a system to encourage 
them to return to complete that credential 

VP Student Affairs 
Registrar/Student Records 
Office 
Admissions 
Computing Services 

Spring 2014 
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Activity 5: Increase distance learning course offerings to help 
facilitate program completion 

 Increase distance education personnel to design courses. 

 Upon approval from SACS, implement the QEP plan – 
“Improve student retention and success rates in distance 
education through course design enhancements focusing 
on required orientations and the use of innovative 
resources and advanced multimedia. 

VP Academic Affairs 
Academic Affairs 
Leadership Team 
Program Advisors  

Spring 2014 

Activity 9: Continue Data Collection and Analyses to Support 
the Complete College Georgia and Achieving the Dream 
Initiatives 

 Connect SAS with the Oracle tables in the BANNER 
database for additional research capacity 

 Collect the qualitative and quantitative data for the ATD 
2014 Evaluation Plan 

 Monitor changes in success rates 

 Work with the ATD coaches to identify new data 
collection and evaluation approaches. 

Institutional Research 
Analyst 
ATD Core and Data Team 

Summer 2014 
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Metric:  Graduation Rate 
Data Analysis Methodology: 
 
The College used the following data reports to analyze performance and to establish benchmarks 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2012 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2013 

 KMS Report #DC 241 – CCG All Metrics Summary – College AY 2014 

 Spring 2013 term and Summer 2013 term reports on student activity and demographic in Accutrack 

 Data analysis from new student orientation sessions 

 Data analysis from GED Transition Workshop 

 Data queries from local Banner database on student grades from ATD development SQL script 
 
Analysis of Graduation Rate Data 
Data analyses were conducted for students in select cohort groups who enrolled under the metric parameters.  The 
purpose of the analyses was to review the cohorts to determine the number and percentage of entering undergraduate 
students who graduate from a degree or certificate program within 100%, 150%, and 200% of the expected full-time 
program length.  Since students at the College are primarily either Black or White, and students in all other race 
categories were usually less than 10, only Black and White students were considered in the final analyses. The data were 
disaggregated by degree/certificate type, race, gender, age, Pell status, and remedial course status. Following are major 
findings of the CCG dataset, related findings from current KMS data reports, and findings from data analysis of last year’s 
CCG activities.    
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The CCG dataset shows the following: 
1. Full time students graduate at higher rates than part time students 
2. Graduation rates level off after the 150% time mark, not many additional graduates after the on time graduation 

mark 
3. Overall low associate degree graduation rates compared to TCC and diplomas 
4. In most all award types, females graduate a higher rates than males 

 
Data analyses of activities planned during AY 2013 (Improve the College’s Early Alert Program, Develop and 
Implement an Adult Education Transition Workshop, and Enhance Advisement) to help improve graduation rates 
show a need to significantly increase the percent of target populations reached by each activity.  

 
Analysis of Activity Results: 
Improve the College’s Early Alert Program 
For the 2012 academic year 1530 were listed on academic probation and 367 were listed as on academic suspension.  
The Faculty Early Alert Referrals effort reached 7.9% of the at risk student target population. 

 

  

Total 
Number of 
Early 
Alerts 

Number of 
Learning 
Support 
Early Alerts 

Before 
Midterm 

After 
Midterm 

Passed 
Class 

Did 
not 
Pass 
Class 

Withdrew 
Class 

Enrolled 
Following 
Term 

Fall 2012 51 7 37 14 24 12 15 26 

Spring 
2013 

35 2 34 1 14 17 4 23 

Summer 
2013* 

*64 1 *64 N/A N/A N/A N/A N/A 

 
Enhance Advisement 
The preliminary metrics on advisement for Health and Business/ Computer Information Technology advisors show that 
majority of students so far receive advisement assistance which includes activities such as registration, information on 
program application process, understanding of program requirements, and deadlines/ dates for the programs.  Many 
students are referred specifically to campus services and professionals that offer assistance with finical aid, tutoring 
services, or student support services.   
 
The foundation has been established to grow the reach of these advisors through the use of social media, mixed with 
the traditional communication through email, Facebook, twitter, phone, and face to face meetings.  Marketing materials 
have been developed to help with on campus advertising to students.   In addition, the advisors have worked with the 
satellite campuses to ensure that all Augusta Technical College students are aware of the assistance offered through 
these program advisors. 
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With data from Accutrack, the college can measure the impacts of the student intervention.  Currently, the college is 
integrating data into Accutrack and troubleshooting the software.  Currently, the college is integrating data into 
Accutrack and troubleshooting the software.  Full data reports are slated to be available starting Fall 2013. 
 
Develop and Implement an Adult Education Transition Workshop  
During the 2012 academic year, 64% of all GED test takers at the Augusta Technical College testing center achieved a 
passing score on the examination.  The Adult Education Transitional Coordinator conducted yearlong surveys as part of 
the Moving With Purpose workshops to gather demographic data and information on their plans after receiving their 
GED credential.  Of all respondents, the majority (59.6%) stated they want to enter postsecondary at Augusta Technical 
College.   
 
The College committee reviewing all data last year (2012-2013) concluded that identification of all root causes for poor 
graduation rates of students enrolling with as a GED graduate difficult to obtain.  In reality, important areas creating 
problems may be missed because data is non-existent or overlooked. By developing cohort tracking of GED graduate 
performance on COMPASS placement testing, placement rate in developmental courses, success in developmental 
courses, and success rates in gateway courses, there would be strong evidence to establish the correlation between our 
GED adult education program, the enrollment, and success rate of these students.  In the 2012 academic year, we were 
able to determine that approximately 19% of all applications for admission were from students providing a GED 
credential.  The limitations of the data at this point is to know specifically if the GED was awarded as a result of 
preparation at Augusta Technical College, and subsequently tracking their academic success and retention in the college. 
Literature reviews from last year stated that this area is a potential root cause, especially for colleges with large 
populations of GED students. (From GED to College Degree: Creating Pathways to Postsecondary Success for High School 
Dropouts. 2011. Jobs for the Future: GED to College).   Moreover, research from Technical College System of Georgia: 
Learning Support Student Overview, 2011, shows that GED students take longer in learning support classes than regular 
high school graduate students.   
 
Additional Identification of Graduation Rate Barriers: 
In the qualitative data collection as a part of the Achieving the Dream (ATD) process for the 2013 academic  year, the 
data team conducted faculty focus groups with nine sessions involving approximately 108 faculty and staff members, 
21% of all faculty and staff.  The ATD data team also conducted student focus groups with seven sessions involving 
approximately 63-84 students, and a total of nine faculty/staff facilitators.  Key themes identified from this process are: 
 
Faculty Focus Group Outcomes 

 K-12 background impacts the students’ ability to be successful in college level courses  

 Time management is an issue for the younger students (age 17-19) 

 Younger students need to take a study skills course (age 17-19) 

 Work/life balance has a significant impact of academic success for the part-time student 
 

Students Focus Group Outcomes 

 Lack of knowledge of how to study is a retention barrier 

 The African American student focus groups listed the following as barriers to academic success:  Work/life 

balance, time management, not studying enough/ study habits, and test anxiety  

 The ATD core and data teams analyzed all qualitative and quantitative data collected from this year to develop the top 
priorities for initiatives under ATD.  As a result, one of the key priorities identified was the need to foster students’ 
understanding of what it takes to be successful in college.   
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Plan:  Graduation Improvement Plan 
Objective:  To increase graduation rate by 5.3% 
      

Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

Activity 1: Expand and Enhance Advisement and 
Student Services  

 Continue coordination of counseling and advising 
initiatives 

 Provide faculty professional development 
opportunities on advisement and the utilization of 
Degree Works  

 Hold information sessions with students on how to 
utilize Degree Works 

 Increase qualitative data collection and analysis 
using the AccuTrack and Starfish Retentions 
Solutions Software 

Academic Compliance 
Coordinator & Degree Works 
Team 
Academic Affairs Leadership 
Team 
VP Student Affairs 
Counseling 
Academic Advisors 
Student Success Coordinator 

Spring 2014 

Activity 2: Orientation Sessions 

 Revise the on-line orientation program 

 Finalize the new student orientation guide for 
distribution 

 Review AY2013 Orientation evaluations and modify 
as needed 

 

VP Student Affairs Spring 2014 (ongoing) 

Activity 3: Supplemental Instruction (SI) Initiative 

 Students will attend sessions led by fellow students 
who have already successfully completed the 
course. 

  SI sessions will be designed between instructor 
and SI leader.  

 Students targeted for SI initially will be those with 
lower placement scores, students repeating a 
particular course, students from a developmental 
course sequence, students who have been away 
from college for a long period of time, or any at 
risk student.  

Vice President for Academic 
Affairs 
 
Academic & Campus Deans 
Instructors 

Spring 2014 for population 
described and then expanded 
to all students the following 

years 

Activity 4: Develop an on-campus and web-based 
promotional campaign encouraging students to finish 
what they have started (i.e. Take Two). 

Director of Marketing & 
Public Relations 

Spring 2014 
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Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

Activity 5: Restructure course delivery for a selected 
program using the block method of scheduling 

 Review all successful block scheduling options by 
day by campus 

 Select a target program for night for all primary 
campuses ( center location will not be included) 

 Target selected program for scheduling change, 
course offerings to find block scheduling method 
for nights 

 Compare success rates (Graduation Rate) for day 
students in same class to those in the night class 
(Same term previous year) 

 Modify as needed and then compare one AY term 
to same AY term next year for increases or 
decreases in Graduation Rate data 

VP Academic Affairs 
Deans 
Institutional Research Analyst 

Summer 2014 

Activity 6: Improve the College’s Early Alert Program 

 Purchase the Starfish Retention Solutions Software 

 Provide College-wide training on the software 

 Assess the effectiveness of the Early Alert Program 
based on data analytics. 

VP Student Affairs Spring 2014(ongoing) 

Activity 7: Promote and Assess “Moving with Purpose” 
Workshops  

 Restructure the delivery mode of the workshop 
information 

 Explore the possibility of modifying the BANNER 
tables to collect specific data on GED graduates 

Director and Assistant 
Director of Adult Education 
Institutional Research Analyst 

Fall 2014 
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Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

Activity 8: Continue Learning Support Redesign Efforts 
with modifications/enhancements 

 Implement use of COMPASS test scores of students 
enrolled in the algebra preparation track to 
determine advanced module placement. 

 Restructure content of Mathematics Modules 13-
15 in for better alignment with state standard 
competencies for students transitioning into the 
College Algebra (MATH 1111) course. 

 Offer gateway general education core courses to 
complement mini-semester terms.  

 Offer placement of learning support co-enrolled 
MATH 1111 students into a continuing education 
course (00MA) for Module 15 completion.  

 Provide learning support faculty with term updates 
relating to learning support redesign.  

 Provide training opportunities for new learning 
support faculty  

 Track learning support students’ success in core 
general education  gateway cores following the 
implementation of learning support redesign  

 Evaluate learning support redesign as a component 
of the FY 2014 General Education Division 
Institutional Effectiveness Plan 

 

Dean of General Education 
and Learning Support 
 Learning Support Academic 
Advisor 
 Learning Support 
Department Chair 
Continuing Education Director 
General Education and 
Learning Support Faculty 

AY 2014 (ongoing) 

Activity 9: Continue Data Collection and Analyses to 
Support the Complete College Georgia and Achieving 
the Dream Initiatives 

 Connect SAS with the Oracle tables in the BANNER 
database for additional research capacity 

 Collect the qualitative and quantitative data for the 
ATD 2014 Evaluation Plan 

 Monitor changes in success rates 

 Work with the ATD coaches to identify new data 
collection and evaluation approaches. 

Institutional Research Analyst 
ATD Core and Data Team 

Summer 2014 
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Metric:  Success in Remedial Education 
Data Analysis Methodology: 
 
The college used the following data reports to analyze performance and to establish benchmarks 

 KMS Report # DC 163 Learning Support Classes taken by Graduates 

 KMS Report # DC 241 CCA metrics 

 Spring 2013 term and Summer 2013 term reports on student activity and demographic in Accutrack 

 Data queries from local Banner database on student grades from ATD development SQL script 

 Achieving the Dream 2012-2013 qualitative data analysis 

 

Analysis of Success in Remedial Education Data 
Data analyses were conducted on students in a select cohort group who enrolled under the metric parameters).  The 
purpose of the analyses was to review the cohort for determination of the proportion of undergraduate students who 
enrolled in remedial education, completed remedial education, and went on to complete college-level coursework in the 
same subject within two academic years.  The data were disaggregated by race, gender, age, and Pell status.  Following 
are major findings of the CCG dataset, related findings from current KMS data reports, and findings from data analysis of 
last year’s CCG activities.    
 
As an Achieving the Dream College, all faculty and staff participated in a college-wide data review of analysis on success 
remedial education during the 2012 academic year disaggregated by demographics, subject, and Pell status. Data show a 
drop across math and English remedial subjects from the baseline year of 2011.  On average for all remedial courses, 
there was a 9% drop, from 63% to 54% in 2012.  Data also show no significant differences in the success rates in 
remedial courses between Pell and non-Pell recipient students.   
 
In summary, the data illustrated shows that students who complete remedial courses are not as successful in the 
gateway or college level course(s), in all subjects for all cohort years.  The CCG datasets show lower success rates in 
Mathematics remedial education courses than English remedial education courses.   The learning support redesign 
preliminary data demonstrates the same finding.  Also, it is noted that students enrolled in the diploma level English 
preparation course complete all modules in one semester while many of the students in the Mathematics preparation 
courses (either track) do not.  Thus, the College will implement a revision to improve math progression of the associate 
level track by starting students in Module 7 based on COMPASS placement score achievement. 
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Fall to Fall Comparison of 2011 and 2012 Successful Course Completion of Developmental Courses 

 
Source: ATD development SQL script 

  

2011 AY 2012 AY

All Developmental 63% 54%

Developmental Reading 76% 79%

Developmental Math 57% 44%

Developmental English 72% 55%
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Race 

Data analysis revealed that the most significant gap in success in remedial courses among race/ethnicity groups was in 

Math between black and white students.  Though there was a decline from the baseline 2011 year to 2012 for both 

groups, the rate of success in 2012 was significantly wider between black and white students in 2012 with a 12% 

difference as compared to a 4% difference in 2011. 

 

Fall to Fall Comparison of Race/Ethnicity for Developmental Math Courses for  
2011 and 2012 Academic Years

 
Source: ATD development SQL script 

  

2011 AY 2012 AY

Black Non-Hispanic 55% 41%

White 59% 53%
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Age 

There was a decline from the baseline 2011 year to 2012 for all age groups; however the success gaps among all groups 

evened.  In addition, there was still a lag in success for older students in developmental courses.   

 

Fall to Fall Comparison of Age Groups for All Developmental Level Courses for 2011 and 2012 Academic Years 

 
Source: ATD development SQL script 

 

Gender 

There was a decline from the baseline 2011 year to 2012 for both male and female students.  However, the 10% gap in 

2010 baseline year was narrowed to a 7% gap in 2012.   

Fall to Fall Comparison of Gender for All Developmental Level Courses for 2011 and 2012 Academic Years 

 
Source: ATD development SQL script 

2011 AY 2012 AY

less than 19 69% 55%

20-24 58% 55%

25+ 63% 52%
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2011 AY 2012 AY

Male 57% 49%

Female 67% 56%
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 20. 
      

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date: 

Activity 1: Continue Learning Support Redesign Efforts 
with modifications/enhancements 
 

 Implement use of COMPASS test scores of students 
enrolled in the algebra preparation track to 
determine advanced module placement. 

 Restructure content of Mathematics Modules 13-
15 in for better alignment with state standard 
competencies for students transitioning into the 
College Algebra (MATH 1111) course. 

 Offer gateway general education core courses to 
complement mini-semester terms.  

 Offer placement of learning support co-enrolled 
MATH 1111 students into a continuing education 
course (00MA) for Module 15 completion.  

 Provide learning support faculty with term updates 
relating to learning support redesign.  

 Provide staff development training opportunities 
for new learning support faculty, program advisors, 
and program faculty  

 Track learning support students’ success in core 
general education  gateway cores following the 
implementation of learning support redesign  

 Evaluate learning support redesign as a component 
of the FY 2014 General Education Division 
Institutional Effectiveness Plan 

 

Dean of General Education 
and Learning Support 
Learning Support Academic 
Advisor 
Learning Support Department 
Chair 
Continuing Education 
Director 
General Education and 
Learning Support Faculty 

AY 2014 (ongoing) 

Activity 2: Continue coordination of counseling and 
advising initiatives 

 Increase qualitative data collection and analysis 
using the AccuTrack and Starfish Retentions 
Solutions Software 

 Develop and implement student success 
presentations 

 Enhance utilization and promotion of  the Center 
for Learning and Academic Support Services to  

 Continue planning of College 101 Success Course 

VP IE & Research 
VP Student Affairs 
Counseling 
Academic Advisors 
Student Success Coordinator 

Spring 2014 

Activity 3: Activate the “Student Engagement Team” 
i.e. the ATD Core Team 

 Implement and monitor progress of the ATD 2014 
interventions 

 

VP IE & Research 
VP Student Affairs 
ATD Core Team 
ATD Intervention Team 
Members 

Fall 2013 (ongoing) 
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Athens Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Athens Technical College 
 
Instructions: The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should 
build upon the college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in 
the Activity Report. Particular attention should be given to gaps in performance or other factors that impact each of the 
three metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week. Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening. As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data:  To get a meaningful understanding of college’s performance on the metrics, review disaggregated 
data by various characteristics (program, campus, time of offering, age, gender, race, etc.) You’re answering basic 
questions such as, what do these data tell you and what factors are likely to have contributed to these results for each 
metric. This analysis should involve all critical divisions engaged in the planning and evaluation process at the college.  
 
Summary of Activities:  List specific activities the college will engage in to improve performance on the metrics. Outline 
activities that are relevant to the issues addressed in the analysis of data section. Individuals responsible for 
implementing, and monitoring the improvement activity should also be identified. A timeline of completion of the 
activities is required. 
 
Metrics: 
 
Degree Production: Annual number of certificates or diplomas of less than 1 academic year (of economic value, with 
industry certification or licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years 
but less than 4 academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by 
institution type (two-year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, 
Pell status (at any time), remedial status (at any time), and discipline.  
 
Graduation Rates: Number and percentage of entering undergraduate students who graduate from a degree or 
certificate program within 100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, 
institution type (two-year; four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age 
group, Pell status (at time of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: Annual number of entering first-time undergraduate students enrolled in remedial 
education courses who complete 1 remedial education course in math, English/reading, or both and complete a college-
level course in the same subject; by institution type (two-year; four-year research, very high activity; all other four-year), 
by race/ethnicity, gender, age groups, and Pell status (at time of entry). 
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Metric: Degree Production 
Analysis of Degree Production Data 
 
The mission of Athens Technical College is as follows: 
Athens Technical College, a unit of the Technical College System of Georgia, provides educational programs and services 
through traditional and distance education methods to foster lifelong learning, facilitate workplace success, and 
promote economic development.  
 
The college’s president led a two-year planning process that focused on developing strategic goals and objectives that 
would enable the college to accomplish its mission. Participants in the strategic planning process identified five major 
goals: Student Success, Faculty/Staff Investment, Workforce and Community Development, Technology Integration, 
and Sustainability. The first goal of the strategic plan emphasizes the importance of ensuring that students are 
successful in achieving their educational and career goals. To that end, the participants in the strategic planning process 
established four objectives specific to the Student Success goal. Those objectives include:  

 Objective 1 – Expand and enhance optimal learning opportunities for students 

 Objective 2 – Advance student success through a focus on the achievement of learning outcomes for all students 
with the active involvement of all employees 

 Objective 3 – Advance student success through a focus on improving persistence and graduation rates 

 Objective 4 – Enhance pathways for students to transition from high school, home school, or adult education to 
Athens Technical College and from Athens Technical College to four-year institutions or to the workplace 

 
No single data source provides a complete picture of the effectiveness of the college in achieving the goals and 
objectives stated above. Instead, college personnel review the following metrics on a consistent, ongoing basis to 
develop an overall understanding of how well the institution is accomplishing its strategic objectives and, in turn, its 
mission:  

 Success and completion in remedial education reports 

 Success and completion in gateway course reports 

 TCSG Scorecard Reports – Graduation and retention 

 Achieving the Dream data 

 Administrative and education support unit outcomes assessment reports 

 IPEDS  

 National Student Clearinghouse reports 

 KMS reports 

 Survey results 

 Fact Book and other internally developed reports 
 
The Complete College Georgia reports provided through KMS reveal that the college surpassed its graduation goal for 
both the 2013 and 2014 reporting periods. Table 1 shows that the college graduated 1,084 students during the 2014 
reporting period, which was 499 graduates above the goal established for the year. Furthermore, the 1,084 graduates 
represented a 56.4 percent increase over the number of graduates in the 2013 reporting period. 
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Table 1 
Total Graduates 

2013 Complete College Georgia  
Reporting Period 2014 Complete College Georgia Reporting Period 

Goal Actual Graduates Goal Actual Graduates 

Percent Change Over 
Previous Reporting 
Period 

555 693 585 1,084 56.4 percent 

 
Enrollment data consistently show that the three largest population groups each academic term are classified as 
Hispanics, Black/Non-Hispanic, and White/Non-Hispanic. Complete College Georgia data show that the percentage of 
graduates from these population groups increased significantly during the 2014 reporting period in all credentials 
categories except for certificate/diploma programs that are at least two years in length, but are less than four years in 
length. The percentage of graduates from each population group declined in that credential category. Furthermore, the 
percentage increases recorded by the college in the 2014 reporting period exceeded the Technical College System of 
Georgia statistics in all categories except in the certificate/diploma programs that are at least two years in length, but 
are less than four years in length. Table 2 through Table 5 provide data for each credentials category. 
 
Table 2 
Graduates of Certificate/Diploma Programs Less than One Year in Length: Percentage Change by Ethnicity 

Ethnicity 

2013 Reporting Period 2014 Reporting Period 

TCSG 
Athens Technical 

College TCSG 
Athens Technical 

College 

Hispanic 45.0% 100.0% 80.0% 233.3% 

Black/Non-Hispanic 24.1% -19.4% 40.3% 138.9% 

White/Non-Hispanic 36.0% 44.9% 39.1% 94.4% 

Asian 83.3% 116.7% 60.4% 33.3% 

American 
Indian/Alaska Native 

60.0% 100.0% 86.7% 0.0% 

Two or More Races -43.2% 0.0% -29.7% -100.0% 

Unknown 2800.0% 800.0% 1640.0% 1000.0% 

Non-Resident Alien 100.0% NA 50.0% NA 

 
 
Table 3 
Graduates of Certificate/Diploma Programs At Least One Year in Length, But Less than Two Years In Length: Percentage 
Change by Ethnicity 

Ethnicity 

2013 Reporting Period 2014 Reporting Period 

TCSG 
Athens Technical 

College TCSG 
Athens Technical 

College 

Hispanic 24.3% 233.3% 134.2% 700.0% 

Black/Non-Hispanic 3.4% 39.7% 39.5% 149.3% 

White/Non-Hispanic 8.3% 50.7% 52.6% 200.7% 

Asian 31.2% 340.0% 51.6% 560.0% 

American 
Indian/Alaska Native 

62.5% NA 68.8% NA 

Two or More Races -39.2% -100.0% 19.6% -100.0% 

Unknown 1228.6% 600.0% 1142.9% 1500.0% 

Non-Resident Alien -50.0% NA -50.0% NA 
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Table 4 
Graduates of Certificate/Diploma Programs At Least Two Years in Length, But Less than Four Years In Length: Percentage 
Change by Ethnicity 

Ethnicity 

2013 Reporting Period 2014 Reporting Period 

TCSG 
Athens Technical 

College TCSG 
Athens Technical 

College 

Hispanic 42.4% 0.0% 97.0% -100.0% 

Black/Non-Hispanic -13.7% -70.0% -7.2% 0.00% 

White/Non-Hispanic -11.7% -69.4% -1.7% -63.3% 

Asian -28.3% -50.0% -39.1% -50.0% 

American 
Indian/Alaska Native 

-25.0% NA 0.0% NA 

Two or More Races -75.8% -100.0% -48.5% -66.7% 

Unknown 1950.0% NA 1100% NA 

Non-Resident Alien -100.0% NA -100.0% NA 

 
Table 5 
Graduates of Associate Degree Programs: Percentage Change by Ethnicity 

Ethnicity 

2013 Reporting Period 2014 Reporting Period 

TCSG 
Athens Technical 

College TCSG 
Athens Technical 

College 

Hispanic 80.0% 33.3% 161.6% 366.7% 

Black/Non-Hispanic 36.2% 35.9% 66.8% 69.2% 

White/Non-Hispanic 39.2% 38.5% 61.3% 62.2% 

Asian 112.0% 266.7% 136.0% 211.1% 

American 
Indian/Alaska Native 

122.2% NA 122.2% NA 

Two or More Races -85.1% -100.0% -40.5% -100.0% 

Unknown 1642.9% 300.0% 1171.4% 366.7% 

Non-Resident Alien 300.0% NA 133.3% NA 

 
Data for the 2014 reporting period show females accounted for 65.2 percent of the student population and males 
accounted for 34.8 percent. The percentage of females completing certificate/diploma programs that were less than one 
year in length was up significantly over the preceding reporting period. The data indicate that the number of females 
receiving these credentials were up by 280.4 percent (see Table 6). This category includes the Nurse Aide, Patient Care 
Assisting, and Phlebotomy certificate programs, which are populated mainly with female students.  
The certificate/diploma programs that were less than one year in length category were the only area in which the 
increase of female graduates outpaced that of the increase in male graduates. Males outpaced females in all other 
categories. The percentage of females graduating from certificate/diploma programs that were at least two years in 
length, but less than four years in length is attributed to the fact that the college offered its Practical Nursing program at 
both the Athens Campus and the Elbert County Campus, but later closed the program at the Athens Campus. This led to 
a reduction in the number of female graduates in this credentials category.  
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Table 5 
Graduates: Percentage Change By Gender 

Gender 

Certificate/Diploma 
Programs Less than 
One Year in Length 

Certificate/Diploma 
Programs At Least One 
Year in Length But Less 

than Two Years in 
Length 

Certificate/Diploma 
Programs At Least Two 

Years in Length But Less 
than Four Years in 

Length 
Associate Degree 

Programs 

Males 25.0% 268.2% 7.1% 86.6% 

Females 280.4% 173.9% -70.6% 52.7% 

 
The 2013 Complete College Georgia Activity Report submitted along with this document provides additional information 
in the 2013 Progress Column on the various activities undertaken during the 2012-2013 academic year that focus on 
improving student success. The Degree Production Improvement Plan below provides details on activities that will be 
undertaken during the 2013-2014 academic year to address the student success initiative. One initiative planned for the 
upcoming year will take place on Thursday, August 22, 2013. All college faculty and staff will participate in a half-day 
Student Success Summit to kick off Fall Semester and to reemphasis the importance of the student success initiative. The 
agenda for this summit is as follows: 

 Why are we here today? 
o Welcome and introduction 
o Survey 

 

 How are we currently addressing student success? 
o Achieving the Dream 
o Complete College Georgia 
o Complete College America 
o TAA Grant 
o Accelerating Opportunities Grant 
o Career Academies 
o QEP 

 

 Why focus on student success when our graduates are so successful? 
o A voice from Student Affairs 
o A voice from Academic Affairs 

 

 What is it like to be a student? 
o Students Speak, Are We Listening? (Video) 
o Finish Line (Game) 

 

 How does the Quality Enhancement Plan (QEP) address student success? 
 

 What can I do to learn more? 
o Professional development opportunities for the upcoming year 
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Plan:   Degree Production Improvement Plan 
Objective:  To increase the graduate total by 60 graduates.    

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Implement program-level plans to improve retention and 
graduation rates  

VP of Academic Affairs, Executive 
Vice President, Executive Director 
of Institutional Effectiveness, 
Academic Program Chairs 

May 2014 

Provide progress report on retention strategies Program Chairs May 2014 

Meet with program chairs to review retention and 
graduation data on the Fall 2011 cohort of students, as 
well as for a cohort of Fall 2012 students 

President and Executive Director 
of Institutional Effectiveness 

May 2014 

Seek additional funding from public and private sources to 
expand existing Life Sciences programs 

President May 2014 

Identify additional programs of study in the Life Sciences 
field based on projected job demands; identify equipment 
and instructor needs for programs 

Vice President for Academic 
Affairs 

December 2013 

Work with the University of Georgia for approval of the 
associate of science degree program in nutrition and to 
articulate an associate of science degree program in 
nutrition 

Vice President for Academic 
Affairs 

May 2014 

Work with the University of Georgia for approval of an 
associate of science degree program in kinesiology/sports 
and articulate program 

Vice President for Academic 
Affairs and Dean of Life Sciences 

May 2014 

Recruit students for newly developed engineering 
technology programs 

Program faculty and achievement 
coaches 

May 2014 

Work with the Madison County School District to align a 
career academy pathway in agriculture to the 
Environmental Engineering Technology program 

Executive Vice President and 
Engineering Technology Program 
Chair 

May 2014 

Require college employees to complete Student Success 
Summit professional development program  

Vice President for Academic 
Affairs, Director of Instruction 

August 2013 

Utilize block scheduling in the following programs: Auto 
Collision, Cosmetology, Early Childhood Education, 
Electrical Systems, Diesel, Drafting, Industrial Systems, and 
Machine Tool.  

Vice President for Academic 
Affairs, Executive Vice President, 
Deans, Academic Program Chairs 

May 2014 
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Metric: Graduation Rate 
Analysis of Graduation Rate Data 
 
The college reviews the IPEDS data feedback report annually. One important measure is the graduation rates of full-time, first-time degree/certificate-seeking 
students who graduate on time, at 150 percent of the time normally required to complete the program, and at 200 percent of the time normally required. The 
2012 report shows that the percentage full-time, first-time degree/certificate students at Athens Technical College who graduated within these timeframes 
exceeded that of a comparsion group of 34 public two-year colleges in the Southeastern United States who were of a similar size (see Chart 1). 
 

Chart 1 
Percentage of Full-Time, First-Time Degree/Certificate Students who Graduated on Time and beyond 

 
Source: IPEDS Data Feedback Report 2012 
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The 2013 Complete College Georgia Activity Report submitted along with this document provides additional information 
in the 2013 Progress Column on the various activities undertaken during the 2012-2013 academic year that focus on 
improving student success. The Graduation Improvement Plan below provides details on activities that will be 
undertaken during the 2013-2014 academic year to address the student success initiative. One of the major initiatives to 
be implemented during the upcoming year is the college’s Quality Enhancement Plan, which is required as part of the 
reaffirmation of accreditation process established by the Southern Association of Colleges and Schools Commission on 
Colleges.  
 
The purpose of the College’s Quality Enhancement Plan (QEP) is to improve the first-year experience of students by 
providing a foundation for academic and career success. Members of the College community have worked for many 
months to develop a First Semester Seminar (FSSE) course and Student Success Professional Development program to 
support and sustain the College’s mission and number one strategic goal of student success. Comprehensive research on 
how to improve student engagement, persistence, and program completion at Athens Technical College led to the 
selection of the FSSE course as the institution’s QEP topic. 
The FSSE course is designed to introduce new students enrolling in the College to the academic skills they will need to 
attain their educational and career goals. The course will also introduce students to the resources available to them as 
they work toward their goals. Through the use of academic strategies and self-discovery, students will acquire 
knowledge and skills to help them succeed at Athens Technical College and in life. Students new to the College will take 
the FSSE course during their first semester of enrollment. The course will be a three-hour hybrid course. Student 
learning outcomes for the FSSE course include: 
 

 Students will demonstrate appropriate communication skills. 

 Students will be able to apply time management strategies. 

 Students will be able to identify effective study strategies. 

 Students will be able to describe various student resources at ATC that contribute to the educational experience. 

 Students will create and education and career plan with defined short-term and long-term goals. 

 Students will develop a College Success Portfolio. 
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The QEP Development Team developed a master syllabus for the FSSE Course. The syllabus provides a week-by-week 
breakdown of on-grounds activities, online activities, and assignments. The syllabus includes the following units that 
students will complete during the term: 

 Preparing for success—Focuses on college transitions and expectations. 

 Managing your time and money—Provides strategies for taking control of your time and finances. 

 Emotional intelligence—Explores what emotional intelligence is and why it matters. 

 Learning styles—Develops an understanding of learning styles and how to optimize learning styles. 

 Thinking critically—Explores why critical thinking is essential for success. 

 How to prepare for and participate in class—Provides information on how to prepare for class, listen critically, 
take notes, and participate actively in class discussions. 

 Active reading—Explores active reading strategies. 

 How to study, comprehend, and remember—Covers study strategies and methods to improve memory. 

 Preparing for exams—Focuses on test-taking strategies and ways to develop personalized study plans. 

 Communicating effectively—Emphasizes the writing process and how to prepare and give a speech. 

 Information literacy, research, and resources—Looks at what it means to be information literate and showcases 
the many resources available through the College’s Library. 

 Career exploration—Explores majors, interests, and careers and how to plan a career itinerary for each year of 
college. 

 Making connections with a global perspective—Provides opportunities to learn why and how making 
connections and valuing diversity is important. 

 Managing a healthy lifestyle—Explores the importance of managing stress and maintaining a healthy lifestyle. 
 
The Student Success Professional Development program will consist of two components. The first component, which will 
be mandatory for faculty and staff selected to teach the FSSE course, will focus on the pedagogical approaches and 
student exercises selected specifically for the FSSE course. The second component will consist of a Student Success 
Certificate program, which will be mandatory for all faculty and staff. The focus of this certificate program will be on 
understanding barriers to success, getting to know the ATC students, and engaging students for success. Faculty 
members will complete additional training on active and collaborative learning and other effective pedagogical 
strategies that engage students in their classwork and establishes connections with their instructors and their fellow 
students. The professional development outcomes will include: 

 Faculty will describe active learning strategies that engage students in the learning process. 

 Faculty will integrate active learning strategies in the instructional process. 

 Employees will describe their roles in the student success initiative. 

 Staff will integrate effective student success strategies in performing their jobs. 
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Table 6 provides a summary of the topics to be covered in the FSSE Instructor Preparation Course Modules. The Student 
Success Certificate will inform faculty and staff about students’ demographic profile, needs, personal 
challenges/obstacles to success, and the importance of faculty and staff engagement in retaining and graduating 
students. Participants will review results from student focus groups and surveys in order to identify specific strategies 
they can use to establish meaningful connections to students—particularly first generation college students, low income 
students, and students of color, as well as recent high school graduates who are routinely placing into multiple levels of 
learning support coursework. Course content will also emphasize diversity and equity and the need to close 
achievement gaps among students, which is a priority of Achieving the Dream. Upon completing the certificate, faculty 
members will complete additional training on active and collaborative learning and other effective pedagogical 
strategies that engage students in their classwork and establish connections with instructors and fellow students.  
The curriculum for the program is being designed to inform and engage faculty and staff in the College’s plans and goals 
for improving student retention and graduation rates. The overriding goal of this professional development program is 
to ensure that all faculty and staff understand the obstacles and challenges students experience and that they are aware 
that it is everyone’s responsibility to aid in improving student success outcomes. Table 7 provides more information on 
the topics associated with the Student Success Certificate 
 
 
 
 
 
 
(see table on following page) 
 
  



 

Athens Technical College:  78 

 

Table 6 
FSSE Instructor Preparation Course Modules 

Topic Format 

MODULE 1 

 Introduction 
o Understanding first-year students and factors 

impacting success 
o Active and collaborative learning 
o Introductory activities 
o Text overview 

 Learning Outcome 1: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Communicate effectively using oral, 
written, and computer skills 

 Virtual pre-session (45 minutes) 

 On-grounds (2 hours) 

 Reflection on introduction and learning 
outcome 1 (1 hour) 

MODULE 2 

 Learning Outcome 2: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Demonstrate self-efficacy 

 Learning Outcome 3: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Identify effective study strategies 

 Virtual pre-session (45 minutes) 

 On-grounds (2 hours) 

 Reflection on learning outcomes 2 and 3 (1 
hour) 

MODULE 3 

 Learning Outcome 4: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Identify resources that contribute to the 
educational experience 

 Learning Outcome 5: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Articulate an educational and career plan 

 Virtual pre-session (45 minutes) 

 On-grounds (2 hours) 

 Reflection on learning outcomes 4 and 5 (1 
hour) 

MODULE 4 

 Learning Outcome 6: Developing strategies to 
encourage first-year student success: Student Learning 
Outcome—Identify strategies for becoming a life-long 
learner 

 Assessing for Success: Rubrics and Reporting 

 Virtual pre-session (45 minutes) 

 On-grounds (2 hours) 

 Reflection on learning outcomes6 and Rubrics 
(1 hour) 

MODULE 5 

 Reflection and Wrap-Up  On-grounds (2 hours) 
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Table 7 
Student Success Certificate Modules 

Topic Student Success Certificate 

MODULE 1 

Understanding barriers 
to student success 

 Defining student success 

 National, state, and institutional data on retention and graduation rates 

 Student needs across generations 

 Poverty, diversity, and equity 

 First-time students in college 

 First-generation college students 

 Students Speak: Are We Listening (Video) 

MODULE 2 

Getting to know 
Athens Technical 
College Students 

 Quantitative data about the community and the student population at Athens 
Technical College (Community College Survey of Student Engagement Results) 

 Cohort data on success in various types of courses 

 Qualitative Data on Athens Technical College Students (Focus group results, video 
clips of student interviews) 

 Vision, strategic plan, and multiple efforts underway to underscore our commitment 
to student success (Achieving the Dream, Complete College Georgia, Quality 
Enhancement Plan) 

  

MODULE 3 

Engaging students for 
success 

 Discussion of Athens Technical College and Technical College System of Georgia 
policies and their purposes 

 Student success is everyone’s job 
o The role of faculty and staff in student engagement 
o The importance of establishing relationships and making a difference 

 Lessons learned from other Achieving the Dream Colleges 

MODULE 4 

The Results  Impact on the local and state economy 

 Fulfilling the college’s role in the community and in higher education 

 Success stories 

 Relevance with other colleges and universities 

 Personal stories of student success and continued education: Where are they now? 

Instructional Strategies (Faculty and Interested Staff) 

Learner-centered 
classrooms 

 Active and collaborative learning 

 Understanding student learning styles and adapting instructional strategies to 
accommodate those styles 

 Assessment techniques to measure student learning 

 Using technology to improve mastery of student learning outcomes 

 Improving student self-efficacy 

Student engagement  Exploring how in-class and out-of-class student-teacher interactions influence 
engagement, persistence, and goal achievement 

 The importance of early alerts and the role of faculty in proactively identifying at-risk 
students 

 Best practices for improving attendance 
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The QEP Implementation Team will evaluate the QEP utilizing quantitative and qualitative methods. Annual reports will 
provide summaries of what is working well, what has been accomplished, and what areas need to be adjusted to 
improve results. The QEP Implementation Team will conduct a summative evaluation of the QEP’s overall impact on 
students’ first-year experience as part of a final report to the Commission on Colleges. 
 
The college has administered the CCSSE and the related CCFSSE in the past and will be administering it again in Spring 
Semester 2014. A new assessment tool the SENSE will be used moving forward to focus on the earliest weeks of the 
college experience. This survey is administered to students during the 4th and 5th week of classes and it will allow us to 
analyze data about institutional practices and student behaviors early on. Because this is a national normed survey we 
will be able to benchmark and compare our performance and identify areas where we can enhance the student 
experience. As part of our QEP, we have identified measurable college goals, course learning outcomes, and faculty/staff 
development outcomes along with an assessment timeline and implementation review. 
 
All assessment activities will be overseen by the QEP Implementation Team. The QEP Implementation Team is composed 
of administrators, faculty, staff, and students. This group will meet at the end of each fall and spring to review and 
analyze data along with an annual meeting to review the QEP annual progress. This team will review the entire QEP 
assessment process on a regular basis and make recommendations for improvement as appropriate. The process will 
involve identifying strengths and weaknesses of the course and faculty and staff development in instructional practices, 
reflecting and analyzing any discrepancies among the findings, and reaching consensus on implementation 
interventions. 
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Table 8 provides the timeline the college will follow as it implements the Quality Enhancement Plan. 
 
Table 8 
Implementation Timeline 

Implementation Timeline 

Year 1 
2013-2014 

Year 2 
2014-2015 

Year 3 
2015-2016 

Year 4 
2016-2017 

Year 5 
2017-2018 

Fa
ll 

Sp
ri

n
g 

Su
m

m
er

 

Fa
ll 

Sp
ri

n
g 

Su
m

m
er

 

Fa
ll 

Sp
ri

n
g 

Su
m

m
er

 

Fa
ll 

Sp
ri

n
g 

Su
m

m
er

 

Fa
ll 

Sp
ri

n
g 

Su
m

m
er

 

First Semester Seminar 

Finalize course development ■               

Pilot FSSE  ■              

Offer FSSE to provisional students   ■             

Offer FSSE for all new students to 
the college (except where 
exempted) 

   ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ 

Student Success Professional Development Program 

Finalize FSSE instructor preparation 
course development 

■               

Develop Students Success certificate 
program 

■               

Pilot FSSE instructor preparation 
course 

■               

Offer FSSE instructor preparation 
course 

 ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ 

Pilot Student Success certificate 
program 

 ■              

Offer Student Success program   ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ ■ 

Assessment 

CCSSE and CFSSE surveys     ■      ■     

Student Satisfaction Survey ■       ■      ■  

Survey of Entering Student 
Engagement 

      ■      ■   

Student Focus Groups    ■ ■   ■   ■   ■  

FSSE Course Evaluations   ■ ■ ■  ■ ■  ■ ■  ■ ■  

FSSE Instructor Preparation Course 
Evaluations 

 ■ ■ ■ ■  ■ ■  ■ ■  ■ ■  

Student Success Certificate 
Evaluations 

  ■ ■ ■  ■ ■  ■ ■  ■ ■  

Annual QEP Program Review  ■   ■   ■   ■   ■  

Fifth-Year QEP Program Review              ■  
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Plan:   Graduation Improvement Plan 
Objective:  To increase graduation rate by 5.29%     

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Implement program-level plans to 
improve retention and graduation 
rates  

VP of Academic Affairs, Executive Vice 
President, Executive Director of 
Institutional Effectiveness, Academic 
Program Chairs 

May 2014 

Provide progress report on retention 
strategies 

Program Chairs May 2014 

Meet with program chairs to review 
retention and graduation data on the 
Fall 2011 cohort of students, as well as 
for a cohort of Fall 2012 students 

President and Executive Director of 
Institutional Effectiveness 

May 2014 

Work with the University of Georgia for 
approval of the associate of science 
degree program in nutrition and to 
articulate an associate of science 
degree program in nutrition 

Vice President for Academic Affairs May 2014 

Implement associate of science degree 
in consumer economics 

Vice President for Academic Affairs and 
Dean of Business and Public Service 

January 2014 

Identify additional associate of science 
degree programs to accommodate 
student needs 

Vice President for Academic Affairs and 
Executive Vice President 

May 2014 

Present proposed Quality 
Enhancement plan to On-site 
Reaffirmation Committee from the 
Southern Association of College and 
Schools Commission on Colleges.  

Co-chairs of the QEP team October 2013 

Implement programs of study to 
develop the workforce needed at the 
Caterpillar Assembly Plant 

Vice President for Academic Affairs May 2014 

Work with FilmAthens to develop 
programs of study to develop the 
workforce needed for the growing film 
industry in Georgia 

Vice President for Academic Affairs and 
Executive Vice President 

May 2014 

Implement Quality Enhancement Plan 
once approved by the Southern 
Association of Colleges and Schools 
Commission on Colleges 

Co-chairs of the QEP team Fall 2013 

Implement Professional Development 
Component of the Quality 
Enhancement Plan 

Co-chairs of the QEP team, Director of 
Instruction, FSSE Coordinator 

Fall 2013 

Continue working on the redesign 
process for the early alert system  

Vice President for Student Affairs Spring 2014 

Administer the Community College 
Survey of Student Engagement again in 
2014 to determine whether the college 
has made progress in improving 
deficiencies uncovered in the 2012 
administration of this survey 
instrument 

Executive Vice President, Executive 
Director of Institutional Effectiveness  

Spring 2014 

Administer the Survey of Entering  
Student Engagement  

Executive Vice President, Executive 
Director of Institutional Effectiveness 

Fall 2015 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Conduct focus groups to measure 
impact of the Quality Enhancement 
Plan and to identify areas that need to 
be adjusted to better address student 
needs 

QEP Co-Chairs, QEP Implementation Team Ongoing 

Provide student access to Degree 
Works  

Vice President for Instructional 
Technology, Executive Director of 
Registration and Records 

Spring 2014 

Develop online graduation submission 
process 

Vice President for Instructional 
Technology, Executive Director of 
Registration and Records 

Spring 2014 

Expand and enhance partnerships with 
local school districts 

Executive Vice President Spring 2014 
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Metric: Success in Remedial Education 
Analysis of Success in Remedial Education Data 

Complete College Georgia Metric 2A Success in Remedial Education shows that the Fall 2009 cohort of Athens Technical 
College students completed learning support coursework within their first two academic years at a higher rate that the 
completion rate reported for the Technical College System of Georgia (see Chart 2). 
 

Chart 2 

Completion Rates of Learning Support/Remediation Students 

 
Source: CCA Progress Metric 2A  

Enrollment data consistently show that the three largest population groups each academic term are classified as 
Hispanics, Black/Non-Hispanic, and White/Non-Hispanic. Complete College Georgia data show that the percentage of 
students from these population groupings completed learning support coursework at higher rates than the completion 
rates reported for the Technical College System of Georgia (see Table 9). Furthermore, population groups by gender, 
age, and income show that students at Athens Technical College completed learning support coursework at higher rates 
that the completion rates reported for the system. 
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Table 9 

Remediation Completion Rates by Population Groups 

Population Group Technical College System of Georgia Athens Technical College 

Total Remedial 54.1% 65.9% 

Hispanic 60.8% 83.3% 

Black/Non-Hispanic 51.1% 62.9% 

White/Non-Hispanic 57.8% 66.0% 

Asian 53.4% 61.8% 

American Indian/Alaska Native 22.2% 33.3% 

Unknown 44.3% 80.0% 

Male 48.5% 59.5% 

Female 58.0% 69.4% 

Students Directly From High School 

(17-19 year olds) 

54.6% 62.7% 

Ages 20 to 24 46.1% 58.4% 

Ages 25 and older 57.4% 68.8% 

Received Pell Grant (At Entry 41.6% 57.6% 



 

Athens Technical College:  86 

 

The 2013 Complete College Georgia Activity Report submitted along with this document provides additional information 
in the 2013 Progress Column on the various activities undertaken during the 2012-2013 academic year that focus on 
improve student success. Included in the 2013 report were details of the college’s efforts to redesign the way instructors 
teach learning support coursework.  
 
The 2012-2013 academic year marked the second year of our participation in a grant initiative funded by Complete 
College America to redesign the way we deliver learning support coursework. The year was spent bringing to scale the 
redesigned courses that were developed and piloted during the previous academic year. As part of the scale-up process, 
we used a portion of the grant funds to provide training to all full-time and adjunct learning support faculty. The training 
provided faculty members with information on their roles and responsibilities in the new format and with opportunities 
to discuss effective teaching and classroom management strategies associated with the redesigned approaches. 
Early indicators show that the redesigned approaches are accomplishing the desired outcomes of (1) reducing the 
amount of time students spend in learning support classes, (2) increasing the number of students who exit learning 
support and enroll in the corresponding credit-bearing courses, and (3) maintaining the quality and integrity of the 
learning support courses. Our research shows that 7 percent of students completed two learning support math courses 
in the initial pilot conducted during Fall Semester 2011 and increased to 14 percent for Summer Semester 2012, which 
was the last term of the pilot phase. The number of students completing multiple learning support math courses in one 
term has increased to 26 percent since then. We anticipate that this percentage will continue to rise as faculty become 
more comfortable with their new roles and responsibilities within the redesigned format. 
 
English 
Faculty introduced a redesigned learning support English course – ENGL 0989 Academic Writing in the Digital Age – that 
combined two five-quarter credit hour courses into one five-semester credit hour course. Historically, approximately 52 
percent of learning support students completed the two-course sequence with grade of A, B, or C. The number of 
students completing the redesigned course reached 66 percent for Fall Semester 2012, which is the first term the 
college offered the redesigned format. (The college did not pilot the new format; it launched the course at scale.) The 
percentage of students completing ENGL 0989 with grades of A, B, or C for Spring Semester 2013 was 73 percent. 
To study the effectiveness of the redesigned course, the college is collecting longitudinal data to analyze student 
performance in the corresponding credit-bearing course – ENGL 1101 Composition and Rhetoric – and to determine 
whether students persist with their studies. One such study is tracking the 72 students who enrolled in ENGL 0989 
during Spring Semester 2012. Data show that 51 of the 72 students (71 percent) completed the redesigned course; 
however, only 19 of the 51 completers (37 percent) had attempted ENGL 1101 through the conclusion of Spring 
Semester 2013. 
 
Former ENGL 0989 students completed the corresponding credit-bearing course at a much higher rate than that of the 
overall student population. The study shows that 15 of the 19 former ENGL 0989 students (79 percent) completed ENGL 
1101 with grades of A, B, or C. The three-year average pass rate for all students enrolling in ENGL 1101 was 66 percent. 
The longitudinal study also tracked the remaining 32 students who completed the redesigned English learning support 
course during Spring Semester 2012. The study found that nine of the 51 students (18 percent) had changed to a 
diploma program of study, which does not require students to complete ENGL 1101. Five of the 51 students were still 
enrolled in associate degree programs, but had not attempted ENGL 1101. The final group of 18 students (35 percent) 
was no longer enrolled at the college. They departed before attempting ENGL 1101. The college has sent information on 
the 18 leavers to the National Student Clearinghouse to determine whether these individuals are continuing their 
education elsewhere. 
 
The college looked at the success rates of the students who took ENGL 0989 during Spring Semester 2012 to identify 
achievement gaps between subgroupings of students. The success rate of African-American students was lower than 
that of the entire cohort – 73 percent to 58 percent. Males were successful at a rate of 66 percent, compared to a 
success rate of 79 percent for females. Students between the ages of 21 and 25 passed at a rate of 64 percent, while 
students who were 26 or older passed at a rate of 64 percent. Students under the age of 21 passed at a rate of 91 
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percent. The college’s data analyst is conducting a correlation study of this and subsequent cohorts of ENGL 0989 
students to determine which combination of characteristics negatively impact success. Results will be analyzed to 
identify and implement intervention measures designed to improve success rates of the underperforming students. 
The longitudinal study uncovered several opportunities for the college to adjust practices in order to aid learning 
support students in persisting toward graduation. First, the college is identifying and implementing effective, proactive 
ways to enroll students in ENGL 1101 as soon as they exit learning support. Numerous studies have proven that students 
are more apt to pass the credit-bearing course immediately after exiting learning support. Success rates decline steeply 
the longer students wait between exiting learning support and enrolling in the credit-bearing course. 
 
Second, the college is implementing procedures to contact learning support students if they do not register for the next 
term during the returning student registration period. The purpose of this contact is to encourage students to continue 
their studies and to provide guidance and assistance in addressing potential barriers. Third, the college changed policies 
so that transfer students are eligible to register for credit-bearing courses if they had exited learning support at their 
previous institution, but had departed that institution before completing the corresponding credit-bearing course. 
Faculty leaders in the redesign process participated in state and national conferences on learning support redesign 
during the grant period. Their participation in these conferences exposed them to redesign approaches not specified in 
the original grant application submitted on behalf of the college to Complete College America. One approach provides 
just-in-time remediation by allowing students to enroll simultaneously in a learning support course and its 
corresponding credit-bearing course. English faculty piloted this approach during Fall Semester 2012 and Spring 
Semester 2013. Ten students participated in each pilot session. All ten students passed both courses during the fall pilot, 
but only 8 of 10 passed both courses during the spring pilot. The two remaining students only passed the learning 
support course. Faculty plan to run a larger pilot for Fall Semester 2013. 
 
Students who scored within five points of the placement test score needed to enter directly into ENGL 1101 were 
eligible to participate in the just-in-time remediation pilot. Faculty created ENGL 0099 Accelerated Learning Program 
(ALP) English for this purpose. One question the English faculty must address is whether to increase the range of scores 
that would qualify learning support students to participate in the just-in-time remediation program. Research studies by 
the Community College Research Center at Teachers College, Columbia University, provide support for broadening the 
range; however, English faculty want to obtain more data locally before addressing this issue. 
 
Reading 
The college did not address the redesign of learning support courses in reading until Fall Semester 2012. Faculty 
implemented a just-in-time remediation approach in which students enroll in READ 0099 Accelerated Learning Program 
(ALP) Reading and ARTS 1101 Art Appreciation simultaneously. The parameters in terms of placement test scores and 
the number of students selected to participate in the pilot sections during Fall Semester 2012 and Spring Semester 2013 
were identical to those implemented for the just-in-time English remediation project. For both pilot sessions, eight of 
the 10 students passed both courses. The remaining students only passed READ 0099. As faculty continues to expand 
the reading initiative, they will need to decide whether to expand the range of placement test scores that qualify 
students for just-in-time remediation. Again, they want to collect more data locally before making this decision. Faculty 
are already identifying other credit-bearing courses to pair with the READ 0099 course. 
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The college still offers READ 0097 Reading II and READ 0098 Reading III in the old format. The college did implement a 
new procedure in which READ 0097 students are retested at the end of the course to determine whether they can 
exempt READ 0098 and, therefore, register for credit-bearing coursework. This procedural change went into effect at 
the conclusion of Summer Semester 2013. Results show that 13 of 36 students (35 percent) who were retested at the 
end of the summer session exempted READ 0098. Faculty are encouraged by these results and are looking at ways to 
adjust aspects of the READ 0097 course so that more students will be prepared academically to exempt READ 0098. 
Because faculty only piloted the just-in-time remediation approach during Fall Semester 2012 and Spring Semester 2013 
and the retesting procedures at the end of Summer Semester 2013, the college has not conducted a longitudinal study 
to see if students are successful in subsequent coursework and whether they are progressing toward graduation. The 
college has not looked at performance gaps between subgroups of students broken out by various demographic 
characteristics. The college’s data analyst plans to begin these types of studies during Spring Semester 2014. 
 
Mathematics 
The college piloted a modularized approach for delivering learning support coursework in mathematics. The pilot phase 
began Fall Semester 2012 with one section of MATH 0098 Elementary Algebra. Faculty taught two sections of the 
modularized version of MATH 0098 during Spring Semester 2012. By Fall Semester 2012, all sections of all mathematics 
learning support courses were delivered in the modularized format. In addition to MATH 0098, the learning support 
courses include MATH 0097 Math II and MATH 0099 Intermediate Algebra. 
Table 10 shows the number of students who took their first modularized learning support math course during the term 
indicated and the number of students who have since completed all of their learning support requirements. The 
students shown for Fall Semester 2011, Spring Semester 2012, and Summer Semester 2012 began in pilot versions of 
MATH 0098; therefore, they needed to complete that course and MATH 0099 to gain eligibility to enroll in credit-bearing 
math courses. Students who began learning support courses after Summer Semester 2012 could have started in any of 
the three courses. Those students would need to have completed as few as one course or as many as three courses in 
order to become eligible to enroll in credit-bearing math courses. 
 
Table 10 
Learning Support Math: Student Completion Rates 

Term 

Entered Learning Support 
Math for First Time Completed Learning Support Math 

Number Number Percentage 

Fall Semester 2011 27 11 41% 

Spring Semester 2012 42 13 31% 

Summer Semester 
2012 85 36 42% 

Fall Semester 2012 290 107 37% 

Spring Semester 2013 183 57 31% 

Total 627 224 36% 

 
One of the goals of the learning support redesign project is to reduce the amount of time students must spend in these 
types of courses. The modularized approach allows students to progress at their own pace and to focus attention on 
areas of weakness identified through diagnostic testing. These attributes afford students the opportunity to complete 
multiple courses in one term. Table 11 provides information on the number of students who completed multiple courses 
for the term shown. 
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Table 11 
Learning Support Math: Students Completing Multiple Courses During Term 

Term 

Entered Learning Support 
Math for First Time 

Students Completing Multiple  
Learning Support Courses 

Number Number Percentage 

Fall Semester 2011 27 2 7% 

Spring Semester 2012 42 7 17% 

Summer Semester 
2012 85 6% 7% 

Fall Semester 2012 290 65 22% 

Spring Semester 2013 183 47 26% 

Total 627 127 20% 

 
Table 12 provides information on the number of students who exited learning support math and have since completed 
one of the credit-bearing math courses: MATH 1101 Mathematical Modeling, MATH 1111 College Algebra, and MATH 
1127 Introduction to Statistics. Math faculty face a similar challenge as their colleagues in the English Department in that 
they need to implement mechanisms to encourage students to register for and complete the credit-bearing courses 
immediately after existing learning support. 
 
Table 12 
Learning Support Math: Completion Rates of Credit-Bearing Courses 

Term 

Students Exiting  
Learning Support Math Learning Support Students Completing Credit-Bearing Math 

Number Number Percentage 

Fall Semester 2011 11 7 63% 

Spring Semester 2012 13 7 54% 

Summer Semester 
2012 36 13 36% 

Fall Semester 2012 107 37 35% 

Spring Semester 2013 57 7 12% 

Total 224 71 32% 

 
While the information presented in the three tables provides indicators of how the modularized approach is performing, 
additional research is needed. First, students need to be grouped by the number of learning support courses they must 
take in order to become eligible to enter credit-bearing coursework (i.e., one course, two courses, three courses) and 
tracked separately by grouping. Second, the students within each of the three groups need to be further subdivided by 
various demographic characteristics in order to determine whether performance gaps exist. Third, the college needs to 
look at those students who never complete their learning support coursework before leaving the college, as well as 
those students who do complete the learning support coursework but leave the college before completing credit-
bearing coursework, to determine causes and identify ways to aid students in overcoming barriers. These types of 
studies will begin during the upcoming academic year. 
 
Math faculty also need to look at implementing a just-in-time remediation approach similar to the approaches 
developed for English and reading students. Faculty also need to begin developing alternative learning support pathways 
for students who are planning to take Mathematical Modeling or Introduction to Statistics. The current learning support 
coursework prepares students for College Algebra. 
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Our success in the redesigning of learning support coursework is attracting state and national attention. Faculty and 
students have presented our results to the college’s Board of Directors, the system’s Board of Directors, and to faculty 
from institutions within the Technical College System of Georgia and the University System of Georgia. Faculty also 
presented at the Achieving the Dream Conference this past February in Anaheim, California. Furthermore, Pearson 
featured our faculty and students in a video on redesigning learning support. Pearson also featured faculty and 
administrators in a webinar on the redesign process that drew nearly 90 attendees from institutions across the United 
States and Canada. 
 
The Complete College America grant enabled faculty at Athens Technical College to redesign the way they deliver 
learning support instruction. As faculty worked to develop and implement the plan of work specified in the grant 
application, they identified other ways to restructure learning support. The faculty continues to develop, pilot, and bring 
to scale approaches that go beyond the scope of the original grant application. Data show that the redesigned courses 
are accomplishing the desired outcomes of (1) reducing the amount of time students spend in learning support, (2) 
increasing the number of students who exit learning support and enroll in corresponding credit-bearing courses, and (3) 
maintaining the quality and integrity of the learning support courses. Moreover, former learning support students are 
succeeding in the corresponding credit-bearing courses at rates similar to the overall student population. 
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 3%. 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 
Develop five-year trend of high school graduates’ 
performance on placement examination; share with local 
school districts 

Executive Vice President Fall 2013101 
 

Introduce college expectations developed as part of the 
QEP process to high school counselors 

Executive Vice President  Spring 2014 

Align high school and college curriculum associated with 
career pathways to be offered at the Madison County 
Career Academy 

Executive Vice President Spring 2014 

Continue to prepare Achieving the Dream student course 
completions and success SAS reports for learning support 
courses 

Executive Director of 
Institutional Effectiveness, 
Executive Vice President 

May 2014 

Conduct additional research to analyze student progress 
based on number of learning support courses they must 
complete 

Executive Director of 
Institutional Effectiveness 

May 2014 

Conduct additional research to analyze student progress 
based on demographic characteristics 

Executive Director of 
Institutional Effectiveness 

May 2014 

Identify reasons for why students depart the college prior 
to completing their learning support coursework 

Dean of General Education, 
Executive Director of 
Institutional Effectiveness 

May 2014 

Identify reasons for why students depart the college after 
completing their learning support coursework, but before 
enrolling in credit-bearing coursework. 

Dean of General Education, 
Executive Director of 
Institutional Effectiveness 

May 2014 

Implement just-in-time remediation program in 
mathematics for students who score just below program 
ready 

Mathematics coordinator May 2014 

Develop alternative learning support pathways for students 
who are planning to take Mathematical Modeling and 
Introduction to Statistics 

Mathematics Coordinator May 2014 

Identify and implement effective, proactive ways to enroll 
students in ENGL 1101 as soon as they exit learning support 

Professional counseling 
staff 

May 2014 

Implement procedures to contact learning support 
students if they do not register for the next term during the 
returning student registration period 

Professional counseling 
staff 

May 2014 

Provide guidance and assisting in addressing potential 
barriers for learning support students who do not register 
for the next term during the returning student registration 
period 

Professional counseling 
staff 

May 2014 

Conduct longitudinal studies of learning students to 
determine whether they persist with their education and 
whether they graduate 

Dean of General Education, 
Executive Director of 
Institutional Effectiveness 

May 014 

Bring to scale the just-in-time remediation in English in 
which students are enrolled in both ENGL1101 and a 
developmental English course 

Dean of General Education 
and general education 
faculty 

May 2014 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 
Bring to scale the just-in-time remediation in reading in 
which students are enrolled in both ARTS 1101 and a 
developmental reading course  

Dean of General Education 
and general education 
faculty 

Fall 2013 

Identify additional credit-bearing courses to pair with the 
reading learning support course 

Dean of General Education 
and general education 
faculty 

May 2014 

Provide training and staff development for faculty who are 
teaching the redesigned learning classes 

Vice President for 
Academic Affairs, Dean of 
General Education 

Ongoing 
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Atlanta Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Atlanta Technical College 

Instructions: 
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.  
                                                                                            
Summary of Activities: 
 List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 
Metric:  Degree Production 

Analysis of Degree Production Data 

The results of the 2010, 2011, and 2012 Knowledge Management System (KMS) CR363 Grads and Awards Conferred 

report are analyzed in the following discussion. Total degree production increased by 32.84% from Fiscal Year 2010 to 

Fiscal Year 2011. Atlanta Technical College increased its total degree production percentage by 9% from Fiscal Year 2011 

to Fiscal Year 2012. 

Year Certificates Diplomas Degrees 
Total Degree 

Production % of Increase/Decrease 

2010              1,058                   476                     95                              1,629  

32.84% 2011              1,243                   745                   176                              2,164  

2012              1,641                   583                   160                              2,384  9.23% 

Source: KMS CR363 Grads and Awards Conferred 
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The results of the 2012, 2013, and 2014 Knowledge Management System (KMS) DC241 Complete College Georgia (CCG) 
All Metrics Summary are analyzed in the following discussion. The number of degrees produced for certificates/diplomas 
of less than 1 year in length increased by 7.43% from Fiscal Year 2009 to Fiscal Year 2010. The number of degrees 
produced for certificates/diplomas of less than 1 year in length increased by 38.36% from Fiscal Year 2010 to Fiscal Year 
2011. The number of degrees produced for certificates/diplomas of at least 1 year but less than 2 years in length 
increased by 6.71% from Fiscal Year 2009 to Fiscal Year 2010. The number of degrees produced for certificates/diplomas 
of at least 1 year but less than 2 years in length increased by 56.29% from Fiscal Year 2010 to Fiscal Year 2011. The 
number of degrees produced for certificates/diplomas of at least 2 years but less than 4 years in length increased by 
32.99% from Fiscal Year 2009 to Fiscal Year 2010. The number of degrees produced for certificates/diplomas of at least 2 
years but less than 4 years in length decreased by 6.20% from Fiscal Year 2010 to Fiscal Year 2011. The number of 
degrees produced for Associate Degrees increased by 36.76% from Fiscal Year 2009 to Fiscal Year 2010. The number of 
degrees produced for Associate Degrees increased by 89.25% from Fiscal Year 2010 to Fiscal Year 2011. 
 

Total Graduates by 
Degree Type FY2009 FY2010 % change FY2011 % change 

Certificates/Diplomas of less than 1 year in length 148 159 7.43% 220 38.36% 

Certificates/Diplomas of less than 1 year but less than 2 
years in length 328 350 6.71% 547 56.29% 

Certificates/Diplomas of less than 2 years but less than 4 
years in length 97 129 32.99% 121 -6.20% 

Associate Degrees 68 93 36.76% 176 89.25% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 1 
 

The increased degree production in all degree types from FY2009 to FY2010 is a result of improving student advisement 

procedures, increased marketing of programs offered at Atlanta Tech, and increasing resources to students in need of 

assistance with socio-economic issues. In the fall and spring terms of FY2009 and FY2010, Atlanta Tech held open house 

events to market programs to high school students and adult learners. The College improved advisement procedures by 

requiring students to see an advisor to register for courses. The advisement requirement allows advisors to encourage 

students to take courses in the proper sequence and graduate with embedded degrees. The College also offered new 

services to students to assist with socio-economic issues. Atlanta Technical College began a partnership with Seedco to 

offer students referrals for assistance with living expenses, child care, and transportation.  
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The number of graduates increased from FY2009 to FY2010 and from FY2010 to FY2011. The College will continue to 

advise students to graduate with embedded degrees. The College will continue to market its programs to individuals in 

our service area of Clayton County, Fulton County, and the City of Atlanta. 

Male Graduates by 
Degree Type FY2009 FY2010 % change FY2011 % change 

Certificates/Diplomas of less than 1 year in length 97 112 15.46% 146 30.36% 

Certificates/Diplomas of less than 1 year but less than 2 
years in length 128 136 6.25% 226 66.18% 

Certificates/Diplomas of less than 2 years but less than 4 
years in length 50 79 58.00% 81 2.53% 

Associate Degrees 9 14 55.56% 35 150.00% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 1 
 

Female Graduates by 
Degree Type FY2009 FY2010 % change FY2011 % change 

Certificates/Diplomas of less than 1 year in length 51 47 -7.84% 74 57.45% 

Certificates/Diplomas of less than 1 year but less than 2 
years in length 200 214 7.00% 321 50.00% 

Certificates/Diplomas of less than 2 years but less than 4 
years in length 47 50 6.38% 40 -20.00% 

Associate Degrees 59 79 33.90% 141 78.48% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 1 
 

Graduates Ages 17-19 by 
Degree Type FY2009 FY2010 % change FY2011 % change 

Certificates/Diplomas of less than 1 year in length 14 9 -35.71% 9 0.00% 

Certificates/Diplomas of less than 1 year but less than 2 
years in length 15 12 -20.00% 8 -33.33% 

Certificates/Diplomas of less than 2 years but less than 4 
years in length 3 0 -100.00% 1 #DIV/0! 

Associate Degrees 0 2 N/A 0 -100.00% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 1 
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Graduates Ages 20-24 by 
Degree Type FY2009 FY2010 % change FY2011 % change 

Certificates/Diplomas of less than 1 year in length 54 37 -31.48% 54 45.95% 

Certificates/Diplomas of less than 1 year but less than 2 
years in length 98 102 4.08% 128 25.49% 

Certificates/Diplomas of less than 2 years but less than 4 
years in length 21 43 104.76% 24 -44.19% 

Associate Degrees 18 15 -16.67% 30 100.00% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 1 
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Plan:  Degree Production Improvement Plan 
Objective:  To increase the graduate total by 100 graduates.         

Summary of Activities:                  Person(s) Responsible:                Expected Completion Date:    
Provide mandatory one-on-one, face-to-face faculty 
advisement for students. Utilize the alternate PIN as 
a means of preventing students from self-
advisement. Encourage students to speak with their 
advisor to register for courses and advisement. 

Program Instructors, General 
Education Instructors  
 

June 30, 2014 

Maintain an updated advisement location listing on 
the school website. 

Communications and 
Marketing 

Ongoing 

Monitor course sequences to embed new TCC 
programs into Diploma and Associate Degree 
programs. 

Dean of Arts & Sciences, Dean 
of Health and Public Safety, 
Dean of Business and Public 
Services, Dean of Industrial and 
Transportation Technologies  

Ongoing 

Monitor local business and industry trends and 
formulate a process to review new program 
offerings. 

Curriculum Specialist and  
Program Instructors 

Ongoing 

Monitoring pass rates in all credit and learning 
support courses with the objective of identifying 
students who are failing prior to mid-term in an 
effort to offer them support services in a timely 
manner. 

Advisors  
 

Ongoing 

Promote Associate Degree programs through 
diverse forms of media. 

Communications and 
Marketing Director 

Ongoing 

Develop and document a process to assess student 
need for services. Based on the needs assessment, 
create instructional resources to meet the students’ 
individualized needs. 

Student Success Center 
Coordinator 

December 31, 2013 

Develop a compilation of best practices in 
mentoring. The Student Success Center will increase 
documentation to include progression of the 
student through graduation. 

Student Success Center 
Coordinator 

June 30, 2014 

Conduct focus groups with students to determine 
why students are not completing programs that are 
less than 2 years in length. 

Student Affairs 
Academic Affairs 

June 30, 2014 

Provide ongoing Degree Works training to current 
and new faculty.  

Registrar  
 

June 30, 2014 

Assist students with special services such as child 
care, financial assistance, and transportation 
assistance.  

Coordinator of Student Success 
Advisors  
 

Ongoing 
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Metric:  Graduation Rate 

Analysis of Graduation Rate Data 

The results of the 2012, 2013, and 2014 Knowledge Management System (KMS) DC241 Complete College Georgia (CCG) 
All Metrics Summary are analyzed in the following discussion. There were 301 full-time students in the fall 2007 
beginning cohort and 306 full-time students in the fall 2008 beginning cohort who were enrolled in a certificate/diploma 
degree program that was at least 1 year but less than 2 years in length. Atlanta Technical College graduated 62 of the 
full-time students beginning in the fall 2007 cohort in 100% time. This is a 148% increase in graduates over the fall 2006 
beginning cohort graduating in 100% time. There were 63 students who began in fall 2008 that graduated in 100% time. 
This is a 1.6% increase over their fall 2007 counterparts. Out of the 62 full-time students graduating in 100% time, 9 
students beginning in fall 2007 took remedial courses at entry. There were 18 students graduating in 100% time that 
took remedial courses at entry that began in fall 2008. The number of part-time students beginning in fall 2008 
graduating in 100% time increased by 40% over their fall 2007 counterparts. 
 
Atlanta Technical College did not meet its 2013 objective to increase graduation rates by 5% year over year; however the 
100% time graduation rate of the fall 2008 cohort increased by 1.6% over the fall 2007 cohort. The increased graduation 
rate is a result of improved advisement practices, new services provided to students to assist with socio-economic 
issues, and the availability of tutoring services. Atlanta Tech may increase the future graduation rate by enhancing 
tutoring services to increase the number of tutors available to students. More full-time students graduate in 150% time 
and 200% time than 100% time. Students may not graduate on time due to inadequate advisement. Atlanta Tech’s 
improvement plan will include activities aimed at improving the student advisement process to include creating a faculty 
advisement training manual. 
 

Certificate/diploma 
(at least 1 but less 
than 2 years) 
Graduated in 100% 
Time by headcount 

Beginning 
Cohort  

Fall 2006 

Beginning 
Cohort  

Fall 2007 % change 

Beginning 
Cohort 

Fall 2008 % change 

Full-time 25 62 148.0% 63 1.6% 

Full-time Male 7 14 100.0% 20 42.9% 

Full-time Female 18 48 166.7% 43 -10.4% 

Full-time that Took 
Remedial Courses (at 
entry) 3 9 200.0% 18 100.0% 

Part-time 32 30 -6.3% 42 40.0% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
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Certificate/diploma 
(at least 1 but less 
than 2 years) 
Graduated in 150% 
Time by headcount 

Beginning 
Cohort Fall 2006 

Beginning 
Cohort Fall 2007 % change 

Beginning 
Cohort  

Fall 2008 % change 

Full-time 31 78 151.6% 76 -2.6% 

Full-time Male 10 18 80.0% 24 33.3% 

Full-time Female 21 60 185.7% 52 -13.3% 

Full-time that Took 
Remedial Courses 
(at entry) 6 17 183.3% 23 35.3% 

Part-time 34 38 11.8% 63 65.8% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
 
 

Certificate/diploma 
(at least 1 but less 
than 2 years) 
Graduated in 200% 
Time by headcount 

Beginning 
Cohort  
Fall 2006 

Beginning 
Cohort 
 Fall 2007 % change 

Beginning 
Cohort  
Fall 2008 % change 

Full-time 32 82 156.3% 80 -2.4% 

Full-time Male 10 19 90.0% 25 31.6% 

Full-time Female 22 63 186.4% 55 -12.7% 

Full-time that Took 
Remedial Courses (at 
entry) 7 21 200.0% 25 19.0% 

Part-time 35 42 20.0% 68 61.9% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
 
Of the graduates in the fall 2007 cohort, 20.6% graduated in 100% time; 25.9% in 150% time; and 27.2% graduated in 
200% time. Approximately 20.6% of students in the fall 2008 cohort graduated in 100% time; 24.8% in 150% time; and 
26.1% in 200% time. The majority of full-time students graduating with a certificate/diploma that was at least 1 year but 
less than 2 years at Atlanta Technical College graduated in 200% time. A barrier to graduating on time might be due to 
course availability. Some Atlanta Technical College programs are provided in block schedule format so that an evening 
student will have access to all courses required for graduation in their program during the evening hours. Atlanta Tech 
improvement plans will continue to offer the current block scheduled programs and explore programs that may benefit 
from block scheduling. The graduation rates will be monitored by program. 
 
There was an approximate 82.3% increase in the number full-time students beginning in fall 2007 graduating in 100% 
time than the students beginning in fall 2006. The number of full-time students beginning in fall 2007 graduating in 
150% time increased by 85.0% over their fall 2006 counterparts. The number of full-time students beginning in fall 2007 
graduating in 200% time increased by 88.9% over their fall 2006 counterparts. Full-time students beginning in 2008 
graduated in 100% time at the same rate as their fall 2007 counterparts. There was an approximate 4.2% decrease in the 
number full-time students beginning in fall 2008 graduating in 150% time than the students beginning in fall 2007. There 
was an approximate 4.0% decrease in the number full-time students beginning in fall 2008 graduating in 200% time than 
the students beginning in fall 2007. 
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In fall 2007, 20.4% of the full-time cohort graduates took remedial courses at entry and graduated in 200% time. In fall 
2008, 28.1% of the full-time cohort graduates took remedial courses at entry and graduated in 200% time. 
The fall 2008 cohort of full-time students that took remedial courses at entry was composed of 89 students. Of the 89 
students, 18 students graduated in 100% time, 23 in 150% time, and 25 in 200% time. The majority of the graduating 
students that took remedial courses at entry graduated in 200% time. When further examining the fall 2008 cohort of 
students that took a remedial course at entry, these same students had low success rates in college-level courses in the 
same subject (15.4%). This may be due to students not advancing fast enough to retain information learned in remedial 
courses to successfully complete program-level courses. Atlanta Tech has implemented the learning support redesign to 
lessen the time between students taking learning support coursework and enrolling in program-level courses. The 
College will reexamine the success of students in remedial education to determine the barriers to success and 
consequently graduating on time. 
 

Full-time 
Students' 
Graduation 
Time 

Beginning Cohort 
Fall 2006 

Beginning Cohort 
Fall 2007 % change 

Beginning Cohort 
Fall 2008 % change 

100% Time 11.3% 20.6% 82.3% 20.6% 0.0% 

150% Time 14.0% 25.9% 85.0% 24.8% -4.2% 

200% Time 14.4% 27.2% 88.9% 26.1% -4.0% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
 
 

Full-time Male 
Students' 
Graduation 
Time 

Beginning Cohort  
Fall 2006 

Beginning Cohort  
Fall 2007 % change 

Beginning Cohort  
Fall 2008 % change 

100% Time 8.0% 14.4% 80.0% 20.0% 38.9% 

150% Time 11.4% 18.6% 63.2% 24.0% 29.0% 

200% Time 11.4% 19.6% 71.9% 25.0% 27.6% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
 
 

Full-time 
Female 
Students' 
Graduation 
Time 

Beginning Cohort 
Fall 2006 

Beginning Cohort 
Fall 2007 % change 

Beginning Cohort 
Fall 2008 % change 

100% Time 13.4% 23.5% 75.4% 20.9% -11.1% 

150% Time 15.7% 29.4% 87.3% 25.2% -14.3% 

200% Time 16.4% 30.9% 88.4% 26.7% -13.6% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
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There were 235 part-time students who graduated with a certificate/diploma that was at least 1year but less than 2 
years in length during fall 2007. There were 306 part-time students who graduated with a certificate/diploma that was 
at least 1year but less than 2 years in length during fall 2008.  
 

Part-time 
Students' 
Graduation 
Time 

Beginning Cohort 
Fall 2006 

Beginning Cohort 
Fall 2007 % change 

Beginning Cohort 
Fall 2008 % change 

100% Time 15.6% 12.8% -17.9% 14.8% 15.6% 

150% Time 16.6% 16.2% -2.4% 22.3% 37.7% 

200% Time 17.1% 17.9% 4.7% 24.0% 34.1% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2 
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Plan:  Graduation Improvement Plan 
Objective:  To increase graduation rate by 2% 
 
Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Provide mandatory one-on-one, face-to-face faculty 
advisement for students.  

Program Instructors, General 
Education Instructors  
 

June 30, 2014 

Create an advisement training manual for faculty. Academic Affairs June 30, 2014 

Through the Student Success Center, provide 
tutoring, personal counseling, academic counseling, 
and remedial assistance.  

Advisors 
Tutors  

Ongoing 

Strategize to determine more effective means of 
identifying student areas of weakness and tailor 
services to meet student needs. 

Advisors 
Tutors 

Ongoing 

Launch a website for the Student Success Center Student Success Coordinator June 30, 2014 

Monitor student’s progress and analyze data with 
student’s participating in the learning support 
redesign to determine how well the redesign is 
working. 

Learning Support Staff June 30, 2014 

Setup graduation registration tables in the lobby of 
the Academic Building for several hours each day for 
a two-week period. Engage students as they walk by 
and ask if they have completed a TCC, Diploma, or 
Degree. If they are not sure, take the opportunity to 
encourage students to meet with their academic 
advisors.  

Registrar June 30, 2014 

Make graduation applications available throughout 
the campus and easily accessible to students.  

Registrar December 31, 2013 

Monitoring pass rates in all credit and learning 
support courses with the objective of identifying 
students who are failing prior to mid-term in an 
effort to offer them support services in a timely 
manner. 

Advisors  
 

Ongoing 

Maintain currently block scheduled programs 
offered at Atlanta Technical College. 

Academic Affairs Ongoing 

Monitor graduation rates by program and perform 
analysis to determine programs that can benefit 
from block scheduling. 

Institutional Research 
Academic Affairs 

June 30, 2014 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
The results of the 2012, 2013, and 2014 Knowledge Management System (KMS) DC241 Complete College Georgia (CCG) 
All Metrics Summary are analyzed in the following discussion. The success rate for students completing remedial courses 
was less than 50% for the fall 2007 and fall 2008 cohorts. Approximately 48.2% of the 512 students in the fall 2007 
cohort successfully completed remedial courses. Approximately 47.2% of the 585 students in the fall 2008 cohort 
successfully completed remedial courses. Students in the fall 2008 cohort had a lower success rate in completing 
remedial course by 2.1% than the students in the fall 2007 cohort. The fall 2009 cohort’s success rate for completing 
remedial courses at Atlanta Technical College increased by 12.9% over the fall 2008 cohort’s success rate, bringing the 
success rate above 50%. Approximately 53.3% of the 955 students in the fall 2009 cohort successfully completed 
remedial courses. Increases in the success rate in remedial courses may be due to tutoring services offered to students. 
Atlanta Tech will continue to offer tutoring services to students in remedial courses and monitor the success rates of 
students taking advantage of tutoring services versus those who do not. 
 
Demographically, African American students had the highest success rates in fall 2007 (52.5%) and fall 2008 (50.3%). In 
fall 2009, American Indian/Alaska Native had the highest success rate (66.7%), followed by African American (55.1%), 
Hispanic (33.3%), Asian (23.1%) and White students (15.4%). The success rate in remedial courses of students in the fall 
2009 cohort increased for all races with the exception of White students which decreased their success by 23.0%.  
 

Students Completing 
Remedial Courses 

First Time Enrolled in 
Fall 2007 

First Time Enrolled 
in Fall 2008 % change 

First Time Enrolled in 
Fall 2009 

% 
change 

Total Students 48.2% 47.2% -2.1% 53.3% 12.9% 

African American 52.5% 50.3% -4.2% 55.1% 9.5% 

American 
Indian/Alaska Native 50.0% 0.0% -100.0% 66.7% N/A 

Asian 14.3% 13.6% -4.9% 23.1% 69.9% 

Hispanic 22.2% 28.6% 28.8% 33.3% 16.4% 

Two or more races 15.0% 0.0% -100.0% N/A N/A 

White 9.5% 20.0% 110.5% 15.4% -23.0% 

Unknown 87.5% 40.0% -54.3% 40.0% 0.0% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2a 
 



 

Atlanta Technical College:  106 

 

Although the success rate of Atlanta Technical College students who completed a college-level course in the same 
discipline within their first two academic years fell by 44.8% for the fall 2008 cohort, the fall 2009 cohort increased their 
success by 87.0%. Asian students in the fall 2009 cohort successfully completed a college-level course in the same 
discipline 4 times more than Asian students in the fall 2008 cohort. African American students in the fall 2009 cohort 
increased their success rate in a college-level course by 84.3%, followed by Hispanic (16.8%). The success rate of White 
students in the fall 2009 cohort decreased by 23.0%. 
 

Student Success in 
College-Level Course 
in the Same Subject 

First Time 
Enrolled in Fall 

2007 

First Time 
Enrolled in Fall 

2008 % change 

First Time 
Enrolled in Fall 

2009 % change 

Total Students 27.9% 15.4% -44.8% 28.8% 87.0% 

African American 30.4% 15.9% -47.7% 29.3% 84.3% 

American 
Indian/Alaska Native 0.0% 0.0% 0.0% 66.7% N/A 

Asian 14.3% 4.5% -68.5% 23.1% 413.3% 

Hispanic 11.1% 14.3% 28.8% 16.7% 16.8% 

Two or more races 5.0% 0.0% -100.0% N/A N/A 

White 4.8% 10.0% 108.3% 7.7% -23.0% 

Unknown 62.5% 40.0% -36.0% 40.0% 0.0% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2b 
 
 

Student Success in 
Remedial Education 

First Time 
Enrolled in Fall 

2007 

First Time 
Enrolled in Fall 

2008 % change 

First Time 
Enrolled in Fall 

2009 % change 

Total Remedial 48.2% 47.2% -2.1% 53.3% 12.9% 

Math Only 64.1% 46.9% -26.8% 61.0% 30.1% 

English Only 46.9% 44.9% -4.3% 55.1% 22.7% 

Both Math and English 41.6% 50.3% 20.9% 47.4% -5.8% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2a 
 
 

Student Success in 
College-Level Course in 
the Same Subject 

First Time 
Enrolled in  

Fall 2007 

First Time 
Enrolled in  

Fall 2008 % change 

First Time 
Enrolled in Fall 

2009 % change 

Math Only 34.8% 11.6% -66.7% 30.9% 166.4% 

English Only 31.5% 18.6% -41.0% 38.3% 105.9% 

Both Math and English 18.7% 14.1% -24.6% 20.1% 42.6% 

Source: KMS DC241 2012, 2013, and 2014 CCG All Metrics Summary, CCA Outcome Metric 2b 
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The success rate of Atlanta Technical College students in the fall 2007 cohort who completed a math college-level course 
in the same discipline within their first two academic years was 34.8% followed by student completing an English 
college-level course (31.5%) and both math and English (18.7%). The success rates of students in the fall 2008 cohort 
who completed a college-level course in the same discipline all decreased. The success rate in math fell the most for 
students in the fall 2008 with a 66.7% decrease in successful completion, followed by English (41.0%) and both math and 
English (24.6%).  
 
In the fall 2008 cohort of 147 students enrolled in remedial math, 46.9% successfully completed the remedial course and 
11.6% of the students successfully completed a college-level math course during their first two academic years. Of the 
247 students in the fall 2008 cohort enrolled in remedial English, 44.9% successfully completed the remedial course and 
18.6% of the students successfully completed a college-level English course during their first two academic years. There 
were 191 students enrolled in both remedial math and English where 50.3% successfully completed the remedial 
courses and 14.1% went on to successfully complete the college-level course in math and English. The fall 2009 cohort 
success rates in college-level courses improved over the fall 2008 cohort’s success rates. 
 
There were 30.9% of Atlanta Technical College students in the fall 2009 cohort who successfully completed a college-
level math during their first two academic years. The success rate of the fall 2009 cohort in a college-level math course 
after taking remedial math increased more than 1.5 times over the fall 2008 cohort. The fall 2009 cohort’s success rate 
also increased in students who successfully completed an English course and both math and English. 
 
Some students taking college-level courses following remedial education courses in the same subject may not succeed in 
their college-level courses due to a lack of effective study skills and college readiness. According to the Atlanta Technical 
College Catalog, students who enroll in learning support courses before being admitted into their program of study must 
also enroll in COLL 1000, a first-year experience course designed to provide skills for academic and professional success. 
Students who are enrolled in learning support courses before being admitted into their program have the 
Developmental Studies admission status and are required to take COLL 1000. Students enrolled with provisional status 
are taking learning support and occupational courses simultaneously but are not required to take COLL 1000. Atlanta 
Tech improvement plans include plans to implement the COLL 1000 course for all first-time students. 
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Plan:   Success in Remedial Education Data Improvement Plan 

Objective:  To increase the number of successful students in remedial education by 50 
 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 
Increase awareness of tutoring services offered in all 
subjects.  

Student Success Coordinator Ongoing 

Increase the number of tutors available by hiring peer 
tutors. 

Student Success Coordinator Ongoing 

Continuous evaluation of the success rate in remedial 
and college level courses. 

Institutional Research Ongoing 

Monitor the success of students in remedial courses 
that participate in tutoring services. 

Institutional Research Ongoing 

Provide instructors with professional development on 
content and effective teaching methods. 

Curriculum Specialist June 30, 2014 

Develop plans to implement the COLL 1000 course 
requirement for all new students to Atlanta Technical 
College. 

Student Success Quality Team June 30, 2014 

Complete the Student Program Completion Plan Student Success Advisors 
General Education Learning 
Support Faculty 
Registrar  

June 30, 2014 
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Central Georgia Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Central Georgia Technical College 
 
Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 

 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.    
                                                                                          
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 
Degree Production: 

Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry 

certification or licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic 

years but less than 4 academic years in length, associate’s degrees, and bachelor's degrees awarded; 

disaggregated by institution type (two-year; four-year research, very high activity; all other four-year), age 

group, gender, race/ethnicity, Pell status (at any time), remedial status (at any time), and discipline.   

Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
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Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 
Central Georgia Technical College (CGTC) and Middle Georgia Technical College (MGTC) were consolidated as of July 1, 
2013 to form the new Central Georgia Technical College. Both Colleges submitted individual 2013 Complete College 
Georgia (CCG) Improvement Plans. The 2014 Improvement Plan for the combined College is depicted below.  
CGTC is committed to improving its completion rates. The College is involved in various state and national initiatives, 
such as Achieving the Dream (ATD) which serve to assist institutions in improving access, retention, and completion. 
Locally, the College has devised a Quality Enhancement Plan (QEP) which serves to provide support for student learning. 
The College is diligently working to support and guide students to accomplish their educational goals and will be 
continuously gauging evident academic gaps in order to minimize such deficiencies. The College’s Institutional 
Effectiveness Team provides various reports composed of internal and external data to inform decision-making. The 
College utilized such reports along with CCG data to determine student performance, identify root causes, and 
determine improvement strategies. Leadership determined that a review of prior College demographics would be most 
useful in devising improvement strategies identified within. 
 
Demographics of the consolidated CGTC are derived from the former CGTC and MGTC data for Fall 2012 per the KMS 
Report #DC115 as portrayed in Table 1 below. 
 
Table 1. Demographics 

  CGTC MGTC 

Race/Ethnicity     

Black 60.10% 45.60% 

White 35.80% 47.50% 

Gender     

Male 36.60% 41.60% 

Female 63.40% 58.40% 

Age Group     

Under 21 23.90% 27.50% 

Over 40 18.00% 13.90% 

Education Level     

Less than 12 6.10% 12.00% 

High School Diploma 68.20% 33.30% 

1-3 Years Postsecondary 5.40% 36.00% 

Full & Part Time     

Full Time 45.70% 35.60% 

Part Time 54.30% 64.40% 

 

Utilizing various internal and external data reports, student focus group reports, faculty focus group reports, and surveys, the 

College determined internal and external root causes which may affect student success. Each root cause per CCG metric is identified 

within. The root causes identified were used to determine appropriate improvement strategies to apply to each metric. Through 

implementation of a data-driven improvement plan, CGTC’s goal is to meet or exceed the expected goal for each metric by 2020. 
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Metric:  Degree Production 

Analysis of Degree Production Data 

CCG Outcome Data Summary 

KMS CCG 2013 Report, DC241 (pages 22 – 25) indicates that: 

• Total degree attainment was 1,617* for all CCG award levels – a gain of 554 awards over the 2008 baseline. *Note: 
Total of 1,617 degrees also includes certificate/diploma of economic value with industry certification or licensure 
for less than one year.  

• Total degree production was 125 below the TCSG goal for the College of 1,178 certificates/diplomas of at least one 
but less than four years and Associate degrees.  

 

KMS CCG 2014 Report, DC241 (pages 22 – 25) indicates that: 
• Total degree attainment was 2,121* for all CCG award levels – a gain of 1,058 awards over the 2008 baseline 

*Note: Total of 2,121 degrees also includes certificate/diploma of economic value with industry certification or 
licensure for less than one year.  

• Total degree attainment was 296 awards above the TCSG goal for the College of 1,241 certificates/diplomas of at 
least one but less than four years and Associate degrees. 

 

Trend by degree type per KMS Report, DC241 (pages 22-25) from Report Year 2012 as compared to Report Year 2014: 
• The College increased overall degree production by 66% (2005 baseline n = 1,279 / 2011 results n = 2,121). 
• Unduplicated count of graduates enrolled in less than one year certificate/diploma of economic value with industry 

certification or licensure increased by 94% (2005 baseline n = 301 / 2011 results n = 584).  
• Unduplicated count of graduates enrolled in a certificate/diploma of at least one but less than two years increased 

by 64% (2005 baseline n = 536 / 2011 results n = 881).  
• Unduplicated count of graduates enrolled in a certificate/diploma of at least two years but less than four years 

increased by 1% (2005 baseline n = 242 / 2011 results n = 245).  
• Unduplicated count of graduates enrolled an Associate Degree increased by 106% (2005 baseline n = 200 / 2011 

results n = 411).  
 
Although, the total number of degrees awarded is on the rise for certificate/diploma of economic value with industry 
certification or licensure in less than one year (at 90.2%), certificate/diploma of at least one but less than two years (at 
66.5%), and Associate Degree (at 86%); there is a decrease of 2.4% in certificate/diploma of at least two years but less 
than four years (CCA Outcome Metric 1: Degree Production for Report Year 2013, DC241, pages 22-25). The decrease 
was evidenced more among Black (at 8.1%) students, females (at 15.6%), students below 25 years of age (21.3%), and 
students who took remedial courses at any time (at 9.9%).  
 
Root Causes Identified in Performance Outcomes 

Multiple sources of qualitative and quantitative data including surveys such as Noel-Levitz SSI and IPS, CCSSE as well as 
institutional surveys and data for CCG and ATD indicate that current institutional policies and processes may be a 
contributing factor in hindering student success. A focus on simplification of admissions procedures, redesign of new 
student orientation, initial academic advisement improvement, one-step registration process, career assessment 
assistance, flexible block scheduling, attendance requirements, targeted professional development workshops on active 
and collaborative learning, diversity related issues etc. as well as communication with students about financial 
counseling and availability of support services are needed based on data results. Some of the external factors that may 
hamper student achievement were identified as academic under-preparedness for College, socio-economic background 
of student population, limited employment opportunities in College’s service area in relation to the offered programs, 
state policies affecting financial aid etc. 
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Improving Degree Production 
The College needs to carefully examine and if necessary, modify processes currently in place that will yield stronger 
student engagement and persistence. These processes indirectly have a positive correlation with the College’s retention 
and graduation rate. Improvement strategies targeted to address the root causes and increase student performance are 
summarized in the below Improvement Plan.  
 
Plan:  Degree Production Improvement Plan 
Objective: To increase the graduate total by 385 graduates  
         

 

Summary of Activities: 
 

Person(s) Responsible: 

 

Expected  
Completion Date: 

Conduct needs assessments by program and utilize EMSI 
market analysis to determine growing industries and 
careers to explore and establish new program offerings, 
including embedded and stand-alone technical certificates 
that provide exit points leading directly to employment 

Academic Affairs 
Administration and 
Assessment and Evaluation 
Director for Institutional 
Effectiveness 

FY 2014 and On-going 

Provide Career Exploration Assessment upon enrollment  
by identifying clear career options and program offerings 
designed to promote interest in technical college programs 

Career Services Director and 
C. A. R. E. Center Staff 

FY 2014 and On-going 

Increase four-year articulation opportunities  Academic Affairs 
Administration and Program 
Faculty 

FY 2014 and On-going 

Offer flexible block schedule to accommodate day-time 
and evening students in addition to distance education 
availability option 

Academic Affairs Deans FY 2014 and On-ging 

Provide intense intentional personal and academic 
counseling throughout identified student enrollment  

Success Coaches and C. A. 
R. E. Center Staff 

On-going 

Increase dual enrollments by working with students at 
secondary level to provide information on early college 
experiences 

High School Coordinators FY 2014 and On-going 

Facilitate accelerated pathways into credit instruction 
(high school, GED etc.)  

Vice Presidents for 
Academic Affairs, Adult 
Education, and Student 
Affairs 

FY 2014 and On-going 

Provide information to students regarding non-traditional 
programs in an effort to close the gender gap 

Special Populations 
Directors 

On-going 

Participate in community agency partnerships to facilitate 
transition from high school, home, or work to post-
secondary environments 

Special Populations 
Directors 

On-going 

Increase success rates in Learning Support (LS) and 
gateway courses through systematic redesign of course 
content and delivery method 

Academic Affairs 
Administration and Program 
Faculty 

FY 2014 and On-going 

Review KMS data reports on attrition and retention by 
program and provide the information to program faculty   
 

Assessment and Evaluation 
Director for Institutional 
Effectiveness 

September 2013 and On-
going 
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Summary of Activities: 
 

Person(s) Responsible: 

 

Expected  
Completion Date: 

Utilize CCSSE results to improve student success efforts 
leading to better retention and increased award 

Academic Affairs and 
Student Affairs 
Administration and Faculty  
 

FY 2014 and On-going 

Evaluate implemented policies and procedures annually 
and modify if deemed necessary 

Leadership Team On-going 

Offer professional development sessions targeted to 
increase student engagement geared towards active 
learning strategies, teaching styles, learning styles, delivery 
of instruction, technology usage, classroom assessment 
techniques etc. 

Professional Development 
Director  

FY 2014 and On-going 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
The College’s graduation rate has decreased between FY 2008 and FY 2012 with a slight increase for FY 2013 as 
identified in Figure 1 below. Prior year (FY 2012) graduation rate was 53.7% and the retention rate was 65.3% for the 
combined College.  FY 2013 rates to date indicate that the College’s graduation rate is at 57.2% an increase of 3.5% over 
FY 2012 and a retention rate of 63.3% a drop of 2.0%. (KMS Performance Benchmarks Report #DC198, 2013) 
 
Figure 1. Retention and Graduation Rate Trend for the combined College 

*Source: KMS Performance Benchmarks Reports, DC198 & 275
 

63.3% 
65.3% 

77.7% 70.7% 71.3% 67.3% 

57.2% 53.7% 53.9% 
57.9% 58.9% 63.4% 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

2008 2008.5 2009 2009.5 2010 2010.5 2011 2011.5 2012 2012.5 2013

P
er

ce
n

ta
ge

s 
 

 

Year 

Retention & Graduation Rates 
 

Retention Rate

Graduation Rate



 

Central Georgia Technical College:  117 

 

CCG Outcome Data Summary 
The graduation rate for full-time students enrolled in 1-2 year certificate/diploma or Associate Degree is below 27% at 
200% time for students in all ethnicities, genders, and age groups. Students who received the federal Pell grant had a 
success rate of 19% while students who took remedial courses at entry had a success rate of approximately 14% for 
similar credential attainment. The graduation rate for part-time students enrolled in 1-2 year certificate/diploma 
dropped to 9.8% in 200% time with lower success rate among Black students (at 7.6%), students between 20-24 years of 
age (at 3.9%), and students who took remedial courses at entry (at 7.7%). These groups were also less likely to graduate 
when pursuing an Associate Degree. Students who enrolled in an Associate Degree program and took remedial courses 
at entry were less likely to graduate at 2.6% in 200% time. Interestingly, transfer students were more likely to graduate 
than full-time or part-time students irrespective of award type, ethnicity, gender, and age. (CCA Outcome Metric 2, 
Graduation Rates, DC241, CCA Report Year 2013, pages 26-31) 
 
Root Causes Identified in Performance Outcomes 

Students who take remedial courses at entry are least likely to graduate even in 200% time especially Black students and 
students in the age group of 20-24 years. These may be first generation College students who did not join College right 
after they graduated from high school and do not have realistic expectations or experiences required to succeed in 
College. These students may be enrolling in programs that they are under-prepared to enter. Because of lack of 
academic skills, they may be enrolling in remedial classes as entry and may be taking a long time in successfully 
completing these courses. The College needs to check if these students are enrolling just to get remediation and then 
moving to four year Colleges or Universities. Some of the external root causes are socio-economic conditions like single 
parent homes, lack of family support for student, and number of underperforming high schools (those not meeting 
Adequate Yearly Progress) in the College’s service area. 
 
Improving Graduation Rate 
Strategies will be developed to aide students in being well-prepared for core and occupational courses in a timely 
manner otherwise it may be difficult to retain these students. Students should be made aware of internal College 
services such as those which support academic enhancement and financial counseling, coupled with external assistance 
agencies which serve to balance personal responsibilities. Focused approaches that can address the root causes and 
promote student success are summarized in the Improvement Plan below.  
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Plan:   Graduation Improvement Plan 
Objective:  To increase graduation rate by 5% 
 

 

Summary of Activities: 
 

Person(s) Responsible: 

 

Expected  

Completion Date: 

Redesign new student orientation to address critical 

topics that need to be introduced, reinforced, and 

mastered 

Assistant Vice-President of 

Student Affairs 

FY 2014 

Provide periodic advisement training on academic 

mapping as a means for moving students through their 

program of study 

Assistant Vice-Presidents of 

Academic Affairs and Student 

Affairs 

On-going 

Address financial aid related issues by providing Financial 

Services Counseling to students 

Financial Aid Directors On-going 

Provide students with student success orientation and 

available internal and external support services with 

emphasis on students who are disabled or those 

encountering academic difficulties 

Success Coaches and Special 

Populations Directors 

On-going 

Improve Early Alert System to identify and provide 
services for students who are experiencing 
difficulties – academic, personal, financial etc. and 
provide on-going training to Instructors on the 
system usage 

Assistant Vice-President of 

Student Affairs 

FY 2014 and On-going 

Implement aggressive career advisement plan at entry 

and exit 

Career Services Director FY 2014 

Re-establish College Retention Committee Vice President of Student Affairs FY 2014 

Revise graduation notification process to identify eligible 

graduates; perform system edits to provide graduating 

student listing to faculty as well as pre-graduate (those 

students within the 30 and 15 hour limits) listing prior to 

the end of each Semester as well as notify potential 

graduates of their status and inform them to visit their 

advisors 

Registrar FY 2014 and On-going 

Provide training to program chairs regarding how to add 

retention and graduation as an Operational Planning goal  

Assessment and Evaluation 

Director for Institutional 

Effectiveness 

August 2013 

 

Provide graduate data by semester and end of year to all 

program faculty 

Assessment and Evaluation 

Director for Institutional 

Effectiveness 

August 2013 

 

Report student performance for the PBI cohort, including 

retention, academic attainment, early alerts, and awards 

Assessment and Evaluation 

Director for Institutional 

Effectiveness 

After grades are posted each 

term 
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Metric:  Success in Remedial Education 

Analysis of Success in Remedial Education Data 

 

CCG Outcome Data Summary 

The overall success rate for students enrolled in remedial courses within their first two academic years is 48.4% with a 
bit higher success rate for White students (at 53.1%), females (at 52.2%), and students directly out of high school (at 
52.4%). Students in the age group of 20-24 years are less likely to succeed (at 37.4%) as well as students who were Pell 
grant recipients (at 36.6%). Similar performance was observed for these student groups when they enrolled in a 
remedial Math or English course only. Students were less likely to succeed when they enrolled concurrently in both 
Math and English remedial courses. (CCA Progress Metric 2A, Success in Remedial Education, DC241, CCA Report Year 
2013, page 5) 
 
The achievement of students who enrolled in remedial courses within their first two academic years and took a College-
level course in the same subject within their first two academic years also was measured. The success rate for these 
students dropped to 30% with a little higher success rate compared to their peers for White students (at 31.4%) and 
females (at 29%). The students who were 25 years and over exceled (at 34%) compared to the students in the younger 
age groups (below 24%). Students who received federal Pell grant were less like to succeed in the College-level courses 
(at 18.4%). Similar performance was reflected within these groups irrespective of enrollment within College-level Math, 
English or concurrent enrollment in both courses. (CCA Progress Metric 2B, Success in Remedial Education, DC241, CCA 
Report Year 2013, page 6) 
 
Lower success rates in remedial coursework have resulted in the Institution focusing its improvement initiatives and 
strategies largely in this area. Student progression from LS to occupational credit program enrollment and graduation is 
critical to improving retention and degree production.  
 
Root Causes Identified in Performance Outcomes 
Students are academically not prepared for College-level coursework and have a lack of understanding in foundational 
concepts. These students lack the experience and/or the awareness of academic rigor and independent learning skills 
needed to be a successful College student. Some students are not re-enrolling in classes after one or more unsuccessful 
attempts, therefore, dropping from the course and subsequently, the College. Black students, males, and students in the 
20-24 years age group are somehow not completing remedial or College-level courses and in turn graduating at a lower 
rate. Economic and social conditioning may be leading to lower expectations for educational success.  
 
Improving Success Rate in Remedial Education 
The College needs to change the delivery structure of LS courses so students do not spend 1-2 years in just 
developmental courses which prolongs the degree attainment span and negatively impacts the retention rates. Redesign 
focused on individualized and condensed course content through a modularized format as well as modifying the 
instructional delivery of the designated remedial courses will enable students to fast-track through LS courses to get the 
necessary remediation in a timely manner and in turn be well-prepared for credit bearing courses. Special attention 
should be made to empower Black male students by giving in-depth academic as well as motivational counseling and 
mentoring. These students should be encouraged to utilize some of the services that the College provides e.g. tutoring, 
enrollment in non-traditional support groups etc. The College will need to provide diversity training for all employees for 
the purpose of embracing and understanding the cultural differences. The activities addressing the root causes to 
generate greater student success are summarized in the Improvement Plan below.  
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 116 
 

 

Summary of Activities: 
 

Person(s) Responsible: 
 

Expected Completion Date: 
 

Increase the success rate in LS courses through systematic 

redesign and restructure of designated courses 

 

Academic Affairs Administration 

and Program Faculty 

 

FY 2014 and On-going 

 

Identify student success in LS courses by mode of instructional 
delivery and provide reports to Academic Affairs leadership 

 

Assessment and Evaluation 
Director for Institutional 
Effectiveness 

 

After grades are posted each 
term  

 

Analyze course success rates and modify future offerings of 
remedial courses accordingly 
 

 

Academic Affairs Administration 
and Program Faculty 

 

FY 2014 and On-going 

 

Improve use of student success resources available to LS 
students 
 

 

Academic Affairs Dean, 
Academic Success Center 
Director, Student Success 
Coordinator, LS Coordinator, 
and Program Faculty 
 

 

FY 2014 and On-going 

 

Provide mentoring activities through use of Success 
Coaches for the targeted population of Black male 
students to  ensure progression from LS to occupational 
programs and to improve the College’s retention and 
completion rates  

 

Student Success Coaches 
 

FY 2014 and On-going 

 

Organize and facilitate support groups for non-
traditional students to help in establishing a sense of 
ownership and community 

 

Special Populations Directors 
 

FY 2014 and On-going 

 

Offer professional development sessions to include equity, 

classroom diversity, understanding students from poverty etc. 
 

 

Professional Development 

Director  

 

FY 2014 and On-going 
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Chattahoochee Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name: Chattahoochee Technical College 
 
Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.  
                                                                                    
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 
Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 academic 
years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-year; four-
year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any time), remedial 
status (at any time), and discipline.  
  
Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 
The CCG goal of Chattahoochee Technical College graduates reported as indicated by the TCSG Data, Planning, and Research division’s CCA 60 percent Graduate 
Goals 2008 to 2013 report is 1,187.  According to the CCG report generated by TCSG regarding this measure, to date (08/15/13), CTC has 709 graduates – but, 
this is a preliminary number, as full graduate data is still being collected.  However, to get an indication of expected outcome, according to TCSG Report DC 110, 
CTC conferred 2,531 duplicated awards in 2013.  Furthermore, locally maintained Banner Reports of unduplicated graduates for FY2013 indicates 1,463 students 
having graduated.  Although all these students appearing as graduates on the local report will not qualify as graduates according to the CCG definition of the 
cohort, we feel confident that CTC will reach the goal indicated by TCSG for the college.   
 

 

 
Baseline 

2008 
Actual 

DRAFT - College Goals compared to Actual Degree Production (in Programs of One Year or More) 

 

2009 
(run KMS CCG  

reports for 2012) 

2010 
(run KMS CCG  

reports for 2013) 

2011 
(run KMS CCG  

reports for 2014) 

2012 
(run KMS CCG  

reports for 2015, when 
available) 

2013 to date not final 
(run KMS CCG  

reports for 2016, when 
available) 

Total Goal: 
Additional 
Graduates 

2009 to 2020 
above 

Baseline 

Actual to 
date 

Additional 
Graduates 

above 
Baseline 
(through 

2013 
to date) 

Remaining 
Goal: 

Additional 
Grads Needed 
through 2020 College 

Reporte
d  

to CCA 
Aug 

2011 Goal 
Actual 
Grads 

Above
/ 

Below 
Goal Goal 

Actual 
Grads 

Above
/ 

Below 
Goal Goal 

Actual 
Grads 

Above
/ 

Below 
Goal Goal 

Actual 
Grads 

Above
/ 

Below 
Goal Goal 

Actual 
Grads 

to date 

Above/ 
Below 
Goal 

Chatta 
           
917        966     1,050       84     1,017     1,050       33     1,070     1,164        94       1,127      1,471      344     1,187        709      (478)               4,624                859                  3,765  
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CCA Outcome Metric 1: Degree Production (2013) 
Unduplicated count of graduates, reported at the highest award level the student received that year.  Students who received a postsecondary award while  
in high school are not included in this report. 
 

 Certificate/diploma (less than 1 academic year) of Economic Value with Industry Certification or Licensure 
 
 Fiscal Year 2006 Fiscal Year 2010 Percent 
 Graduates Graduates Increase 
 
 Total Students  239  365 52.7% 
 
 Race: Hispanic  4  18 350.0% 
 
 Race: Black, non-Hispanic  42  84 100.0% 
 
 Race: White, non-Hispanic  172  231 34.3% 
 
 Race: Asian  3  5 66.7% 
 
 Race: Native Hawaiian or other Pacific Islander  0  0 NA 
 
 Race: American Indian/Alaska Native  1  1 0.0% 
 
 Race: Two or More Races  16  6 -62.5% 
 
 Race: Unknown  0  17 NA 
 
 Race: Non-resident Alien  1  3 200.0% 
 
 Gender: Male  173  259 49.7% 
 
 Gender: Female  66  106 60.6% 
 
 Age: Directly from High School (17-19 years old)  27  17 -37.0% 
 
 Age: Age 25 and over  134  240 79.1% 
 
 Age: Other (20-24 years old)  78  108 38.5% 
 
 Age: Unknown  0  0 NA 
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 Income: Received Pell Grant (at any time)  41  79 92.7% 
 
 Remedial: Took Remedial Courses (at any time)  54  42 -22.2% 
 
 Discipline: Education  0  47 NA 
 
 Discipline: Arts and Humanities  0  0 NA 
 
 Discipline: Social and Behavioral Sciences and Human Services  25  29 16.0% 
 
 Discipline: Science Technology Engineering and Math (STEM)  27  21 -22.2% 
 
 Discipline: Business and Communication  0  0 NA 
 
 Discipline: Health  80  54 -32.5% 
 
 Discipline: Trades  107  214 100.0% 
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CCA Outcome Metric 1: Degree Production (2013 continued) 

 

 Certificate/diploma (at least 1 but less than 2 years) 
 
 Fiscal Year 2006 Fiscal Year 2010 Percent 
 Graduates Graduates Increase 
 
 Total Students  381  419 10.0% 
 
 Race: Hispanic  8  10 25.0% 
 
 Race: Black, non-Hispanic  85  88 3.5% 
 
 Race: White, non-Hispanic  267  299 12.0% 
 
 Race: Asian  10  5 -50.0% 
 
 Race: Native Hawaiian or other Pacific Islander  0  1 NA 
 
 Race: American Indian/Alaska Native  1  3 200.0% 
 
 Race: Two or More Races  6  1 -83.3% 
 
 Race: Unknown  1  10 900.0% 
 
 Race: Non-resident Alien  3  2 -33.3% 
 
 Gender: Male  118  105 -11.0% 
 
 Gender: Female  263  314 19.4% 
 
 Age: Directly from High School (17-19 years old)  22  33 50.0% 
 
 Age: Age 25 and over  247  242 -2.0% 
 
 Age: Other (20-24 years old)  112  144 28.6% 
 
 Age: Unknown  0  0 NA 
 
 Income: Received Pell Grant (at any time)  163  183 12.3% 
 
 Remedial: Took Remedial Courses (at any time)  117  42 -64.1% 
 
 Discipline: Education  7  5 -28.6% 
 
 Discipline: Arts and Humanities  14  15 7.1% 
 
 Discipline: Social and Behavioral Sciences and Human Services  0  0 NA 
 
 Discipline: Science Technology Engineering and Math (STEM)  32  16 -50.0% 
 
 Discipline: Business and Communication  96  76 -20.8% 
 
 Discipline: Health  71  155 118.3% 
 
 Discipline: Trades  161  152 -5.6% 
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CCA Outcome Metric 1: Degree Production (2013 continued) 

 Certificate/Diploma (at least 2 but less than 4 years) 
 
 Fiscal Year 2006 Fiscal Year 2010 Percent 
 Graduates Graduates Increase 
 
 Total Students  224  122 -45.5% 
 
 Race: Hispanic  6  4 -33.3% 
 
 Race: Black, non-Hispanic  60  30 -50.0% 
 
 Race: White, non-Hispanic  144  85 -41.0% 
 
 Race: Asian  5  0 -100.0% 
 
 Race: Native Hawaiian or other Pacific Islander  0  0 NA 
 
 Race: American Indian/Alaska Native  0  0 NA 
 
 Race: Two or More Races  7  0 -100.0% 
 
 Race: Unknown  1  3 200.0% 
 
 Race: Non-resident Alien  1  0 -100.0% 
 
 Gender: Male  78  29 -62.8% 
 
 Gender: Female  146  93 -36.3% 
 
 Age: Directly from High School (17-19 years old)  3  4 33.3% 
 
 Age: Age 25 and over  157  85 -45.9% 
 
 Age: Other (20-24 years old)  64  33 -48.4% 
 
 Age: Unknown  0  0 NA 
 
 Income: Received Pell Grant (at any time)  83  61 -26.5% 
 
 Remedial: Took Remedial Courses (at any time)  44  12 -72.7% 
 
 Discipline: Education  0  0 NA 
 
 Discipline: Arts and Humanities  0  0 NA 
 
 Discipline: Social and Behavioral Sciences and Human Services  0  0 NA 
 
 Discipline: Science Technology Engineering and Math (STEM)  19  9 -52.6% 
 
 Discipline: Business and Communication  0  0 NA 
 
 Discipline: Health  158  92 -41.8% 
 
 Discipline: Trades  47  21 -55.3% 
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CCA Outcome Metric 1: Degree Production (2013 continued) 
 

 Associate Degree 
 
         Fiscal Year 2006          Fiscal Year 2010 Percent 
             Graduates                     Graduates Increase 
 
 Total Students  359  509 41.8% 
 
 Race: Hispanic  8  27 237.5% 
 
 Race: Black, non-Hispanic  88  136 54.5% 
 
 Race: White, non-Hispanic  242  301 24.4% 
 
 Race: Asian  10  16 60.0% 
 
 Race: Native Hawaiian or other Pacific Islander  0  0 NA 
 
 Race: American Indian/Alaska Native  1  3 200.0% 
 
 Race: Two or More Races  7  3 -57.1% 
 
 Race: Unknown  0  14 NA 
 
 Race: Non-resident Alien  3  9 200.0% 
 
 Gender: Male  152  222 46.1% 
 
 Gender: Female  207  287 38.6% 
 
 Age: Directly from High School (17-19 years old)  3  11 266.7% 
 
 Age: Age 25 and over  234  287 22.6% 
 
 Age: Other (20-24 years old)  122  211 73.0% 
 
 Age: Unknown  0  0 NA 
 
 Income: Received Pell Grant (at any time)  142  195 37.3% 
 
 Remedial: Took Remedial Courses (at any time)  209  76 -63.6% 
 
 Discipline: Education  73  42 -42.5% 
 
 Discipline: Arts and Humanities  1  7 600.0% 
 
 Discipline: Social and Behavioral Sciences and Human Services  0  6 NA 
 
 Discipline: Science Technology Engineering and Math (STEM)  73  112 53.4% 
 
 Discipline: Business and Communication  154  240 55.8% 
 
 Discipline: Health  6  34 466.7% 
 
 Discipline: Trades  52  68 30.8% 
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With the exception of diploma/certificate (at least 2 years but less than 4 years), all measures showed an increase in 
degree production over the specified time period.   The introduction of “long term” diplomas has not been successful in 
terms of graduates at the former Chattahoochee Tech, North Metro Tech, and Appalachian Tech and the subsequent 
merged college.   Chattahoochee Tech will explore additional award levels and programs of study but will not pursue 
long term diplomas.   The college will continue to promote increased degree completion through a variety of means, 
including exploration of verification of prior learning in order to decrease the number of classroom/on-ground hours 
required for an award.   The implementation of the college’s QEP (Academic Advising) should also contribute to increase 
degree production through proactive and appreciative program advising, under the new functional unit of Retention.   
None of the programs offered in block scheduling format (Accounting diploma, Air Conditioning Technology diploma, 
Medical Assisting diploma, CIS-Networking Technology diploma, and Automotive Technology diploma) are considered a 
long-term diploma, and therefore, should not have contributed to the decrease in degree production percentage.  
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Plan:   Degree Production Improvement Plan 
Objective:  Exceed CCG target graduate goal of 1249 
 

Summary of Activities Person(s) Responsible Expected Completion Date 

Explore options for PLA (Prior Learning Assessment) 
through development of robust rubrics for 
identification of previous learned concepts, skills, and 
competencies. 

VPAA, appropriate Dean December 2014 

Implement CTC’s Quality Enhancement Plan on 
academic advisement that aims to increase retention, 
to revise new student orientation, to provide 
information on college resources in terms of 
academic and student support services, and most 
importantly, guides students in successful completion 
of their educational and career goals.  CTC will 
increase proactive efforts toward student 
identification of career and educational goals through 
initial student intake activities and through the 
implementation of the QEP. 

Executive Director of 
Institutional Effectiveness, 
Faculty Director of the QEP,  
Director of Advising, 
applicable program advisors 

December 2017, at which 
time, the five year SACS-COC 
review of the QEP will be 
underway 

Establish a unit devoted to student retention, to 
include support services   such as advising, tutoring, 
and counseling. 

Executive VP July 2014 

Recognizing that many students may have academic 
goals beyond initial certificate/diploma completion, 
including pursuit of an AS degree or, perhaps, transfer 
to four year institutions, CTC is pursuing the 
development and approval of an AS degree.  This will 
provide a vehicle for program/degree completion that 
will permit students to meet longer-term academic 
goals as well short-term academic needs. 

VPAA, Executive VP December 2014 

Continue to evaluate business and industry needs for 
students with awards in occupational areas.   If the 
industry does not require an AAS degree as a job 
credential, the college will focus on offering diploma 
or TCC programs – targeting specific knowledge and 
skills needed. 

VPAA,  appropriate Dean July 2014 

The college will expand orientation/information 
sessions and other support services for pre-health 
students as needed. 

Dean and Associate Dean of 
Health Sciences, all Health 
Advisors 

July 2014 

Implement Teacher’s Academy along the lines of 
current online instructional staff development.   The 
Teacher’s Academy will focus on best practices in the 
areas of instruction and retention. 

VPAA, Coordinator of 
Professional Development/HR 

July 2014 

Implement a formal process of re-recruitment of 
students who’ve stopped out. 

VPSA, Assistant VPSA, 
Executive Director of 
Admissions 

July 2014 
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Summary of Activities Person(s) Responsible Expected Completion Date 

Continue to offer Accounting, Air Conditioning 
Technology, CIS – Networking Specialist, Medical 
Assisting, and Automotive Technology on a block 
schedule basis (all students enrolled have the option 
of taking all necessary courses during a particular 
time of day --- for example, if the program is offered 
in the evening, students will be able to take all 
courses in the evening, without having to come 
during the day).   At Chattahoochee Tech, Medical 
Assisting is exclusively offered during the day.   All 
courses in the other four programs listed are offered 
in both day and evening schedules. 

VPAA, Dean of Health 
Sciences, Dean of Business 
and Technical Studies 

July 2014 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
Chattahoochee Technical College did not make this benchmark.  According to the CCG All Metrics Summary (DC241) for 
2013, thirteen percent (13%) of the 200802 Beginning Cohort graduated in 200% or less time.  Compared to the prior 
year’s report (DC241 for 2012), the 200702 Beginning Cohort, 14.4% graduated in 200% or less time.  Therefore, the 
college realized a decrease of 1.4% in graduation rate.  However, any CCG interventions that would have affected the 
rate would not have yet been implemented by the end point of the measurements.  Embracing the goals and activities 
related to CCG, CTC will consider all opportunities to increase graduation rate. 
 
Implementation (upon approval) of Chattahoochee Technical College’s QEP on Academic Advising is expected to 
increase graduation rate through mandated advisement of the Business and Technical program students.  This 
advisement plan will include development of a student’s educational plan and an ongoing degree audit. 
 
Using the data below (CCG All Metrics Summary – DC241 for 2013), CTC has identified specific populations that have 
lower graduation rates than the college at large.  For instance, the traditional age student under the age of 25, male 
students in diploma programs and female students in degree programs are all populations that have been identified as 
populations with less satisfactory graduation rates.  The college is investigating interventions to increase the graduation 
rates within these populations. 
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CCA Outcome Metric 2: Graduation Rates (2013) 

Beginning Cohort: students who are not in High School, enrolled for the first time at any postsecondary institution as a non-High School student, and enrolled in 
the cohort term in a program within the award level shown. NOTE: a different cohort term is used for the Associate Degree award level than the 
Certificate/Diploma level. 
 
Graduate Timeframes:  Each student in the cohort is tracked to determine if the student received an award - in the same award level they first enrolled, as 
follows: 
  100% time: in 2 years, from the initial Fall Term through the Summer Term 2 years later 
  150% time:  in 3 years, from the initial Fall Term through the Summer Term 3 years later 
  200% time: in 4 years, from the initial Fall Term through the Summer Term 4 years later 
Each timeframe is reported cumulatively, so for example a student who graduates in 100% time is also counted in the 150% and 200% columns. 
 
 
 
 
 
 
(see following tables)  
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 Certificate/diploma (at least 1 but less than 2 years) 

 Full-Time Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 07  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200802) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  578  50 8.7%  67 11.6%  75 13.0% 
 
 Race: Hispanic  24  2 8.3%  3 12.5%  3 12.5% 
  
 Race: Black, non-Hispanic  135  7 5.2%  8 5.9%  9 6.7% 
 
 Race: White, non-Hispanic  381  37 9.7%  51 13.4%  58 15.2% 
 
 Race: Asian  6  0 0.0%  1 16.7%  1 16.7% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native  2  1 50.0%  1 50.0%  1 50.0% 
 
 Race: Two or More Races  16  2 12.5%  2 12.5%  2 12.5% 
 
 Race: Unknown  8  1 12.5%  1 12.5%  1 12.5% 
 
 Race: Non-resident Alien  6  0 0.0%  0 0.0%  0 0.0% 
 
 Gender: Male  207  10 4.8%  15 7.2%  16 7.7% 
 
 Gender: Female  371  40 10.8%  52 14.0%  59 15.9% 
 
 Age: Directly from High School (17-19 years old)  371  34 9.2%  47 12.7%  52 14.0% 
 
 Age: Age 25 and over  109  12 11.0%  13 11.9%  16 14.7% 
 
 Age: Other (20-24 years old)  98  4 4.1%  7 7.1%  7 7.1% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  212  19 9.0%  25 11.8%  27 12.7% 
 
 Remedial: Took Remedial Courses (at entry)  209  7 3.3%  12 5.7%  16 7.7% 
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CCA Outcome Metric 2: Graduation Rates (2013 continued) 

 

 Certificate/diploma (at least 1 but less than 2 years) 
 Part-Time Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 07  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200802) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  473  16 3.4%  33 7.0%  41 8.7% 
 
 Race: Hispanic  18  0 0.0%  1 5.6%  1 5.6% 
 
 Race: Black, non-Hispanic  107  1 0.9%  3 2.8%  4 3.7% 
 
 Race: White, non-Hispanic  320  14 4.4%  28 8.8%  35 10.9% 
 
 Race: Asian  9  1 11.1%  1 11.1%  1 11.1% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native  1  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Two or More Races  14  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Unknown  2  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Non-resident Alien  2  0 0.0%  0 0.0%  0 0.0% 
 
 Gender: Male  177  2 1.1%  7 4.0%  8 4.5% 
 
 Gender: Female  296  14 4.7%  26 8.8%  33 11.1% 
 
 Age: Directly from High School (17-19 years old)  175  4 2.3%  8 4.6%  9 5.1% 
 
 Age: Age 25 and over  188  11 5.9%  20 10.6%  24 12.8% 
 
 Age: Other (20-24 years old)  110  1 0.9%  5 4.5%  8 7.3% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  158  4 2.5%  9 5.7%  11 7.0% 
 
 Remedial: Took Remedial Courses (at entry)  173  2 1.2%  6 3.5%  13 7.5% 
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CCA Outcome Metric 2: Graduation Rates (2013 continued) 

 

 Certificate/diploma (at least 1 but less than 2 years) 
 Transfer Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 07  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200802) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  576  75 13.0%  88 15.3%  93 16.1% 
 
 Race: Hispanic  12  0 0.0%  1 8.3%  1 8.3% 
 
 Race: Black, non-Hispanic  239  30 12.6%  34 14.2%  36 15.1% 
 
 Race: White, non-Hispanic  275  42 15.3%  50 18.2%  53 19.3% 
 
 Race: Asian  18  3 16.7%  3 16.7%  3 16.7% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native  2  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Two or More Races  23  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Unknown  5  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Non-resident Alien  2  0 0.0%  0 0.0%  0 0.0% 
 
 Gender: Male  153  30 19.6%  36 23.5%  38 24.8% 
 
 Gender: Female  423  45 10.6%  52 12.3%  55 13.0% 
 
 Age: Directly from High School (17-19 years old)  31  4 12.9%  5 16.1%  5 16.1% 
 
 Age: Age 25 and over  401  50 12.5%  61 15.2%  65 16.2% 
 
 Age: Other (20-24 years old)  144  21 14.6%  22 15.3%  23 16.0% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  216  25 11.6%  30 13.9%  33 15.3% 
 
 Remedial: Took Remedial Courses (at entry)  101  8 7.9%  10 9.9%  10 9.9% 
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CCA Outcome Metric 2: Graduation Rates (2013 continued) 

 

 Associate Degree 
 Full-Time Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 06  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200702) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  343  8 2.3%  29 8.5%  41 12.0% 
 
 Race: Hispanic  16  0 0.0%  1 6.3%  1 6.3% 
 
 Race: Black, non-Hispanic  105  2 1.9%  7 6.7%  12 11.4% 
 
 Race: White, non-Hispanic  185  4 2.2%  16 8.6%  22 11.9% 
 
 Race: Asian  7  1 14.3%  1 14.3%  1 14.3% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native  1  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Two or More Races  20  1 5.0%  2 10.0%  3 15.0% 
 
 Race: Unknown  1  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Non-resident Alien  8  0 0.0%  2 25.0%  2 25.0% 
 
 Gender: Male  199  5 2.5%  18 9.0%  24 12.1% 
 
 Gender: Female  144  3 2.1%  11 7.6%  17 11.8% 
 
 Age: Directly from High School (17-19 years old)  273  5 1.8%  20 7.3%  30 11.0% 
 
 Age: Age 25 and over  23  3 13.0%  4 17.4%  4 17.4% 
 
 Age: Other (20-24 years old)  47  0 0.0%  5 10.6%  7 14.9% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  101  2 2.0%  6 5.9%  13 12.9% 
 
 Remedial: Took Remedial Courses (at entry)  171  2 1.2%  9 5.3%  16 9.4% 
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CCA Outcome Metric 2: Graduation Rates (2013 continued) 

 

 Associate Degree 
 Part-Time Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 06  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200702) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  147  1 0.7%  6 4.1%  10 6.8% 
 
 Race: Hispanic  5  0 0.0%  0 0.0%  1 20.0% 
 
 Race: Black, non-Hispanic  50  0 0.0%  1 2.0%  1 2.0% 
 
 Race: White, non-Hispanic  75  1 1.3%  5 6.7%  8 10.7% 
 
 Race: Asian  4  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native        
 
 Race: Two or More Races  7  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Unknown  1  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Non-resident Alien  5  0 0.0%  0 0.0%  0 0.0% 
 
 Gender: Male  88  1 1.1%  5 5.7%  8 9.1% 
 
 Gender: Female  59  0 0.0%  1 1.7%  2 3.4% 
 
 Age: Directly from High School (17-19 years old)  66  1 1.5%  4 6.1%  5 7.6% 
 
 Age: Age 25 and over  30  0 0.0%  2 6.7%  3 10.0% 
 
 Age: Other (20-24 years old)  51  0 0.0%  0 0.0%  2 3.9% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  47  0 0.0%  0 0.0%  1 2.1% 
 
 Remedial: Took Remedial Courses (at entry)  82  1 1.2%  3 3.7%  5 6.1% 
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CCA Outcome Metric 2: Graduation Rates (2013 continued) 

 

  Associate Degree 
 Transfer Students Beginning Graduated in Graduated in Graduated in Graduated in Graduated in Graduated  

 Cohort 100% Time 100% Time 150% Time 150% Time 200% Time 200% Time 
 (at time of entry to institution) Fall 06  Cumulative  (percent of  Cumulative  (percent of  Cumulative  (percent of  
 (200702) Headcount Cohort) Headcount Cohort) Headcount Cohort) 
 
 Total Students  300  35 11.7%  46 15.3%  49 16.3% 
 
 Race: Hispanic  8  0 0.0%  1 12.5%  1 12.5% 
 
 Race: Black, non-Hispanic  104  10 9.6%  11 10.6%  13 12.5% 
 
 Race: White, non-Hispanic  153  20 13.1%  25 16.3%  26 17.0% 
 
 Race: Asian  4  1 25.0%  1 25.0%  1 25.0% 
 
 Race: Native Hawaiian or other Pacific Islander        
 
 Race: American Indian/Alaska Native  2  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Two or More Races  9  2 22.2%  3 33.3%  3 33.3% 
 
 Race: Unknown  2  0 0.0%  0 0.0%  0 0.0% 
 
 Race: Non-resident Alien  18  2 11.1%  5 27.8%  5 27.8% 
 
 Gender: Male  145  12 8.3%  21 14.5%  22 15.2% 
 
 Gender: Female  155  23 14.8%  25 16.1%  27 17.4% 
 
 Age: Directly from High School (17-19 years old)  44  2 4.5%  2 4.5%  2 4.5% 
 
 Age: Age 25 and over  149  20 13.4%  30 20.1%  32 21.5% 
 
 Age: Other (20-24 years old)  107  13 12.1%  14 13.1%  15 14.0% 
 
 Age: Unknown        
 
 Income: Received Pell Grant (at entry)  90  11 12.2%  13 14.4%  14 15.6% 
 
 Remedial: Took Remedial Courses (at entry)  73  2 2.7%  7 9.6%  8 11.0% 
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Plan:   Graduation Improvement Plan 
Objective:  To increase graduation rate by 5% 
 

Summary of Activities Person(s) Responsible Expected Completion Date 

Explore options for PLA (Prior Learning Assessment) 
through development of robust rubrics for 
identification of previous learned concepts, skills, 
and competencies.   
 
Communicate process for application for PLA to 
ensure students are aware of the opportunity. 

VPAA, Dean of Business and 
Technical Studies, Associate 
Dean of Business, Associate 
Dean of Technical Studies 

November 2014 

Implement CTC’s Quality Enhancement Plan on 
academic advisement that aims to increase 
retention, to revise new student orientation, to 
provide information on college resources in terms of 
academic and student support services, and most 
importantly, guides students in successful 
completion of their educational and career goals.  
CTC will increase proactive efforts toward student 
identification of career and educational goals 
through initial student intake activities and through 
the implementation of the QEP. 
 
Components of the formal academic advising 
program will include career counseling, periodic 
graduation audits, proactive contact by advisor, 
review of student’s strengths, and program 
requirement review,  

Executive Director of 
Institutional Effectiveness, 
Faculty Director of the QEP,  
Director of Advising, applicable 
program advisors 

Ongoing through 2017 

Establish a unit devoted to student retention, to 
include support services   such as advising, tutoring, 
and counseling. 

Executive VP June 2014 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
The Learning Support redesign was implemented completely Fall Semester 2012 in all three Learning Support areas 
(English, Math, and Reading).   
 
Learning Support Redesign Implementation 
In addition to the streamlined path for students to complete their learning support due to the redesign, the college now 
recognizes additional benefits unforeseen when it was implemented. CTC did expect to find it easier to schedule a single 
course number for Learning Support – 0090 – for each subject of English, math, and reading (rather than having to 
schedule numerous levels: 0097, 0098, and for math, 0099); however, CTC is pleased to see the additional benefit that, 
due to the single course per subject, the college has been less likely to cancel classes due to low enrollment. Average 
class sizes have also increased, and even the minimum class size is higher. The benefits to these facts are not simply 
good for administration and operational efficiency – the students benefit directly as well.  When there were multiple 
sections, the college had to schedule numerous courses at each level to accommodate student schedules. This kept the 
available population for each class segregated according to level, which tended toward lower enrollment in each 
section.  Subsequently, when class sizes are low (as they more frequently were under the old system), the likelihood of 
classes being cancelled was higher, and cancelled classes made it that much for difficult for students to even start on 
their learning support path. The learning support redesign has the advantage of serving the same number (if not more) 
of students requiring learning support – but doing it with fewer sections (due to not have to duplicate unnecessarily 
simply because of level) and less likelihood of cancellations. 

 

Efficient/Stable Learning Support Availability for Students 

 Previous (Fall 2011) Redesign (Fall 2012) 

English Math Reading English Math Reading 

Sections Offered 51 146 34 30 89 21 

Sections Cancelled 10 11 3 2 2 1 

Sections Made 41 135 31 28 87 20 

Min Enrollment / Class 12 4 6 18 20 19 

Max Enrollment / 
Class 

24 30 25 40 41 41 

Average Enrollment / 
Class 

21 24 21 28 30 29 
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Success Rates for Learning Support students 
Terms indicated in blue font are Pre-Learning Support Redesign with traditional lecture based courses. 

Terms indicated in black font are under the new Learning Support Redesign modular based instruction. 

ENGLISH   pass withdrew fail total pass/total 

  201212 475 95 284 854 55.62% 

  201214 335 69 265 669 50.07% 

  201216 194 21 62 277 70.04% 

  total 2012 1004 185 611 1800 55.78% 

              

  201312 616 47 131 794 77.58% 

  201314 431 28 182 641 67.24% 

  201316 156 17 63 236 66.10% 

  total 2013 1203 92 376 1671 71.99% (+16.21%) 

MATH   pass withdrew fail total pass/total 

  201212 1433 444 1293 3170 45.21% 

  201214 1315 409 1083 2807 46.85% 

  201216 668 172 451 1291 51.74% 

  total 2012 3416 1025 2827 7268 47.00% 

              

  201312 1505 242 838 2585 58.22% 

  201314 1610 229 1005 2844 56.61% 

  201316 813 111 476 1400 58.07% 

  total 2013 3928 582 2319 6829 57.52% (+10.52) 

READING   pass withdrew fail total pass/total 

  201212 380 45 220 645 58.91% 

  201214 216 54 187 457 47.26% 

  201216 120 16 64 200 60.00% 

  total 2012 716 115 471 1302 54.99% 

              

  201312 440 32 109 581 75.73% 

  201314 375 30 133 538 69.70% 

  201316 142 7 45 194 73.20% 

  total 2013 957 69 287 1313 72.89% (+17.90%) 
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 300 
 

Summary of Activities Person(s) Responsible Expected Completion Date 

The college will implement the co-requisite model 
where those students who tested into the traditional 
MAT 099 may register for special sections of learning 
support mathematics in which students will progress 
through the LS math and a general education math 
(College Algebra) during the same term.  Success/pass 
rates of those students in pilot section will be 
measured/compared to students attempting remedial 
math and a college-level equivalent in standard 
format, sequential terms. 

VPAA, Dean of Arts and 
Sciences, division chairs of 
Humanities and Math. 

January 2014 

As a follow-up to pilot program linking remedial and 
college-level math courses in same section, (if 
successful) program will be expanded to include 
linking reading with general education courses (e.g. 
History). 

VPAA, Dean of Arts and 
Sciences, division chairs of 
Humanities, Math, and Social 
Sciences 

May 2014 

CTC will continue to provide initial training for new 
learning support instructors.  In addition, training will 
be held should revisions in the learning support 
curriculum or learning platform occur. 

Dean of Arts and Sciences, 
division chairs of Humanities 
and Math 

Ongoing 

CTC will implement course scheduling of Learning 
Support courses on a part of term basis. Entering 
students who miss the admissions deadline for term 
beginning could take advantage of second part of 
term to complete benchmarks in learning support 
courses. 

VPAA, Dean of Arts and 
Sciences, division chairs of 
Humanities and Math 

January 2014 

Analyze trends in recent high school graduates 
COMPASS exam scores.   Work with individual service 
area school systems to target problem areas. 

HS initiative coordinator, Dual 
Enrollment personnel, VPSA, 
VPAA, high school initiatives 
director 

July  2014 
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Columbus Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Columbus Technical College  

Instructions: 
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis  
 
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metric:  Degree Production 
 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 

licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 

academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-

year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 

time), remedial status (at any time), and discipline.   

Analysis of Degree Production Data 
The number of awards from Academic Year 2012 of 1,279 declined to 1,254 in 2013. The decline in actual numbers was 
due in part to a smaller cohort arriving at typical graduation points at 100% and 150% of the time to an award. There 
was decline in several certificate areas in the non technical areas including imbedded certificates that adversely affected 
the total number. An analysis of the breakdown by program for the last two years reveals the largest declines were in 
the following programs with significant student counts: Criminal Justice -51%: Drafting -35%; Industrial Systems -34%; 
Paralegal Studies -31%: Appliance Servicing -23%  
Awards By Program (Source: KMS Report DC109: AY2012, AY2013) 
 

 AY2012 AY2013 % Change 

TOTAL 1,279 1,254 -2% 

AAS-Business 5   

AAS-Health 17 17 0% 

AAS-Personal Public Service 1   

AAS-Technical Studies 3 8 167% 

Accounting 28 22 -21% 

Air Conditioning Technology 71 90 27% 

Appliance Servicing 30 23 -23% 

Auto Collision Repair 7 2 -71% 

Automotive Technology 101 166 64% 

Business and Office Technology 35 11 -69% 

Carpentry 27 66 144% 

Certified Economic Development 81 30 -63% 

Computer Information Systems 51 41 -20% 

Cosmetology 85 67 -21% 

Criminal Justice 90 44 -51% 

Dental Assisting  8  

Dental Hygiene 16 14 -13% 

Drafting 31 20 -35% 

Early Childhood Care and Education 66 75 14% 

Environmental Horticulture 1  -100% 

Health Care Assistant 133 163 23% 

Hotel-Restaurant-Travel Management 1   

Industrial Systems Technology 61 40 -34% 

Machine Tool Technology 12 11 -8% 

Management-Supervisory Development 28 25 -11% 

Medical Assisting 29 28 -3% 

Medical Laboratory Technology 22 25 14% 

Nursing 51 44 -14% 
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 AY2012 AY2013 % Change 

TOTAL 1,279 1,254 -2% 

Paralegal Studies 10 7 -30% 

Pharmacy Technology 20 18 -10% 

Physical Therapist Assistant 2 4 100% 

Practical Nursing and Related Programs 67 53 -21% 

Radiologic Technology 21 25 19% 

Respiratory Therapy Technology 8 12 50% 

Surgical Technology 24 30 25% 

Welding and Joining Technology 44 65 48% 

 
There is a revision to the Program Review process underway that includes an expanded analysis of Program Outcomes. 
This process will include setting goals for the different level of awards, and an increased emphasis on intermediate 
Certificate awards by Diploma and degree students.  
In terms of Success in Gateway classes within two years for all students (Progress Metric 3), there appears to be a similar 
problem with the 2009 data as with the results described in the section on Learning support. Comparing the CCG data 
for the cohorts from 2008 and 2009  makes little sense unless it was true that the number dropped from 53% of 
students completing a Gateway course to 8% (KMS Report DC241 Report Years 2012, 2013 Progress Metric 3), which we 
know by audit isn’t true. We ran the report for 2011 and 2012 and got 41% and 37% respectively which is more 
reasonable, but disappointing since the trend appears to be negative 
 
NOTE: The Green highlighted data in this report has as its source the CCG data provided by the agency.  

The Blue highlighted data in this report has as its source the data warehouse constructed by the 
Institutional Research function at CTC using SAS code and the CCG definitions to ensure consistency. 

 
(Source: : CCG Report KMS DC 241-CCA Report Years 2012, 2013 and CTC Data Warehouse of Student Data created and 
analyzed using SAS) 

 
 

Cohort Term # % # % # % # %

200802 671 84 13% 64 10% 208 31% 356 53%

200902 703 25 4% 29 4% 5 1% 59 8%

201102 1015 290 29% 16 2% 111 11% 417 41%

201212 915 131 14% 78 9% 126 14% 335 37%

Students Completing 

at least one entry, 

College Level MATH 

Course but not a 

College Level 

English Course 

within 2 Years

(of first time entry 

students)

Students Completing 

at least one entry, 

College Level 

ENGLISH Course 

but not a College 

Level Math Course 

within 2 Years

(of first time entry 

students)

Students Completing 

at least one entry, 

College Level MATH 

& ENGLISH Course 

within 2 Years

(of first time entry 

students) TOTALFirst-Time

Entry Students

CCA Progress Metric 3: Success in Gateway (First-Year) College Courses
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Progress Metric 4 on Credit Accumulation also shows a downward trend from the 35% level in the CCG cohorts to the 
20% and 24% level for Fall 2012 and 2013 respectively. Despite an initiative to increase FTEs which was accomplished by 
enrollment increases, students did not take enough classes under the semester system to grow this measure (24 
semester hours for Fulltime and 12 for Part time).  This points to the need to move students along a quicker pace which 
is one of the basic tenants of CCG, and a focus of many of our strategies, particularly in learning support. It should be 
pointed out that the comparisons are once again difficult to draw conclusions from due to inconsistencies in the 
underlying formulas – in this case due in part to the conversion from quarters to semesters.  
 

 
(Source: CCG Report KMS DC 241-CCA Report Years 2012, 2013s (Green highlighted) and CTC Data Warehouse of  
Student Data created and analyzed using SAS)(Blue highlighted) 
 
The comparisons between years that had quarters versus semester are problematic. It appears that initially students 

were worried about taking the extra courses to be fulltime, regardless of the extra time afforded individual classes. The 

trend more recently is improving with experience and advisement. The planned activities are a result of Committee work 

that took place after reviewing the data that was analyzed to the program level. This analysis also looked at 

demographic data to see if population specific activities were indicated. The connection in the future will be to see if 

once the interventions are assessed, if changes should take place or specific strategies emphasized based on which 

activities appear to have the greatest effect on student success. 

  

First-Time

Entry 

Students

First-Time

Entry 

Students

Fall 07 

(200802)

First-Time

Entry 

Students

Fall 07 

(200802)

Cohort Term # # % # # % # # %

200802 183 56 31% 120 53 44% 303 109 36%

200902 247 77 31% 166 68 41% 413 145 35%

201102 168 46 27% 847 61 7% 1,015 107 11%

201212 487 130 27% 428 52 12% 915 182 20%

201312 692 216 31% 433 51 12% 1,125 267 24%

Full Time Students Part Time Students Total Students

Students Completing

24 Semester Credit 

Hours

within their first year

(of first time entry 

students)

Students Completing

12 Semester Credit 

Hours

within their first year

(of first time entry 

students)

Students Completing

12 Semester Credit 

Hours

within their first year

(of first time entry 

students)

CCA Progress Metric 4: Credit Accumulation



 

Columbus Technical College:  150 

 

Plan:  Degree Production Improvement Plan: 
Objective: To increase the graduate total by 200 graduates. 

This is dependent on the size of the cohort reaching the time frame which would allow them to have accumulated the 

credit hours. The Activities below are intended to improve Graduation, but also are strategies intended to improve the 

other metrics including some not included in this plan such as retention. They are not repeated in the other sections for 

sake of brevity, but are part of the plan to improve those metrics.         

Summary of Activities:                  Person(s) Responsible:           Expected Completion Date:    

Expand the mentoring function of the Care Center to 
include more participation by faculty and staff volunteers. 
As part of the planned training for faculty and staff on 
identifying students-at-risk while not relying solely on 
automatic flags, faculty will be encouraged to develop 
more direct relationships with their students who are 
struggling and document their activities in StarFish.  

Care Center Director, V.P.s 
of Student Affairs and 
Academic Affairs 

Spring Semester FY 2014 

Developing assessments for all student success 
interventions, analyzing for best practices. The reports by 
each function of the College are now collected monthly. 
The IR department will provide an analysis of student 
success for students who availed themselves of the 
services commencing Spring 2015 as a metric of 
effectiveness for the various interventions.  

I. E. Office / Care Center 
Director, Support Lab 
Coordinators. 

Spring Semester FY 2014 

Establish and track campus, program, and course level 
completion goals. Goals for those metrics will be set by 
the Academic Deans by Spring Semester 2015 

I. E. Office / Academic Deans 
/ 
Program Managers 

Fall Semester FY 2014 

Program admission standard review beyond competitive 
programs. Program review process under revision with 
focus on student success and persistence 
Results will be shared with Program Managers in time for 
discussion with their Advisory Committees and at their 
subsequent peer group meetings.  

V.P. Academic Affairs / 
Academic Deans 

Fall Semester FY 2014 

Analysis of success profiles, not just for Gateway courses 
but for Programs, down to the course level to identify 
best learning strategies in place and missing. Year end 
2015 analysis of persistence and retention will include 
student profiles by characteristic, demographic, and use 
of student academic and student support resources. 
Learning strategies will be broken out into a separate 
initiative commencing with faculty development.  

I. E. Office / Academic Deans 
/ 
Program Managers 

Fall Semester FY 2015 
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Summary of Activities:                  Person(s) Responsible:           Expected Completion Date:    

Increase use of technology for both traditional and online 
delivery. 
Redesign basic models of to a more streamlined and 
modular approach. (Synchronous video conferencing 
webinar environments, virtual office hours, learning 
object/content repository, etc.) The hiring of a curriculum 
specialist to help with course redesign and training in the 
use of instructional technology including the ones listed 
will drive this initiative. Initiative start planned for Fall 
2014.  

Dean and Assistant Dean of 
Instructional Support 
Services, Curriculum 
Improvement Team, 
Associate Dean of Academic 
Affairs. Institutional 
Technology Improvement 
Team. 

Spring Semester FY 2014 

Design and develop blended models of content delivery 
based on the concept of the flipped classroom, (lecture 
and teaching viewed at home and performance and work 
completed on- campus) affording students more time on 
task while having access to their instructor and providing 
them flexibility around their off-campus schedule. 
Champions of the approach will be identified by the 
Academic Deans. Training by the new Curriculum 
Specialist with the help of the QET will be scheduled upon 
budget approval for additional technology investments 
for lecture capture. Training will be scheduled on the use 
of Tegrity and other cost effective approaches.  

V.P. Academic Affairs, Dean 
of General Education, 
Associate Dean of Academic 
Affairs, Teaching and 
Curriculum Improvement 
Team 

Spring Semester FY 2014 

Online students as a cohort. Analyze success and failure 
factors. Next step is to track the comparative success of 
online versus on campus and hybrid classes for the same 
classes and develop methodology to tease out success 
and failure factors.  

I. E. Office, Dean of 
Instructional Support 
Services 

Fall Semester FY 2014 

Analyze success factors between hybrid and traditional 
delivery. Need to identify opportunities to run pilot 
analyses on hybrid versus traditional versions of the same 
class, comparing student learning outcome assessments. 
Will involve a partnership between instructional 
technology staff, faculty, and Institutional Effectiveness 
for data collection.  

I. E. Office, Dean of 
Instructional Support 
Services, Academic Deans 

Spring Semester FY 2014 

Revision to career counseling strategies moving to pre-
enrollment student decisions and following career track 
through graduation. As part of the Orientation revision 
process, discussion is underway on making Career 
counseling a more integral part of the pre-advisement 
process to improve the program selection process. More 
career information is being developed for placement on 
the Program catalog pages to assist student in deciding if 
the career choice they are making fits with their goals and 
aptitudes.  

Care Center Director, 
Advisement Center 
Coordinator 

Spring Semester FY 2014 

Strategies for students to play a much larger role in their 
own and peer success through cohort, peer groups, team 
approaches in the classroom, common interest groups, 
etc. Plans are underway to attempt to develop cohorts in 

V.P.’s of Academic Affairs 
and Student Affairs. 

Summer Semester FY 2014 
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Summary of Activities:                  Person(s) Responsible:           Expected Completion Date:    

Learning Support and possibly in selected programs in the 
School of Business. Peer group and common interest 
group programs will be a potential area of investigation 
for the appropriate Quality Enhancement Team.  

Develop initiative to improve the entire pre-enrollment 
process including an intensification of orientation and 
career advisement. Besides career advisement strategies 
(above), orientation is planned for additional 
improvements including more assessment of skills such as 
technology and program readiness factors to assist in the 
advisement process. The use of data being developed as 
part of the student tracking system is part of the strategy.  

V. P. of Academic Affairs, 
Associate V. P. of Academic 
Affairs, Care Center Director, 
Coordinator Career 
Connections, Enrollment 
Management Improvement 
Team 

Fall Semester FY 2014 

Review the current process of enrolling potential program 
applicants in the “health bridge” certificate. Beyond 
improving the advisement and pre-enrollment 
assessment processes, the School of Health Science 
faculty and Academic Affairs is considering curricular 
changes including the construction of basic Health 
Science certificates.  

V.P. of Academic Affairs, 
Dean of the School of Health 
Science, Dean of the School 
of Nursing 

Spring Semester FY 2014 

Intensify the use of the College Success course, and 
mandate all students take it with minimum exceptions. 
Plans are underway to move key elements of the class 
forward to earlier in a new student’s experience, 
including the possibility that some content will be 
delivered during new student orientation.  

Associate V.P. Academic 
Affairs, Academic Deans 

Spring Semester FY 2014 

Develop approaches to increase participation in student 
activities, experiential and service learning activities, and 
the quality of campus life. Next step is to improve 
participation in student organizations and providing more 
opportunities for input into the operation of the College. 
Strategies underway for responding to recent student 
feedback from the Noel Levitz survey, part of the strategy 
to increase student engagement.  

V. P. of Student Affairs, 
Retention and Student Life 
Improvement Team. 

Spring Semester FY 2014 

With the downsizing of the military there are a significant 
number of veterans re-entering civilian life and that 
cohort is a point of focus, A presence has been establish 
on the local military base, Fort Benning, and staffed with 
a coordinator of military outreach. Programs and 
resources are being expanded on Campus to assist out 
growing student population of veterans and their families 
to help with transition. The College is developing 
guidelines for acceptance of military training for credit.  

Director of Military 
Outreach, Retention 
Coordinator 

Fall Semester FY 2014 
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Summary of Activities:                  Person(s) Responsible:           Expected Completion Date:    

Accelerated programs delivered using a cohort model in 
which learners will attend as a group. Courses will be 
scheduled during times based on cohort needs for 4-8 
hour blocks, depending on the program requirements. 
Strategy is underway in the School of Business to develop 
a lockstep alternative with a cohort for two programs. 
Under discussion at this point.  

Dean and Assistant Dean of 
Instructional Support 
Services, Curriculum 
Improvement Team, 
Associate Dean of Academic 
Affairs. Institutional 
Technology Improvement 
Team. 

Spring Semester FY 2014 

Develop strategies to get students into program classes 
more quickly including the merge of learning support and 
college-level classes for student with test scores close to 
being program ready. There is a tentative plan to pilot this 
strategy for English 1101 in the Spring semester. The 
primary strategy at this point to get students into 
program classes more quickly involves learning support. 
The classes have been modularized to allow students to 
proceed at their own pace. Some narrow opportunities to 
take program classes classified as available to provisional 
admits is now in place.  

V.P. of Academic Affairs, 
Dean of General Education 

Spring Semester FY 2014 

Gain insight about ways to improve student success from 
students themselves through surveys, focus groups, 
and/or advisory councils. Formal schedule of feedback 
mechanisms like roundtables including during and after 
major stages of matriculation such as orientation. We will 
continue to apply new and existing surveys. Working on 
methodology to improve the response rates on all the 
surveys which has been very low. Reconsidering the use 
of electronic versions alone in some cases. Expanding 
assessments of student experiences. Launching the CCSSE 
survey in Spring 2015. Expanding student participation in 
a number of governance committees.  

I. E. Office, V.P.s of Student 
Affairs and Academic Affairs, 
Manager of Recruitment 
and Student Activities, 
Office of Counseling and 
Special Services, Manager of 
Enrollment Services 

Spring Semester FY 2014 

The Applicants/students will receive the following pre 
services prior to registration:  Practice Testing; Career 
Interest Inventory; Workshops on Goal Setting, Academic 
Planning, Financing Your Education; counseling; and 
career exploration. The College is considering which of 
the services will become part of the mandatory pre-
registration orientation process and which will remain 
seminars available at different times during the academic 
year.  

Office of 
Counseling/Admissions and 
Special Services, Manager of 
Enrollment Services 

Fall Semester FY 2014 
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Metric:  Graduation Rate 
Graduation Rates: 
 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Analysis of Graduation Rate Data 
The lower than desirable graduation rate data points to the need to improve across the board. In terms of subgroups of 
students, proportionately the same populations that have lower success rates in other statistical categories appear in 
this area of completion.  
 
Diploma/Certificate Students;  
Students are not graduating at anything close to an acceptable rate with only 19.3% of fulltime certificate/diploma 
students graduating on time and 21,9% and 25.4% graduation in 150% and 200% time respectively(KMS Report DC241 
Report Year 2013). The total cumulative graduation rate for full-time certificate/diploma students of 25.4% of the cohort 
under analysis leaves significant room for improvement. One departure from other areas of success measures is that, 
although the population is smaller (perhaps due to higher failure rates in learning support classes, differenced in the 
award levels being pursued), Black students graduated at a higher rate (26. 9%) than whites (22.9%). These statistics are 
from KMS Report DC241, Report Year 2013, Outcome Metric 2.  
 
Drilling down into the data to look at success factors and to confirm anecdotal evidence of root causes will drive 
actionable data-driven strategies for specific populations. The graduation rate is worse for part-time certificate/diploma 
students with only 14.3% graduating within 200% of the intended time. The only demographic that significantly 
departed from the rate for part-time certificate/diploma students was the 25 and over age group at 18.5%.     
 
Associate Degree Students: 
Although the smaller numbers make drawing conclusions more difficult, Associate Degree fulltime students fared a little 
worse at 17.6%, with only 2.9% of the cohort graduating on time. This is probably due to the fact that 55.8% of those 
students took remedial classes at entry and only one of those (5.3%) wound up graduating in 150% time, with only 
10.5% of that group graduating in 200% time(KMS Report DC241, Report Year 2013, Outcome Metric 2). It is apparent 
that the strategies to improve and accelerate remediation and the need to improve student preparation to do College 
level work while encouraging persistence is also important here. That course will be mandatory in the Fall Semester 
2012 for all students. One of our strategies is to look more closely at what defines entering students to be “program 
ready.”  
 
It should also be noted that of the part-time associate degree students in the cohort of interest, only a single student 
(4.5%) graduated within 200% time(KMS Report DC241, Report Year 2013, Outcome Metric 2) , leading to the conclusion 
that more advisement and tracking of this population is needed.  
 
Transfer students in diploma/certificate programs graduated at a higher rate of 26.8%, with 24.4% graduating within 
100% time. Pointing out the importance of getting students to where they have an investment in completing their 
coursework, Associate Degree transfer students graduated at a rate of 14.7% in 100% time. More time for this cohort 
made a difference as the completion rate rose to 20.6% in 150% time and 26.5% in 200% time (KMS Report DC241, 
Report Year 2013, Outcome Metric 2). Part of the problem here appears to be a lack of focus on career objectives which, 
while requiring further study, can be helped through our advisement initiative.  
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The College will use the data on graduation production by Performance Accountability System group and program (KMS 
Report DC243, Report Years 2012 - 2014) to distribute the College-level goals to the program level. Although the 
competitive admission programs are producing a lion’s share of the graduates in numbers, the process of eliminating 
potential program entrants is a major contributor to low graduation rates. For example, the Healthcare certificate which 
enrolls potential Health Science Program entrants had a graduation rate of 5.1% of 275 graduates, although drilling 
down to the individual student level will be necessary to see if the student graduated in another program. Low 
graduation rate programs will comprise a cadre of programs to receive special attention and tracking, as well as being 
the starting point for analyzing success factors for that specific program including the how to better prepare students 
prior to entering the program. The higher enrollment/lower graduation rate programs in the cohort of interest are as 
follows with numbers indicating students in the cohort, graduation rate in 200% time, and 3 year average graduation 
rate in 200% time, respectively: Accounting 47 (12.8%, 17.3%); Automotive Technology 15 (13.3%, 19.8%); Computer 
Information Systems 42 (7.1%, 13.1%); Drafting Technology 21 (9.5%, 11.7%); Early Childhood Care/Education 56 (17.9%, 
18.3%); Healthcare Science 275 (5.1%, N/A); Management 77 (5.2%, 8.8%); Welding and Joining 10 (20%, 49.6%). Source:  
KMS Report DC243, Report Years 2012 – 2014 

 
To get a better picture of the trends during the base years while maintaining the CCG cohort approach of a four year 
history, we ran the data on a 3 year trend to smooth out variations in the enrollment differentials. This information is 
useful in determining the priorities for program level graduation improvement initiatives.  
 

Source:  KMS Report DC243, Report Years 2012 - 2014

 
 

200602 200702 200802 AVG. 3 yr. Trend

AAS-Business 0.0% 0.0% 0.0% 0.0%

Accounting 11.1% 27.9% 12.8% 17.3%

Air Conditioning Technology 50.0% 33.3% 50.0% 44.4%

Auto Collision Repair 25.0% 27.3% 28.6% 26.9% UP

Automotive Technology 21.1% 25.0% 13.3% 19.8%

Business and Office Technology 14.3% 17.6% 25.0% 19.0% UP

Carpentry 23.1% 41.7% 100.0% 54.9% UP

Computer Information Systems 21.4% 10.7% 7.1% 13.1% DOWN

Cosmetology 37.5% 39.5% 64.0% 47.0% UP

Dental Hygiene 100.0% 100.0% 100.0% 100.0%

Drafting 21.1% 4.5% 9.5% 11.7%

Early Childhood Care and Education 18.8% 18.4% 17.9% 18.3% DOWN

Electronics-Computer Engineering Technology 25.0% 15.4% 20.2%

Environmental Horticulture 0.0% 66.7% 0.0% 22.2%

Health Care Assistant 5.1% 5.1%

Industrial Systems Technology 0.0% 0.0%

Machine Tool Technology 0.0% 0.0% 100.0% 33.3% UP

Management-Supervisory Development 15.4% 5.9% 5.2% 8.8% DOWN

Medical Assisting 50.0% 0.0% 25.0%

Nursing 50.0% 78.1% 64.1%

Pharmacy Technology 100.0% 100.0%

Respiratory Therapy Technology 100.0% 100.0% 100.0%

Surgical Technology 0.0% 75.0% 37.5%

Welding and Joining Technology 75.0% 53.8% 20.0% 49.6% DOWN

Grad Rates
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Using the completion data for gateway classes and analyzing the data in terms of demographics, Males had a lower 
completion rate at 41.5%, compared to females at 60.8% and Black students completed at a rate of 52.2.1% versus 
58.0% for Whites (KMS Report DC241 Report Year 2013, Progress metric 2a).  However, a recent analysis by the College 
that controlled for the quality of high schools of attendance using the text scores on the standardized graduation test as 
a substitute for low income by zip code revealed that variable to be a more accurate predictor of success than race. This 
leads us to believe that an initiative with the high schools on preparation for the testing requirements for placement and 
enrollment status and preparation to do College level work might yield more positive results for our minority students 
than concentrating on race.  
 
The plan outlined below describes a comprehensive integration of strategies that are directed to addressing the reasons 
identified during a series of roundtables with faculty and staff as part of the College’s strategic planning process. 
 Despite the growing success of the developmental studies area in terms of completion, students not adequately prepared to 

be successful in their chosen field. 

 Students need increased pre-enrollment assessment and advisement to ensure they are enrolled in a program of study that 
they are capable of handling, including having more realistic career objectives. 

 Students do not realize what it takes to be successful in college and how different the demands are from high school. 

 Students spend too much time and effort in learning support leading to these sometimes misunderstood and unrealistic 
career and academic objectives.  

 The emerging emphasis on transferability and the resulting necessity to re-evaluate curriculum standards make it more 
difficult for some students to success than in the past. 

 Best practices such as mentoring, counseling, individual tutoring, innovative classroom practices, and some effective program 
orientation programs are operating as pilots and need to be brought to scale.  

 
Most of the activities either are not targeted at a defined population or the numbers of students involved is a moving 
target, so it is difficult to indicate the number of students each stated objective. The data indicates a need for activities 
and strategies, but does not recommend the strategies per se. The activities are part of the Student Success process and 
rarely applications that show immediate result – since after all – graduation doesn’t happen for most students in the 
year they took advantage of the activities. But over time, it is hoped that that outcomes will bear fruit in terms of 
persistence and graduation. It is not clear what the reviewer meant in terms of connecting the pieces as something that 
needs to happen since the result of the analysis are activities, and it is unclear what is meant by “conclusions.”  

 
While there are a few cohorts (such as black males and students who take learning support classes that have lower 
graduation rates than the general population) most of our strategies are intended to benefit the general student  
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Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 5%  

Note: The 5% Objective is on a basis of 100% but will depend on the cohort (i.e. Fall incoming students in the trailing 

four years). Since the number of students that require learning support varies by cohort, there is no value in setting 

numerical goals. The difficulty in measuring this metric is that with a modular approach it is difficult to track completion 

on a timely basis, and since the historical data is constructed differently – courses versus modules – comparisons are not 

possible. We are working on ways to drill down to track specific students and summarize the modules in such a way to 

be able to do comparisons, although the purpose of modularization was to deemphasize the course construction.   

The following activities are for additional activities to the ones in the above section: 

Summary of Activities:  
Activities that are intended to improve Student Success include the Activities noted in all the Metrics. Most activities are 

part of an integrated strategy for Student Success that is intended to improve the College’s outcomes for all the metrics 

for retention, persistence, and graduation.                            

Summary of Activities Person(s) Responsible:       
Expected  
Completion Date:    

Focus on Degree production by Program area by 
tracking program entrants as a cohort. Goals for each 
Program. As part of the individual student tracking 
process, we are developing profiles for successful and 
unsuccessful students in each program using a range of 
variables that include student experiences such as the 
use of academic support services, demographic and 
background variables, and personal circumstances as 
the information is available.  

I. E. Office/ Academic Deans /  
Program Managers 

Fall Semester FY 2014 

Establish and track campus, program, and course level 
completion goals. 
Beyond setting goals, the IR office will begin the 
process of drilling down to individual cases to develop 
the aforementioned profiles. Methodology has to be 
developed to get better information on leavers as well 
as graduates.  

I. E. Office/ Academic Deans /  
Program Managers 

Fall Semester FY 2014 

Program review process under revision with focus on 
student success and persistence. The College is 
investing in software that will integrate the draft of the 
new program review process into an electronic format 
and database that will allow the data we produce at 
the program level to more easily be attached to goals 
and strategies  

V.P. Academic Affairs, 
Academic Deans, Program 
Managers 

Fall Semester FY 2014 
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Summary of Activities Person(s) Responsible:       
Expected  
Completion Date:    

Intensify the use of the College Success course, and 
mandate all students take it with minimum exceptions. 
The College Success course continues to be upgraded 
with some functions expanded informed by student 
success date, including more technology and learning 
strategies. Some of the content is under consideration 
to be moved to the orientation process. Assessments 
to judge the effectiveness of the course and related 
activities are being expanded and analyzed.  

Associate V. P. Academic 
Affairs 

Fall Semester FY 2014 

Explain clearly and transparently costs and courses 
required to earn a degree or certificate by including 
this information in the advisement and education 
process. As above, more of this information is being 
included in expanded pre-registration processes and 
the upgrading of the entire advisement process.  

V.P. of Student Affairs, 
Associate V.P. Financial Aid 
Services, Program Managers.  

Fall Semester FY 2014 

Develop strategies to get students into program classes 
more quickly including the merge of learning support 
and college-level classes for student with test scores 
close to being program ready. There is a tentative plan 
to pilot this strategy for English 1101 in the Spring 
semester.# The primary strategy at this point to get 
students into program classes more quickly involves 
learning support. The classes have been modularized 
to allow students to proceed at their own pace. Some 
narrow opportunities to take program classes classified 
as available to provisional admits is now in place.  

V.P. of Academic Affairs, Dean 
of General Education 

Spring Semester FY 2014 

There are no plans for block scheduling at this time due 
to demand and the demographics and availability of 
our student population but cohorts of students in a 
lockstep program is under consideration for piloting. 
Strategy is underway in the School of Business to 
develop a lockstep alternative with a cohort for two 
programs. Under discussion at this point.  

Dean and Assistant Dean of 
Instructional Support 
Services, Curriculum 
Improvement Team, 
Associate Dean of Academic 
Affairs. Institutional 
Technology Improvement 
Team. 

Spring Semester FY 2014 

 
# Complete College America. The report, “Remediation: Higher Education’s Bridge to Nowhere,” says that less than one 
in 10 students enrolled at a community college graduate within three years, and just a little more than a third complete 
a bachelor’s degree in six years. However, the report says, the one-third to one-half of academically unprepared 
students could succeed in college-level courses if their remedial coursework were provided more as a “co-requisite” 
rather than a prerequisite to their full-credit classes. 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
One trend that is expected to positively impact success rates is the downward trend in the percentage of students who 
require remediation. From the highs 51% and 52% in the Fall cohorts from 2008 and 2009(KMS Report DC241 Report 
Years 2012, 2013 Progress Metric 1), Fall 2012 and Fall 2013 revealed the percentage of remedial students fell to 44% 
and 42% respectively(CTC Data Warehouse ). This trend is due in part to the introduction of AS degrees and increased 
transferability such as the agreement on 17 General Education classes for transfer between the Technical College 
System and the Board of Regent Schools. The challenge, however, will be to convert students who register for classes 
intending for transfer into completers. Math continues to have the lion’s share of learning support students who also 
appear to be significant users of the Support labs compared to English and Science. The modularization of learning 
support strategy appears to work better for Math in regard to self-paced instructional methodology than other 
disciplines. Success in remedial education experienced a significant decline for CTC comparing the 2012 and 2013 
reports (for cohorts from 2007 and 2008) from 74% to 55%(KMS Report DC241 Report Years 2012, 2013 Progress Metric 
2a). It is hard to know at this point the cause for the decline other than a large influx of part time students who have 
lower success rates compared to fulltime students at the time of significant job loss in the local economy due to the 
recession.  
 
NOTE: The Green highlighted data in this report has as its source the CCG data provided by the agency.  

The Blue highlighted data in this report has as its source the data warehouse constructed by the 
Institutional Research function at CTC using SAS code and the CCG definitions to ensure consistency.  

(Source: CCG Report KMS DC 241-CCA Report Year 2013sand CTC Data Warehouse of Student Data created and analyzed 
using SAS) 

 
 
  

Cohort Term # % # % # % # %

200802 671 165 25% 58   9% 120 18% 343 51%

200902 703 196 28% 46   7% 126 18% 368 52%

201102 1015 231 23% 56 6% 128 13% 415 41%

201212 915 202 22% 54 6% 144 16% 400 44%

201312 1125 260 23% 67 6% 150 13% 477 42%

Students Enrolling in Remedial Courses Their First 

Year (of First time Entry Students)

Math Only

English 

Only

Both Math 

& English

Total

Remedial

CCA Progress Metric 1: Enrollment in Remedial Education

First-Time

Entry Students

Full Time and Part Time Students
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However, trying to determine Success in Remedial Education (Progress Metric 2a) is very hard to determine since the 
conversion to Modules. Prior to the modularization learning support classes were stand alone courses that students 
completed in sequence with letter grades. Currently, students register under one code and proceed through the 
modules with no Academic grade assigned, just progress codes. That means there is no way to compare current 
provisional student at CTC with past performers. There are also issues with knowing when students finish or about to 
finish, and although there is a finished code, provisional student are sometime allowed to take College-level classes 
while still provisional which means a metric on taking a College class after completion of remediation hasn’t the same 
meaning as if all remediation students finished learning support course first. Another data related issue we have 
encountered is the accuracy of the data for the 200902 cohort and again in the 201212 cohort as there are extreme 
fluctuation  in the completion level compared to the intervening years. So completion metric 2b reveals a completion of 
a college level math or English course by learning support students in 2008 and 2011 as 40% and 46% respectively, 2009 
shows only 60 students or 16% of the courses met that metric and number for 2012 students was only 20%. This makes 
setting goals for the coming year somewhat problematic. : Source 
 

 
NOTE: Reminder that with the change to modules, we cannot currently provide comparisons to earlier years.  
In terms of Success in Gateway classes within two years for all students (Progress Metric 3), there appears to be a similar 
problem with the 2009 data as with the results described in the section on Learning support. Comparing the CCG data 
for the cohorts from 2008 and 2009 makes little sense unless it was true that the number dropped from 31% of students 
completing a Gateway course to .7 %( KMS Report DC241 Report Years 2012, 2013 Progress Metric 3), which we know 
by audit isn’t true. We ran the report for the2011 and 2012 cohorts and got 41% and 37%, respectively, which is more 
reasonable, but disappointing since the trend appears to be negative.    Progress Metric 4 on Credit Accumulation also 
shows a downward trend from the 35% level in the 200902cohort to the 20% and 24% level for Fall 2012 and 2013, 
respectively. Despite an initiative to increase FTEs which was accomplished by enrollment increases, students did not 
take enough classes under the semester system to grow this measure (24 semester hours for Fulltime and 12 for Part 
time).    

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Cohort Term # # % # # % # # % # # %

200802 165 121 73% 58 41 71% 120 91 76% 343 253 74%

200902 196 110 56% 46 22 48% 126 69 55% 368 201 55%

Completed Remedial Completed Remedial Completed Remedial Completed Remedial

CCA Progress Metric 2a: Success in Remedial Education COMPLETING REMEDIAL (LEARNING SUPPORT) COURSES

Students Completing Remedial Courses within Their First Two Academic Years
(of students enrolling in remedial courses)

Math Only English Only Both Math & English Total Remedial
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(Source: CCG Report KMS DC 241-CCA Report Year 2013s and CTC Data Warehouse of Student Data created and 
analyzed using SAS) 
 

  

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Enrolled 

in 

Remedial

Cohort Term # # % # # % # # % # # %

200802 165 70 42% 58 21 36% 120 45 38% 343 136 40%

200902 196 39 20% 46 8 17% 126 13 10% 368 60 16%

201102 281 118 42% 99 8 8% 128 66 52% 415 192 46%

201212 273 46 17% 78 13 17% 144 22 15% 400 81 20%

Completed

College 

Level

Completed

College 

Level

Completed

College 

Level

Completed

College 

Level

COMPLETING COLLEGE LEVEL COURSES

Students Completing a College Level Course in the Same Subject within Their First Two 

Academic Years (of students enrolling in remedial courses)

CCA Progress Metric 2b: Success in Remedial Education

Math Only English Only Both Math & English Total Remedial
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective: To increase the number of successful students in remedial education by 5% over  

2013 Completion rate. 

The activities below are for additional activities to the ones in the above section:         

Summary of Activities: Person(s) Responsible: 
Expected 

 Completion Date: 

Learning support redesign including modularization, 
fast track and joint course enrollment strategies. 
Need to address concerns about learners. Can’t do 
comparative statistics because of how registration 
works, individual modules are a function of progress, 
not grades in the current system. There are problems 
with status between regular and provisional and 
program classes that permit provisional status 
students to take them. Looking as some certificate 
options beyond what is currently offered. Pilot 
planned for joint enrollment in English 1101.  

V.P. of Academic Affairs, Dean 
of General Education 

Spring Semester FY 2014 

High School initiative focused on curriculum and 
faculty involvement based on data. Familiarize and 
look for opportunities to tie into the Georgia High 
School initiatives including Common Core Georgia 
Performance Standards, STEM, connections with 
schools who students are coming to us with specific 
weaknesses. Planning a high school initiative to 
improve our partnerships. We will start by 
familiarizing ourselves with opportunities to tie into 
the Georgia High School initiatives including Common 
Core Georgia Performance Standards, and STEM, 
Success of programs like dual and joint enrollment on 
retention and graduation is documented. Investigate 
the long range possibility of developing a career 
academy.  

V. P. Student Affairs, High 
School Coordinator, Dean of 
General Education, Enrollment 
Management and Teaching 
and Curriculum Improvement 
Teams. 

Spring Semester FY 2014 

Tracking individual students and developing individual 
education plans for each student and cohorts of 
subpopulations identified by the data as having 
higher failure rates. This data will be organized and 
analyzed both cumulatively and by cohorts. 
Successful and unsuccessful student profiles will be 
developed to inform the retention strategies and 
improve the quality of the pre-enrollment process 
including advisement.  

I. E. Office, Dean of 
Instructional Support Services, 
Associate V.P. of Academic 
Affairs, Care Center Director, 
Support Lab Coordinators, 
Student Learning 
Improvement Teams 

Fall Semester FY 2015 

Employ student cohort approaches for at risk groups 
modeled on the Success Center initiative for Black 
Male Students funded by the BPI grant. Under the 
auspices of a new Retention Director, the mentoring 
process will attempt to recruit faculty and staff to 
help at risk students connect more effectively to the 
College.  

AVP for Records and Military 
Outreach, , Enrollment 
Management Improvement 
Team, Care Center Director 
 

Fall Semester FY 2015 
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Summary of Activities: Person(s) Responsible: 
Expected 

 Completion Date: 

Learning Support Portal page offering them access to 
resources for preparation, study, and tutorial based 
designed content.  
 
Many of these resources are delivered directly by the 
Care Center and the Tutorial labs. The Plan is to 
submit a proposal to the webmaster for the webpage.  

Care Center Director, Dean of 
General Education, 
Instructional Support, 
Webmaster 

Spring Semester FY 2014 

Confidence Building Software (CBS) to provide PBI 
and disability students with placement and exit exam 
preparation.  The software will help show them how 
to navigate the placement exam software; and gives 
them confidence in their ability to successfully pass 
the placement or exit assessment.  The software is 
used to address obstacles observed in students taking 
the placement test resulting in them being improperly 
placed in developmental courses. The data on the 
success of this software on the small number of users 
is being analyzed to see if there are opportunities for 
use with student designated as at risk. As we discover 
profiles for at risk students in the general populations 
of non-traditional students who may benefit from its 
use, the application will be expanded. 

Office of Counseling and 
Special Services and the 
Student Success Center 

Spring Semester FY 2014 

Develop strategies to get students into program 
classes more quickly including the merge of learning 
support and college-level classes for student with test 
scores close to being program ready. There is a 
tentative plan to pilot this strategy for English 1101 in 
the Spring semester. The primary strategy at this 
point to get students into program classes more 
quickly involves learning support. The classes have 
been modularized to allow students to proceed at 
their own pace. Some narrow opportunities to take 
program classes classified as available to provisional 
admits is now in place.  

Dean and Assistant Dean of 
Instructional Support Services, 
Curriculum Improvement 
Team, Associate Dean of 
Academic Affairs. Technology 
Improvement Team. 

Spring Semester FY 2014 
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Georgia Northwestern Technical College 
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2014 Complete College Georgia Improvement PlanS 

College Name:  Georgia Northwestern Technical College  

Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
Analysis of data:   
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college. 
 
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 

Metrics: 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 

licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 

academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-

year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 

time), remedial status (at any time), and discipline.   

Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 

remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 

by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 

groups, and Pell status (at time of entry).  
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Metric:  Degree Production 

Degree Production: Annual number of certificates or diplomas of less than 1 academic year (of economic value, with 

industry certification or licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years 

but less than 4 academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by 

institution type (two-year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, 

Pell status (at any time), remedial status (at any time), and discipline. 

Analysis:  Degree Production Data 

Participation:  GNTC’s Complete College Georgia Committee, consisting of representatives from Academic Affairs, 
Student Affairs, and Institutional Effectiveness reviewed the data found in the Complete College Metric Reports (DC241) 
provided by the Technical College System of Georgia. 
 
Reporting the Results: 

  
Cert/Diploma 

(1-2 years) 

 
Cert/Diploma 

(2-4 years) 

 
Associate 

Degree 

 
 

Total 

GNTC 
Goal 
(+55) 

TCSG 
Goal 

(+5.3%) 

2011 Baseline 

(2008 data) 
   763   

2012 Report 

(2009 data) 
362 145 297 804 818 803 

2013 Report 

(2010 data) 
361 143 300 804 873 846 

2014 Report 

(2011 data) 
521 144 355 1,020 928 891 

2015 Report 

(2012 data) 
    983 938 

Source:  KMS DC241-CCA Report Year 2014 
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Data Analysis and Conclusions:  The area of immediate concern is the award level of Certificate/Diploma level (at least 2 

years but less than 4).  Further review of this data revealed that the gender with the highest percentage of decrease in 

graduates was female (-39.6%).  The root cause of the decrease of graduates in this area was determined that females 

made up the majority of the practical nursing majors and in the switch from quarter to semester, GNTC went from 

accepting 170 students per year to being able to accept 150 students per year resulting in fewer graduates. 

In addition, the data revealed that the discipline with the highest deficit (-37.2%) was in the Health discipline.  In 
addition to the issue with practical nursing, three of the health majors discontinued offering the diploma option during 
this time period because local health facilities were only hiring those applicants with an associate degree.  The associate 
degree track for the health programs has become even more competitive without the diploma option. 
 
The data reflects a constant increase in students enrolled in a health discipline.  This is attributed to the utilization of 
cohorts. 
 
Finally, students taking remedial courses are unsuccessful in graduating, reflecting a decrease of over 70%.  The 
committee feels the additional focus in this area with the redesign of remedial courses will improve the graduation 
percentage for this student population. 
 
In 2009 and 2010, GNTC failed to reach the degree production goal for the year.  One reason for this failure was that 
GNTC did not capture all the eligible awards for each student.  Recognizing this shortfall, GNTC hired a full-time 
graduation specialist.  This position has the responsibility of researching each student application for graduation to 
ensure each earned award is granted.  The 2011 data shows an increase in graduates over the previous year, resulting in 
an additional 216 graduates.  With the goal of an additional 55 new graduates a year, GNTC is now on target to reach the 
goal of 1,625 graduates by 2020. 
 
Additional Notation:  GNTC also recognizes an additional award level, certificate/diploma (less than 1 academic year) of 
economic value with industry certification or licensure.  Since this award level adds value to GNTC students, we feel it is 
important to analyze this data as well. 
 

 Cert/Diploma 
(less than 1 year) 

2012 Report (2009 data) 511 

2013 Report (2010 data) 446 

2014 Report (2011 data) 343 

Source:  KMS DC247-CCA Report Years 2012, 2013, and 2014 
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During this time period, GNTC has noticed a decline in degree production.  A reason for this decline is the drastic 
reduction of the number of commercial truck driving students (numbers dropped from 164 students in 2009 to 80 
students in 2011).  After financial aid options were changed for this program, GNTC was forced to close the program on 
one campus and has seen minimal enrollment at the remaining campus.  Additional changes were also made during the 
quarter to semester transition.  Several short-term certificate programs were removed as available options (i.e., welding 
graduates dropped from 47 graduates in 2009 to 28 graduates in 2011 and fire science from 27 to 6 graduates). 
 
Contributing Factors: 

 Competitive admissions process. 

 Course availability and timing. 

 Course mode of delivery. 

 Financial hardship; tuition, fees, textbooks. 

 Increase in dual enrollment students may result in non-completers of qualifying CCG program. 

 Lack of proper advisement. 

 Large number of students required to take remedial courses resulting in larger class sizes. 

 Limited focus on retention. 

 Reorganization of program offerings (degree, diploma, certificates) based on academic terms and community needs. 

 Students academically underprepared for courses. 

 Students gain employment prior to completing programs. 
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Plan:    Degree Production Improvement Plan 
Objective:  Increase the graduate total by 55 graduates annually 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity:  Develop a tracking system to 
follow the students who do not get 
into their program of choice to 
determine if they pursued a different 
program and how successful they 
were in completing the new program. 
Linked to Analysis:  Specifically the 
health discipline due to competitive 
admissions process. 

VPAA 
Deans 
Program Directors 
Database Administrator 
Research and Information Coordinator 

Fall 2013 
By Sept 15, 2013 – VPAA meets with 
Database Administrator and Research and 
Information Coordinator to discuss 
application and determine Banner data 
needed for application. 
By Oct 1, 2013 – Program Directors give 
Deans list of students who were not 
accepted into program of choice. Names 
entered into application. 
By Nov 1, 2013 – VPAA and Deans review 
application to determine which students 
changed programs of study. Deans 
contact students who did not change 
program of study to determine reason. 
By December 16, 2013 – VPAA and Deans 
review grades of students who changed 
programs to determine success of new 
program. 

Activity:  Implement the Career Path 
Tutorials into the online orientation.  
Additional videos of staff members 
will be added in the areas of the 
president’s office, financial aid, and 
library services. 
Linked to Analysis:  Specifically the 
health discipline due to competitive 
admissions process. 

VPSA 
Career Counselors/Student Life 

Coordinator 

Spring 2014 

Activity:  Compare the retention and 
graduation rates of the cohort 
programs to the industrial and public 
service programs that do not utilize 
cohorts.  Start at least one other 
business program with cohorts as 
Health Information Technology uses 
the medical model. 
Linked to Analysis:  Cohort success for 
those students that are accepted into 
a health discipline tends to be higher 
than programs without cohort groups. 

Deans 
Program Directors 
Database Administrator 
Research and Information Coordinator 

Spring 2014 
By October 1, 2013 – Deans of Industrial 
and Public Service programs meet with 
Database Administrator and Research and 
Information Coordinator to discuss 
creating an application that will compare 
the retention and graduation rates of 
those programs that have cohorts with 
those programs who do not. 
By February 1, 2014 – Application will be 
created 
By February 1, 2014 - Program director of 
HIT and Dean will determine if enrollment 
warrants beginning cohorts. 
By April 1, 2014 – If warranted, Program 
director of HIT will have cohort guidelines 
established to begin cohort for Fall 2014 
May 2014 – Deans will compare results 
and make determination if more 
programs should move to cohort groups. 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity:  Restructure Course Delivery 
– Block Method – Add three programs 
to the available block schedules. 

 Auto Collision 

 Heating and Air 

 Cosmetology 
Linked to Analysis:  Mandate by TCSG. 

Programs Directors 
Deans 

Spring 2014 
By January 1, 2014 – Deans and program 
directors of three programs will ensure 
Spring schedule will allow for students to 
take all courses in the program in a block 
morning schedule. 
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Metric:  Graduation Rate 

Graduation Rates: Number and percentage of entering undergraduate students who graduate from a degree or 
certificate program within 100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, 
institution type (two-year; four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age 
group, Pell status (at time of entry), and remedial status (at time of entry). 

 

Analysis: Graduation Rate Data 
Participation:  GNTC’s Complete College Georgia Committee, consisting of representatives from Academic Affairs, 
Student Affairs, and Institutional Effectiveness reviewed the data found in the Complete College Metric Reports (DC241) 
provided by the Technical College System of Georgia. 
 
Reporting the Results:  GNTC’s average graduation rate of full-time students enrolled in certificate/diploma (at least 1 
but less than 2 years) programs were higher than TCSG’s statewide average in each category (150% and 200%) but were 
lower in the 100% category. Part-time students’ rates were lower in the 100% category as compared to the state 
average but outperformed the state average in the categories of 150% and 200%.  The college’s transfer student rates 
were slightly higher than the state average in all three categories. 
 

Fall 2008 

Cohort 

Graduation Rates - Certificate/Diploma (at least 1 but less than 2 years) 

Graduated in 100% of Time 

(percent of cohort) 

Graduated in 150% of Time 

(percent of cohort) 

Graduated in 200% of Time 

(percent of cohort) 

GNTC TCSG GNTC TCSG GNTC TCSG 

Full-Time 

Students 
12.1% 16.0% 20.1% 17.7% 22.3% 18.8% 

Part-Time 

Students 
4.6% 8.0% 13.8% 10.4% 17.0% 11.4% 

Transfer 

Students 
19.2% 16.8% 24.3% 17.8% 25.3% 18.6% 

Source:  KMS DC241-CCA Report Year 2014 
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Full-time students enrolled in degree programs at the college had a slightly lower rate than the statewide numbers in 
each category except one, 150%; however, the part-time student graduate rates were lower as compared to the state 
average.  The number of GNTC transfer students enrolled in degree programs at the college had a significantly higher 
graduation rate as compared to the statewide average. 
 

 

Fall 2007 

Cohort 

Graduation Rates - Associate Degree 

Graduated in 100% of Time 

(percent of cohort) 

Graduated in 150% of Time 

(percent of cohort) 

Graduated in 200% of Time 

(percent of cohort) 

GNTC TCSG GNTC TCSG GNTC TCSG 

Full-Time 

Students 
5.1% 5.9% 12.8% 3.5% 23.1% 15.5% 

Part-Time 

Students 
0.0% 4.4% 0.0% 2.0% 5.6% 10.3% 

Transfer 

Students 
60.0% 26.0% 64.7% 4.4% 66.3% 32.0% 

Source:  KMS DC241-CCA Report Year 2014 

 
Data Analysis and Conclusions:  Examination of the data (KMS DC 242-CCA Report Year 2014) reveals that the number 
of graduates declines overtime and if students fail to graduate in 100% time, the likelihood of graduating diminishes.  
When comparing the graduation rates by campus location, the smaller campus outperformed the larger campuses but 
had far fewer students.  This success is attributed to the smaller student-to-faculty ratio as well as administrative 
support of a smaller group of students as compared to the larger campuses. 
 
Certificate/Diploma of at least one year but less than two 

 Full-time Part-Time Transfer 

 100% 150% 200% 100% 150% 200% 100% 150% 200% 

FCC 9.9% 16.7% 18.2% 7.4% 14.8% 20.4% 16.3% 21.1% 22.5% 

GCC 7.0% 18.3% 19.7% 1.9% 13.5% 13.5% 2.6% 7.7% 7.7% 

PCC 27.3% 31.8% 40.9% 0.0% 25.0% 25.0% 33.3% 38.9% 38.9% 

WCC 16.4% 25.0% 27.6% 2.2% 8.7% 10.9% 27.6% 33.3% 34.1% 
Source:  KMS DC242-CCA Report Year 2014 

Associate Degree 

 Full-time Part-Time Transfer 

 100% 150% 200% 100% 150% 200% 100% 150% 200% 

FCC 20.0 60.0 80.0 0.0 0.0 0.0 70.0 74.0 74.0 

GCC 0.0 0.0. 20.0 0.0 0.0 0.0 62.5 75.0 87.5 

PCC    0.0 0.0 0.0 100.0 100.0 100.0 

WCC 3.4 6.9 13.8 0.0 0.0 7.1 55.7 60.3. 61.8 
Source:  KMS DC242-CCA Report Year 2014 
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Although each area of this metric is of concern due to the low percentages, the area of immediate concern focuses on 
the graduation rate of GNTC’s part-time students, specifically at the associate degree level.  Part-time students are not 
graduating at the same rate as full-time or transfer students.  After comparing the rates between major/program 
groups, it was determined that a few cohort programs tended to have higher graduation rates than non-cohort groups.  
Further analysis revealed that students taking remedial courses were less successful as well as students between the 
ages of 20-24. 
 
Contributing Factors: 

 Changes in major. 

 Competitive admissions process delays completion times. 

 Course availability and timing. 

 Failure to use/understand advisement software. 

 Financial hardship; tuition, fees, textbooks. 

 Lack of proper advisement. 

 Large number of students required to take remedial courses resulting in additional semester(s) required for 
completion. 

 Limited focus on retention. 

 Students academically underprepared for courses. 

 Students child care needs. 

 Students gain employment prior to completing programs. 

 Students work schedules conflict with class offerings. 
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Plan:  Graduation Improvement Plan 
Objective: Increase the graduation rate by 5.3% annually. 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity:  Countdown to Completion Campaign - This 
campaign will ensure that students are aware of the 
steps they must take to graduate on time 
highlighting full-time status. 
Linked to Analysis: 
Focus on full-time and part-time on-time graduation. 

Academic Affairs – Deans 
Faculty Program Directors 
Student Affairs Directors 
Student Life Office 
Marketing & Public Relations 

Director 

Spring 2014 
By October 15, 2013 – Academic 
Affairs, Student Affairs, and 
Marketing conduct a planning 
session 
By November 15, 2013 – Each 
department provide campaign 
ideas and challenges in specific 
areas related to on-time, full-time 
By February 1, 2014 – Marketing 
present campaign proposal 
By April 1, 2014 – Campaign 
finalized 
Summer 2014 – Campaign 
materials purchased/prepared 
Fall 2014 – Campaign introduced 
to students. 

Activity:  Focus Groups are looking at data for race, 
gender, and age to develop a plan detailing the 
resources and/or services the college needs to 
provide to enable students to stay in college and 
graduate their programs. 
Linked to Analysis: 
Characteristics in underperforming categories. 

Academic Affairs – Deans 
Faculty Program Directors 
Executive Leadership Team 

(known now as Management 
Team) 

Special Populations 
VPIE 

Spring 2014 
By August 2013 – Management 
Team meets to review enrollment 
and graduate data. 
By September 2013 – Other focus 
groups meet to review and discuss 
enrollment and graduation data. 
By October 2013 – Focus group 
representing each area meet to 
pull together information along 
with GNTC resources and services 
available 
By February 2014 – Plan due that 
details the resources and/or 
services the college needs to 
provide 
By March 2014 – Plan presented 
to Management Team 

Activity:  Additional professional development 
opportunities on advisement and the utilization of 
Degree Works will be made available to faculty. 
Linked to Analysis: 
Familiarization with advising software. 

Staff & Faculty Development 
Coordinator 

Summer 2014 
Each semester, professional 
development in the area of 
advisement and DegreeWorks is 
made available to all faculty. 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity:  Course Audit – Schedules from Fall 2013 – 
Summer 2014 will be reviewed by Academic Affairs 
to ensure that the appropriate numbers of course 
sections were offered each semester allowing 
students to graduate within the normal time period. 
Linked to Analysis: 
Ensuring accurate scheduling to allowing for on-time 
graduation. 

Academic Affairs – Deans 
Faculty Program Directors 

Summer 2014 
By April 1, 2014 – Program 
directors and Deans will have 
reviewed the Fall 2013 and Spring 
2014 to ensure that any course in 
their program that has not yet 
been offered at one or more of the 
campuses will be offered during 
the Summer 2104 term. 

Activity:  Once Degree Works is released for use by 
GNTC students, information sessions will be offered 
to students at all campuses to ensure that they 
understand and utilize this planning tool. 
Linked to Analysis: 
Familiarization with advising software. 

Student Affairs Directors 
Student Life Office 
Registrar’s Office 

Fall 2014 
As soon as DegreeWorks is made 
available to students, GNTC will 
plan information sessions on each 
campus. 
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Metric:  Remedial Education 
 
Success in Remedial Education: Annual number of entering first-time undergraduate students enrolled in remedial 

education courses who complete 1 remedial education courses in math, English/reading, or both and complete a 

college-level course in the same subject; by institution type (two-year; four-year research, very high activity; all other 

four-year), by race/ethnicity, gender, age groups, and Pell status (at time of entry). 

Analysis: Success in Remedial Education Data 
Participation:  GNTC’s Complete College Georgia Committee, consisting of representatives from Academic Affairs, 
Student Affairs, and Institutional Effectiveness reviewed the data found in the Complete College Metric Reports (DC241) 
provided by the Technical College System of Georgia. 
 
Reporting the Results: 
 

Fall 2009 – Students Completing Remedial Courses 

Math Only English Only Both Math & English 

GNTC TCSG GNTC TCSG GNTC TCSG 

50.0% 60.0% 47.8% 58.1% 33.0% 44.1% 

Source:  KMS DC241-CCA Report Year 2014 
 

Fall 2009 – Students Completing College Level Courses 

Math Only English Only Both Math & English 

GNTC TCSG GNTC TCSG GNTC TCSG 

29.9% 32.7% 28.4% 33.7% 19.2% 17.4% 

Source:  KMS DC241-CCA Report Year 2014 
 
Data Analysis and Conclusions: 
Upon examination of the math only data for the remedial courses, the black, non-Hispanic students 44.1% (15 of 34) fell 
below the institutional average of 50%.  Male students, 40.5% (53 of 131), reported a 40.5% success rate.  The age group 
that fell below the institutional average was 20-24 years old at 42.5% (34 of 80).  Additionally, students receiving Pell 
Grant funding were only successful at a 30.9% rate (83 of 269). 
 
Examination of the English only data for the remedial courses revealed the white, non-Hispanic students 44.8% (39 of 
87) fell below the institutional average of 47.8%.  Male students, 35.4% (23 of 65), reported a 35.4% success rate.  Again, 
the age group that fell below the institutional average was 20-24 years old at 34.4% (11 of 32).  Additionally, students 
receiving Pell Grant funding were only successful at a 37.9% rate (33 of 87). 
 

Finally, the data for students taking remedial courses in both math and English reflected that the black, non-Hispanic 
students 16.7% (4 of 24) fell below the institutional average of 33%.  Two age groups fell below the institutional average 
- 20-24 years old at 15.4% (4 of 26) and students directly from high school 29.7% (27 of 91).  Additionally, students 
receiving Pell Grant funding were only successful at a 24.8% rate (30 of 121). 
 

The data for remedial students completing college level courses were, in most cases, below the state average as well.  
All of the numbers, metric 2a and 2b, are not at the level that reflect the success of GNTC students.  For this reason, 
GNTC is taking measures to redesign all areas of remedial education. 
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Contributing Factors: 

 Attendance. 

 Lack of student focus and determination. 

 Lack of proper advisement. 

 Large number of students required to take remedial courses resulting in larger class sizes. 

 Policies and procedures in regards to the timeline for students enrolling in required remedial courses. 

 Students academically or emotionally underprepared for courses. 

 Students failing to take advantage of tutoring labs and other student support services. 

 Students learning style may conflict with teaching style and/or mode of delivery. 

 Students may be unable to sustain motivation for one or more semesters in order to complete remedial course(s). 
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Plan:  Success in Remedial Education Data Improvement Plan 
Objective: Increase the number of successful students in remedial courses by 5% annually. 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

Activity:  Complete Math Labs on each campus to 
include changes to room configurations, new 
furniture, new computers, and IT infrastructure. 
Linked to Analysis:  Redesign of remedial education. 

Maintenance 
Information Technology 
QEP Coordinator 

Fall 2013 
By April 15, 2013 furniture and 
computers installed for start of fall 
semester. 

Activity:  Change teaching methodology in MATH 
0098 and MATH 0099 to a modular design. 
Linked to Analysis:  Redesign of remedial education. 

QEP Coordinator 
Staff & Faculty Development 

Coordinator 
Math Faculty 

Full implementation Spring 
2014 
Fall semester 2013, pilot will be 
extended to all campuses.  
Mastery learning using Pearson’s 
MyLabsPlus and redesigned 
modular curriculum will be utilized 
in all MATH 0098 and MATH 0099 
courses. 
January 2014, full implementation 
of the redesign to include mastery 
learning, curriculum, and labs. 

Activity:  Professional development opportunities 
will be made available to all math faculty and math 
lab tutors. 
Linked to Analysis:  Redesign of remedial education. 

QEP Coordinator 
Staff & Faculty Development 

Coordinator 
Math Faculty 

Summer 2014 
Each semester, newly hired faculty 
and lab personnel will receive 
training. 
Each summer, Pearson will offer 
refresher training. 

Activity:  English/Reading – Analyze the number of 
students who successfully transitioned into ENGL 
1101 or ENGL 1010 after taking ENGL and READ 
0090 compared to the number who were successful 
after taking ENGL 0097/0098 and READ 0097/0098. 
Linked to Analysis:  Redesign of remedial education. 

English/Reading faculty 
Dean of General Education 
VPAA 

Summer 2014 
By August 15, 2014 – VPAA, Dean 
of General Education, and 
English/Reading faculty will 
compare the number of students 
who took ENGL and/or READ 0090 
and made a C or better in ENGL 
1101 or ENGL 1010 to those from 
the previous year that took ENGL 
0098 and/or READ 0098 and made 
a C or better in ENGL 1101 or 
ENGL 1010 
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Georgia Piedmont Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name: Georgia Piedmont Technical College 
 
Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college. 
                                                                                           
Summary of Activities:                                                                                                                                                                                   
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 
Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 

Metric:  Degree Production 
According to KMS CCG College Report AY 2014 DC246, GPTC experienced an 86.1% increase in certificates and diplomas 
less than 1 year.  The table on the next page, Table 1, shows the number of certificates and diplomas disaggregated by 
gender AY2006-2011. Females obtained more certificates and diplomas each year of this cohort; however, the largest 
increase occurred from 2009 to 2010 in males, with a 17% increase. Interestingly, females also had the largest increase 
during the AY 2009-2010, with an 8% increase. The College attributes this increase to the preparation for the Quarter to 
Semester Conversion. The College increased advisement, career counseling, and other support services in an attempt to 
assist students in completing their programs before the conversion. In addition, Student Affairs implemented the 
“Commit to Complete” campaign, wherein students were motivated to complete after signing a contract of completion. 
Table 2, on the following page, depicts male and female associate degree production. Again, females obtained more 
associate degrees than males each year.  The greatest percentage of increase in this scenario occurred with females 
FY2008 to FY2009, at 24%, and FY2009 to FY2010, at 23.8%. The College attributes the implementation of “Saturday 
College” in Spring 2008, wherein the General Studies Department offered most of its college-level courses on Saturdays. 
This strategy increased enrollment by 21% and enabled more non-traditional students (many of them females with 
children), to attend classes that they ordinarily would have had to wait several quarters to attend. Inevitably, students 
were able to complete their programs more quickly and obtain the associate’s degree. 
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Table 1 

MALES 
            

  

FY2006 FY2007 FY2008 FY2009 FY2010 FY2011 

# % # % # % # % # % # % 

TCC & Diploma 2287 38.6% 2038 37.6% 2116 39.0% 2135 37.5% 2498 39.2% 2294 37.4% 

FEMALES 
            

  

FY2006 FY2007 FY2008 FY2009 FY2010 FY2011 

# % # % # % # % # % # % 

TCC & Diploma 3641 61.4% 3378 62.4% 3316 61.0% 3556 62.5% 3872 60.8% 3839 62.6% 

TOTALS 
            

  

FY2006 FY2007 FY2008 FY2009 FY2010 FY2011 

# % # % # % # % # % # % 

TCC & Diploma 5928 85.3% 5416 84.4% 5432 82.8% 5691 80.8% 6370 79.0% 6133 77.3% 

  
 

Table 2 

MALES 
            

  

FY2006 FY2007 FY2008 FY2009 FY2010 FY2011 

# % # % # % # % # % # % 

Assoc Degree 371 36.4% 426 42.6% 457 40.4% 518 38.3% 655 38.8% 742 41.2% 

FEMALES 
            

  

FY2006 FY2007 FY2008 FY2009 FY2010 FY2011 

# % # % # % # % # % # % 

Assoc Degree 648 63.6% 573 57.4% 673 59.6% 836 61.7% 1035 61.2% 1058 58.8% 

TOTAL* 1019 14.7% 999 15.6% 1130 17.2% 1354 19.2% 1690 21.0% 1800 22.7% 
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Table 3, below, graphs degree production according to Pell status from KMS reports DC129 and DC110 FY2006, FY2007, FY2008, FY2009, FY2010.  Within the 
associate’s degree production, the common trend continues with the greatest percentage of increase occurring among Pell recipients during the FY2008 to 
FY2009. Again, the College attributes this increase to the “Saturday College.” A large number of students within the population attending “Saturday College” 
qualify for the Pell grant. Interestingly, the greatest-percentage-increase-trend continued among Pell recipients and non-Pell recipients, FY2008 and FY2009. Pell 
recipients saw a 121% increase, and non-Pell recipients saw a 19% increase. It is necessary to state that some Technical Certificates of Credit contains nearly all 
of the college-level courses from the General Studies core. “Saturday College” could, therefore, be a legitimate rationale for the increase for this period.  
The College suffered a tremendous decrease in degree production among non-Pell recipients within the diploma and TCC categories for FY2009 to FY2010. Non-
Pell recipients earning a diploma saw a 37% decrease, while non-Pell recipients earning a TCC declined by 45%. The College attributes this loss to the decline in 
the economy and the rise of unemployment. Students not receiving Pell were likely unable to pay for school and unable to qualify for Pell because of their 
previous year’s income. 
 
Table 3 

Awards by Pell Status 

Award Type Pell FY 2006 FY 2007 FY 2008 FY2009 FY2010 

    Count Percent Count Percent Count Percent Count Percent Count Percent 

Degree Yes 79 27.0% 64 27.0% 72 30.4% 100 37.2% 115 43.4% 

  No 214 73.0% 173 73.0% 165 69.6% 169 62.8% 150 56.6% 

  Total 293 100.0% 237 100.0% 237 100.0% 269 100.0% 265 100.0% 

                        

Diploma Yes 87 31.2% 95 35.7% 84 34.9% 79 33.6% 124 55.9% 

  No 192 68.8% 171 64.3% 157 65.1% 156 66.4% 98 44.1% 

  Total 279 100.0% 266 100.0% 241 100.0% 235 100.0% 222 100.0% 

                        

TCC Yes 190 20.4% 208 18.8% 180 17.6% 398 28.5% 441 44.8% 

  No 742 79.6% 897 81.2% 841 82.4% 999 71.5% 543 55.2% 

  Total 932 100.0% 1105 100.0% 1021 100.0% 1397 100.0% 984 100.0% 

                        

Grand Total   1504   1608   1499   1901   1471   
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Pre Quarter to Semester Start 
 

Post Quarter to Semester Start 

Major 
Average Terms to Complete 

 

Major Average Terms to Complete 

Automotive (UTA3) 4.65 
 

Automotive (AT23) 2.7 

CIS (CIM3 & CMU3) 6.75 
 

CIS (CS23) 2 

 
 

Pre Quarter to Semester Start 
 

Post Quarter to Semester Start 

Major 
Average Terms to Complete 

 

Major Average Terms to Complete 

Human Resources Management 9.3 
 

Human Resources Management 5 

Practical Nursing 23.6 
 

Practical Nursing 4.7 
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Plan:   Degree Production Improvement Plan 
Objective:  To increase the graduate total by 168 graduates 
    
Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

 Survey DOL statistics, as well as have conversations 
with industry professionals to create TCCs that are 
needed within our SDA; Division Chairs speak 
frequently to advisory committee members in an 
effort to identify viable programs for the SDA 

VP Academic Affairs, 
Academic Deans, Division 
Chairs – Division Chairs, 
along with Director of 
Program Development will 
monitor new program 
information entered into 
KMS  

Fall 2014 

 Update DegreeWorks and CAPP and recreate a TCC 
capture program to be run on a semester-by-
semester basis; the program will be run for previous 
semesters in order to ensure that all students earn 
the awards to which they are entitled; discussions 
were held between IT, VP of Student Affairs, the 
Registrar; more personnel are needed to do data 
entry so that the new courses that were created 
during the Q2S will be input into the system so that 
TCCs can be captured 

Director of IT, VP of Student 
Affairs, VP of Academic 
Affairs; the VP of Academic 
Affairs will monitor progress 
of the data entry that will 
enable the program to 
restart  

Fall 2014 

 Hire additional Learning Coaches, which will provide 
more academic advising for at-risk students; these 
Coaches will offer students academic advising, 
tutoring, as well as career counseling. The added 
staff will provide more services to students, as well as 
ensure that attention is being given to factors that 
prevent students from being successful. 

Retention and Achievement 
Coordinator, Division Chair 

of General Studies; Dean of 
Quality Initiatives, VP of 
Academic Affairs, the 
Learning Support 
Retention Coordinator, 
and the Grants 
Management and 
Reporting Coordinator 
discussed the feasibility of 
hiring additional coaches. 
Upon hiring personnel, 
the Learning Support 
Retention Coordinator will 
monitor the effectiveness 
of the additional coaches’ 
presence. 

Fall 2014 
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Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

 Create a rubric to evaluate the quality of the 
assessments for the Quality Curriculum Initiative 
(QCI) to ensure that all programs are of the highest 
quality. The QCI is an on-going academic audit that 
identifies inconsistencies between what is being 
taught and that which is being assessed. It is our goal 
to keep what students should know, think, and do at 
the forefront of Academic Affairs. AT the same time, 
the evaluative process will share with us when our 
instruction is not effectively meeting our goal.  

Director of Institutional 
Assessment, Planning, and 
Effectiveness; Director of IE 
and VP of Academic Affairs 
will monitor course 
evaluations, student learning 
outcomes, and assessments  

Fall 2014 

 Provide additional training to faculty on the use of 
Degree Works and the student view component upon 
installation; develop and record graduation plans in 
Degree Works for all students  

Director of IT, VP Student 
Affairs; conversations have 
been held between the 
Director of IT, VP of Student 
Affairs, Interim Director of 
Registration, and the 
Registrar to create training 
opportunities for faculty and 
staff. The Director of IT will 
monitor the ongoing training 
of faculty and staff; IE will 
monitor faculty and staff 
perceptions’ of trainings 

Fall 2014 

 Implement Block Scheduling -- Restructure course 
delivery so that block scheduling may be 
implemented in programs and courses where 
feasible. The college hypothesizes that students 
enrolled in programs that offer block scheduling 
matriculate faster, which best practices state creates 
more completers. The charts below show a 
comparative analysis of matriculation length of 
programs that offer block scheduling compared to 
those that do not. The analysis is not conclusive; 
however, the college will continue to investigate to 
determine if a direct correlation can be drawn. 

Academic Deans, Division 
Chairs; Director of IE and the 
Assistant Director of 
Research will monitor and 
track data to determine the 
effectiveness of this model 

Fall 2014 
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Metric:  Improve Graduation Rate 
GPTC’s objective is to raise the graduation rate by 27% from 2013 to 2014.  
 
Table 4 below, generated from KMS reports DC 110 Awards by Student and DC131 Student Demographics for FY2006, 2007, 2008, 2009, and 2010, show 
graduates disaggregated by race/ethnicity. Black graduates tremendously out-numbered all other ethnicities FY2006 thru FY2010. The College attributes this to 
the population being more than 70% black. There was no pattern identified within the ethnicity data for FY2006 thru FY2010. The College is not certain why this 
is the issue, but we are still evaluating.  
 
Table 4 

Graduates By Ethnicity  

Award Type Ethnicity FY 2006 FY 2007 FY 2008 FY2009 FY2010 

    Count Percent Count Percent Count Percent Count Percent Count Percent 

Degree Black 149 68.0% 109 68.6% 131 69.7% 147 72.8% 156 70.9% 

  Other 25 11.4% 15 9.4% 7 3.7% 15 7.4% 24 10.9% 

  White 45 20.5% 35 22.0% 50 26.6% 40 19.8% 40 18.2% 

  Total 219 100.0% 159 100.0% 188 100.0% 202 100.0% 220 100.0% 

                        

Diploma Black 176 71.0% 139 65.3% 148 70.5% 128 65.3% 119 64.7% 

  Other 18 7.3% 16 7.5% 16 7.6% 19 9.7% 18 9.8% 

  White 54 21.8% 58 27.2% 46 21.9% 49 25.0% 47 25.5% 

  Total 248 100.0% 213 100.0% 210 100.0% 196 100.0% 184 100.0% 

                        

TCC Black 432 70.6% 571 69.0% 479 65.1% 571 68.1% 448 62.7% 

  Other 49 8.0% 59 7.1% 61 8.3% 80 9.5% 65 9.1% 

  White 131 21.4% 198 23.9% 196 26.6% 187 22.3% 201 28.2% 

  Total 612 100.0% 828 100.0% 736 100.0% 838 100.0% 714 100.0% 

Grand Total 1079   1200   1134   1236   1118   
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Table 5 below, generated from KMS reports DC 110 Awards by Student and DC131 Student Demographics for FY2006, 2007, 2008, 2009, and 2010, show 
graduates disaggregated by gender. Females out-earned males in degrees and diplomas, which the College attributes to females making up 61% of the 
population. Males, however, outnumbered females in TCCs earned each year, FY2006 thru FY2010. The College attributes this sharp contrast to male students’ 
enrollment and completion of industrial programs that are heavily TCCs. The College is making an effort to recruit more female students in STEM programs. The 
newly created position, Director of STEM Initiatives, will focus on increasing STEM enrollment and success, with a special emphasis on females entering the field. 
In addition, TCCs awarded experienced an increase every year in the categories of male and female except FY2009 to FY2010. The College is not sure what 
occurred during this year to cause TCC awards to decline in both categories; however, we will continue to evaluate factors in an effort to identify the source.  
 
Table 5 

Graduates By Gender 

Award Type Gender FY 2006 FY 2007 FY 2008 FY2009 FY2010 

    Count Percent Count Percent Count Percent Count Percent Count Percent 

Degree Male 67 30.6% 62 39.0% 53 28.2% 58 28.7% 88 40.0% 

  Female 152 69.4% 97 61.0% 135 71.8% 144 71.3% 132 60.0% 

  Total 219 100.0% 159 100.0% 188 100.0% 202 100.0% 220 100.0% 

                        

Diploma Male 80 32.3% 82 38.5% 59 28.1% 67 34.2% 82 44.6% 

  Female 168 67.7% 131 61.5% 151 71.9% 129 65.8% 102 55.4% 

  Total 248 100.0% 213 100.0% 210 100.0% 196 100.0% 184 100.0% 

                        

TCC Male 385 62.9% 473 57.1% 478 64.9% 527 62.9% 438 61.3% 

  Female 227 37.1% 355 42.9% 258 35.1% 311 37.1% 276 38.7% 

  Total 612 100.0% 828 100.0% 736 100.0% 838 100.0% 714 100.0% 

Grand Total   1079   1200   1134   1236   1118   
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Table 6 below, generated from KMS reports DC 110 Awards by Student and DC131 Student Demographics for FY2006, 2007, 2008, 2009, and 2010, show 
graduates disaggregated by Pell status.  Students not receiving Pell grant out-performed students who received Pell grant in every award type, every year except 
FY2010, in the Diploma category. Research suggests that low-income students do not perform as well as more financially stable students. Because Graduation 
Rate identifies unduplicated awards, the data could be supporting the research. The College will continue to offer student support services, such as tutorials, 
supplemental instruction, early alert, and intrusive advising to enhance students’ skills and increase graduation rates. 
 
Table 6 

Graduates by Pell Status 

Award Type Pell FY 2006 FY 2007 FY 2008 FY2009 FY2010 

    Count Percent Count Percent Count Percent Count Percent Count Percent 

Degree Yes 65 29.7% 39 24.5% 55 29.3% 71 35.1% 93 42.3% 

  No 154 70.3% 120 75.5% 133 70.7% 131 64.9% 127 57.7% 

  Total 219 100.0% 159 100.0% 188 100.0% 202 100.0% 220 100.0% 

                        

Diploma Yes 78 31.5% 78 36.6% 78 37.1% 71 36.2% 107 58.2% 

  No 170 68.5% 135 63.4% 132 62.9% 125 63.8% 77 41.8% 

  Total 248 100.0% 213 100.0% 210 100.0% 196 100.0% 184 100.0% 

                        

TCC Yes 100 16.3% 141 17.0% 102 13.9% 213 25.4% 277 38.8% 

  No 512 83.7% 687 83.0% 634 86.1% 625 74.6% 437 61.2% 

  Total 612 100.0% 828 100.0% 736 100.0% 838 100.0% 714 100.0% 

Grand Total   1079   1200   1134   1236   1118   

 
The College saw gradual increases in graduation until 2012.  The number of graduates increased 17% from 2010 to 2011 but decreased 20% from 2011 to 2012.  
Graduates in Fall 2012 numbered 209, but that was down 14 from 225 in Fall 2011.  We are still awaiting the results from Summer 2013; however, it appears 
from the projection that there will be another decrease in graduation rate.  
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1. Institutional data indicate that advising is a barrier to student success. Student focus group data show that 
students perceive the advisement process as ineffective. For example, “The advisor put me on the wrong track,” 
“I saw an advisor and they didn’t even know what I needed to take,” and “I do feel that there are some advisors 
in there that lead you to the wrong path, that has no knowledge what the students are doing and then we’re 
lost.” 
 
Other Institutional data indicate that students withdraw from courses and state “taking the wrong course” as 

the reason for withdrawal -- See Table 3, which may be an indication that students are not seeking advisement. 

Much discussion has ensued among administrators and faculty. It has also been included in the College’s ATD 

Proposal, which lends itself to be a part of all of the College’s student success initiatives. It is apparent that 

solving this issue will positively affect retention and improve graduation rates.     

  

Table 3 

Term 
Family 
Illness 

Death In  
Family Health Financial 

Wrong 
Course 

Advisor Gave Wrong 
Information Other 

Winter 2009 4 0 13 20 9 0 3 

Spring 2009 1 2 7 10 4 0 0 

Summer 2009 1 0 3 15 6 0 1 

Fall 2009 3 0 4 12 4 1 0 

Winter 2010 5 0 9 14 10 0 0 

Spring 2010 2 0 6 10 2 0 2 

Summer 2010 4 0 4 8 3 0 0 

Fall 2010 3 1 4 5 4 0 0 

Winter 2011 3 0 10 6 4 0 0 

Spring 2011 7 0 7 5 8 0 0 

Summer 2011 0 0 1 9 1 0 0 

Fall 2011 1 0 7 13 8 0 1 

Spring 2012 2 0 3 2 1 0 0 

Summer 2012 0 0 1 0 0 0 0 

Total 36 3 79 129 64 1 7 

1797 
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1158 
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1039 
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Plan:  Graduation Improvement Plan 
Objective:  To increase graduation rate by 27% 

     
Summary of Activities: Person(s) Responsible: Expected Completion Date: 

 Implement a progressive advising model, 
which will include mandatory advising for 
at-risk students, mandatory financial aid 
counseling, and career-planning in an effort 
to alleviate the significant number of 
withdrawals and increase student 
persistence and completion; conversations 
with Student Affairs, faculty, and staff gave 
way to the hypothesis that being proactive 
addresses students’ advisement problems as 
they emerge, rather than discovering a 
problem after the students’ time and 
financial resources have been spent. Our 
goal is to reach out to help our at-risk 
students instead of waiting until they seek 
help. This model will help students while 
they still have options. 

VP Student Affairs, VP Academic 
Affairs, Dean of Quality 
Initiatives, Dean of Enrollment ; 
the Dean of Quality Initiatives, 
along with the director of IE will 
monitor the progress of this 
initiative 

Fall 2014 

 Implement Major Restrictions and early 
warning advising to ensure students take 
the correct courses and appropriate number 
of credits; conversations between Academic 
Affairs, Student Affairs, and IT have been 
conducted to create plan to address the 
implementation of this project.  

IT Director, Vice President of 
Student Affairs, VP of Academic 
Affairs; the VP of Academic 
Affairs will monitor the progress 
of the project and ensure 
implementation 

Fall 2014 

 Restructure Orientation sessions to serve 
more students; provide an online 
orientation within ANGEL so as to give 
students a more hands on experience with 
technology; the Director of Campus Life has 
held several meetings with the faculty and 
staff in an effort to devise a new Orientation 
process. 

VP Student Affairs, Dean of 
Enrollment Management; the 
Dean of Enrollment Management 
will monitor the progress, while 
the Director of Campus Life will 
evaluate each Orientation 
session for its effectiveness 

Fall 2014 

 Hold town hall meetings with the President 
and his Cabinet to address student issues; a 
town hall meeting will be held in Fall 2013 
and another will be held in Spring 2014 

President, Executive Director and 
Special Assistant to the 
President, President’s Cabinet 

Fall 2014 

 Compare CCSSE results of 2013 to 2009 in 
an effort to gain insight into student 
perceptions of student engagement issues 

 

Director of Institutional 
Effectiveness, Assistant Director 
of Research; all leaders of AA and 
Student Affairs and other areas 
of the College will evaluate 
results and address concerns 
accordingly 

Fall 2014 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

 Develop goals and objectives for Dual 
Enrollment for the annual planning and 
assessment process 

VP Student Affairs, Dean of 
Enrollment Management; the 
Dean of Enrollment will monitor 
Dual Enrollment progress and 
converse with Coordinators of 
Dual Enrollment to address 
issues  

Fall 2014 

 Evaluate counseling activities and 
interventions; the Student Success Core 
Team, which is made up of all VPs, the 
Director of IE, Director of IT, lead faculty, 
and chaired by the Dean of Quality 
Initiatives have met extensively to identify 
activities and interventions that will increase 
student success 

Vice President of Academic 
Affairs, Vice President of Student 
Affairs; the Dean of Quality 
Initiatives will monitor activities 
and interventions to ensure that 
goals are being met 

Fall 2014 

 Investigate the timing of career counseling 
access by students as compared to 
graduation rates; the hypothesis is that 
early access to career services advisement 
will lead to improved graduation rates  

Vice President of Student Affairs, 
Director of Career Services; the 
Dean of Enrollment Management 
will monitor these activities to 
ensure that goals are being met 

Fall 2014 

 Develop a tracking system within Banner for 
mid-term grades; generate reports to assess 
the effectiveness of this intervention on 
student success; it is our hypothesis that 
academic progress reports will assist 
students while they still have time and 
options to improve grades 

IT Director, Vice President 
Academic Affairs; the Assistant 
Director of Research will monitor 
this activity 

Fall 2014 

 Implement Block Scheduling – Restructure 
course delivery so that all classes (program 
and general education) within a program are 
set at a similar timeframe within the days of 
the week. The college hypothesizes that 
students enrolled in programs that offer 
block scheduling matriculate faster, which 
best practices state creates more 
completers. The charts below show a 
comparative analysis of matriculation length 
of programs that offer block scheduling 
compared to those that do not. The analysis 
is not conclusive; however, the college will 
continue to investigate to determine if a 
direct correlation can be drawn. 

VP Academic Affairs, Academic 
Deans, Division Chairs; Director 
of IE and the Assistant Director of 
Research will monitor and track 
data to determine the 
effectiveness of this model 

Fall 2014 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 
1. Explore surveys such as the Adult 

Learning Focused Institution (ALFI) 
Toolkit to assess institutional policies 
and practices in terms of meeting the 
needs of our non-traditional students  

Director of Institutional 
Assessment, Planning, and 
Effectiveness  

Fall 2014 

2. Establish an academic forgiveness policy 
that provides students with an 
opportunity to improve grades on prior 
course work, as well as provide the 
chance to increase grade point average 
and graduate. The Dean of Quality 
Initiatives, the VP of Academic Affairs, 
and the VP of Student Affairs have 
discussed the feasibility of creating a 
policy that will allow students who have 
gotten off to a bad start a chance to get 
poor grades out of their grade point 
average; this strategy will also give 
former students the opportunity to re-
enter and possibly complete their 
program 

Dean of Quality Initiatives, VP 
Student Affairs, Policies and 
Procedures Committee, and the 
Academic Council 

Fall 2014 

3. Focus on recruiting females into STEM 
programs 

Director of STEM Initiatives; the 
Director of STEM Initiatives, 
along with the Assistant Director 
of Research will monitor this 
initiative 

Fall 2014 
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Metric:  Success in Remedial Education 
As referenced in the 2013 Activity Report, nearly 40 percent of students never complete remedial courses. While GPTC’s 
numbers differ slightly from these figures (See graphs below),  
 

 

 

 

it is abundantly clear that remediation remains one of American colleges’ greatest challenges. Improving remediation is 
one of GPTC’s highest priorities. By Fall 2011, GPTC’s implementation of its learning support redesign initiative was well 
established. The charts below show the challenge remains, and that continued assessment and improvement must 
become the norm. 
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KMS Complete College Georgia reports demonstrate the critical need for Learning Support reform. When examining the 
differences between the FY07 and FY09 DC250 and DC251 reports, it is clear that the success trend worsened between 
these terms on several fronts.  As seen below, in the FY07 cohort, 51% of those enrolled at GPTC were enrolled in 
remedial courses.  By Fall 2011, 774 of 971 beginning students (nearly 80%) were enrolled in at least one learning 
support class. Creating and continually refining a plan of action to move students out of learning support and into 
college-level classes must remain a top priority.  According the most recent KMS CCG (DC251, 2013) report on remedial 
education, more white students than black and more students over 25 are completing remediation. The percent of full-
time and part-time first-time entry students who enrolled in at least one learning support course increased from 51 
percent of the FY07 fall cohort to nearly 66 percent of the FY09 fall cohort. 
 

Students Enrolling in Remedial Courses Their First Year  
(of First Time Entry Students) 

 
Full Time and Part Time Students 
First-Time Entry Students Fall 07 
(200802) 

  

Math Only English Only 
Both Math & 

English 
Total 

Remedial 

    # % # % # % # % 
Total Students 602 124 20.6% 83 13.8% 102 16.9% 309 51.3% 

Race: Hispanic 19 3 15.8% 4 21.1% 4 21.1% 11 57.9% 

Race: Black, non-Hispanic 416 90 21.6% 66 15.9% 79 19.0% 235 56.5% 

Race: White, non-Hispanic 136 23 16.9% 9 6.6% 13 9.6% 45 33.1% 

Race: Asian 10 1 10.0% 3 30.0% 2 20.0% 6 60.0% 

Race: Native Hawaiian or other 
Pacific Islander 

                  

Race: American Indian/Alaska 
Native 

2 0 0.0% 0 0.0% 1 50.0% 1 50.0% 

Race: Two or More Races 12 5 41.7% 1 8.3% 2 16.7% 8 66.7% 

Race: Unknown 6 2 33.3% 0 0.0% 0 0.0% 2 33.3% 

Race: Non-resident Alien 1 0 0.0% 0 0.0% 1 100.0% 1 100.0% 

Gender: Male 318 57 17.9% 38 11.9% 45 14.2% 140 44.0% 

Gender: Female 284 67 23.6% 45 15.8% 57 20.1% 169 59.5% 

Age: Directly from High School (17-
19 years old) 

210 40 19.0% 25 11.9% 45 21.4% 110 52.4% 

Age: Age 25 and over 265 63 23.8% 35 13.2% 31 11.7% 129 48.7% 

Age: Other (20-24 years old) 127 21 16.5% 23 18.1% 26 20.5% 70 55.1% 

Income: Received Pell Grant (at 
entry) 

218 53 24.3% 32 14.7% 46 21.1% 131 60.1% 

 
It is GPTC’s goal to increase its LS population by applying the following strategies outlined within this plan.  
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Plan:  Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 90. 
    

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

 Evaluate the effectiveness of the LS lab by 
disaggregating Learning Support successful 
completions by campus.  Conversations on how 
to address this initiative have been held 
between the Dean of Quality Initiatives, the 
Learning Support Retention Coordinator, and LS 
faculty 

Assistant Director for Research; 
IE will be responsible for 
monitoring  

Fall 2014 

 Identified three areas of measurement needed 
to evaluate the intervention plans: benchmark 
achievements, adequate progress, and time on 
task. The subcommittee will work with the 
Assistant Director for Research to define and 
then measure these three areas of success 
indicators. 

LS Faculty, Assistant Director 
for Research; IE will be 
responsible for monitoring 

Fall 2014 

 Develop a computer replacement plan to ensure 
optimal performance of technology; extensive 
discussions have been held between the LS Lab 
staff and IT 

Retention and Achievement 
Coordinator, LS Coaches; IT will 
be responsible for monitoring 
the operation of 
computers/technical 
equipment within the lab 

Fall 2014 

 Monitor student progress to administer 
appropriate interventions in an effort to retain 
and bring about student success; ongoing 
conversations are held between LS faculty, LS 
Lab staff, the Division Chair of General Studies 
to monitor student progress 

Retention and Achievement 
Coordinator, LS Coaches 

Fall 2014 

 Develop a comprehensive communication plan 
to keep students abreast of services that the LS 
lab provides; the College has identified 
communication as an area of focus in its 
Strategic Plan – students will therefore become 
more abreast with all services and activities 

Retention and Achievement 
Coordinator, LS Coaches; 
Director of Communication will 
monitor communication plan 

Fall 2014 

 Evaluate the effectiveness of the new lab 
configuration via student and faculty surveys 

Assistant Director for Research Fall 2014 

 Refine evaluation plan and align with Achieving 
the Dream outcomes with the LS Lab to provide 
disaggregated data to the Division Chair and to 
lead instructors; data will be updated each term. 

Assistant Director of Research, 
PBI Project Director; Dean of 
Quality Initiatives will monitor 
plan and have meetings to 
address adjustments 

Fall 2014 

 Evaluate student success at the end of each 
term to determine if the two learning support 
tracks are leading to a greater percentage of 
success for non-degree students. 

Division Chair of General 
Studies, Learning Support 
Faculty 

Fall 2014 
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

 Investigate the contextualization of remedial 
education instruction and focus on skills that 
students need to succeed in a program of study 

VP Academic Affairs, Division 
Chair of General Studies, 
Learning Support Faculty; the 
Dean of Quality Initiatives will 
monitor discussions, planning, 
and implementation 

Fall 2014 

 Establish learning communities wherein 
students take the same classes with the same 
instructor and get specialized support services 

VP Academic Affairs, Division 
Chairs, Faculty 

Fall 2014 

 Pilot the Student Success Academy that is aimed 
at providing 10 weeks of study skills, 
remediation, campus climate, and goal setting; 
the purpose of this academy is to assist entrance 
students with testing beyond  Learning Support 
on the COMPASS test 

Dean of Quality Initiatives, LS 
Faculty, Retention and 
Achievement Coordinator 

Fall 2014 
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Gwinnett Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name: Gwinnett Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.   
                                                                                           
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 
Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 

Metric:  Degree Production 
 
Analysis of Degree Production Data: 
The degree production outcome metric at Gwinnett Technical College was reviewed using data provided by the 
Technical College System of Georgia for the Complete College Georgia initiative (TCSG report #DC241). A summarized 
analysis of significant data has been created (see Appendix B), which analyzes the 2013 and 2014 data reports 
individually, as well as in comparative terms. This comparison perspective was used by the college to gauge possible 
near-future trends, which it deems the best basis for grounding the 2014 GTC Complete College Georgia Improvement 
Plan. The summarized analysis in Appendix B has been consolidated into the following key findings, which in turn ground 
the actions proposed in the subsequent table: 

1. Both GTC and TCSG show substantial growth in both Asian and Unknown ethnicity students. Additionally, they 

both indicate noticeably higher rates of Pell Grant recipient graduate growth. 

2. Overall, graduates continue to increase between the reports, borne primarily through longer programs such as 

Associate Degree and 2-4 year Diplomas. 

3. While growth remained higher in males than females, the female demographic increased its graduates at a 

higher rate than males (i.e. – they are catching up). 

4. Hispanics saw a vast increase in graduates between 2010 and 2011. 

5. Students aged 17-19 and White, non-Hispanic students continue to consistently rank in the lower strata of 

graduate increases, while Pell recipients continue to rank in the highest. 

6. Hispanic students in the Associate’s Degree seemed to have drastically improved in their number of graduates 

between the reports. 
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Based on these findings, our Complete College Georgia committee has identified the following activities as viable 

interventions to promote student success and credential attainment, thus continuing the trend of increasing degree 

production.   The committee determined key impact areas to be: enhancing technology, developing a more proactive 

advising model, continuing program enhancements, and connecting faculty/staff training to student success initiatives.  

While the activities listed in these impact areas are intended to support all students, they are also designed to improve 

results for sub-groups of students who are not showing as much progress in the number of graduates as others, 

particularly students aged 17-19 and males. For example, much of the data indicates that younger students are not as 

well equipped for college success as those 25 and over; therefore, the committee determined that more career 

resources and more proactive advising are needed to increase students’ knowledge of available options, to help them 

make better informed choices, and to allow them to develop a clear path to graduation and stay on track to completion. 

The committee also determined that some program changes and more flexible scheduling options are needed to place 

students into programs they can complete and to make it easier for them to attend college; therefore, we will continue 

to evaluate and improve HCS/HCA operational procedures and will expand Weekend College offerings to accommodate 

the needs of working adult students.  Finally, because faculty and staff engagement in the student success agenda is 

critical to improving student outcomes, training will be aligned with the initiatives in these impact areas. 
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Plan:  Degree Production Improvement Plan 
Objective:  To increase the graduate total by 66 graduates per year. 
 

Summary of Activities:                  

Person(s) 

Responsible:                  

Expected 

Completion: 

1.  Technology Enhancements 

 Upgrade online application to a less confusing/more visually 
appealing/more user-friendly system 

 Implement chat feature on GTC web site 

 Look at Program Advisor designation in Degree Works and make sure 
current advisor is accurately reflected 

 Explore retention software systems and survey systems 

 Explore enhancing program web pages and/or develop career services 
web page with career videos and links to career exploration resources, 
such as O-Net and Focus2  

 Database 
Administrator 

 Dir. Recruitment 

 Dir. Admissions & 
Assessment  

 Coord. Academic 
Procedures 

 Coord. Instit. 
Assessment 

 Retention 
Specialists 

 Dir. Career Services 

Spring 2014 

2.  Proactive Advisement Model  

 Provide proactive advisement for all students 

 Investigate assigning new students a specific faculty advisor rather than 
a general department 

 Deepen our evaluation of requiring advisement prior to registration 

 Assign registration time tickets to new students after attendance at 
NSO 

 Evaluate early alert system to determine need for changes designed to 
increase faculty/staff participation and provide referring faculty/staff 
with feedback on student progress   

 Incorporate Learning Success Center awareness in NSO and FYE 
programming 

 Increase awareness of career and program options by organizing and 

expanding campus-wide open houses into preview events and an open 

house for high school students 

 Emphasize block scheduling during advisement to increase students’ 
awareness of this pathway to completion 

 Dir. Admissions & 
Assessment  

 Coord. Advisement 

 Coord. Special 
Populations & 
Disability Services 

 Retention 
Specialists 

 VPSA 

 Dir. Recruitment & 
Marketing 

Spring 2014 

3.  Program Enhancements  

 HCS/HCA operational procedures 
o Implement HCS/HCA survey 
o Require education plans for new healthcare students 

 Expand Weekend College offerings 

 Identify additional programs for block scheduling, investigate options, 
and determine suitability to college’s and students’ needs 

 Evaluate effectiveness of new sample schedules by survey of faculty, 
staff and students 

 Continue with block scheduling for the five programs identified system-
wide and investigate instituting block scheduling in Weekend College 
format to meet students’ alternative scheduling needs 

 VPAA 

 Dean AA 

 AA Retention 
Specialist 

 Coord. Academic 
Procedures 

 Coord. Institut. 
Assessment 

 Division Deans  

 Program Directors 

 Dir. Financial Aid 

 Coord. Advisement 

Spring 2014 
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Summary of Activities:                  

Person(s) 

Responsible:                  

Expected 

Completion: 

4.  Faculty/Staff Training  

 Develop and provide faculty/staff advisement training to include 
Degree Works upgrade features 

 Train faculty/staff on use of retention software system if implemented 

 Identify training needed to support other student success initiatives as 
needed 

 Coordinator of 
Training & 
Development 

 Dean AA 

 Retention 
Specialists 

 VPAA 

 VPSA 

Ongoing 

 

Metric:  Graduation Rate 
 
Analysis of Graduation Rate Data: 
The graduation rate outcome metric at Gwinnett Technical College was reviewed using data provided by the Technical 
College System of Georgia for the Complete College Georgia initiative (TCSG report #DC241). A summarized analysis of 
significant data has been created (see Appendix C), which analyzes the 2013 and 2014 data reports individually, as well 
as in comparative terms. This comparison perspective was used by the college to gauge possible near-future trends, 
which it deems the best basis for grounding the 2014 GTC Complete College Georgia Improvement Plan. The 
summarized analysis in Appendix C has been consolidated into the following key findings, which in turn ground the 
actions proposed in the subsequent table: 

1. All 3 graduation time rates increased substantially from the 2013 report to the 2014 report. The largest gains 

that led to this increase were in the following demographic groups: Asian, White, male, those aged 20-24, and 

those who took remedial courses. 

2. Overall, graduation rates in the 200% time rose for both certificate and Associate’s Degrees. 

a. Associate Degrees saw significant increases in all 3 time zones, whereas certificates had lower 100% and 

150% graduation rates. 

b. The increased rate for Associate Degrees was largely based on the success of transfer students. 

However, this demographic group had a negative effect on certificate success. 

3. White, non-Hispanic students continue to be a leading demographic, while those aged over 25 have lost some of 

their previous success. Those who took remedial courses continue to have some of the lowest graduation rates 

for any award type.  
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Based on these findings, our Complete College Georgia committee has identified the following activities as viable 
interventions to achieve our goal of increasing the graduation rate by 8% from 2012 to 2020 (1% per year).   The 
committee determined key impact areas to be: improving and assessing New Student Orientation, launching the First 
Year Experience program, enhancing the student experience at GTC, and connecting faculty/staff training to student 
success initiatives.  While the activities listed in these impact areas are intended to support all students, they are also 
designed to improve results for sub-groups of students with lower graduation rates than others.  Those who take 
remedial courses and transfer students in certificate programs are standouts in these groups, and attention should also 
be directed toward students age 25 and over to regain the ground they have lost.  To accomplish these goals, the 
committee determined that New Student Orientation should continue to be a focal point; therefore, we will evaluate 
the changes we have already made and adjust where needed.   
 
Another priority is launching the First Year Experience program for which a preliminary plan was developed in FY2013. 
The goal of both programs is to prepare more students for college processes, coursework, and expectations while also 
familiarizing them with careers in their programs of study and campus resources that will support their success. The 
committee also determined that active engagement and a positive social experience in college are essential to retention 
and graduation; therefore, we will continue efforts toward expanding and improving Student Life programming and will 
conduct surveys and focus groups to gain feedback from students. Finally, because faculty and staff engagement in the 
student success agenda is critical to improving student outcomes, training will be aligned with the initiatives in these 
impact areas. 
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Plan:  Graduation Improvement Plan 
Objective: To increase graduation rate by 1% per year (8% total from 2012-2020) 
 

Summary of Activities:                  

Person(s) 

Responsible:                  

Expected 

Completion: 

1.  New Student Orientation  

 Monitor revised NSO changes in Summer 2013 and implement 
adjustments as necessary for subsequent semesters 

 Develop an evaluation to assess the NSO experience and effectiveness 
for students 

 Develop and implement an online NSO format to pilot during Summer 
2014 with incoming summer semester students 

 Explore processes to mandate NSO attendance and necessary 
technology changes/staff training/organization needs 

 Investigate a way to implement a NSO fee in order to expand 
programming 

 SA Retention 
Specialist 

 VPSA 

 Coord. Institutional 
Research & 
Assessment 

Summer 2014 

2. First-year Experience Program  

 Hire Academic Affairs retention specialist to implement and coordinate 
FYE program 

 Develop FYE courses for student cohorts organized by program areas 

 Pilot FYE sections in spring 2014 

 Assess pilot program in summer 2014 and bring to scale in fall 2015 

 AA Retention 
Specialist  

 Dean AA 

 FYE Committee 

Fall 2015 

3.  The Student Experience  

 Student Life programming 
o Increase variety/types of student activities on campus to 

provide opportunities in leadership/industry (60%), service 
(20%), physical fitness/health (10%) and personal enrichment 
(10%) 

o Investigate partnerships with the local organizations, such as 
the YMCA and the Gwinnett Ballet Theater, to provide 
opportunities for students to increase physical activity 

o Continue to improve marketing pieces 
o Make greater use of social media such as Twitter to engage 

more students 

 Student surveys & focus groups 
o Connect survey of student intentions to recruiting’s 

information session sign-up process and link to admitted 
students’ ID numbers for tracking purposes 

o Create independent surveys as needed to assess CCG 
initiatives, such as New Student Orientation, First Year 
Experience, and LS redesign 

o Conduct student focus groups to collect feedback and engage 
students in success initiatives 

o Develop methods for using student data more effectively 

 SA Retention 
Specialist 

 Dir. Student Life 

 Dir. Recruitment 

 VPSA 

 Coord. Institutional 
Research & 
Assessment 

Spring 2014 
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Summary of Activities:                  

Person(s) 

Responsible:                  

Expected 

Completion: 

4. Faculty/Staff Training  

 Involve partnering companies in the training and development of 
faculty and staff as it relates to trending technology and employee 
relations 

 Provide faculty/staff training related to FYE and NSO programming 

 Provide faculty/staff training related to challenges and needs of student 
veterans 

 Identify training needed to support other student success initiatives as 
needed 

 Coord. Training & 
Development 

 Dean AA 

 SA & AA Retention 
Specialists 

 Coord. Veterans’ 
Affairs 

 VPAA 

 VPSA 

Ongoing 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data: 
 
The success in remedial education outcome metric at Gwinnett Technical College was reviewed using data provided by 
the Technical College System of Georgia for the Complete College Georgia initiative (TCSG report #DC241). A 
summarized analysis of significant data has been created (see Appendix D), which analyzes the 2013 and 2014 data 
reports individually, as well as in comparative terms. This comparison perspective was used by the college to gauge 
possible near-future trends, which it deems the best basis for grounding the 2014 GTC Complete College Georgia 
Improvement Plan. The summarized analysis in Appendix D has been consolidated into the following key findings, which 
in turn ground the actions proposed in the subsequent table: 

1. Females, Pell Recipients, students over the age of 25, and Black, non-Hispanic students consistently enroll in 

remedial education at higher rates than their peers. 

2. Enrollment as a whole remained nearly exactly the same at GTC, although the TCSG peer groups appears to be 

enrolling more than previously. 

3. Asian students had a remarkable turnaround between the two reports, enrolling in remedial education in the 

2014 report at less than half the rate of the 2013 report. 

4. The successful and unsuccessful demographic groups for completing remedial courses are nearly identical in 

both reports. This may indicate systemic problem areas that need to be structurally addressed within the 

program. Those students who tended to be more successful were Asian, female, and those over the age of 25; 

those students who tended to have lower success rates were male and Pell Grant recipients. 

5. The reports indicate the same level of total gateway course success, but the demographic groups comprising the 

successful/unsuccessful portions changed. In 2014, Hispanic and Black students fared worse than in 2013. Pell 

recipients also saw a steep decline in success. The divide between female and male success widened, while 

White and Asian success increased. 

6. The success of those in English Only remedial increased in 2014, but the success of students in both Math and 

English remedial decreased from 20.5% to 16%. 

 
Based on these findings, our Complete College Georgia committee has identified the following activities as viable 
interventions to increase the number of successful students in remedial education by 30 per year.   Because students 
who enroll technical colleges are frequently unprepared for college-level coursework, key factors in improving our 
students’ progress toward college completion are: COMPASS procedures, a more proactive advisement model, and 
Learning Support Redesign efforts.  While the activities listed in these areas are intended to support all students enrolled 
in remedial courses, they are also designed to improve results for the sub-groups of students identified above with 
higher enrollment rates in remedial education and/or lower success rates than others in remedial education and/or 
subsequent gateway courses.  For students with both higher than average enrollment and success rates in Learning 
Support, efforts will focus on COMPASS preparation by redesigning the information provided to students and directing 
them toward the Accelerated Learning Program.   For students who are unable to bypass remedial education through 
COMPASS preparation, we will continue exploring more accelerated pathways through Learning Support, assess course 
entry points, and provide more proactive advisement. We will also continue to assess the impact of Learning Support 
redesign on success rates and adjust where needed.  Finally, because faculty and staff engagement in the student 
success agenda is critical to improving student outcomes, training will be aligned with the initiatives in these impact 
areas. 
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Plan:  Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 30 per year. 
 

Summary of Activities:                  

Person(s) 

Responsible:                  

Expected 

Completion: 

1.  COMPASS Procedures 

 Test preparation 
o Redesign COMPASS information provided to students 
o Develop an orientation video for the GTC web site and 

Assessment Center monitors that includes GTC student 
feedback on COMPASS experiences to familiarize incoming 
students on what to expect 

o Provide Accelerated Learning Program information and 
COMPASS study guides in recruiting sessions 

 Consider releasing COMPASS scores upon participation in mandatory 
advisement session 

 Dir. Admissions & 
Assessment 

 Coord. Advisement 

 Pgm. Dir. Learning 
Support 

Spring 2014 

2.  Proactive Advisement Model   

 Continue requiring mandatory advisement for Accelerated 
Learning Program participants to interpret COMPASS test 
scores and provide program information 

 Explore options for notifying program directors of Accelerated 
Learning students’ advisement activities 

 Dir. Admissions & 
Assessment 

 Coord. Advisement 

 Pgm. Dir. Learning 
Support 

Spring 2014 

3.  Learning Support Redesign 

 Accelerated Learning Program 
o Evaluate the progress of program participants to assess the 

program’s impact on student success in credit-bearing courses 

 ENGL/READ 
o Examine various types of  accelerated pathways through  

ENGL and READ Learning Support, such as ½ term courses, co-
reqs between 0097 and 1010, other co-req models for 
0098/1101, and integration of ENGL and READ courses 

o Increase LS student engagement through development of 
ENGL/READ Facebook page and book club  

 MATH 
o Offer MATH 1111 co-requisite option to students who 

demonstrate exemplary progress, regardless of starting 
module 

o Adjust MATH course entry points  
o Improve faculty/staff understanding of the Math Redesign 

program 

 Pgm. Dir. Learning 
Support 

 Accelerated 
Learning  Pgm. 
Admin. 

 Dean AA 

 VPAA 

 Coord. Institutional 
Research & 
Assessment 

Spring 2014 

 
 



 

Gwinnett Technical College:  209 

 

Appendix A 
Research Methodology 

The analysis portion of the initial 2013 Complete College Georgia Improvement Plan primarily utilized data from the 
Technical College System of Georgia’s (TCSG) Complete College Georgia 2012 Report #DC241. For the sake of congruity, 
the analysis portion of this 2014 Complete College Georgia Improvement Plan likewise utilizes TCSG’s Complete College 
Georgia 2103 & 2014 Reports (#DC241). These two reports are perfectly identical but for the progression of 1 year in the 
data underlying the metrics. 
 
Care is taken in each metric to analyze both the 2013 Report and the 2014 Report, followed by a comparison between 
the two. This allows a longitudinal perspective to see the shifts and changes in the metrics. Using this longitudinal 
method as a baseline, multiple sub-analyses are conducted on each year. These include, but are not limited to, 
comparisons between Gwinnett Tech’s totals and the Technical College System of Georgia’s totals, award types, 
timeframes (for graduation rates), demographics (race, gender, age, Pell recipient status, previous remedial students, 
etc.), and award types. 
 
One difficulty in the data analysis is balancing the importance of divergent success rates for a particular group and that 
group’s total enrollment. For instance, if an average graduation rate for the college is 25%, and one demographic group 
reaches a graduation rate of 90%, this appears to be a very significant divergence from the norm and should be noted. 
However, these large divergences often stem from sub-populations that have fewer than 10 students. Running analyses 
on the statistical significance of such data points is deemed impossible due to the time sensitivity of this analysis. Thus, 
extrapolations of important data points have been filtered by researchers based on an intuitive sense of statistical 
relevance. 
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Appendix B 

Analysis of Degree Production 

The data provided by the Technical College System of Georgia’s (TCSG) Report #DC241 breaks down awards conferred 

by particular award type. Each award type is provided with two years of graduate data, which are set four years apart in 

the 2013 report and five years apart in the 2014 report. This difference causes their percent changes to be 

incomparable, which is a problem as the original intention of the data structure was to permit this comparison. Still, one 

can compare the total 2010 graduates to the total 2011 graduates and see what progress was made between these 

years.  

 

Gwinnett Tech 2013 Report on Degree Production – Total Students 

Award Type 
2006 

Graduates 
2010 

Graduates Percent Change 

Certificate/Diploma less than 1 year 117 277 136.8% 

Certificate/Diploma at least 1 but less than 2 years 182 313 72.0% 

Certificate/Diploma at least 2 but less than 4 years 43 34 -20.9% 

Associate Degree 301 526 74.8% 

Total 643 1150 78.8% 

 

Gwinnett Tech 2014 Report on Degree Production 

Award Type 
2006 

Graduates 
2011 

Graduates 
Percent 
Change 

Certificate/Diploma less than 1 year 117 185 58.1% 

Certificate/Diploma at least 1 but less than 2 years 182 335 84.1% 

Certificate/Diploma at least 2 but less than 4 years 43 52 20.9% 

Associate Degree 301 653 116.9% 

Total 643 1225 90.5% 

 

Gwinnett Tech 2013 Report & 2014 Report Comparison on Degree Production 

Award Type 
2010 

Graduates 
2011 

Graduates Percent Change 

Certificate/Diploma less than 1 year 277 185 -33.2% 

Certificate/Diploma at least 1 but less than 2 years 313 335 7.0% 

Certificate/Diploma at least 2 but less than 4 years 34 52 52.9% 

Associate Degree 526 653 24.1% 

Total 1150 1225 6.5% 
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1. Degree Production with All Awards Combined 
I. 2013 Report 

 Total graduates in the cohorts increased from 643 to 1,150 in the 4-year period, a growth of 

78.8%. 

o These groups saw the greatest increases in graduates: 

 Asian students (121% growth),  

 Unknown ethnicity students (from 2 to 38, 1,800% growth), 

 Pell Grant recipients (155% growth), and 

 The Education Discipline (from 4 to 76 graduates, 1,800% growth). 

o These groups saw the smallest increases in graduates:  

 Two or More Races (-70% growth),  

 17-19 Year Olds (-3% growth),  

 Arts/Humanities Discipline (36% growth), and  

 Health Discipline (44% growth). 

 The 78.8% growth of GTC graduates is substantially higher than the TCSG total of 19.2% growth.  

o The two data sets show remarkably similar growth trends, particularly with regard to 

ethnicity. Both GTC and TCSG show substantial growth in both Asian and Unknown 

ethnicity students. Additionally, they both indicate noticeably higher rates of Pell Grant 

recipient graduate growth. 

II. 2014 Report 

 Total graduates in the cohorts increased from 643 to 1,225 in the 5-year period, a growth of 

90.5%. 

o These groups saw the greatest increases in graduates: 

 Hispanic 

 Asian 

 Pell recipients 

 Education Discipline 

 Unknown Race 

o These groups saw the smallest increases in graduates:  

 Two or More Races 

 Age 17-19 

 Health Discipline 

 The 90.5% growth of GTC graduates is substantially higher than the TCSG total of 42.8% growth.  

o The two data sets show similar growth in graduates of Hispanic and Pell recipients. Non-

resident Aliens and those persons aged 17-19 had lower increases in graduates in both 

reports. 

o GTC saw a large increase in graduates in the Education Discipline and in Asian students, 

neither of which are reflected in the TCSG data  

III. Notable Similarities/Differences between the 2013 and 2014 Reports 

 Overall, graduates continue to increase between the report, borne primarily through longer 

programs such as Associate Degree and 2-4 year Diplomas. 

 While growth remained higher in males than females, the female demographic increased its 

graduates at a higher rate than males (i.e. – they are ‘catching up’). 

 Hispanics saw a vast increase in graduates between 2010 and 2011  
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2. Degree Production by Award Type 
I. 2013 Report 

i. Certificate/Diploma less than 1 year: 

o These groups saw the greatest increases in graduates:  

 Females 

 Pell recipients 

 Hispanic 

o These groups saw the smallest increases in graduates: 

 Aged 17-19 

 Health Discipline  

ii. Certificate/Diploma at least 1 but less than 2 years: 

o These groups saw the greatest increases in graduates:  

 Hispanic 

 Pell recipients 

 Males 

o These groups saw the smallest increases in graduates: 

 Aged 17-19 

 Took Remedial Courses 

iii. Certificate/Diploma at least 2 but less than 4 years: 

o These groups saw the greatest increases in graduates:  

 Trades Discipline 

 Males 

 STEM Discipline 

o These groups saw the smallest increases in graduates: 

 Health Discipline 

 Females 

 White, non-Hispanic 

iv. Associate Degree: 

o These groups saw the greatest increases in graduates:  

 Education Discipline 

 Unknown Race 

 Asians 

 Pell Recipients 

o These groups saw the smallest increases in graduates: 

 Two or More Races 

 Arts and Humanities Discipline 

 Aged 17-19 
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II. 2014 Report 

i. Certificate/Diploma less than 1 year: 

o These groups saw the greatest increases in graduates:  

 Hispanic 

 Female 

 Pell recipients 

 Age 25 and over 

o These groups saw the smallest increases in graduates: 

 Black, non-Hispanic 

 Age 17-19 

 Trades Discipline 

 Male 

ii. Certificate/Diploma at least 1 but less than 2 years: 

o These groups saw the greatest increases in graduates:  

 Hispanic 

 Age 25 and over 

 Pell recipients 

 Male 

o These groups saw the smallest increases in graduates: 

 Age 17-19 

 Age 20-24 

 Asian 

 Health Discipline 

iii. Certificate/Diploma at least 2 but less than 4 years: 

o These groups saw the greatest increases in graduates:  

 Male 

 STEM Discipline 

 Trades Discipline 

 Asian 

o These groups saw the smallest increases in graduates: 

 White, non-Hispanic 

 Female 

 Age 20-24 

 Health Discipline 
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iv. Associate Degree: 

o These groups saw the greatest increases in graduates:  

 Asian 

 Hispanic 

 Black, non-Hispanic 

 Pell recipient 

 Education Discipline 

o These groups saw the smallest increases in graduates: 

 White, non-Hispanic 

 Two or More Races 

 Arts and Humanities Discipline 

 Business and Communication Discipline 

III. Notable Similarities/Differences between the 2013 and 2014 Reports 

 Students aged 17-19 and White, non-Hispanic students continue to consistently rank in the 

lower strata of graduate increases, while Pell recipients continue to rank in the highest. 

 Hispanic students in the Associate’s Degree seemed to have drastically improved in their 

number of graduates between the reports.
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Gwinnett Technical College - Complete College Georgia 
2013 Report on Degree Production with Combined Award Types 

  Fiscal Year 
2006 

Graduates 

Fiscal Year 
2010 

Graduates 
Percent 
Increase 

Percentage Point 
Difference from Last 

Report 

Total Students 643 1,150 78.8% 31.1% 

Race: Hispanic 31 66 112.9% 22.0% 

Race: Black, non-Hispanic 135 270 100.0% -19.2% 

Race: White, non-Hispanic 408 670 64.2% 40.8% 

Race: Asian 42 93 121.4% 62.9% 

Race: Native Hawaiian or other Pacific Islander 0 1 
  

Race: American Indian/Alaska Native 0 5 
  

Race: Two or More Races 23 7 -69.6% -165.6% 

Race: Unknown 2 38 1800.0% 
 

Race: Non-resident Alien 2 0 -100.0% -200.0% 

Gender: Male 277 562 102.9% 57.5% 

Gender: Female 366 588 60.7% 10.7% 

Age: Directly from High School (17-19 years old) 34 33 -2.9% -45.8% 

Age: Age 25 and over 402 699 73.9% 23.3% 

Age: Other (20-24 years old) 207 418 101.9% 58.7% 

Age: Unknown 0 0 
  

Income: Received Pell Grant (at any time) 187 477 155.1% 41.3% 

Remedial: Took Remedial Courses (at any time) 170 278 63.5% 17.6% 

Discipline: Education 4 76 1800.0% 950.0% 

Discipline: Arts and Humanities 36 49 36.1% 9.6% 

Discipline: Social and Behavioral Sciences and 
Human Services 

4 25 525.0% -675.0% 

Discipline: Science Technology Engineering and 
Math (STEM) 

122 222 82.0% 53.8% 

Discipline: Business and Communication 136 214 57.4% -11.6% 

Discipline: Health 216 312 44.4% -6.3% 

Discipline: Trades 125 252 101.6% 75.7% 
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Gwinnett Technical College - Complete College Georgia 
2014 Report on Degree Production with Combined Award Types 

  

Fiscal Year 
2006 

Graduates 

Fiscal Year 
2011 

Graduates 
Percent 
Increase 

Percentage Point 
Difference from Last 

Report 

Total Students 643 1225 90.5% 11.7% 

Race: Hispanic 31 98 216% 103.2% 

Race: Black, non-Hispanic 135 280 107% 7.4% 

Race: White, non-Hispanic 408 702 72% 7.8% 

Race: Asian 42 101 140% 19.0% 

Race: Native Hawaiian or other Pacific Islander 0 2 
 

0.0% 

Race: American Indian/Alaska Native 0 3 
 

0.0% 

Race: Two or More Races 23 21 -9% 60.9% 

Race: Unknown 2 17 750% -1050.0% 

Race: Non-resident Alien 2 1 -50% 50.0% 

Gender: Male 277 562 103% 0.0% 

Gender: Female 366 663 81% 20.5% 

Age: Directly from High School (17-19 years old) 35 28 -20% -17.1% 

Age: Age 25 and over 402 833 107% 33.3% 

Age: Other (20-24 years old) 206 364 77% -25.2% 

Age: Unknown 0 0 
 

0.0% 

Income: Received Pell Grant (at any time) 187 612 227% 72.2% 

Remedial: Took Remedial Courses (at any time) 170 330 94% 30.6% 

Discipline: Education 4 77 1825% 25.0% 

Discipline: Arts and Humanities 36 61 69% 33.3% 

Discipline: Social and Behavioral Sciences and 
Human Services 

4 8 100% -425.0% 

Discipline: Science Technology Engineering and 
Math (STEM) 

122 233 91% 9.0% 

Discipline: Business and Communication 136 260 91% 33.8% 

Discipline: Health 216 322 49% 4.6% 

Discipline: Trades 125 264 111% 9.6% 
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Appendix C 

Analysis of Graduation Rates 

 The source data of this analysis looks at 100% time (defined as 2 years), 150% time (defined as 3 years), and 

200% time (defined as 4 years) graduation rates. The data is also disaggregated by award type, such as: 

Certificate/Diploma, Associate Degree. Lastly, each award type is broken into enrollment status, such as: Full-Time, Part-

Time, and Transfer. 

Gwinnett Tech 2013 & 2014 Reports on Graduation Rates – All Awards & All Enrollment Statuses 

Report Year 
Beginning 

Cohort 

Graduated in 
100% Time 

(percent of Cohort) 

Graduated in 
150% Time 

(percent of Cohort) 

Graduated in 
200% Time 

(percent of Cohort) 

2013 
Associate entering Fall 2006 
Certificate entering Fall 2007 

1,220 11.1% 16.5% 18.2% 

2014 
Associate entering Fall 2007 
Certificate entering Fall 2008 

1,312 12.3% 18.1% 21.6% 

 

3. Graduation Rates by ‘Percent Time’ (All Awards) 

I. 2013 Report 

 The graduation rates for all three timeframes were lower than the Technical College System of 

Georgia average by a minimum of 3.1 percentage points. 

 The 200% time total graduation rate fell 1.7%, from 19.9% to 18.2%. The 200% time total 

graduation rate for the TCSG also fell by 1.7%. 

o These groups had the highest graduation rates by 200% time: 

 Asian 

 Age over 25 

 Race Unknown 

o These groups had the lowest graduation rates by 200% time: 

 Took Remedial Courses 

 Two or More Races 

 Age 17-19 

II. 2014 Report 

 Although the 100% and 150% time graduation rates are lower for GTC than TCSG, GTC ‘caught 

up’ to the TCSG total in 200% time. 

o These groups had the highest graduation rates by 200% time: 

 White, non-Hispanic 

 Asian 

 Race Unknown 

 Age over 25 

o These groups had the lowest graduation rates by 200% time: 

 Two or More Races 

 Took Remedial Courses 

 Black, non-Hispanic  
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III. Notable Differences between TCSG’s 2013 and 2014 Reports 

i. All 3 graduation time rates increased substantially from the 2013 report to the 2014 report. 

o The largest gains that led to this increase were in the following demographic groups: 

Asian, White, Male, Age 20-24, and took remedial courses. 

 

4. Graduation Rates by Award Type and Enrollment Status 

Gwinnett Tech 2013 Report on Graduation Rates 

Award Student Type 
Beginning 

Cohort 100% Time 150% Time 200% Time 

Certificate 

Full-Time 255 30 11.8% 41 16.1% 43 16.9% 

Part-Time 141 7 5.0% 10 7.1% 11 7.8% 

Transfer 386 52 13.5% 66 17.1% 70 18.1% 

Total 782 89 11.4% 117 15.0% 124 15.9% 

Associate 

Full-Time 146 7 4.8% 26 17.8% 30 20.5% 

Part-Time 66 2 3.0% 3 4.5% 3 4.5% 

Transfer 226 39 17.3% 56 24.8% 66 29.2% 

Total 438 48 11.0% 85 19.4% 99 22.6% 

 

Gwinnett Tech 2014 Report on Graduation Rates 

Award Student Type 
Beginning 

Cohort 100% Time 150% Time 200% Time 

Certificate 

Full-Time 230 30 13.0% 37 16.1% 43 18.7% 

Part-Time 152 12 7.9% 18 11.8% 23 15.1% 

Transfer 350 38 10.9% 51 14.6% 63 18.0% 

Total 732 80 10.9% 106 14.5% 129 17.6% 

Associate 

Full-Time 197 8 4.1% 35 17.8% 44 22.3% 

Part-Time 81 1 1.2% 3 3.7% 8 9.9% 

Transfer 302 73 24.2% 93 30.8% 102 33.8% 

Total 580 82 14.1% 131 22.6% 154 26.6% 
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I. 2013 Report 

i. Certificate/Diploma: 

o These groups had the highest graduation rates by 200% time: 

 Pell recipients 

 Black Full-Time 

 White 

 Age 25 and over 

o These groups had the lowest graduation rates by 200% time: 

 Took remedial courses 

 Black Part-Time 

ii. Associate Degree: 

o These groups had the highest graduation rates by 200% time: 

 Female 

 Age 25 and over (unless part-time) 

 White (unless part time) 

o These groups had the lowest graduation rates by 200% time: 

 Asian 

 Male 

 Took remedial courses 

II. 2014 Report 

iii. Certificate/Diploma: 

o These groups had the highest graduation rates by 200% time: 

 White, non-Hispanic 

 Male 

 Hispanic (unless full time) 

o These groups had the lowest graduation rates by 200% time: 

 Took remedial courses 

 Two or More Races 

 Female 

iv. Associate Degree: 

o These groups had the highest graduation rates by 200% time: 

 Female 

 White, non-Hispanic 

 Unknown Race 

o These groups had the lowest graduation rates by 200% time: 

 Took remedial courses (unless part time) 

 Hispanic 

 Black, non-Hispanic 

III. Notable Differences between TCSG’s 2013 and 2014 Reports 

v. Overall, graduation rates in the 200% time rose for both certificate and Associate’s Degrees. 

o Associate Degrees saw significant increases in all 3 time zones, whereas certificates had 

lower 100% and 150% graduation rates. 

o The increased rate for Associate Degrees was largely based on the success of transfer 

students. However, this demographic group had a negative effect on certificate success. 
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vi. White, non-Hispanic students continue to be a leading demographic, while those aged over 25 

have lost some of their previous success. Those who took remedial courses continue to have some 

of the lowest graduation rates for any award type.  
 
 
 
 

 Gwinnett Technical College - Complete College Georgia 
2013 Report on Graduation Rate with Combined Award Types 

  
Beginning 

Cohort 

Graduated 
in 

100% Time 
(percent of 

Cohort) 

Graduated 
in 

150% Time 
(percent of 

Cohort) 

Graduated 
in 

200% Time 
(percent of 

Cohort) 

Percentage 
Point 

Difference 
from Last 

Report 

Total Students 1,220 11.1% 16.5% 18.2% -1.7% 

Race: Hispanic 89 12.4% 14.6% 15.7% -0.3% 

Race: Black, non-Hispanic 338 10.4% 13.9% 16.0% 4.1% 

Race: White, non-Hispanic 620 12.1% 18.4% 19.8% -3.2% 

Race: Asian 67 13.4% 19.4% 22.4% -9.4% 

Race: Native Hawaiian or other Pacific 
Islander 

0 
   

 Race: American Indian/Alaska Native 3 0.0% 0.0% 33.3% -16.7% 

Race: Two or More Races 91 5.5% 12.1% 12.1% -6.4% 

Race: Unknown 12 8.3% 25.0% 33.3% -23.8% 

Race: Non-resident Alien 0 
   

 Gender: Male 513 10.7% 16.8% 17.7% -0.9% 

Gender: Female 707 11.5% 16.3% 18.5% -2.2% 

Age: Directly from High School (17-19 years 
old) 

407 7.4% 13.3% 14.5% 
-2.5% 

Age: Age 25 and over 491 15.1% 20.8% 23.6% 2.8% 

Age: Other (20-24 years old) 322 9.9% 14.0% 14.6% -6.2% 

Age: Unknown 0 
   

 Income: Received Pell Grant (at entry) 381 12.6% 16.8% 19.4% -0.9% 

Remedial: Took Remedial Courses (at entry) 298 4.0% 8.4% 9.4% -3.2% 
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Gwinnett Technical College - Complete College Georgia 
2014 Report on Graduation Rate with Combined Award Types 

  
Beginning 

Cohort 

Graduated 
in 

100% Time 
(percent of 

Cohort) 

Graduated 
in 

150% Time 
(percent of 

Cohort) 

Graduated 
in 

200% Time 
(percent of 

Cohort) 

Percentage 
Point 

Difference 
from Last 

Report 

Total Students 1,312 12.3% 18.1% 21.6% 3.4% 

Race: Hispanic 108 8.3% 13.9% 16.7% 0.9% 

Race: Black, non-Hispanic 384 8.9% 12.2% 15.4% -0.6% 

Race: White, non-Hispanic 652 15.3% 22.4% 26.4% 6.5% 

Race: Asian 69 18.8% 24.6% 30.4% 8.0% 

Race: Native Hawaiian or other Pacific 
Islander 

1 
   

 Race: American Indian/Alaska Native 5 20.0% 20.0% 20.0% -13.3% 

Race: Two or More Races 67 4.5% 7.5% 7.5% -4.6% 

Race: Unknown 26 7.7% 23.1% 26.9% -6.4% 

Race: Non-resident Alien 0 
   

 Gender: Male 570 13.2% 19.3% 23.0% 5.2% 

Gender: Female 742 11.7% 17.1% 20.5% 2.0% 

Age: Directly from High School (17-19 years 
old) 

457 7.2% 15.3% 18.6% 
4.1% 

Age: Age 25 and over 513 14.6% 19.9% 23.8% 0.2% 

Age: Other (20-24 years old) 342 15.8% 19.0% 22.2% 7.6% 

Age: Unknown 0 
   

 Income: Received Pell Grant (at entry) 447 13.4% 19.2% 21.7% 2.3% 

Remedial: Took Remedial Courses (at entry) 348 5.7% 9.2% 14.4% 5.0% 
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Appendix D 

Analysis of Remedial Education 

 The analysis of remedial education can be broadly broken down into two indicators of success: the successful 

completion of remedial requirements and the successful completion of the relevant gateway course. Yet an analysis of 

success once a student is placed in remedial is lacking one key element; in particular, to what extent are students with 

similar characteristics enrolling in remedial education to begin with? The answer to this question must proceed any 

further study of remedial education. 

2013 Reports on Remedial Education 

Topic Gwinnett Tech Total Remedial TCSG Total Remedial 

Enrollment in Remedial 38.9% 38.8% 

Success in Remedial Course 56.3% 47.8% 

Success in Gateway Course 23.5% 15.7% 

 

2014 Reports on Remedial Education 

Topic Gwinnett Tech Total Remedial TCSG Total Remedial 

Enrollment in Remedial 38.8% 44.1% 

Success in Remedial Course 60.2% 54.1% 

Success in Gateway Course 23.5% 27.8% 

 

5. Enrollment in Remedial Education 

I. 2013 Report 

 GTC again enrolled more students than TCSG in ‘Math Only’ remedial courses, while enrolling 

fewer in ‘English Only’ and ‘Both Math & English’. 

 GTC matches TCSG closely insofar as the percentage of students who enroll in some form of 

remedial studies. 

o For ‘Math Only’ remedial students, high-enrollee groups consisted of: 

 Females 

 Age 25 and over 

 Pell recipients 

o Groups who are disproportionately enrolled in any capacity in Remedial Studies consist 

of the following: 

 Hispanic 

 Black, non-Hispanic 

 Asian 

 Females 

 Pell recipients 

o Groups who are disproportionately not enrolled in any capacity in Remedial Studies 

consist of the following: 

 Males 
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II. 2014 Report 

 GTC again enrolled more students than TCSG in ‘Math Only’ remedial courses, while enrolling 

fewer in ‘English Only’ and ‘Both Math & English’. 

 GTC matches TCSG closely insofar as the percentage of students who enroll in some form of 

remedial studies. 

o For ‘Math Only’ remedial students, high-enrollee groups consisted of: 

 Black, non-Hispanic 

 Female 

 Age 25 and over 

 Pell recipients 

o Groups who are disproportionately enrolled in any capacity in Remedial Studies consist 

of the following: 

 Black, non-Hispanic 

 Female 

 Age 25 and over 

 Pell recipients 

o Groups who are disproportionately not enrolled in any capacity in Remedial Studies 

consist of the following: 

 Asian 

 Two or More Races 

 Male 

 Hispanic 

 White, non-Hispanic 

III. Notable Similarities/Differences between TCSG’s 2013 and 2014 Reports 

 Females, Pell Recipients, students over the age of 25, and Black, non-Hispanic students 

consistently enroll in remedial education at higher rates than their peers. 

 Enrollment as a whole remained nearly exactly the same at GTC, although the TCSG peer groups 

appears to be enrolling more than previously. 

 Asian students had a remarkable turnaround between the two reports, enrolling in remedial 

education in the 2014 report at less than half the rate of the 2013 report. 

6. Success in Remedial Education 

I. 2013 Report 

i. GTC’s success rates of students in remedial courses was much higher than the TCSG total (56.3% 

vs. 47.8%). The success rates of between ‘Math Only’, ‘English Only’, and ‘Both Math & English’ 

were fairly even. 

o These groups had the greatest success in remedial courses: 

 Asian 

 Female 

 Age 25 and over 

o These groups had the lowest success in remedial courses: 

 Male 

 Pell Recipients 
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II. 2014 Report 

i. A 

o These groups had the greatest success in remedial courses: 

 Asian 

 Female 

 Age 25 and over 

o These groups had the lowest success in remedial courses: 

 Male 

 Unknown Race 

 Pell recipients 

III. Notable Similarities/Differences between TCSG’s 2013 and 2014 Reports 

i. The successful and unsuccessful demographic groups are nearly identical in both years. This may 

indicate systemic problem areas that need to be structurally addressed within the program. 

7. Success of Prior Remedial Students in College-Level Gateway courses 

I. 2013 Report 

i. GTC’s success rates of students in gateway courses was much higher than the TCSG total (23.5% 

vs. 15.7%). English remedial students had the best success in their gateway courses. 

o These groups had the greatest success in gateway courses: 

 Asian 

 Female 

 Age 20-24 

o These groups had the lowest success in gateway courses: 

 Two or more races 

 Male 

 Age 17-19 

II. 2014 Report 

i. While GTC’s success rate of students in gateway courses remained the same (23.5%), the 

success rate of TCSG as a whole improved to 27.8%. Math success rates were substantially lower 

at GTC (22%) as compared to TCSG as a whole (32.7%). 

o These groups had the greatest success in gateway courses: 

 Asian 

 Female 

 White, non-Hispanic 

o These groups had the lowest success in gateway courses: 

 Hispanic 

 Black, non-Hispanic 

 Pell recipients 

III. Notable Similarities/Differences between TCSG’s 2013 and 2014 Reports 

i. The reports indicate the same level of total gateway course success, but the demographic 

groups comprising the successful/unsuccessful portions changed. In 2014, Hispanic and Black 

students fared worse than in 2013. Pell recipients also saw a steep decline in success. The divide 

between female and male success widened, while White and Asian success increased. 

ii. The success of those in English Only remedial increased in 2014, but the success of students in 

both Math and English remedial decreased from 20.5% to 16%. 
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Lanier Technical College 
  



 

Lanier Technical College:  226 

 

2014 COMPLETE COLLEGE GEORGIA IMPROVEMENT PLANS 

College Name: Lanier Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college. 
                                                                                             
Summary of Activities:                                                                                                                                                                                    
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 

Metric:  Degree Production 
For the three years reported, Lanier Technical College has exceeded the degree production benchmarks provided by 
TCSG: 
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CCG College Goals: Degree Production 2009 through 2020 
  

 
Source: CR1247/60%ofGoal Report revised 7/30/2013 

 

Lanier Tech’s 2011 and 2012 degree production show very strong results, with degree production significantly exceeding 
CCG goals. 2013 results – which are incomplete at the time of this writing – are off pace. LTC’s additional graduates 
above the baseline goal for 2020 is 3,071; additional graduates above the baseline to date is 612. Therefore, 2,459 
additional graduates above the baseline are needed to meet the college’s final 2020 goal.   
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Analysis of Degree Production Data 
 
Metric:  
Graduates with Certificates/Diplomas of least one year but less than two, at least two years but less than four, and 
Associate Degrees by Discipline. (These groups are combined in the chart below.) 
 
Table 1 (DC248: Outcome 1, Degree Production by Demographic Groups, 2012 – 2014) 
 

 2012 2013 2014      %∆ 
TCSG Benchmark 641 675 711 11% 

Total Graduates 651 671 937 44% 

%∆ Benchmark/Graduates 10 -4 226  

     

Hispanic 31 38 44 42% 

Black, non-Hispanic 81 72 71 -12% 

White, non-Hispanic 510 536 771 51% 

Asian 15 12 32 113% 

Native Hawaiian/Pacific Islander 0 0 0  

American Indian/Alaska Native 2 4 5 150% 

Two or More Races 8 0 1 -88% 

Unknown 4 9 13 225% 

Non-resident Alien 0 0 0  

Gender: Male 144 159 251 74% 

Gender: Female 507 512 686 35% 

Directly from High School 18 22 25 39% 

Age 25 and over 416 437 666 60% 

Other (20-24 years old) 217 212 246 13% 

Age Unknown 0 0 0  

Income: Received Pell Grant  234 277 491 110% 

Remedial: Took Remedial Courses  227 236 330 45% 

Education 54 51 64 19% 

Arts and Humanities 5 7 10 100% 

Social/Behavioral Sciences 0 0 0  

STEM 30 49 56 87% 

Business & Communication 95 117 189 99% 

Health 344 329 420 22% 

Trades 123 118 198 61% 

 
The Health discipline accounts for the largest number of degrees awarded. Based on this, the college will continue to 
encourage enrollment and graduation in this discipline by researching health fields most in need of trained workers and 
adding programs in those areas. 
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While the STEM discipline is currently a relatively small proportion of LTC’s degree production, the staff believes that its 
newly approved Engineering Technology program will drive significant long-term growth in this discipline. 
The percentage of graduates receiving the Pell grant has steadily increased over the three years reported: 
 

 
Source: DC 248 TCSG Report 

 
 
The demographic data also show that LTC’s student body is mostly female. In its 2012 Improvement Plan, LTC identified 
increasing male enrollment as an action strategy. 2013 and 2014 results show modest gains in this area: 

 
Source: DC 242 TCSG Report 

 
In 2013, males made up 38% enrollment of the TCSG system as a whole. In 2014 the college will continue to emphasize 
male enrollment in its marketing and recruitment efforts. 
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Table 2 (DC247: Outcome 1, Degree Production by Campus, 2012 to 2014) 
 

 Report 2012  Report 2013  Report 2014  Recent Trend 

 2005 2009 %∆  2006 2010 %∆  2007 2011 %∆  2009 2010 2011 %∆ 

Dawson 0  7    0  14    0  29    7  14  29  314% 

Forsyth 98  136  39%  116  165  42%  116  234  102%  136  165  234  72% 

Jackson County  1  13  1200%  1  7  600%  1  14  1300%  13  7  14  8% 

Main  430  460  7%  398  423  6%  399  568  42%  460  423  568  23% 

Winder-Barrow 26  35  35%  21  62  195%  20  92  360%  35  62  92  163% 

College Total 555  651  17%  536  671  25%  536  937  75%  651  671  937  44% 

 
All campuses show an increase in degree production, with the largest percentage increases coming at the smaller campuses. This is to be expected since these 
campuses were quite small in 2009, and therefore relatively modest increases in student body size will show up as a large percentage increase. 
New buildings at Forsyth, Dawson, and Winder-Barrow have allowed for expansion at these campuses: new programs for these campuses will be identified and 
implemented in 2014. 
 
The Jackson County Campus produces the fewest graduates of the five campuses. The college plans to develop a Commercial Truck Driving program which has 
the potential to increase this campus’s degree production dramatically. Also, the lab for this campus’s Industrial Systems Technology program is currently being 
expanded to allow more students to be served.  
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Table 3 (DC247: Outcome 1, Degree Production by Program Group, 2012 to 2014) 

 Report 2012  Report 2013  Report 2014  Recent Trend 

Program 2005 2009 %∆ 2006 2010 %∆ 2006 2011 %∆ 2009 2010 2011 %∆ 

Accounting 39 37 -5% 53 51 -4% 53 88 66% 37 51 88 138% 

Air Conditioning 8 7 -13% 10 9 -10% 10 17 70% 7 9 17 143% 

Auto Collision 13 15 15% 15 4 -73% 15 17 13% 15 4 17 13% 

Automotive 1 5 400%    0 13  5  13 160% 

Banking and Finance 33 34 3% 2 5 150% 2 2 0% 34 5 2 -94% 

BAT 19 11 -42% 24 36 50% 24 54 125% 11 36 54 391% 

Business Management 19 9 -53% 15 12 -20% 15 22 47% 9 12 22 144% 

CIS 44 24 -45% 34 31 -9% 43 53 23% 24 31 53 121% 

Clinical Lab 7 9 29% 4 5 25% 4 4 0% 9 5 4 -56% 

Cosmetology 31 47 52% 44 31 -30% 44 41 -7% 47 31 41 -13% 

Criminal Justice 27 8 -70% 21 26 24% 21 26 24% 8 26 26 225% 

Dental Assisting 12 15 25% 9 16 78% 9 9 0% 15 16 9 -40% 

Dental Hygiene 14 13 -7% 14 12 -14% 14 13 -7% 13 12 13 0% 

DMPT 5 2 -60% 5 4 -20% 5 10 100% 2 4 10 400% 

Drafting 13 5 -62% 9 17 89% 9 14 56% 5 17 14 180% 

ECCE 91 54 -41% 58 51 -12% 58 64 10% 54 51 64 19% 

Electrical Construction 0 5  0 7  0 7  5 7 7 40% 

Electrical Utility    0 1  0 7   1 7  

Electronics 5 2 -60% 5 3 -40% 5 4 -20% 2 3 4 100% 

Fire Science 6  -100% 3 6 100% 2 4 100%  6 4  

Healthcare Assistant 0 97  3 78 2500% 3 91 2933% 97 78 91 -6% 

Healthcare Mgmt 4 4 0% 8 8 0% 8 9 13% 4 8 9 125% 

Horticulture 0 1     0 9  1  9 800% 

Industrial Systems 8 4 -50% 12 5 -58% 3 3 0% 4 5 3 -25% 

Interiors 0 5  0 7  0 10  5 7 10 100% 

Machine Tools 15 6 -60% 13 10 -23% 13 9 -31% 6 10 9 50% 

Marketing 14 2 -86% 5 7 40% 5 6 20% 2 7 6 200% 

Medical Assisting 50 66 32% 69 93 35% 69 167 142% 66 93 167 153% 

Motorsports 9 7 -22% 17 4 -76% 17 4 -76% 7 4 4 -43% 

Nursing 35 78 123% 47 59 26% 47 66 40% 78 59 66 -15% 

Paramedicine 25 17 -32% 10 14 40% 10 23 130% 17 14 23 35% 

Rad Tech 0 15  0 14  0 12  15 14 12 -20% 

Surg Tech 14 20 43% 12 20 67% 12 17 42% 20 20 17 -15% 

Welding 3 6 100% 0 10  0 21  6 10 21 250% 
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Overall, Lanier Technical College experienced growth in degree production for each year reported. At the program group level, 22 out of 32 program groups 
increased degree production. Particularly positive results in the recent trend columns show up with Accounting and Medical Assisting: these programs have both 
large cohorts and significant growth.  
 
Table 3A (DC247: Outcome 1, Degree Production by Division, 2012 to 2014) 

 Report 2012  Report 2013  Report 2014  Recent Trend 

 2005 2009 %∆ 2006 2010 %∆ 2006 2011 %∆ 2009 2010 2011 %∆ 
Business/Computers 168 117 -30% 133 142 7% 142 225 58% 117 142 225 92% 

Health 343 453 32% 314 468 49% 323 642 99% 453 468 642 42% 

Personal/Public 155 109 -30% 126 114 -10% 125 135 8% 109 114 135 24% 

Technical/Industrial 40 31 -23% 42 36 -14% 77 145 88% 31 36 145 368% 
 
Growth in degree production by the Technical/Industrial programs for 2011 (report year 2014) is striking in relation to the other divisions: 
 

  
Source: DC 247 TCSG Report 
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Action Plan:   
Based on the analysis above, Lanier Tech believes it can increase degree production through a set of related strategies 
designed to reduce obstacles to graduation: 

 Develop a college-wide year-out schedule with coordination between campuses 

 Offer programs in a block-scheduled format  

 Develop completion pathway advisement sheets for each program and each award 

 Schedule courses to allow mid-term starts for new students going into part-of-term courses 

 Complete Faculty Advising Training Manual and provide additional training on advisement to faculty 

We believe that scheduling inefficiencies and inconsistent advising have caused a significant number of students to 
select schedules that increase their time to graduation and decrease their likelihood of success. A consistent and 
comprehensive approach to improving advising and making courses available with times and delivery formats that meet 
the students’ needs will have a positive impact on degree production as well as the other metrics monitored under 
Complete College Georgia. 
 
In addition, the college will build upon its current success in the health fields with new allied health program offerings. 
STEM and Trades programs such as Engineering Technology, Commercial Truck Driving, and Industrial Systems 
Technology should also increase enrollment and degree production, as well as providing important tools for recruitment 
efforts that increase the college’s percentage of male students.  
Finally, in recognition that meaningful progress toward its Complete College Georgia goals will require greater and more 
sustained commitment and attention throughout the academic year, the college will appoint a Degree 
Production/Graduation Rate Task Force, which will meet monthly with the charge of: 

 Reviewing CCG, KMS, and in-house reports to determine current progress 

 Managing implementation of the Degree Production and Graduation Rate portions of the college’s CCG 

Improvement Plan 

 Identifying under-performing programs and developing targeted interventions 

 Reporting progress to the college’s President and Institutional Effectiveness staff 
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Plan:  Degree Production Improvement Plan: 
Objective:  To increase the graduate total by 36 graduates. 
 
Summary of Activities:                  Person(s) Responsible:       Expected Completion Date:    
Cont’d: Devise recruitment/marketing initiative 
focusing on male students 

Director of Marketing, 
Enrollment Manager, 
Recruiter 

Fall 2013 

Cont’d: Develop academic advising retention 
strategies 

Deans, CAP Advisers, All 
Faculty 

Fall 2013 

Cont’d: Offer College Day CAP Advisors, Coordinator of 
Special Populations, 
Coordinator of Disability 
Services, Career Services 
Specialist, Enrollment 
Manager, Deans, Recruiter, 
High School Coordinator 

October 2013 

Cont’d: Conduct needs assessments and submit new 
program requests focusing on Health, STEM, AND 
Trades fields 

VPAA, VPSO/IE, Director of 
Institutional Effectiveness, 
Deans 

NPRs to be submitted in both 
fall 2013 and spring 2014 
 

Cont’d: Develop and deliver workshop on faculty-
student engagement 

IE Staff Fall 2013 

Cont’d: Re-branding initiative, improved signage, web-
site redesign 

Director of Marketing, VP 
Technology, Webmaster 

Spring 2014 

New: Design process to better track students and 
ensure petitions to graduate are submitted 

VPAA, VPSO/IE, Deans, Faculty Fall 2013 

New: Block schedule will be implemented for all 
programs by fall 2014 

VPAA, VPSO/IE, Deans Meetings in fall 2013 and 
spring 2014 for rollout in fall 
2014 

New: Develop standardized completion pathway 
advisement sheets for each program and each award 
level 

VPAA, Curriculum Coordinator Fall 2013 

New: Develop and publish a college-wide year-out 
schedule 

VPAA, VPSO/IE, Deans Meetings in fall 2013 and 
spring 2014 for rollout in fall 
2014 

New: Schedule part-of-term classes allowing mid-term 
starts for new students 

VPAA, VPSO/IE, VP Student 
Affairs, Deans 

Meetings in fall 2013 and 
spring 2014 for rollout in fall 
2014 

New: Degree Production/Graduation Rate Task Force TBD Ongoing, meeting monthly 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
Metric: A first time, Fall Cohort for Certificates/Diplomas of at least one year but less than two and for Associate Degrees. These students are tracked to 
determine graduation times of 100%, 150% and 200%. The data displays by award level, Full Time/Part Time/Transfer and Home Campus.  
 

Table 4 (DC242, Outcome 2, Graduation Rate by Demographic Group, 2012 – 2014) 
    `  Recent Trend  

 Report 2012 Report 2013 Report 2014  2012 
G100% 

2013 
G100% 

2014 
G100% 

 

 C 100 150 200 C 100 150 200 C 100 150 200 %∆ 
Total Students 583 17% 23% 26% 667 18% 22% 25% 643 22% 28% 29% 17% 18% 22% 5% 

Hispanic 31 19% 23% 23% 35 20% 29% 29% 37 19% 30% 30% 19% 20% 19% 0% 

Black, non-Hispanic 69 17% 20% 23% 64 14% 19% 20% 65 20% 23% 25% 17% 14% 20% 3% 

White, non-Hispanic 466 17% 24% 26% 544 18% 22% 25% 514 22% 28% 29% 17% 18% 22% 5% 

Asian 10 20% 20% 20% 12 25% 25% 33% 6 17% 33% 33% 20% 25% 17% -3% 

Native Hawaiian/Pacific Islander 0    0    0        

American Indian/Alaska Native 1 0% 0% 0% 1 0% 0% 0% 2 50% 50% 50% 0% 0% 50% 50% 

Two or More Races 4 0% 25% 25% 8 38% 38% 38% 10 0% 0% 10% 0% 38% 0% 0% 

Race Unknown 2 50% 100% 100% 3 0% 0% 0% 9 56% 56% 56% 50% 0% 56% 6% 

Non-resident Alien 0    0    0        

Male 153 10% 17% 18% 204 14% 16% 17% 207 15% 16% 16% 10% 14% 15% 5% 

Female 430 20% 26% 28% 463 20% 25% 29% 436 25% 33% 35% 20% 20% 25% 5% 

Directly from High School 171 14% 25% 26% 216 16% 21% 23% 168 24% 28% 30% 14% 16% 24% 10% 

Age 25 and over 269 18% 22% 25% 261 22% 26% 30% 305 22% 29% 30% 18% 22% 22% 4% 

Other (20-24 years old) 143 20% 26% 27% 190 15% 19% 22% 170 21% 26% 27% 20% 15% 21% 0.3% 

Unknown 0    0    0        

Received Pell Grant  162 28% 33% 35% 186 27% 33% 37% 180 31% 37% 38% 28% 27% 31% 3% 

Took Remedial Courses 144 13% 25% 29% 172 12% 19% 23% 161 12% 20% 21% 13% 12% 12% -1% 

 
C = Cohort 
100 = Percent of students who graduated at 100% time-to-graduation 
150 = Percent of students who graduated at 150% time-to-graduation 
200 = Percent of students who graduated at 200% time-to-graduation 
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Overall, graduation at 100% of time-to-graduation increased in each of the three years reported. Graduation rate declined for only two demographic groups: 
Asian and Took Remedial Courses.  
 
While the LTC staff agrees that graduation at 100% time-to-graduate is a sound goal and in the students best interest, these data show that some students do 
benefit from additional time: on average, the graduation rate increases by 9% at the 200% benchmark. 
These values compare very favorably to graduation rates for the TCSG system as a whole. 

 

 
Source: DC 242 TCSG Report 

 
Table 5 (DC242: Outcome 2, Graduation Rate by Campus, 2012 to 2014) 
 Report 2012  Report 2013  Report 2014  Recent Trend 

 C 100% 150% 200% C 100% 150% 200% C 100% 150% 200%  2012 2013 2014 %∆ 

Dawson 14 7% 7% 7% 16 19% 19% 19% 18 39% 39% 39%  7% 19% 39% 32% 

Forsyth 151 7% 14% 17% 154 6% 12% 14% 158 18% 25% 27%  7% 6% 18% 11% 

Jackson 15 0% 0% 0% 14 14% 21% 21% 8 13% 13% 25%  0% 14% 13% 13% 

Main 346 21% 28% 30% 419 23% 27% 30% 403 23% 28% 29%  21% 23% 23% 2% 

Winder-Barrow 57 30% 32% 33% 64 14% 22% 25% 56 23% 30% 30%  30% 14% 23% -7% 

Total 583 17% 23% 26% 667 18% 22% 25% 643 22% 28% 29%  17% 18% 22% 5% 

Graduation at 100% of graduation time increased by 5% for the college as a whole, with four of the five campuses reporting increases ranging from 2% to 32%. 
Relative to the other campuses, the graduation rates at the Main campus consistently remain high; graduation rates at the smaller campuses tends to vary 
widely from year to year. 
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Table 6 (DC243: Outcome 2, Graduation Rate by Program Group, 2012 to 2014) 
 Report 2012  Report 2013  Report 2014  Recent Trend at 100% 

Program C 100% 150% 200% C 100% 150% 200% C 100% 150% 200% 2012 2013 2014 %∆ 
Accounting 37 14% 16% 27% 41 15% 20% 22% 41 15% 32% 32% 14% 15% 15% 1% 

Air Conditioning  7 14% 43% 43% 16 13% 19% 25% 10 30% 30% 30% 14% 13% 30% 16% 

Auto Collision Repair 10 0% 50% 50% 7 57% 71% 71% 8 13% 13% 13% 0% 57% 13% 13% 

Banking and Finance 8 0% 0% 0% 13 0% 0% 8% 2 0% 50% 50% 0% 0% 0% 0% 

BAT 32 22% 31% 34% 31 13% 29% 29% 21 33% 43% 43% 22% 13% 33% 11% 

Business Management 12 0% 0% 0% 23 4% 13% 13% 23 9% 13% 13% 0% 4% 9% 9% 

Clinical Laboratory  1 0% 100% 100%     2 100% 100% 100% 0%  100%  

CIS 3 0% 0% 0% 19 21% 21% 21% 15 13% 13% 13% 0% 21% 13% 13% 

Cosmetology 48 54% 54% 54% 58 59% 59% 59% 25 56% 56% 56% 54% 59% 56% 2% 

Criminal Justice  35 6% 6% 9% 39 0% 0% 0% 36 8% 8% 8% 6% 0% 8% 2% 

Dental Assisting 7 71% 71% 71% 16 44% 44% 50% 12 67% 67% 67% 71% 44% 67% -4% 

Drafting  21 10% 14% 14% 31 3% 6% 6% 22 14% 23% 23% 10% 3% 14% 4% 

ECCE 34 35% 44% 44% 29 21% 21% 24% 24 42% 54% 54% 35% 21% 42% 7% 

Electrical Construction 7 14% 14% 14% 6 33% 33% 33% 12 42% 42% 42% 14% 33% 42% 28% 

Electrical Utility          1 0% 0% 0%   0% 0% 

Electronics 2 0% 0% 0% 2 0% 0% 0% 3 0% 33% 33% 0% 0% 0% 0% 

Fire Science  10 0% 0% 10% 21 5% 5% 10% 28 0% 0% 0% 0% 5% 0% 0% 

Healthcare Management  7 0% 14% 14% 7 14% 14% 29% 8 0% 25% 38% 0% 14% 0% 0% 

Healthcare Assistant 211 5% 12% 16% 196 9% 13% 16% 219 16% 21% 23% 5% 9% 16% 11% 

Horticulture 8 0% 0% 13% 8 0% 0% 13% 9 11% 22% 22%  0% 11%  

Industrial Systems  1 0% 0% 0%     4 0% 0% 0% 0%  0% 0% 

Interiors 13 0% 0% 0% 8 0% 0% 0% 12 0% 8% 8% 0% 0% 0% 0% 

Machine Tool  5 0% 0% 0% 6 67% 67% 67% 4 0% 0% 0% 0% 67% 0% 0% 

Marketing Management 2 0% 0% 0% 16 13% 25% 25% 10 0% 10% 10% 0% 13% 0% 0% 

Medical Assisting  39 49% 59% 62% 40 35% 45% 50% 57 40% 47% 53% 49% 35% 40% -9% 

Motorsports Vehicle      2 50% 50% 50% 4 50% 50% 50%  50% 50%  

Paramedicine 6 50% 50% 50% 7 43% 43% 43% 5 20% 20% 20% 50% 43% 20% -30% 

Printing and Graphics  12 8% 8% 8% 8 13% 25% 25% 13 31% 31% 38% 8% 13% 31% 23% 

Radiologic Tech  4 100% 100% 100% 1 100% 100% 100% 2 100% 100% 100% 100% 100% 100% 0% 

Surgical Tech      1 0% 0% 0% 1 100% 100% 100%  0% 100%  

Welding and Joining  7 14% 14% 14% 15 20% 27% 27% 10 20% 20% 20% 14% 20% 20% 6% 
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Programs with either low graduation rates (less than 20%) or decreasing rates are shown in red. 
Graduation rates increased for fourteen programs, with three programs reporting a decline. Paramedicine reported significant decline. According to graduation 
rates shown on KMS reports, this program’s graduation rate is actually holding steady (65%, 63%, and 64% for the three reporting years respectively), so we 
believe a reporting error of some kind is responsible for this outlying value. 
 
The Cosmetology, Early Childhood Care & Education, and Medical Assisting programs consistently post relatively high graduation rates for large cohorts of 
students. 
The results showing consistent graduation rates of zero for several programs are puzzling. In three of these programs – Electrical Utility, Electronics, and 
Industrial Systems– this may be due to faculty turnover: new instructors may not have been adequately trained on the workflow needed to ensure that all 
completers are marked as graduates. 
 
Table 7 (DC242: Outcome 2, Graduation Rate by Status, 2012 to 2014)  

 
Report 2012 

 

Report 2013 

 

Report 2014 

 

Recent Trend 

 
C 100 150 200 C 100 150 200 C 100 150 200 2012 2013 2014 %∆ 

Full-Time Students 242 20% 28% 30% 289 16% 21% 24% 278 24% 28% 30% 20% 16% 24% 4% 

Part-Time Students 169 12% 16% 18% 176 13% 18% 21% 189 13% 21% 23% 12% 13% 13% 1% 

Transfer Students 172 19% 24% 27% 202 26% 29% 30% 176 28% 34% 34% 19% 26% 28% 9% 

 
Transfer students graduate at a somewhat higher rate than non-transfer students. The report also shows that transfer students are a large proportion of LTC 
graduates (27% to 34% at the 200% time-to-graduate benchmark). It should be noted that transfer students – the most successful group – are not included in 
the CCG cohorts for any metrics except degree production.  
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Lanier Tech has supplemented the CCG reports provided on KMS with a “Killer Course” report, identifying the courses most likely to create obstacles to 
graduation. Courses with enrollment of 5 or less are filtered out of these results. 
 
Table 8 "Killer Courses", sorted by lowest pass rate Fall 2012 – Spring 2013 

   
(A,B,C) (D,F,W,I) 

   

 
Course Enrollment Successes Stops Withdrew Incompletes Pass Rate 

1 MATH 1101 MATHEMATICAL MODELIN Online 12 2 10 9 0 17% 

2 MATH 98 ELEMENTARY ALGEBRA Hybrid >=50% Online 8 2 6 2 0 25% 

3 READ 97 READING II Web Enhanced 12 3 9 0 0 25% 

4 MATH 1113 PRECALCULUS Web Enhanced 10 4 6 5 0 40% 

5 MATH 99 INTERMEDIATE ALGEBRA Web Enhanced 88 36 52 21 0 41% 

6 DMPT 1015 DRAWING Lecture 14 6 8 2 0 43% 

7 MATH 1015 GEOMETRY & TRIGONOME Lecture 7 3 4 0 0 43% 

8 MATH 1111 COLLEGE ALGEBRA Online 84 37 47 29 0 44% 

9 FRSC 1141 HAZARDOUS MATERIALS Lecture/Lab 11 5 6 3 0 45% 

10 MATH 1011 BUSINESS MATH Online 28 13 15 2 0 46% 

11 DMPT 1000 INTRO DESIGN/MEDIA P Lecture 10 5 5 2 0 50% 

12 READ 97 READING II Hybrid <50% Online 8 4 4 4 0 50% 

13 WELD 1010 OXYFUEL CUTTING Lecture/Lab 6 3 3 3 0 50% 

14 PSYC 1101 INTRODUCTORY PSYCHOL Online 108 55 53 26 0 51% 

15 BIOL 2113 ANATOMY & PHYSIOLOGY Hybrid >=50% Online 35 18 17 7 0 51% 

16 MATH 98 ELEMENTARY ALGEBRA Web Enhanced 129 68 61 30 0 53% 

17 ENGL 1101 COMPOSITION & RHETOR Online 156 83 73 42 0 53% 

18 MATH 99 INTERMEDIATE ALGEBRA Lecture 41 22 19 9 0 54% 

19 ENGL 2130 AMERICAN LITERATURE Online 66 36 30 24 0 55% 

20 MCHT 1011 INTRO TO MACHINE TOO Web Enhanced 11 6 5 3 0 55% 

21 PHAR 1040 PHARMACOLOGY Online 22 12 10 6 0 55% 

22 WELD 1110 GAS TUNGSTEN ARC WEL Lecture/Lab 11 6 5 3 0 55% 

23 ENGL 98 ENGLISH III Hybrid >=50% Online 34 19 15 8 0 56% 

24 CIST 1305 PROGRAM DESIGN & DEV Hybrid <50% Online 16 9 7 2 0 56% 

25 MGMT 1115 LEADERSHIP Hybrid >=50% Online 16 9 7 5 0 56% 
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LTC made the following observations regarding these data:  

 Nine of the 25 courses with the lowest pass rates are math courses, either college-level or learning support. 

 Sixteen of these 25 courses are in General Education, including remedial.  

 Eleven of these courses are delivered via distance education (online or hybrid greater than 50% online). 

 130 courses (not shown here) out of 510 reported success rates of 100%. 
Table 9 "Killer Courses", sorted by most Stops Fall 2012 – Spring 2013 

   
(A,B,C) (D,F,W,I) 

  

 
Course Enrollment Successes  Stops Withdrew Incompletes Pass Rate 

1 COMP 1000 INTRODUCTION TO COMP Online 536 408 127 113 1 76% 

2 COMP 1000 INTRODUCTION TO COMP Hybrid <50% Online 489 390 99 72 0 80% 

3 ENGL 1101 COMPOSITION & RHETOR Hybrid >=50% Online 208 122 86 48 0 59% 

4 ENGL 1101 COMPOSITION & RHETOR Online 156 83 73 42 0 53% 

5 ENGL 1010 FUNDAMENTALS OF ENGL Online 179 110 69 51 0 61% 

6 MATH 1012 FOUNDATIONS OF MATHE Online 208 143 65 34 0 69% 

7 BIOL 2113 L ANATOMY & PHYSIOLOGY Online 147 85 62 30 0 58% 

8 MATH 98 ELEMENTARY ALGEBRA Web Enhanced 129 68 61 30 0 53% 

9 ALHS 1011 ANATOMY & PHYSIOLOGY Online 175 120 55 20 0 69% 

10 PSYC 1101 INTRODUCTORY PSYCHOL Online 108 55 53 26 0 51% 

11 MATH 99 INTERMEDIATE ALGEBRA Web Enhanced 88 36 52 21 0 41% 

12 MATH 1111 COLLEGE ALGEBRA Online 84 37 47 29 0 44% 

13 MATH 98 ELEMENTARY ALGEBRA Lecture 119 74 45 15 0 62% 

14 ALHS 1090 MEDICAL TERMINOLOGY Online 232 188 44 26 0 81% 

15 BIOL 2113 ANATOMY & PHYSIOLOGY Online 114 71 43 23 0 62% 

16 ENGL 1010 FUNDAMENTALS OF ENGL Hybrid >=50% Online 143 101 42 18 0 71% 

17 EMPL 1000 INTERPERS RELATIONS/ Online 153 116 37 23 0 76% 

18 ALHS 1090 MEDICAL TERMINOLOGY Web Enhanced 225 188 37 19 0 84% 

19 ALHS 1040 INTRODUCTION TO HEAL Hybrid <50% Online 243 208 35 21 0 86% 

20 ENGL 1010 FUNDAMENTALS OF ENGL Web Enhanced 112 79 33 19 0 71% 

21 MATH 1100 QUANTITATIVE SKILLS/ Online 73 42 31 19 0 58% 

22 ENGL 2130 AMERICAN LITERATURE Online 66 36 30 24 0 55% 

23 MATH 1111 COLLEGE ALGEBRA Web Enhanced 94 64 30 23 0 68% 

24 ALHS 1011 ANATOMY & PHYSIOLOGY Web Enhanced 152 123 29 20 0 81% 

25 ALHS 1060 DIET & NUTRITION FOR Online 161 133 28 14 0 83% 



 

Lanier Technical College:  242 

 

 
Although COMP 1000 has a relatively high pass rate, it is responsible for the most “stops” (grades of D, F, W, or I) of any course by far. Because the great 
majority of these stops are from Withdraws rather than D’s or F’s, we believe there may be an advisement issue here: students register for the course and then 
realize they can’t complete it in a non-traditional format. 
 
Sixteen of the courses generating the most stops are distance education courses (online or hybrid with greater than 50% online). 
Only three of these courses are learning support courses; all three are traditional (non-distance education) math courses. LTC’s 2013 CCG Improvement Plan 
called for no longer offering learning support courses online. We believe this action contributed to learning support now making up a smaller proportion of the 
“killer courses”. 
Seventeen of these courses are taught by the general education division (including degree level and learning support). 
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Table 10 shows all courses that are in the top 20 for number of “stops” (table 9) or the bottom 20 by pass rate (table 8) which were delivered in more than one 
modality. That is, it allows comparison by delivery mode for our “killer courses”. 
Table 10: “Killer Courses” Comparing Delivery Modes 

Course Enrollment 
(A, B, C) 

Successes 
(D, F, W, I) 

Stops Withdrew Incomplete Pass Rate 

ALHS 1011 ANATOMY & PHYSIOLOGY Online 175 120 55 20 0 69% 

ALHS 1011 ANATOMY & PHYSIOLOGY Lecture 55 43 12 5 0 78% 

ALHS 1011 ANATOMY & PHYSIOLOGY Web Enhanced 152 123 29 20 0 81% 

ALHS 1011 ANATOMY & PHYSIOLOGY Hybrid >=50% Online 17 15 2 1 0 88% 

ALHS 1011 ANATOMY & PHYSIOLOGY Hybrid <50% Online 109 99 10 8 0 91% 

       ALHS 1040 INTRODUCTION TO HEAL Hybrid >=50% Online 13 10 3 1 0 77% 

ALHS 1040 INTRODUCTION TO HEAL Lecture 33 26 7 5 0 79% 

ALHS 1040 INTRODUCTION TO HEAL Hybrid <50% Online 243 208 35 21 0 86% 

ALHS 1040 INTRODUCTION TO HEAL Web Enhanced 100 86 13 11 1 86% 

       ALHS 1090 MEDICAL TERMINOLOGY Lecture 56 44 12 11 0 79% 

ALHS 1090 MEDICAL TERMINOLOGY Online 232 188 44 26 0 81% 

ALHS 1090 MEDICAL TERMINOLOGY Hybrid >=50% Online 24 20 4 2 0 83% 

ALHS 1090 MEDICAL TERMINOLOGY Web Enhanced 225 188 37 19 0 84% 

ALHS 1090 MEDICAL TERMINOLOGY Hybrid <50% Online 43 37 6 5 0 86% 

       BIOL 2113 ANATOMY & PHYSIOLOGY Hybrid >=50% Online 35 18 17 7 0 51% 

BIOL 2113 L ANATOMY & PHYSIOLOGY Online 147 85 62 30 0 58% 

BIOL 2113 ANATOMY & PHYSIOLOGY Online 114 71 43 23 0 62% 

BIOL 2113 ANATOMY & PHYSIOLOGY Lecture 14 11 3 3 0 79% 

BIOL 2113 L ANATOMY & PHYSIOLOGY Lab 14 11 3 3 0 79% 

       COMP 1000 INTRODUCTION TO COMP Online 536 408 127 113 1 76% 

COMP 1000 INTRODUCTION TO COMP Hybrid >=50% Online 102 81 21 15 0 79% 

COMP 1000 INTRODUCTION TO COMP Hybrid <50% Online 489 390 99 72 0 80% 

       EMPL 1000 INTERPERS RELATIONS/ Hybrid >=50% Online 12 9 3 1 0 75% 
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Course Enrollment 
(A, B, C) 

Successes 
(D, F, W, I) 

Stops Withdrew Incomplete Pass Rate 

EMPL 1000 INTERPERS RELATIONS/ Online 153 116 37 23 0 76% 

EMPL 1000 INTERPERS RELATIONS/ Hybrid <50% Online 57 47 10 9 0 82% 

EMPL 1000 INTERPERS RELATIONS/ Web Enhanced 45 40 5 3 0 89% 

       ENGL 1010 FUNDAMENTALS OF ENGL Online 179 110 69 51 0 61% 

ENGL 1010 FUNDAMENTALS OF ENGL Web Enhanced 112 79 33 19 0 71% 

ENGL 1010 FUNDAMENTALS OF ENGL Hybrid >=50% Online 143 101 42 18 0 71% 

ENGL 1010 FUNDAMENTALS OF ENGL Hybrid <50% Online 120 96 24 22 0 80% 

       ENGL 1101 COMPOSITION & RHETOR Online 156 83 73 42 0 53% 

ENGL 1101 COMPOSITION & RHETOR Hybrid >=50% Online 208 122 86 48 0 59% 

ENGL 1101 COMPOSITION & RHETOR Hybrid <50% Online 17 14 3 3 0 82% 

       ENGL 2130 AMERICAN LITERATURE Online 66 36 30 24 0 55% 

ENGL 2130 AMERICAN LITERATURE Hybrid >=50% Online 71 52 19 11 0 73% 

       ENGL 98 ENGLISH III Hybrid >=50% Online 34 19 15 8 0 56% 

ENGL 98 ENGLISH III Self Pace 15 11 4 3 0 73% 

       MATH 1012 FOUNDATIONS OF MATHE Online 208 143 65 34 0 69% 

MATH 1012 FOUNDATIONS OF MATHE Hybrid >=50% Online 27 19 8 3 0 70% 

MATH 1012 FOUNDATIONS OF MATHE Hybrid <50% Online 58 44 14 6 0 76% 

MATH 1012 FOUNDATIONS OF MATHE Web Enhanced 120 104 16 7 0 87% 

MATH 1012 FOUNDATIONS OF MATHE Lecture 130 113 17 7 0 87% 

       MATH 1013 ALGEBRAIC CONCEPTS Online 7 4 3 1 0 57% 

MATH 1013 ALGEBRAIC CONCEPTS Web Enhanced 14 8 6 3 0 57% 

       MATH 1111 COLLEGE ALGEBRA Online 84 37 47 29 0 44% 

MATH 1111 COLLEGE ALGEBRA Lecture 63 39 24 15 0 62% 

MATH 1111 COLLEGE ALGEBRA Web Enhanced 94 64 30 23 0 68% 
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Course Enrollment 
(A, B, C) 

Successes 
(D, F, W, I) 

Stops Withdrew Incomplete Pass Rate 

       MATH 98 ELEMENTARY ALGEBRA Hybrid >=50% Online 8 2 6 2 0 25% 

MATH 98 ELEMENTARY ALGEBRA Web Enhanced 129 68 61 30 0 53% 

MATH 98 ELEMENTARY ALGEBRA Lecture 119 74 45 15 0 62% 

       MATH 99 INTERMEDIATE ALGEBRA Web Enhanced 88 36 52 21 0 41% 

MATH 99 INTERMEDIATE ALGEBRA Web Enhanced 88 36 52 21 0 41% 

MATH 99 INTERMEDIATE ALGEBRA Lecture 41 22 19 9 0 54% 

MATH 99 INTERMEDIATE ALGEBRA Lecture 41 22 19 9 0 54% 

       MCHT 1011 INTRO TO MACHINE TOO Web Enhanced 11 6 5 3 0 55% 

MCHT 1011 INTRO TO MACHINE TOO Hybrid <50% Online 23 15 8 5 0 65% 

       PSYC 1101 INTRODUCTORY PSYCHOL Online 108 55 53 26 0 51% 

PSYC 1101 INTRODUCTORY PSYCHOL Lecture 40 26 14 4 0 65% 

PSYC 1101 INTRODUCTORY PSYCHOL Hybrid <50% Online 57 39 18 5 0 68% 

PSYC 1101 INTRODUCTORY PSYCHOL Hybrid >=50% Online 7 6 1 1 0 86% 

PSYC 1101 INTRODUCTORY PSYCHOL Web Enhanced 21 18 3 1 0 86% 

       READ 97 READING II Web Enhanced 12 3 9 0 0 25% 

READ 97 READING II Hybrid <50% Online 8 4 4 4 0 50% 

READ 97 READING II Lecture 34 22 12 4 0 65% 

READ 97 READING II Self Pace 28 25 3 2 0 89% 

 
These data show a clear correlation between the amount of students spend in the classroom and their success rates: for 13 out of the 17 courses shown here, a 
distance education delivery mode (online or hybrid with greater 50% online) had the lowest pass rate of the delivery modes offered. None of the remaining four 
courses shows a clear instance of distance education courses outperforming traditional modes. 
Thirteen of the 17 are also General Education courses. Three of the courses – ENGL 1101, COMP 1000, ENGL 2130 – are not offered in a traditional format. 
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Action Plan: 
Graduation rates and degree production are closely related. The college believes that the set of scheduling and 
advisement strategies discussed under Metric 1 will also have a positive impact on graduation rates: 

 Develop a college-wide year-out schedule with coordination between campuses 

 Offer programs in a block-scheduled format  

 Develop completion pathway advisement sheets for each program and each award 

 Schedule courses to allow mid-term starts for new students going into part-of-term courses 

 Complete Faculty Advising Training Manual and provide additional training on advisement to faculty 

The analysis clearly shows that distance education courses have the potential to negatively impact graduation rates if 
they are not closely managed and supported with adequate resources. The college’s Distance Education Committee will 
work with the supervisors appointed by the President to develop a comprehensive strategy for ensuring that only 
students with appropriate academic and technical preparation will be enrolled in distance education courses. Policies 
and procedures this group considers will include:  

 Mandatory online orientation 

 Testing to ensure computer skills competencies 

 Restricting online courses to regular admit students (no students needing remedial coursework) 

 Blocking registration in online courses when a student has previously failed or withdrawn from the course 

 Blocking registration in online courses for students on academic probation or an academic improvement plan 

 Analyzing correlations between pass rates for online courses and student evaluations of faculty instruction 

This group will also be charged to identify policies, practices, and resources that enhance distance education students’ 
sense of community and level of satisfaction with their educational experience.  
 
The Distance Education Committee is currently charged with developing practices to ensure the quality and rigor of 
distance education at Lanier Tech, including sound processes for selecting courses that are appropriate for distance 
education delivery. The committee will be provided with the “killer course” data and directed to include review of 
problematic courses. Additionally, the Distance Education Committee will be tasked with developing enrollment 
requirements for online courses, considering factors such as whether or a not a student is on academic probation, has 
previously failed the course, cumulative GPA, and similar factors. 
 
Comparison of the CCG data on graduation rates with other information available — such as KMS and Banner reports — 
suggests that Lanier Tech may have a significant number of students who have completed a program but not filed a 
petition to graduate, and are therefore not counted as instances of success under this metric. The college will develop 
and publish procedures that ensure all students who have completed coursework for an award are recorded as 
graduates. 
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Starfish Retention Solutions — a key element of the college’s 2013 Improvement Plan — will be a valuable resource in 
implementing these plans successfully. Starfish will be in use across the college by Spring 2014. 
As discussed under Degree Production (p. 11), the college recognizes that meaningful progress toward its Complete 
College Georgia goals will require greater and more sustained commitment and attention throughout the academic year, 
and will therefore appoint a Degree Production/Graduation Rate Task Force, which will meet monthly with the charge 
of: 

 Reviewing CCG, KMS, and in-house reports to determine current progress 

 Managing implementation of the Degree Production and Graduation Rate portions of the college’s CCG 

Improvement Plan 

 Identifying under-performing programs and developing targeted interventions 

 Reporting progress to the college’s President and Institutional Effectiveness staff 
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Plan:  Graduation Improvement Plan 
Objective:  To increase graduation rate by 4% 
 
Summary of Activities:                  Person(s) Responsible:       Expected Completion Date:    
Cont’d: Track program retention  Degree 

Production/Graduation Rate 
Task Force  
 

Ongoing, during monthly 
meetings 

Cont’d: Publish Academic Advisor Training and Manual 
emphasizing completion of Petitions to Graduate and 
Program Completion Pathways  

Deans, CAP Advisors Fall 2013 

Cont’d: Purchase and implement Starfish Retention 
Solutions  

VPAA, VPSO/IE, VPSA, VP 
Technology, Director of 
Institutional Effectiveness, 
CAP Advisors, Deans, Director 
of Admissions 

Spring 2014 

Cont’d: Develop CAP Advisors role using Starfish 
Retention Solutions and provide faculty training on the 
role of the CAP advisors 
 

CAP Advisors, VP Student 
Affairs, VPAA, VPSO/IE, Deans 

Fall 2013 

New: Develop academic advising training sessions using 
Advising Training Manual  

Deans, CAP Advisors Fall 2013 

New: Block schedule will be implemented for all 
programs by fall 2014  

VPAA, VPSO/IE, Deans Fall 2014 

New: Develop standardized completion pathway 
advisement sheets for each program and each award 
level   
 

VPAA, VPSO/IE, Deans, 
Faculty 

Fall 2013 

New: Develop and publish a college-wide year-out 
schedule  
 

VPAA, VPSO/IE, Deans, 
Faculty 

Fall 2014 

New: Distance Education Committee will identify 
strategies to improve success in distance education 
courses 
 

Distance Education 
Committee, Deans 

Monthly meetings in fall 2013 
and spring 2014 for 
implementation in summer 
2014 

New: Degree Production/Graduation Rate Task Force  
 

President, VPAA, VPSO/IE, 
Deans, Director of IE, Five 
Fulltime Faculty 

Ongoing, with monthly 
meetings 
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Progress Metric 1:  Enrolled in Remedial Education 

Students who are not in High School, enrolled for the first time at any postsecondary institution as a non-High School 
student. Of this cohort, the number enrolled in only Math, only English, or both Math and English Learning Support 
classes during their first academic year (during Fall through the following Summer). 
 
Enrollment in remedial education rates are lower for Lanier Tech than they are for TCSG as a whole: 

 
Source: DC 249 TCSG Report 

 
We believe this may be attributable the presence of several strong school districts in our service area. 
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Table 11 (DC249: Progress 1, Enrollment in Remedial Education by Demographic Group, 2012 – 2014) 
 Report 2012  Report 2013  Report 2014   

 C M E ME TR  C M E ME TR  C M E ME TR  %∆ 

Total Students 794 12% 8% 9% 29%  771 18% 7% 9% 34%  1,085 18% 10% 10% 38%  9% 

Hispanic 47 15% 10% 13% 38%  55 18% 6% 16% 40%  61 15% 16% 13% 44%  6% 

Black, non-Hispanic 61 13% 21% 18% 56%  66 17% 12% 15% 44%  106 22% 16% 24% 61%  5% 

White, non-Hispanic 651 12% 6% 8% 26%  616 18% 6% 8% 33%  875 18% 8% 9% 35%  9% 

Asian 16 6% 19% 13% 38%  9 11% 11% 33% 56%  18 6% 22% 0% 28%  -10% 

Native Hawaiian/Pacific Islander 0 0% 0% 0% 0%  0 0% 0% 0% 0%  3 0% 33% 33% 67%   

American Indian/Alaska Native 2 50% 0% 0% 50%  4 25% 0% 0% 25%  2 0% 0% 0% 0%   

Two or More Races 10 10% 20% 10% 40%  10 20% 0% 0% 20%         

Race Unknown 7 0% 0% 0% 0%  11 18% 9% 9% 37%  20 20% 20% 5% 45%   

Non-resident Alien 0 0% 0% 0% 0%  0 0% 0% 0% 0%  0 0% 0% 0% 0%   

Male 325 11% 10% 9% 29%  332 15% 5% 7% 27%  442 17% 9% 8% 34%  5% 

Female 469 13% 7% 9% 29%  439 21% 8% 11% 40%  643 19% 11% 12% 41%  12% 

Directly from High School 296 12% 11% 11% 34%  246 15% 10% 8% 34%  300 12% 14% 12% 38%  4% 

Age 25 and over 304 12% 8% 8% 27%  352 20% 5% 11% 36%  528 20% 8% 11% 39%  12% 

Other (20-24 years old) 194 12% 5% 7% 25%  173 18% 5% 8% 31%  257 21% 9% 7% 37%  12% 

Age Unknown                    

Received Pell Grant  155 16% 12% 7% 35%  175 25% 9% 12% 46%  367 22% 10% 16% 48%  13% 

                    

C = Cohort of students requiring remedial coursework 
M = Students requiring math remedial only who enrolled in remedial coursework in first year 
E = Students requiring English remedial only who enrolled in remedial coursework in first year 
ME = Students requiring both math and English remedial coursework who enrolled in remedial coursework in first year 
TR = Total of students requiring remedial coursework who enrolled in remedial coursework in first year 
%∆ = Percentage change in Total Remedial from 2012 to 2014. 
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Lanier Tech’s remedial enrollment rate increased by 9% overall in the three years reported. One possible explanation for this is an increase in enrollment of non-
traditional students affected by the economic recession. Report year 2014 describes students who were enrolled during fiscal year 2011. At this time, the college 
was experiencing an influx of students who had lost employment and were seeking training to get back in the labor force. This correlates with the disparity in 
age group demographics: non-traditional enrollment increased at three times the rate of traditional students. These older students who had not taken high 
school math and English classes for many years may have needed “refresher” courses at a higher rate.Remedial enrollment for Asian students – a relatively small 
group – declined by 10% 
 
Table 12 (DC249: Progress 1, Enrolled in Remedial by Campus, 2012 to 2014) 

 
Report 2012 

 

Report 2013 

 

Report 2014 
  

 

C M E ME TR C M E ME TR C M E ME TR 

 

%∆ 
Dawson 56 2% 5% 4% 11% 56 11% 6% 0% 16% 51 8% 6% 0% 14% 

 
3% 

Forsyth 196 10% 5% 7% 22% 161 14% 6% 9% 29% 216 12% 9% 7% 28% 

 
6% 

Jackson 23 9% 9% 13% 30% 16 6% 6% 19% 31% 23 30% 13% 9% 52% 

 
22% 

Main 422 15% 10% 10% 36% 469 23% 7% 10% 40% 686 21% 9% 13% 42% 

 
6% 

Winder-Barrow 97 10% 6% 7% 24% 69 6% 6% 9% 20% 109 15% 20% 8% 43% 

 
19% 

Total 794 12% 8% 9% 29% 771 18% 7% 9% 34% 1,085 18% 10% 10% 38% 

 
9% 

 
All campuses reported increases in remedial enrollment, and the Main campus is serving the most students.  
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Progress Metric 2A, Success in Remedial 
Students who are not in High School, enrolled for the first time at any postsecondary institution as a non-High School student who enrolled in a Learning Support 
(remedial) course. Of this cohort, the number who completed their required Learning Support courses during their first two academic years, from the initial Fall 
Term enrolled, through the Summer Term two years later. Completing remedial requirements is determined by the student's admit type changing to Regular 
Admit or the student's enrollment in a College Level course (Math or English or Both, as appropriate). 
For progress metric 2A, Success in Remedial, LTC’s results are quite strong when compared to those of the system as a whole: 
 
 

 
Source: DC 251 TCSG Report 
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Table 13 (DC251: Progress2A, Success in Remedial by Demographic Groups, 2012 to 2014) 
 

 
Report 2012 

 

Report 2013 

 

Report 2014 
  

 

C M E ME TR C M E ME TR C M E ME TR 

 

%∆ 

Total Students 230 80% 69% 63% 72% 263 59% 64% 59% 60% 416 64% 70% 62% 65% 

 
-7% 

Hispanic 18 86% 60% 50% 67% 22 70% 100% 67% 73% 27 44% 90% 88% 74% 

 
7% 

Black, non-Hispanic 32 38% 77% 82% 69% 29 46% 75% 60% 59% 65 61% 47% 72% 62% 

 
-7% 

White, non-Hispanic 169 83% 68% 60% 73% 200 60% 56% 56% 59% 308 66% 75% 56% 66% 

 
-7% 

Asian 6 100% 67% 50% 67% 5 100% 100% 67% 80% 5 100% 50% NA 60% 

 
-7% 

Native Hawaiian/Pacific Islander           2  0% 0% 0% 

  American Indian/Alaska Native 1 100%   100% 1 0%   0% 0     

  Two or More Races 4 100% 50% 100% 75% 2 0%   0%      

  Race Unknown 0     4 50% 100% 100% 75% 9 50% 75% 100% 67% 

  Non-resident Alien                

  Male 93 68% 68% 43% 60% 89 51% 56% 58% 54% 150 59% 54% 39% 53% 

 
-7% 

Female 137 87% 70% 76% 80% 174 63% 67% 60% 63% 266 68% 80% 72% 72% 

 
-8% 

Directly from High School 100 83% 65% 61% 70% 83 68% 56% 45% 59% 113 81% 74% 51% 69% 

 
-1% 

Age 25 and over 82 81% 70% 65% 73% 126 58% 67% 68% 62% 208 65% 70% 71% 68% 

 
-5% 

Other (20-24 years old) 48 75% 80% 64% 73% 54 48% 78% 57% 56% 95 51% 65% 53% 55% 

 
-18% 

Age Unknown                

  Received Pell Grant  54 84% 83% 100% 87% 80 44% 63% 38% 46% 177 45% 61% 49% 50% 

 
-37% 

 

C = Cohort of students requiring remedial coursework 
M = Students requiring math remedial only who enrolled in remedial coursework in first year 
E = Students requiring English remedial only who enrolled in remedial coursework in first year 
ME = Students requiring both math and English remedial coursework who enrolled in remedial coursework in first year 
TR = Total of students requiring remedial coursework who enrolled in remedial coursework in first year 
%∆ = Percentage change in Total Remedial from 2012 to 2014. 
 
One noteworthy finding is that female students have a much higher success rate in remedial courses: 72% vs. 53%. 
While Hispanic students are a relatively small group, they are performing at a higher rate in remedial courses than other ethnic groups. 
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Success in remedial courses dropped by 7% from 2012 to 2014. 
 

 
Source: DC 252 TCSG Report 

 
 
This drop is due primarily to decreasing success rates in remedial math courses: success rates for math courses dropped sharply from 2012 to 2013, and did not 
regain previous levels; success rates for English courses dropped slightly in 2013 and 2014 exceeded 2012 levels by 1%.  
Our “Killer Course” report (Table  9) indicates in FY 2013 three remedial math courses had notably low pass rates (ranging 41% to 62%), with no English remedial 
courses being reported.     
  

80% 

59% 

64% 

69% 

64% 

70% 

50%

55%

60%

65%

70%

75%

80%

85%

90%

2012 2013 2014

Remedial Success by Subject 

Math

English



 

Lanier Technical College:  255 

 

Table 14 (DC251: Progress 2A, Success in Remedial by Campus, 2012 to 2014) 
 

 
Report 2012 

 

Report 2013 

 

Report 2014 
  

 

C M E ME TR C M E ME TR C M E ME TR 

 

%∆ 
Dawson 6  100% 100% 50% 83% 9  67% 67%  67% 7  25% 100%  57% 

 
-26% 

Forsyth 43  79% 60% 50% 65% 46  59% 60% 57% 59% 60  69% 80% 57% 70% 

 
5% 

Jackson 7  50% 100% 100% 86% 5  100% 0% 100% 80% 12  71% 33% 100% 67% 

 
-19% 

Main 151  73% 67% 52% 66% 189  58% 68% 63% 61% 290  63% 65% 62% 63% 

 
-3% 

Winder-Barrow 23  80% 67% 86% 78% 14  50% 50% 17% 36% 47  75% 77% 56% 72% 

 
-6% 

 

230  75% 69% 57% 68% 263  59% 64% 59% 60% 416  64% 70% 62% 65% 

 
-3% 

The Forsyth Campus improved slightly; other campus’s rates decreased. 
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Table 15 (DC252: Progress 2A, Success in Remedial by Program Groups, 2012 to 2014) 
M = Percentage of cohort who completed their required remedial math courses in the first two years       

E = Percentage of cohort who completed their required remedial English courses in the first two years      

ME = Percentage of cohort who completed their required remedial math and English courses in the first two years     

CTR = Cohort of total students needing remedial courses               
      

TR = Percentage of cohort of all students required to take remedial courses who completed these courses in the first two years 
%∆ = Percent change in Total Remedial from 2012 to 2014 

  

 

 
Report 2012 

 

Report 2013 

 

Report 2014 

 

 

 
M E ME CTR TR M E ME CTR TR M E ME CTR TR %∆ 

Accounting 100%  0% 4 50% 50% 67% 80% 10 70% 60% 100% 100% 13 85% 35% 

Air Conditioning   33%  3 33%      75% 0% 67% 9 56% 23% 

Auto Collision Repair  0% 100% 2 50% 67% 100%  4 75% 100% 0% 33% 6 50% 0% 

Automotive   100% 100% 3 100% 0% 0%  3 0% 0% 100%  3 67% -33% 

Banking and Finance 100% 100% 100% 3 100%           
 Business and Office  50% 67% 67% 14 64% 100% 80% 50% 20 80% 58% 33% 83% 30 53% -11% 

Business Management 40% 100% 0% 7 57% 50% 100%  3 67% 67% 100%  4 75% 18% 

Clinical Laboratory   100%  1 100%      100% 100% 50% 7 86% -14% 

CIS 69% 100% 60% 19 68% 56% 0% 50% 22 55% 48% 20% 0% 32 41% -27% 

Cosmetology 100% 83% 0% 8 75% 100% 100%  5 100% 40% 80% 67% 13 62% -13% 

Criminal Justice 75% 40% 67% 12 58% 50% 67% 0% 8 50% 63% 33% 67% 14 57% -1% 

Dental Assisting 100% 100% 100% 3 100% 100% 0% 0% 3 33% 67% 67% 100% 8 75% -25% 

Drafting 67%  0% 8 50% 60% 100% 100% 8 75% 67%   10 67% 17% 

ECCE 100% 0% 33% 8 50% 50% 67% 50% 9 56% 80% 100% 100% 15 87% 37% 

Electrical Construction 100%   1 100% 100% 100%  3 100% 0%  100% 2 50% -50% 

Electronics 100% 100%  2 100% 33%   3 33% 100%  67% 4 75% -25% 

Fire Science  50% 100% 0% 6 50% 100% 0% 0% 7 14% 50% 29% 100% 10 40% -10% 

Health Care Assistant 82% 82% 70% 65 78% 52% 56% 67% 86 57% 59% 85% 62% 124 65% -13% 

Horticulture 100%   1 100% 100%   1 100% 100% 100% 100% 3 100% 0% 

Industrial Systems  33%  0% 4 25% 50% 0% 100% 11 55% 75% 100% 67% 12 75% 50% 

Interiors      0% 0% 0% 1 0% 100%   1 100% 

 Machine Tool   100%  1 100% 0% 0% 0% 1 0% 100% 100% 0% 4 75% -25% 

Marketing Management   100% 1 100% 100%  0% 2 50% 33% 100%  4 50% -50% 

Medical Assisting 86%  100% 11 91% 50% 75% 67% 22 59% 93% 100% 89% 45 93% 2% 

Paramedicine 0% 50% 50% 5 40% 50% 67% 100% 8 75% 25% 100% 0% 8 38% -3% 

Pharmacy  100%  100% 2 100% 50% 100%  4 75% 100%  0% 2 50% -50% 

Printing & Graphics  100%  100% 3 100% 67%    67% 67% 64% 29% 2 56% -44% 

Practical Nursing 

          

100% 100%  27 100% 

 Welding and Joining   75% 0% 5 60% 
     

100% 50%  4 75% 
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Three programs reported less than half of their students in remedial courses during the first year. The majority of our programs’ performance decreased on this 
metric from 2012 to 2014. The cause of this decline is not clear. 
 
Progress Metric 2B, Success in Gateway Course 
Students who are not in High School, enrolled for the first time at any postsecondary institution as a non-High School student who enrolled in a Learning Support 
(remedial) course. Of this cohort, the number who completed a College Level course in the same subject (Math, English or Both) during their first two academic 
years, from the initial Fall Term enrolled, through the Summer Term two years later. Completing a College Level course is determined by the student's grade of A, 
B or C. 
 
 

 
Source: DC 253 TCSG Report 
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Table 16 (DC253: Progress Metric 2B, Success in Gateway Course by Demographic Groups, 2012 to 2014) 

 
Report 2012 

 
Report 2013 

 
Report 2014 

  

 

C M E ME TR  C M E ME TR  C M E ME TR 

 

%∆ 

Total Students 230 58% 42% 31% 46% 

 

263 24% 21% 20% 22% 

 

416 35% 40% 25% 34% 

 
-12% 

Hispanic 18 57% 40% 17% 39% 

 

22 20% 0% 22% 18% 

 

27 33% 70% 38% 48% 

 
9% 

Black, non-Hispanic 32 38% 69% 46% 53% 

 

29 9% 13% 10% 10% 

 

65 35% 12% 32% 28% 

 
-25% 

White, non-Hispanic 169 60% 34% 28% 44% 

 

200 27% 23% 19% 24% 

 

308 36% 44% 22% 34% 

 
-10% 

Asian 6 100% 33% 50% 50% 

 

5 100% 100% 33% 60% 

 

5 0% 25%  20% 

 
-30% 

Native Hawaiian/Pacific Islander      

 

     

 

2  0% 0% 0% 

  American Indian/Alaska Native 1 0%     0% 

 

1 0%   0% 

 

0     

  Two or More Races 4 100% 50% 100% 75% 

 

2 0%   0% 

 

     

 
-75% 

Race Unknown 0         

 

4 0% 0% 100% 25% 

 

9 25% 25% 0% 22% 

  Non-resident Alien      

 

     

 

     

  Male 93 35% 29% 18% 28% 

 

89 16% 19% 17% 17% 

 

150 28% 28% 17% 25% 

 
-3% 

Female 137 71% 55% 41% 58% 

 

174 29% 22% 21% 25% 

 

266 40% 46% 29% 38% 

 
-19% 

Directly from High School 100 53% 29% 18% 34% 

 

83 32% 20% 20% 25% 

 

113 47% 29% 14% 30% 

 
-4% 

Age 25 and over 82 67% 57% 48% 59% 

 

126 24% 33% 22% 25% 

 

208 37% 47% 33% 38% 

 
-21% 

Other (20-24 years old) 48 54% 50% 36% 48% 

 

54 16% 0% 14% 13% 

 

95 23% 48% 21% 28% 

 
-20% 

Age Unknown      

 

     

 

     

  Received Pell Grant  54 72% 78% 64% 72% 

 

80 21% 31% 10% 20% 

 

177 28% 37% 23% 28% 

 
-44% 

 
Most populations performance on this metric dropped drastically in 2013. 2014 results were better than the year before, but to not regain 2012 levels. 
The  Female and Received Pell Grant groups are both significant percentages of our student body, and their success in gateway courses dropped sharply from 
2012 to 2013. We are currently unable to determine the cause of this drop.  
Females consistently outperform males on this metric. 
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Table 17 (DC253: Progress Metric 2B, Success in Gateway Courses by Campus, 2012 to 2014) 

 
Report 2012 

 

Report 2013 

 

Report 2014 
  

 

C M E ME TR C M E ME TR C M E ME TR 

 

%∆ 

Dawson 6  0% 0% 0% 0% 9  17% 0%  11% 7  25% 0%  14% 

 
14% 

Forsyth 43  42% 40% 14% 33% 46  23% 20% 21% 22% 60  31% 60% 21% 38% 

 
6% 

Jackson 7  50% 100% 0% 43% 5  0% 0% 0% 0% 12  43% 0% 100% 42% 

 
-1% 

Main 151  31% 28% 11% 25% 189  25% 27% 23% 25% 290  36% 32% 23% 31% 

 
7% 

Winder-Barrow 23  60% 33% 14% 39% 14  25% 0% 0% 7% 47  38% 55% 33% 45% 

 
6% 

Total 230  37% 31% 11% 27% 263  24% 21% 20% 22% 416  35% 40% 25% 34% 

 
6% 

 
Comparing 2014 Total Remedial values to those of 2012, most campuses are posting slight improvements on this measure. 
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Table 18 (DC254: Progress Metric 2B, Success in Gateway Courses by Program Group, 2012 to 2014) 
M = Percentage of cohort who completed their required remedial math courses in the first two years 
E= Percentage of cohort who completed their required remedial English courses in the first two years 

ME = Percentage of cohort who completed their required remedial math and English courses in the first two years 

CTR = Cohort of total students needing remedial courses 

TR =Percentage of cohort of all students required to take remedial courses who completed these courses in the first two years 

 

 
Report 2012 

 
Report 2013 

 
Report 2014 

 

 

 
M E ME CTR TR 

 
M E ME CTR TR 

 
M E ME CTR TR %∆ 

Accounting 100%  0% 4 50% 

 

50% 67% 40% 10 50% 

 

60%   13  -50% 

Air Conditioning   0%  3 0% 

 

     

 

25% 0% 33% 9 22% 22% 

Auto Collision Repair  0% 0% 2 0% 

 

0% 100%  4 25% 

 

50% 0% 0% 6 17% 17% 

Automotive   0% 0% 3 0% 

 

   3  

 

0% 0%  3 0% 0% 

Banking and Finance 0% 0% 0% 3 0% 

 

     

 

     

 Business and Office  0% 67% 0% 14 29% 

 

67% 20% 17% 20 40% 

 

   30  

 Business Management 20% 0%  7 14% 

 

0% 100%  3 33% 

 

33% 100%  4 50% 36% 

Clinical Laboratory   0%  1 0% 

 

     

 

   7  

 CIS 38% 0% 0% 19 26% 

 

28%  0% 22 23% 

 

   32  -26% 

Cosmetology 0% 83% 0% 8 63% 

 

100% 0%  5 40% 

 

40% 40% 33% 13 39% -24% 

Criminal Justice 0% 40% 0% 12 17% 

 

25% 33% 0% 8 25% 

 

   14  -17% 

Dental Assisting 100% 0% 0% 3 33% 

 

0% 0% 0% 3 0% 

 

67% 33% 50% 8 50% 17% 

Drafting 17%  0% 8 13% 

 

40% 0% 50% 8 38% 

 

33%   10 33% 21% 

ECCE 0% 0% 33% 8 13% 

 

50% 33% 50% 9 44% 

 

   15  -13% 

Electrical Construction 20% 33% 33% 1 27% 

 

100% 0%  3 33% 

 

0%  100% 2 50% 23% 

Electronics 100% 100%  2 100% 

 

33%   3 33% 

 

0%  0% 4 0% -100% 

Fire Science  0% 50% 0% 6 17% 

 

0% 0% 0% 7 0% 

 

50% 14% 0% 10 20% 3% 

Health Care Assistant 44% 45% 20% 65 37% 

 

20% 11% 15% 86 17% 

 

   124  -37% 

Horticulture 0%   1 0% 

 

100%   1 100% 

 

0% 0% 0% 3 0% 0% 

Industrial Systems  0%  0% 4 0% 

 

   11  

 

   12  

 Interiors      

 

 0%  1 0% 

 

0%   1 0% 0% 

Machine Tool   0%  1 0% 

 

 0%  1 0% 

 

100% 0% 0% 4 50% 50% 
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Report 2012 

 
Report 2013 

 
Report 2014 

  Marketing Management   0% 1 0% 

 

0%  0% 2 0% 

 

   4  

 

 Medical Assisting 71% 100% 33% 11 64% 8% 0%  22 14%    45  

 Paramedicine 0% 0% 0% 5 0%    8     8  

 Pharmacy  100%  0% 2 50% 0% 50%  4 25% 100%  0% 2 50% 0% 

Practical Nursing    3  0%    0%    2  

 Printing-Graphics  100%  0% 

 

67% 

     

0% 100%  27 50% -17% 

Welding and Joining   0% 0% 5 0% 

        
4 
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We are unable to discern significant patterns or correlations from the data shown on Table 18. 
 
Action Plan: 
 
The data indicate that although many LTC students complete their remedial coursework, they do not consistently enroll 
in the remedial classes during their first year and do not enroll in gateway courses immediately following completion of 
developmental work. Lanier Tech’s staff believes that increased guidance and supervision for faculty advisors are the 
best means for improving the college’s performance on these metrics. Lanier Tech will work to improve its students’ 
success in remedial education by: 

 Faculty advisor training on the importance of early scheduling of remedial classes 

 Faculty advisor training on the importance of scheduling gateway courses early in the student’s course of study 

 Limiting instances of over-rides deferring remedial courses: 

o Formal policy on over-riding remedial course sequencing 

o Limiting instructors to the Banner Web interface  

 Expanded remedial course offerings in the year-out schedule, ensuring needed classes are available at times and 

locations that meet students’ needs  

Implement Learning Support Redesign: In 2014, the college will continue the process of implementing the system-led 

learning support redesign. For 2014, the college plans to: 

 Provide training in the LS redesign model for all faculty delivering learning support courses  
 Attend TCSG training on accelerated learning, in which students will take a remedial and college-level course 

concurrently. 
 Pilot an accelerated learning model for English LS students  

 Schedule monthly meetings between learning support faculty and I.E. staff to develop improved tracking 
processes for remedial students 

 Use remedial course completion information to better communicate with students and advisors, encouraging 
immediate enrollment in gateway courses 

 

As is the case with the Degree Production and Graduation Rate metrics, progress on the remedial success metrics will 
require the college to commit to greater and more sustained attention throughout the academic year. To this end, the 
college will appoint a Success in Remedial Education Task force, which will meet monthly, with the charge of: 
 

 Reviewing CCG, KMS, and in-house reports to determine current progress 

 Managing implementation of the Success in Remedial Education portions of the college’s CCG Improvement Plan 

 Develop useful and current tracking system to follow progress of remedial students 

 Reporting progress to the college’s President and Institutional Effectiveness staff 
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Plan:   Success in Remedial Education Data Improvement Plan: 
Objective:  To increase the number of successful students in remedial education by 100. 
 
Summary of Activities:                Person(s) Responsible:       Expected Completion Date:    
Cont’d: Train faculty on role of Career and Academic 
Planning Advisors 

VP Student Affairs, Director 
of Admissions, CAP 
Advisors, Deans 

Fall 2013 

Implement use of Starfish Retention Solutions VPAA, VPSO/IE, VPSA, VP 
Technology, Director of 
Institutional Effectiveness, 
CAP Advisors, Deans, 
Director of Admissions 

Weekly implementation 
planning meetings during 
fall 2013 for rollout in 
spring 2014 

Cont’d: Use “Killer course” data to identify gateway 
courses for non-distance education delivery  

Deans, Director of 
Institutional Effectiveness 

Meetings October and 
November 2013 for spring 
2014 schedule 

Cont’d: Implement Learning Support Redesign  for math 
and pilot accelerated learning with English remedial and 
gateway courses 

VPAA, VPSO/IE, Deans 
(Oakwood & Forsyth), all 
Learning Support faculty 

Math LS redesign courses to 
be delivered in fall 2013 and 
ALP spring 2014 

Cont’d: Identify additional LEP  workshop topics and 
arrange for their delivery 

Coordinator of Special 
Populations 

Workshops to be delivered 
both fall 2013 and spring 
2014 

Cont’d: Track Remedial Success Rates Success in Remedial 
Education Task Force 

Ongoing, with monthly 
meeting 

Cont’d: Deliver faculty advisor training on sequencing of 
remedial and gateway courses 

Deans Fall 2013 

New: Develop course over-ride policy VPAA, VPSO/IE, Director of 
Institutional Effectiveness 

Fall 2013 

New: Expand remedial course offerings in year-out 
schedule  

VPAA, VPSO/IE, Deans Spring 2014 

New: Success in Remedial Education Task Force  
 

TBD Ongoing, with monthly 
meetings 
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Moultrie Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Moultrie Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.  
                                                                                       
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 

licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 

academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-

year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 

time), remedial status (at any time), and discipline.   

Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry) 
 
Metric:  Degree Production 
Analysis of Degree Production Data 
An overall analysis of MTC’s degree production reveals an upward trend in degree production for most PAS groups.   

 
Table 1 shows 5% increase in the total number of Associate degree graduates, a 6% decrease in Certificate/Diploma (2-
4years) and no change in Certificate/Diploma (1-2 years). The latter level was the highest overall degree production 
category. Degree production is highest in females however; an increase in male degree production was noted at all 
levels.  
 

Table 1: Degree Production by Gender 

 Certificate/Diploma at least 1 
year but less than 2 years 

 
 

Certificate/Diploma at least 2 
years but less than 4 years 

 
 

Associate Degree 

 FY 2006 FY 2011 FY 2006 FY 2011 FY 2006 FY 2011 

Total Students 208 406 69 103 8 44 

Male 46 117 22 65 1 14 

Female 162 289 47 38 7 30 

Source: TCSG Data Center Report 241Report Year 2014 
 
The College has undergone several organizational changes that may have attributed to degree production during the 
years. To better focus on current degree production, the College established a forward-looking goal of admitting at least 
350 new students per semester (based on a 53% retention rate) with the intent of developing effective retention 
strategies to produce graduates at a higher rate. In FY2013, the College admitted 233 new students. This fell short of the 
goal of “350 newly admitted students each semester” by 117 students; therefore the strategies have been designed to 
result in 467 first-time, fall semester enrollees in FY2014.  
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In FY2013, the College established a task force to implement a College Success course (COLL 1000). This initiative was 
not completed; therefore, the College will continue its efforts to establish a College Success Course (COLL 1000 or COLL 
1500) for all new students in effort to better prepare students to complete their entire program of study. The following 
activities will be completed in FY2014:] 

 Hire adjunct faculty with minimum of associate’s degree in psychology or closely-related field 
(sociology) to teach the College Success course. 

 Seek approval from Local Board of Directors to update curriculum. 

 Update curriculum of all stand-alone TCCs, diploma, and degree programs to reflect the additional 
College Success course credit hours. 

 Report the revised curriculum to aid agencies to ensure financial aid coverage for the College Success 
course. 

 
The highest degree production age group is over 25 (Table 2). The lowest degree production age group is 17-19. To 
increase degree production in this age group, the College will strengthen recruitment of dual enrolled students once 
they graduate high school and streamline the process of high school credit articulation. High school students admitted 
with articulated credits are closer to degree completion than students who enroll for the first time without any 
previously awarded credit. 

 

Table 2: Degree Production by Age Group 

FY 2011 Graduates 
Certificate/Diploma at least 1 

year but less than 2 years 
Certificate/Diploma at least 2 

years but less than 4 years Associate Degree 

 FY 2006 FY 2011 FY 2006 FY 2011 FY 2006 FY 2011 

Total Students 208 406 69 103 8 44 

17-19 years old 13 24 4 1 0 1 

20-24 years old 74 104 24 32 2 14 

25 and over 121 278 41 70 6 29 

Source: TCSG Data Center Report 241 Report Year 2014 
 

Student retention is related to degree production. According to KMS reports #DC200 and #DC231 (Table 3), there was a 
7% increase in retention the first semester when the retention specialist and faculty members collaborated to overcome 
student barriers to program completion using the newly designed retention process. The process includes: a) individual 
tutoring sessions, (b) providing resources to students demonstrating academic weakness, attendance issues, and 
students expressing needs/plans to withdraw, and (c) referring students to the retention specialist as necessary. To 
enhance this process, the College will establish a Student Success Center that houses the retention specialist and 
appropriate resources that support retention efforts. For example, an Early Alert System, MapWorks, will be purchased 
and implemented to help the program faculty members and the retention specialist maintain a proactive approach to 
identifying students who have a high risk of not completing their programs of study. 

 

In FY2013, an advisement campaign, “Signing Days,” that coincides with advisement week each semester was 
developed. “Signing Days” is a campaign targeting currently enrolled students to pre-register for courses. The College 
retention specialist contacts students who fail to pre-register during the designated period to encourage them to follow 
through on their commitment to meet program graduation requirements as necessary. The College will continue to 
enhance “Signing Days” activities. 

 
Annual program schedules that outline a clear path to degree attainment were developed for each program in FY2013. 
These schedules will be published for the student population in FY2014. Additionally, student progression towards 
degree completion will be tracked using DegreeWorks.  
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Plan:   Degree Production Improvement Plan: 
Objective:  To increase the graduate total by 1760 graduates by 2020. 

AY 2014 Goal: 651    

Summary of Activities:                  Person(s) Responsible:                 Expected Completion Date:    
1. Register 467 first time students 

Each Fall Semester. 
VP Student Affairs 
Academic Deans 
Division Chairs 
Program Chairs 
Admissions Director 

July 2014 

2. Develop & Implement COLL 1500 College 
Success course for on-campus and online 
delivery for all new students. This course will 
prepare students for success in college. 

Academic Deans Implementation Date: 
January 6, 2014 

3. Develop a streamlined high school course 
articulation and exemption process. House all 
high school articulated course exams in Angel 
to facilitate ease of scheduling for eligible 
newly admitted students from partner high 
schools to attempt exams. This will increase 
degree production and graduation rate within 
the 17-19 year old age group. 

VP Student Affairs 
Academic Deans 
Division Chairs 
Program Chairs 
Director of Online Instruction 
High School Coordinator 
Admissions Director 
Registrar 
Marketing Director 

December 2013 

4. Student Success Center: 
The mission of this initiative will be to identify 
students quickly who are struggling and may 
not be successful in class.  Instructors are to 
refer these students to the Student Success 
Center. Instructors are encouraged to think 
outside the box and not only from the 
academic standpoint of success. Instructors are 
encouraged to take a “holistic” approach to 
student success that will lead to retention and 
completion for MTC students in degree, 
diploma and certificate level programs. 

Internal Foundation Director 
Instructors 
Admissions Director 
 

Spring 2014 

5. Advisement  Week 
We will continue promotion of the “Signing 
Days” campaign each semester through on-
campus and social media promotions. We can 
consider having large vinyl banners made to 
hang up on each campus promoting the specific 
dates each semester for Signing Days and the 
pre-registration period for current students.  

Internal Foundation Director 
Academic Deans 
Division Chairs 
Program Chairs 
Marketing Director 

Fall 2013 
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Summary of Activities:                  Person(s) Responsible:                 Expected Completion Date:    
6. Implement Early Alert System that empowers 

faculty & staff to positively impact student 
success and retention. 

VPAA 
Internal Foundation Director 
Academic Deans 
Division Chairs 
Program Chairs (Advisors) 
IR Coordinator 

Fall 2013 

7. Annual schedules published for student 
advisement. 

VPAA 
Academic Deans 
VPSA 

Summer 2014 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
The Fall 2008 cohort graduation rate increased in all categories, and in some instances, by as much as 65%.  This increase was achieved through activities 
associated with the Enrollment, Retention, Graduation, and Placement (ERGP) campaign.  The graduation rate among all part-time and male students is lower 
than the average.  Providing flexible course offerings for these students is critical for completion of their programs.  Using various delivery modes and flexible 
schedules will enhance all graduation rates.  There is no graduation rate production for degree-level awards for first-time students.  This is attributed to MTC 
offering diploma and degree programs in the same fields, except Radiologic Technology which began as a degree-only program after Fall 2008.  Students have 
typically entered the diploma program, completed the diploma program, and moved to the degree-level program.  This pattern is a result of HOPE and PELL 
funding and test scores.  Due to the eligibility differences between the HOPE Grant and the HOPE Scholarship, it is more advantageous for students to initially 
enroll in the diploma.  Usually, students enroll in the certificate/diploma and enroll in the associate degree post completion of the diploma.  First-time students 
rarely enroll directly into degree programs.  As a result, they are not reflected in the table below. No degree level students met the Complete College 
Georgia/America criteria of being a first time student.  Degree students are typically diploma graduates and, therefore, do not meet the first-time student 
criteria.  Increasing overall awareness of the degree-level programs and using articulated course work from recent high school graduates can increase the 
number of degree graduates. 
 
Table 3: Graduation Rate Summary 

 Graduated in 
100 Time 

MTC % 
Fall 06 Cohort 

Graduated in 
100 Time 

MTC % 
Fall 08 Cohort 

Graduated in 150 
Time 

MTC % 
Fall 06 Cohort 

Graduated in 
150 Time 

MTC % 
Fall 08 Cohort 

Graduated in 200 
Time 

MTC % 
Fall 06 Cohort 

Graduated in 
200 Time 

MTC % 
Fall 08 Cohort 

Certificate/diploma at least 1 but less than 2 years – Full Time 

Total FT Students 27.7 31.6 30.7 35.6 30.7 36.7 
Total FT Male 20.0 25.9 20.0 27.8 20.0 29.6 
Total FT Female 30.9 34.1 35.1 39 35.1 39.8 
Total Took remedial course at entry 21.7 31.8 30.4 36.4 30.4 36.4 

Certificate/diploma at least 1 but less than 2 years – Part Time 

Total PT Students 8.2 22.6 12.2 26.4 14.0 28.3 
Total PT Male 5.7 12 9.6 12 10.9 12 
Total PT Female 9.6 32.1 13.7 39.3 15.8 42.9 
Total Took remedial course at entry 3.8 33.3 7.7 66 9.0 66.7 

Source: TCSG Data Center Report 241 Report Year 2012 & 2013
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Annual program schedules that clearly outline a path to graduation were developed for each program in FY2013. These 
schedules will be published for students in FY2014. The College will also implement block scheduling within its trade and 

industry program as well as offer selected introductory level coursework via short semester formats (mini-mesters). 
These schedules will be published for the student population in FY2014. Student progression towards degree completion 

will be tracked using DegreeWorks. 

 
The highest degree production age group is over 25. The lowest degree production age group is 17-19. To increase 
degree production in this age group, the College will strengthen recruitment of dual enrolled students once they 
graduate high school and streamline the process of high school credit articulation. High school students admitted with 
articulated credits are closer to degree completion than students who enroll for the first time without any previously 
awarded credit. 
 

Student retention is related to degree production. According to KMS reports #DC200 and #DC231 (Table 3), there was a 
7% increase in retention the first semester when the retention specialist and faculty members collaborated to overcome 
student barriers to program completion using the newly designed retention process. The process includes: a) individual 
tutoring sessions, (b) providing resources to students demonstrating academic weakness, attendance issues, and 
students expressing needs/plans to withdraw, and (c) referring students to the retention specialist as necessary. To 
enhance this process, the College will establish a Student Success Center that houses the retention specialist and 
appropriate resources that support retention efforts. For example, an Early Alert System, MapWorks, will be purchased 
and implemented to help the program faculty members and the retention specialist maintain a proactive approach to 
identifying students who have a high risk of not completing their programs of study. 
 
In FY2013, the College established a task force to implement a College Success course (COLL 1000). This initiative was no 
completed; therefore, the College will continue its efforts to establish a College Success Course (COLL 1000 or COLL 
1500) for all new students in an effort to better prepare students to complete their entire program of study. The 
following activities will be completed in FY2014:] 

 Hire adjunct faculty with minimum of associate’s degree in psychology or closely-related field (sociology) to teach 
the College Success course. 

 Seek approval from Local Board of Directors to update curriculum. 

 Update curriculum of all stand-alone TCCs, diploma, and degree programs to reflect the additional College Success 
course credit hours. 

 Report the revised curriculum to aid agencies to ensure financial aid coverage for the College Success course. 

 
In FY2013, an advisement campaign, “Signing Days,” that coincides with advisement week each semester was 
developed. “Signing Days” is a campaign targeting currently enrolled students to pre-register for courses. The College 
retention specialist contacts students who fail to pre-register during the designated period to encourage them to follow 
through on their commitment to meet program graduation requirements as necessary. The College will continue to 
enhance “Signing Days” activities. 
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Plan:  Graduation Improvement Plan: 
Objective:  To increase graduation rate by 10% 

AY 2014 Goal 35% 

 

Summary of Activities:  Person(s) Responsible:   Expected Completion Date:    

 Develop & Publish Annual Schedule for AY 2015 
incorporating mini-mesters. 

Academic Deans 
Division Chairs 
Registrar 
Financial Aid Director 
Marketing Director 

Summer 2014 

 Pathway to Success: Contingent upon annual 
schedule develop guided pathway to success for all 
programs and specifically for high school students 
with the ability to use articulated credit to achieve 
100% of time graduation rate. 

Academic Deans 
Division Chairs 
Registrar 

Summer 2014 

 Student Success Center: 

 The mission of this initiative will be to identify 
students quickly who are struggling and may not be 
successful in class.  Instructors are to refer these 
students to the Student Success Center. Instructors 
are encouraged to think outside the box and not 
only from the academic standpoint of success. 
Instructors are encouraged to take a “holistic” 
approach to student success that will lead to 
retention and completion for MTC students in 
degree, diploma and certificate level programs. 

Internal Foundation Director 
Instructors 
Admissions Director 
 

Spring 2014 

 Implement an Early Alert System that empowers 
faculty & staff to positively impact student success 
and retention.  

Academic Deans 
Division Chairs/Program 
Chairs (Advisors) 
Internal Foundation Director 
IR Coordinator 
 

Fall 2013 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
Table 4: Success in Remedial Education Summary 

Cohort 
Completed 

College Math 
Completed 

College English 

Completed 
Math & 
English 

Total % Remedial Success in 
College Level Course 

Fall 09  71% 45% 40% 54.4 

Fall 08  23% 33.3% 30% 27% 

Source: TCSG Data Center Report 241 Report Year 2013 & 2014 
After analyzing the most recent results from the data, it appears that male retention rate is lower than female.  Many 
male students tend to withdraw from school to support their families. Therefore, the Learning Support department 
recognizes a need to offer more flexibility within scheduling courses. In the fall 2013, the learning support redesign will 
be implemented. This new design will not require as much time on campus and will allow a student more flexibility with 
maintaining attendance at school and work. 
 
Additionally, MTC will no longer use the COMPASS test to exit students from Learning Support. One of the criticisms 
voiced by instructors about the use of the COMPASS test as an exit measure was the concern that it did not always align 
with course standards. Under the redesign, students will complete modules that are directly aligned with state 
standards. 
 
To reach the objective of increasing the number of successful students in remedial education by 10%, the Learning 
Support department will implement the learning support redesign which will allow students more flexibility, will no 
longer use the COMPASS TEST as an exit exam, and will reach out to at risk students by placing them in an early 
intervention pathway. 
 
In the past we have made several revisions to improve the success rate in the learning support courses. These revisions 
did show improvement; however, the fall 2013 revisions will help increase our retention rate as well as success in the 
courses. 
 
Revisions that were made in the past: 
Prior to spring 2010, MTC did not offer MATH 99, only MATH 98 for degree level. Once we began offering MATH 0099, 
students were better prepared for the types of questions that would appear on the COMPASS test 
. 
Until summer 2011, students that failed the COMPASS received an “F” in the class. The General Education department 
revised the Learning Support procedure to ensure that the COMPASS score did not affect a student's academic grade in 
the course.  
 
From fall 2012 to summer 2013, Learning Support instructors collaboratively redesigned the curriculum to align with 
new TCSG modules. 
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For the 2013 Academic Year, the only “F” grades in Learning Support classes were in MATH 0097, which was the last 
Learning Support step for diploma level students. Learning Support instructors ascribe these failures largely to 
attendance. Half of the “D” grades for 2013 were from ENGL 0096 and 0097, which Learning Support instructors also 
attribute mainly to student absences. We believe these attendance issues should be largely remedied by the self-paced 
nature of the redesigned Learning Support classes.   
 

Table II - AY 2013 (Fall & Spring) 

Subject Completion of Remedial Courses  

English 100% 

Math 80% 

Reading 75% 
Source: Institutional Data Report 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective:  To increase the number of successful students in remedial education by 10%. 

AY 2014 Goal: 60%         

Summary of Activities:                Person(s) Responsible:                  Expected Completion Date:    

 Implement the new Learning Support Redesign in 
learning support reading classes. 

 Starting in Fall 2013, we will consolidate our various 
Learning Support classes into one level (0090 level) 
for English, Reading, and Math. In these classes, 
students will complete learning modules at their 
own pace, and when they have completed the 
modules, they will exit the class. It is our hope that 
this will reduce the time our students spend in 
Learning Support, and will get them into their 
program classes more quickly 

General Education Division 
Chair 
Math Chair 
 

Fall 2013 

 Monitoring of LS Data by using Banner to 
record and monitor student completion of 
reading modules included in the new Learning    
Support Redesign. 

General Education Division 
Chair 
Math Chair 
Registrar 

June 2014 

 Offer COMPASS test preparation/refresher course 
to help prospective, adult education and learning 
support attain higher COMPASS Scores.  

Economic Development  
Director 
VP Student Affairs 
 

Spring 2014 

 Enhance “Signing Days” Activities. Retention Specialist 
Director of Admissions 
Director of Marketing 

June 2014 
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North Georgia Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  North Georgia Technical College  

Instructions:  
 The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.    
                                                                                          
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 
Metrics: 
 
Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 

Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
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Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 
Metric:  Degree Production 

Analysis of Degree Production Data 

North Georgia Technical College’s (NGTC) average degree production rate for the years 2008 through 2012 has increased 
overall by 25%. NGTC is slightly higher than the TCSG degree production rate of 21% for years 2008 through 2012.  As 
part of the AY 2014 CCG Improvement Plan, NGTC will focus on three initiatives to impact the degree production rate: 
Degree Plans, Accelerated Learning and College Success Skills. 
 

Analysis #1:  As a result of the Degree Production data review, North Georgia Technical College (NGTC) has experienced an overall 

increase in degree production rates from 2007-2012.  Specific total student populations are outlined below: 

 

 
Fiscal Year 2006 

Graduates 
Fiscal Year 2011 

Graduates Percent Increase 

 NGTC TCSG NGTC TCSG NGTC TCSG 

Certificates/diploma (Iess than 1 academic 
year) 

127 5,654 126 7,988 -0.8% 41.3% 

Certificate/diploma (at least 1 but less than 2 
years) 

200 6,800 404 10,135 102.0% 49.0% 

Certificate/Diploma (at least 2 but less than 4 
years) 

92 2,558 119 2,491 29.3% -2.6% 

Associate Degree 69 3,336 165 5,589 139.1% 67.5% 

Source:  CCA Report #DC241 

 

Upon further analysis of the data, NGTC has identified the factor contributing to the decrease in degree production.  The indications 

point to students seeking a certificate/diploma (less than one academic year). NGTC has identified three populations in this 

category that indicates a significant decrease in degree production for the female population (-35.6%); the 20-24 years old (-37.2%); 

and those who took remedial courses at any time (-33.3%). In the certificate/diploma (at least 1 but less than 2 years) and 

(Associates degree) data indicated that NGTC experienced an increase in percentage among all student populations. However, 

within the certificate/diploma (at least 2 but less than 4 years), NGTC had a 40% decrease in the Directly from High School (17-19 

years old) population.  This decrease may be attributed to students that transfer from the technical college system to the four year 

university system.   

Consequently, NGTC’s completion ratio for the number of certificates/diplomas of at least one year but less than two, as well as 

Associates Degrees for AY 2011 was 22.3% which 4% higher than TCSG at 18.4%.  (Source: CCA Report #DC241) 

In an effort to provide students with additional options, NGTC has identified some in demand fields in which we will 
begin offering additional certificates, diplomas and associate degrees.  NGTC’s AY 2014 improvement plan includes 
adding the Associates of Science in Nursing (fall semester 2013); Early Childhood/Care and Education technical 
certificate, diploma, and degree (spring semester 2014); Internet Specialist-Web Application Development diploma and 
degree (summer semester 2014).  Additionally, NGTC’s goal is to add at least one Associates of Science degree to 
program options in AY 2014 – 2015. 
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Analysis #2:  Additional review of data used to determine the root causes for slower degree production than is expected 
is the AY 2013 KMS# DC200 Retention by Program Report.  NGTC’s retention rate was 60% (308 retained of 514 in the 
Fall 201212 cohort). Upon further analysis, diploma programs were identified with less than 55% retention and at least 8 
or more in the cohort included:  Accounting Diploma, Air Conditioning Technology Diploma, Auto Collision Diploma, 
Cosmetology Diploma, Criminal Justice Diploma, EMS Professions Diploma, and Motorcycle Service Technology Diploma.  
Technical Certificate of Credit programs with less than 55% retention and at least 8 or more in the cohort included: 
Health Care Assistant Technical Certificate of Credit, and the Health Care Science Technical Certificate of Credit.    
 
To improve college-wide retention efforts, a full-time Special Populations/Retention Coordinator was hired July 1, 2013. 
In addition to the Special Populations/Retention Coordinator, a core team has been implemented and has developed a 
college-wide strategy for identifying students at risk in order to focus on retention efforts in AY 2014. The following 
student groups will be targeted for retention efforts in 2014: learning support students, introductory and AAS general 
education classes, students who enroll late, COMPASS prep activities and non-traditional students. Additionally, the 
team identified some internal measurement tools that will be used in tracking these populations as well as 
implementing Starfish retention software spring semester 2014.  
 
Initiative #1 Degree Plans: 
A faculty focus group was created to address retention or retaining students entering occupational programs. The focus 
groups goal is to develop a graduation plan that enhances a student’s ability and chances of completing their chosen 
program in both a timely and efficient manner. Research strategies indicate several methods of graduation plans, such 
as Tim Culver1. Culver refers to funnel parallels that are curriculum designed to maintain student engagement, but also 
build on knowledge previously acquired in foundational courses.  Also, he notes that curriculum may become disjointed 
resulting in a student to becoming less focused on graduation. 
 
Author, Vincent Tinto

2
 focuses his research on those who not only go to college, but those who are successful graduates.  His 

research has pointed to the difficulty of retaining low-income students due to the differences in academic preparation for college 
entry, cultural and social barriers, and financial aid barriers that lead to consequences of enrolling and attending college, but not 
completing. This concept lends to the question, “Does entry to college matter? Yes! But finishing 
college and earning a bachelor’s degree matters even more.” Degree planning leads to successful retention and expects the college 
to provide academic, social, and personal support programs that engages the student’s ability to impact their own future success.  
Therefore, NGTC will begin using degree plans with spring 2014 advisement.  
 

Initiative #2 Accelerated Learning: 
Accelerated learning is the most advanced teaching and learning method in use today. “Based on the latest brain 
research, it has proven again and again to increase learning effectiveness while saving time and money in the process”.3 
In an effort to achieve the possibilities of implementing accelerated learning opportunities, NGTC has developed a 
faculty and staff focus group to explore several methods that accelerates student success on the path to graduation 
including, but not limited to, mentoring, block scheduling, reduction in unnecessary courses, dual enrollment programs, 
improve transfer policies, course and curriculum restructuring as well as degree plans. Plans developed by this focus 
group will be implemented fall 2014. Complete College America research states “when students have to extend their 
course-taking over too many semesters and too many years, their chances of ever completing college significantly 
diminishes”.4 Research has proven that accelerated learning is beneficial to both student success and retention which 
leads to students graduating on time.    
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Initiative #3 College Success Skills Course:  
Many community colleges are searching for ways to improve graduation and retention rates by requiring all first-time 
college students to take college success skills courses. These courses focus on developing students’ basic skills such as 
academic and personal skills, enhancing study skills, using time management techniques, and teaching students how to 
set short- and long-term goals (Center for Community College Student Engagement [CCCSE], 2012).5  In addition, college 
success skills classes enhance student engagement by submerging students into college culture and raising awareness of 
the importance in support services to include the financial aid office, student affairs programs, and academic support 
resources such as tutoring and mentoring (CCCSE, 2012).6 As research continues and more results become available, 
adding mandatory student success courses implies success for college improvement in retention and graduation rates.  
 
According to Moore and Shulock (2009), research indicates that students who complete college success courses are 
more likely to complete other courses, earn better grades, have higher overall GPAs, and obtain degrees. At Durham 
Technical Community College, the retention rate for students who took a college success course was 30 percent higher 
than students who did not take the course (Fain, 2012). Tulsa Community College (TCC) has reported similar results with 
improved retention rates by requiring incoming students to take an Academic Strategies course (Fain, 2012). According 
to data collected by TCC (as cited in Fain, 2012),7 students enrolling in the Academic Strategies course are 20 percent 
more likely to remain enrolled in college and perform better in academic coursework than students who did not take the 
course. 
 
NGTC’s AY 2014 improvement plan includes designing and implementing a College Success Skills course for all beginning 
students beginning fall semester 2014.  
 
 
____________________ 
1 

http://blog.noellevitz.com/2013/03/11/higher-education-student-success-relationship-management-planning-models-part/  August 1, 2013. 
2
http://eric.ed.gov/?id=ED519709. August 1, 2013. 

3 Retrieved from http://www.alcenter.com/whatisal.html  August 8, 2013. 
4
 Complete College America (2012). Reduce Time and Accelerate Success.  Retrieved from http://www.completecollege.org July 2013 

5 Center for Community College Student Engagement. (2012). A matter of degrees: Promising practices for community college student success (A first look). Austin, TX: 
The University of Texas at Austin, Community College Leadership Program. Retrieved from .http://www.ccsse.org/docs/Matter_of_Degrees.pdf  

6 Fain, P. (2012, February 21). Success begets success. Inside Higher Education. Retrieved from http://www.insidehighered.com/news/2012/02/21/student-success-
courses-catch-slowly-community-colleges  

7 Moore, C., & Shulock, N. (2009). Student progress toward degree completion: Lessons from the research literature. Retrieved from http://www.csus.edu/ihelp 
/PDFs/R_Student_Progress_Toward_Degree_Completion.pdf 

 

  

http://blog.noellevitz.com/2013/03/11/higher-education-student-success-relationship-management-planning-models-part/
http://eric.ed.gov/?id=ED519709
http://www.alcenter.com/whatisal.html
http://www.completecollege.org/
http://www.ccsse.org/docs/Matter_of_Degrees.pdf
http://www.insidehighered.com/news/2012/02/21/student-success-courses-catch-slowly-community-colleges
http://www.insidehighered.com/news/2012/02/21/student-success-courses-catch-slowly-community-colleges
http://www.csus.edu/ihelp/PDFs/R_Student_Progress_Toward_Degree_Completion.pdf
http://www.csus.edu/ihelp/PDFs/R_Student_Progress_Toward_Degree_Completion.pdf
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Plan:  Degree Production Improvement Plan: 
Objective:  To increase the graduate total in accordance with TCSG recommended goals outlined below: 

YEAR 2013 2014 2015 2016 2017 2018 2019 2020 

 
Number of 
Graduates 

523 550 580 610 642 676 712 750 

        

Summary of Activities:    Person(s) Responsible:  Expected Completion Date:    

Analysis #1: Continue to offer tutoring/support 
opportunities for students through the Student Success 
Centers by extending the hours on each campus.  Results will 
be tracked on all campuses.   

Deans for Academic Affairs; 
General Education/Learning 
Support Department Chair; 
Quality Enhancement Plan (QEP) 
Chair 

fall semester 2014 

Analysis #1: Add additional degree programs (i.e., ASN, Early 
Childhood/Care and Education; Internet Specialist-Web 
Application Development). NGTC’s goal is to offer at least 
one additional Associates of Science degree to its program 
options. 

Vice President for Academic 
Affairs; Deans for Academic 
Affairs; Institutional 
Effectiveness Director; 
Curriculum Committee 

fall semester 2014 

Analysis #2: Develop and continuously monitor block 
scheduling to ensure that students enrolled in a program can 
take all necessary courses and labs required for graduation as 
either a day or evening student. 

Deans for Academic Affairs fall semester 2014 

Analysis #2:  Continue to hold a “Meet & Greet” reception 
for all associate degree students.  Hold a minimum of one 
reception on each campus per year. 

Deans for Academic Affairs; 
Department Chairs 

Ongoing each semester 

Analysis #2: Implement Starfish retention software as an 
early alert system in identifying “at risk” students. The 
Student Specific Intervention Plan (SSIP) form developed in 
AY 2013 improvement plan will eventually phase out with 
the use of Starfish. 

Information Technology 
Director, Vice President for 
Academic Affairs; Institutional 
Effectiveness Director; Special 
Populations/Retention 
Coordinator  

Implement spring semester 2014 

Initiative #1: Provide each associate degree, diploma, and 
certificate student a graduation plan. 

Faculty/Staff Focus Group spring semester 2014 

Initiative #2:  Begin planning strategies towards 
implementing accelerated learning programs and classes as 
appropriate. (Examples: additional minimesters, review 
experiential learning opportunities, improve schedules by all 
programs implementing block scheduling). 

Vice President for Academic 
Affairs; Faculty Focus Group; 
Institutional Effectiveness 
Director 

fall semester 2014 

Initiative #3:  Design and implement a College Success Skills 
course for all beginning students.  

Deans for Academic Affairs, 
Faculty Focus Group 

Implement fall semester 2014 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 

North Georgia Technical College’s (NGTC) average graduation rate for the years 2007 through 2012 is 55.95% for all 
three campuses. While this rate is slightly higher than the TCSG average (55.45%), it is unacceptable and the focus of this 
improvement plan. During AY 2013 we focused on two initiatives contributing to the graduation rate: Time to 
Completion and Social Integration.  Based on a favorable increase over the year, and the progress made within these 
areas, it is important to continue focus in these areas for AY 2014. 
 
Initiative #1: Time to Completion: As noted in the prior plan, NGTC graduation data revealed students who do not 
complete their program of study within 150% of normal program time do not complete. Research into this area 
established that a large percentage of students assigned to lengthy learning support programs did not complete their 
program of study. During the five years spanned from fiscal year 2009 through fiscal year 2013, 48.5% of NGTC students 
were enrolled or previously enrolled in learning support courses (KMS report #DC107).  This is a decrease from the FY12 
– Complete College Georgia report by 9.25%.  The primary cause for this decrease was in efforts made by Student Affairs 
staff to offer COMPASS Review Workshops and contracts for students scoring within five points of being program ready.   
 
Analysis of graduation rate data also reveals that associate degree students have a significantly lower probability for 
completion on all three NGTC campuses. While many of these students deliberately selected an associate-level course, 
others did so because they did not understand the certificate, diploma, and degree options offered by technical colleges. 
Some may have dropped out due to financial reasons, as they did not qualify for the Hope Scholarship associated with 
degree-level programs. In many cases, these students could begin their pathway in a related certificate or diploma 
program and receive HOPE Grant funding while they take the majority of the required courses. They could then change 
to a degree-level program and pay for the remaining core courses. A focus during AY 2013 was to make career planners 
more accessible at the point of entry.  Research shows this area is lacking in most community colleges as they “offer a 

wide array of programs but typically provide little guidance to help students choose and successfully enter a program of study.”1   
 
NGTC’s AY 2014 improvement plan includes the following major strategies that will continue to reduce the number of 
students assigned to, as well as the time spent completing, learning support courses:  
 

1) Providing support services to ease entry and transition into a technical college 

KMS #DC120 reports for the college indicate a significant number of enrolled students face academic (enrolled in at least one 

learning support course), cultural, or physical challenges that may be roadblocks to completion. NGTC will continue to expand 

services for all students including those in dual enrollment, non-traditional students, students with disabilities, as well as the 

traditional student population. 

2) Changing placement test procedures to align with research on student success 
Because placement tests do not always reliably predict the need for developmental education

2
, NGTC will pilot more new guidelines. 

During AY 2013, participants who score five points or fewer away from any one required score (reading, writing, or math) and/or 
within a maximum deficit of 10 points for all three areas had additional options and these options will continue and be expanded as 
follows:  

 Review sessions for COMPASS testing to be available before initial testing and after the first test to improve scores and 
reduce the number of students assigned to developmental education.   

 Guidelines for entering program required subjects will change to five points or fewer for any score and will not be limited to 
a total deficit of 10 points for all three areas. 

 GED students may continue to work with an Adult Basic Education instructor and retest at no cost. 
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This adaptation will continue because evidence-based articles indicate “underprepared students have the best shot at success when 
they can move into college-level courses as soon as possible.”

3
 The same paper points out two statistical points too crucial to ignore: 

 60% of students entering two-year colleges and 25% of those entering open-admissions universities are placed in 
remediation. 

 Fewer than 25% of community college students who are placed in remedial education ever receive a degree or certificate. 
Moreover, the longer a student spends in remedial education, the less likely he or she is to ever complete a degree.

4
 

Initiative #2:  Social Integration:   It has long been an accepted tenet that students who become involved in support 
organizations are more likely to stay in school and graduate. Whether the student chooses a tutoring session, a support 
group for non-traditional students, or a club that offers leadership skills, it is the sense of belonging that matters.  
Graduating Student Survey data continues to indicate NGTC participation is below optimal levels, which is typical, but not 
acceptable.  Tinto's integration framework is often assumed to be inapplicable to the study of student persistence at community 
colleges because one of the linchpins of the framework—social integration—is considered unlikely to occur for students at these 
institutions.

5
  NGTC plans activities that will encourage more students to become involved with organizations that build social 

integration.    
 

NGTC’s improvement plan includes the following strategies that will continue to increase the number of students 
participating in student organizations and planned activities: 
 

1) Create ties to the College  

NGTC will continue to refer students to specific contacts for designated groups of students to have familiarity and continuity 

entering, during, and completing their program of study. These contacts will interact with students on a regular basis, introduce 

them to student organizations and activities of interest, and in some cases track the progress of the students to include attendance 

and/or academic progress.  (Career Planners – students needing Learning Support courses; High School Coordinator – all high school 

students enrolled at NGTC; Career Development & Disabilities Services – students with disabilities; and Campus Life/Athletic Director 

– resident students, activities, organizations and athletes).  Retention efforts will also focus on these students through the expansion 

of programs for the HEROES organization. Additionally, the High School Coordinator will provide in-person orientation sessions with 

all enrolled high school students in order to develop more prepared students for college upon high school completion.  

2) Increase the students’ awareness and participation in campus life events, student organizations, dorm living and athletics as 

well as the availability of community resources  

A peer mentoring effort will be made and the focus of the mentoring will be on helping new students to become aware of the 

extensive array of services offered throughout the NGTC community.  Efforts will continue to be made to gain approval for any 

feasible new student organizations opening up new avenues for student interests while continuing to promote and utilize existing 

student organizations to offer peer support and connections for all students. 

 

________________________ 

1
  Get With the Program: Accelerating Community College Students’ Entry into and Completion of Programs of Study, by Davis Jenkins 

& Sung- Woo Cho, January 2012, New York: Community College Research Center (CCRC) Working Paper No. 32, CCRC Website 
http://ccrc.tc.columbia.edu/Publication.asp?uid=885  
2
  Developmental Education in Community Colleges, an issue brief: Thomas Bailey and Sung-Woo Cho; Community College Research 

Center (CCRC), CCRC Website http://ccrc.tc.columbia.edu, Teachers College, Columbia University, September 2010, Page 3, 
paragraph 2. 
3
  Transform Remediation, A paper generated by Complete College America for the “Essential Steps for States” model policies. 

http://dl.dropbox.com/u/4723110/CCA%20Essential%20Steps%20Transform%20Remediation.pdf, page 1, paragraph 7 
4
  Ibid, page 1, paragraph 3, first and third bullets 

5  An Exploration of Tinto’s Integration Framework for Community College Students: by Melinda Mechur Karp, Katherine L. Hughes, & Lauren O’Gara – Journal of 
College Student Retention, vol. 12(1) 2010. pp. 69-86. Sited on the CCRC website. 

 

  

http://ccrc.tc.columbia.edu/Publication.asp?uid=885
http://ccrc.tc.columbia.edu/
http://dl.dropbox.com/u/4723110/CCA%20Essential%20Steps%20Transform%20Remediation.pdf


 

North Georgia Technical College:  284 

 

Plan:  Graduation Improvement Plan 
To increase graduation rate by 1% per year for FY13 through FY20 for students in certificate, diploma, and 

degree programs of at least 1 year and less than 2 years in length.  

 

The baseline for NGTCs graduation rate is 49.4% which was established in FY11 (the most current data 

available).   A 1% increase per year would equal 57.4% by the end of FY20. 

The following activities are linked to Initiatives #1 and #2 of the graduation rate data: 
Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Initiative #1:  Prevent or reduce time spent in learning 
support for less prepared students – continue COMPASS 
workshops and contracts for students within the specified 
range to reduce time to graduation. 

Special Populations & Retention 
Coordinator 

Ongoing 

Initiative #2:  Create ties to the College – Provide in-person 
orientation sessions with all enrolled high school students in 
order to develop more prepared students for college upon 
high school completion. 

High School Coordinator Implement fall semester 2013 – 
ongoing process 

Initiative #2:  Intervention for absenteeism and/or poor 
performance – students withdrawing or failing due to 
absences are less likely to complete that course, and their 
program of study.  NGTC will implement a retention plan 
where faculty and the Student Affairs department will work 
together to increase student retention and thus improve the 
graduation rate.  

Special Populations & Retention 
Coordinator 

Implement fall semester 2013 – 
ongoing process 

Initiative #1 and #2: Encourage student engagement 
through college activities and community resources.  A 
Career Planner will attend each Learning Support class at the 
start of each term to distribute information and discuss 
student activities, tutoring services, special services, career 
planning, placement services, student email, registration and 
related topics.  Students will have the opportunity to ask 
questions and/or request individualized meetings with 
Career Planners. 

Special Populations & Retention 
Coordinator 

Implement fall semester 2013 – 
ongoing process 

Initiative #2:  Increase support for students by implementing 
a Peer Mentoring Program which has a twofold effect in 
creating better leaders as mentors and stronger ties to the 
College for new students. 
 

Campus Life Director Implement fall semester 2013 – 
ongoing process 

Initiative #2:  Services for Students with Disabilities – 
Continue to make personal contact a minimum of three 
times per term (beginning – middle – end) to assist with 
needed accommodations and services and provide 
encouragement to all students who self-disclose a disability. 

Director of Career Development 
and Disability Services 

Ongoing 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
According to the Complete College America (CCA) Metrics: Technical College System of Georgia (TCSG) Data, Planning, 
and Research Report: KMS DC251,  North Georgia Technical College (NGTC) has remedial math and English course 
completion rates of 45.8%, or 163 out of 356 students. While this percentage is lower than the TCSG average (54.1%), 
NGTC experienced a 2.5% increase in student success in AY 2013.  Therefore, the learning support redesign efforts will 
continue to be an ongoing effort for the college in AY 2014.  
 

Analysis #1:  For remedial math courses, 62 of 138 students, or 44.6%, successfully completed the course(s). For 
remedial English courses, 69 of 104 students, or 66.3%, completed the course(s).  For students who completed remedial 
English and math courses, 32 of 113 students, or 28.3%, completed both. This analysis shows that there is approximately 
22% difference in completion rates between remedial math and remedial English classes.   
 

Further analysis of demographics by race, gender, and age-specific groups yield similar results.  Eighty-four percent of 
NGTC’s remedial students are of white, non-Hispanic descent.   Fifty-five of 128 students, or 43%, completed remedial 
math courses.  In contrast, 56 of 87 of this demographic population, or 64.4%, completed remedial English courses.  
Further, 26 out of 83 students, or 31.3%, within this population completed both remedial English and math courses. 
 

The data shows an even distribution among gender and age-specific groups. This data continues to show a disparity 
between successful completions of math and English remedial courses.  Gender analysis shows that in remedial math, 
females had a 10% higher success rate than males. Analyzing this data by age shows that the lowest completion rate is 
among 20 to 24-year olds.   
 
Analysis #2:  NGTC’s analysis of the Complete College America (CCA) Metrics: Technical College System of Georgia (TCSG) Data, 
Planning, and Research Report: KMS #DC253 shows that 80 out of 356 remedial students, for a percentage of 22.5%, completed a 
college-level course within their first two academic years. NGTC’s data shows also that only 25 of 139 remedial math students, or 
18%, completed a college level math course within their first two academic years.  Remedial English students had a higher 
completion rate; 49 of 104 or 47.1% of remedial English students completed a college level English course within their first two 
academic years. 
 
Analysis #3:  NGTC’s Quality Enhancement Plan (QEP) is a five-year, college-wide quality improvement plan with the goal of guiding 
students from learning support math through applied math in their program area, leading to graduation.   
 
NGTC’s QEP was implemented in the Fall of 2012.  Implementation of the QEP included course redesign, placement testing 
procedures, mathematics instructional technology, staff development, and new math learning labs.  
 
Once the QEP initiatives were implemented, student success in learning support mathematics increased by 2% when compared to 
the baseline data used from fall of 2011.  Enhancements of the program such as requiring students to fulfill additional lab hours will 
be implemented in fall of 2013 at which time a new baseline of student success will be tracked.  
 

**Current data to enhance NGTC’s activities has been gathered utilizing NGTC’s institutionally developed reports.  See 

the Institutional Effectiveness portion of our website or follow link 

https://xerxes.northgatech.edu/extranet/ies/planning/planning.html for full reports. 

  

https://xerxes.northgatech.edu/extranet/ies/planning/planning.html
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Plan:   Success in Remedial Education Data Improvement Plan 
Objective:  To increase the number of successful students in remedial education by 2% per year. 

Summary of Activities:                                                                        Person(s) Responsible:                                      Expected Completion Date:    

Analysis #1, #2 and #3: 
Course Redesign- NGTC will enhance its computer based, 
modified Emporium model for remedial math, English and 
reading courses.  All remedial instructors will provide 
individualized, focused instructional learning plans, which 
will allow students to complete remedial courses at their 
own pace.  An additional hour of lab time has been added to 
the remedial math courses. 

QEP Coordinator; General 
Education Department Chair; 
Learning Lab Coordinator; Lead 
Math Instructor; Lead English 
Instructor; Lead Reading 
Instructor; Dean for Academic 
Affairs; All English, Math and 
Reading Instructors 

Implement fall semester 2013 

Analysis #1, #2 and #3: 
Staff Development- Train remedial faculty and tutors on best 
practices to support remedial students and their needs 

QEP Coordinator December 2014 

Analysis #1, #2 and #3: 
Learning Labs and Tutoring Centers (Student Success 
Centers) - Increased hours of availability will be offered on 
each campus.   

QEP Coordinator; Learning Lab 
Coordinator; General Education 
Department Chair; All English, 
Math and Reading Instructors 
and Tutors 

Implement fall semester 2013 
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2014 COMPLETE COLLEGE GEORGIA IMPROVEMENT PLANS 

College Name:  Oconee Fall Line Technical College 

Instructions: 
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
Analysis of data:   
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 

Metrics: 

Degree Production: 
 Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 

Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 
*A note on data analysis:  The data being analyzed is from fiscal year 2011 and before.  This is prior to the merger of 
Heart of Georgia Technical College with Sandersville Technical College which took place at the start of fiscal year 2012.  
The two college were operating independently at this time and the data was artificially merged together to create data 
for Oconee Fall Line Technical College.  While the colleges operated a similar set of programs and under similar policies, 
it is difficult to get a full picture of the impact of local actions on data in this format. 
Outcome Metric 1, Degree Production, measures the annual number of  

(1) Certificates/diploma of less than 1 academic year (of economic value, with industry certification or licensure) 
(2) At least 1 academic year but less than 2 academic years 
(3) At least 2 academic years but less than 4 academic year in length 
(4) Associate degrees. 

 
For the Degree Production metric, OFTC currently has data available for fiscal year 2009, 2010, and 2011 graduates.  The 
data is as follows: 
 

Outcome Metric 1:  Degree Production- 
Certificate/diploma (less than 1 academic 
year) 

FY 2009 = 328 FY 2010 = 331 FY 2011 = 322 

Outcome Metric 1:  Degree Production- 
Certificate/diploma (at least 1 but less than 
2 years) 

FY 2009 = 167 FY 2010 = 226 FY 2011 = 447 

Outcome Metric 1:  Degree Production- 
Certificate/diploma (at least 2 but less than 
4 years) 

FY 2009 = 70 FY 2010  = 80 FY 2011 = 84 

Outcome Metric 1:  Degree Production- 
Associate Degree 

FY 2009 = 78 FY 2010 = 74 FY 2011 = 101 

*Data extracted from TCSG KMS Report DC214, 2012 Report, 2013 Report, and 2014 Report 

The data for Certificate/diploma of less than 1 academic year show that the number of graduates has remained steady 
over the three year time frame, with approximately 330 graduates each year.  The data for the fiscal year 2011 
graduates (the most recent data) was further analyzed for trends (KMS Report DC214, 2014 Report).  The majority of 
students graduating at this level were male and over the age of 25 (239 male graduates compared to 83 female 
graduates).  This coincides with the fact that most of the certificates/diplomas of less than 1 academic year were earned 
in the discipline of trades (there were 243 graduates in the trades discipline which is 75% of all graduates at this level, 
with the next highest discipline being Social/Behavioral Sciences and Human Services with 29).  When broken down by 
race, 53% of the students were Black, Non-Hispanic and 46% were White, Non-Hispanic. These numbers point clearly to 
the Commercial Truck Driving program.  In fiscal year 2011, students had not yet felt the impact of the HOPE Grant 
changes and this program was thriving.  The decrease in HOPE Grant funding made a big impact on enrollment in 
Commercial Truck Driving the following year, as the costs for attendance in this program increased dramatically.  OFTC 
anticipates that the fiscal year 2012 data will look very different. 
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The data for Certificate/diploma at least 1 academic year, but less than 2 academic years show a dramatic rise in 
graduates over the three year time period from 167 in 2009 to 447 in 2011.  The data was further analyzed to reveal that 
the growth was primarily in the discipline of Health (535.7% growth from 2006 to 2011), and in the female population 
(121.0% growth from 2006 to 2011).  In the Fiscal Year 2011 graduates, 20% were male and 80% were female.  When 
broken down by race, 49% were Black, Non-Hispanic and 49% were White, Non-Hispanic.   This again, points clearly to 
the increase in the number of graduates from the Health Care Assistant Technical Certificate of Credit.  During this time 
period, the college changed the entrance requirements to the Practical Nursing diploma program to include the 
completion of the Health Care Assistant TCC.  This change in requirements dramatically increased the number of 
students completing the TCC in order to compete for slots in the Practical Nursing program. 
 

The data for the Certificate/diploma of at least 2 academic years, but less than 4 years shows only slight growth over the 
three year time frame.  Specifically, the number of graduates rose from 70 in 2009 to 84 in 2011.  These numbers are 
down from the 119 graduates seen in this category in 2006.  The decreases seen since 2006 were primarily in the female 
population and in the Health discipline.  However, it should be noted that while there was a decline in female graduates 
at this level, females still accounted for 52% of all graduates.  When broken down by race, 29% were Black, Non-Hispanic 
and 69% were White, Non-Hispanic.    It is unclear what was driving these fluctuations in the data at this time.   One 
cause could be the closure of the Surgical Technology program during this time, but this closure does not account for the 
total decline.   
 

The data for the associate degree programs shows a jump in the number of graduates from fiscal year 2010 (74 

graduates) and fiscal year 2011 (101 graduates).  Further data analysis shows a dramatic increase in the number of 

graduates in fiscal year 2006 (31 graduates) to fiscal year 2011 (101 graduates).  This represents a 225.8% increase over 

the 5 year time span.  Further data analysis shows that the increases are across all disciplines:  education = 100% growth, 

STEM = 1200% growth, Business and Communication = 237.5% growth, Health = 266.7% growth and Trades = 187.5% 

growth.  It also shows that an increasing number of these students took remedial courses at some point in their 

academic career.  When broken down by gender, the Fiscal Year 2011 graduates were 28% male and 72% female.  When 

broken down by race, 42% were Black, Non-Hispanic and 54% were White, Non-Hispanic.    

Conclusions 
These data indicate that there is a growing demand for associate degree programs at OFTC and demand for diplomas 
and certificates are remaining steady.  Because OFTC is in the accreditation process with SACSCOC, the college will be 
unable to add new associate degree programs to attract new students.  The focus must instead be on improving 
enrollment and retention of students in currently existing programs of study.  The activities that have been developed 
below represent an effort to attract new students and engage current students in campus life.  This process will give 
students more connection to the college and offer a wide variety of tools that they may be able to use to be successful 
on our campuses.  Many of these activities were started in FY 2013 and are being built upon for the coming year. 
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Plan:  Degree Production Improvement Plan: 
Objective:  To increase the graduate total by 30 graduates.                

Summary of Activities:             Person(s) Responsible:             Expected Completion Date:    
The Enrollment Management Team will meet to update 
the OFTC Enrollment Management Plan and monitor 
implementation.  Data related to the evaluative criteria 
will be reviewed for needed changes. 

VP of Academic and Student 
Affairs 

Fall Semester 2013 the team 
will meet to update the plan 
and report on any evaluative 
criteria that are needed.  The 
meeting schedule will be 
established at this time for as 
needed meetings. 

A push for increased participation in the SkillsUSA club 
on all college campuses. 

Director of Student Life 
Special Populations 
Coordinator 
SkillsUSA Club Advisors 

The club promotion will begin 
in Fall 2013 so that students 
have the opportunity to 
participate in the competition 
process. 

OFTC will begin offering a Veterans Support Group to 
support the many student veterans that we have on 
campus. 

Director of Student Life 
Special Populations 
Coordinator 

The first support group 
meetings will be held in Fall 
Semester 2013.  

The BRIDGE Program for Learning Support Students will 
begin meeting regularly and trying to grow 
participation.  The BRIDGE Program s an organization 
that supports learners while they progress through 
learning support to technical college graduate. The 
acronym ‘BRIDGE’ stands for Broadening and 
Redefining Individuality, Diversity, Goodwill, and 
Excellence. BRIDGE promotes civic and personal 
responsibility and is open to learning support students 
who want to enhance their learning through 
involvement in community and self-improvement 
projects. 

Learning Support Coordinator 
Learning Support Coordinator 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 

The group will begin meeting 
Fall Semester 2013. 

The Learning Support Coordinator from South Campus 
will be conducting a series of workshops for students 
including PSB test preparation, study skills, and learning 
styles.  These workshops will be available to all 
students and held on all college campuses. 

Learning Support Coordinator 
South Campus 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 

These workshops will begin 
Fall 2013 and will be ongoing 
through the year. 

Faculty will be offered a series of workshops on 
Teaching Strategies and Adult Learning. 

VP of Academic and Student 
Affairs 
VP of Institutional 
Effectiveness 
Academic Deans 

These workshops will begin 
Fall 2013 and be ongoing 
through the year. 
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Summary of Activities:             Person(s) Responsible:             Expected Completion Date:    
OFTC will continue to offer block scheduling in the AY 
14 year for the following programs: 

1. Accounting (diploma and degree) 
2. Air Conditioning Technology (diploma) 
3. Networking Specialist (diploma and degree) 
4. Medical Assisting (diploma) 
5. Automotive Technology (diploma) 

This scheduling format insures that day students can 
take all the necessary courses needed for graduation 
during a daytime schedule and not be required to 
attend at night.  The same holds true for a night 
student, in that all required classes will be offered at 
night. 
 

VP of Academic and Student 
Affairs 
Academic Deans 

The Fall 2013, Spring 2014, 
and Summer 2014 schedule 
of courses will be monitored 
to insure compliance with 
this scheduling format. 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
*A note on data analysis:  The data being analyzed is from fiscal year 2011 and before.  This is prior to the merger of 
Heart of Georgia Technical College with Sandersville Technical College which took place at the start of fiscal year 2012.  
The two college were operating independently at this time and the data was artificially merged together to create data 
for Oconee Fall Line Technical College.  While the colleges operated a similar set of programs and under similar policies, 
it is difficult to get a full picture of the impact of local actions on data in this format. 
 

Outcome Metric 2, Graduation Rate, measures the number and percentage of entering undergraduate students who 
graduate from a degree or certificate program within 100%, 150%, and 200% of normal time.  The college has data from 
student cohorts beginning in fall 2006, fall 2007, and fall 2008.  The data is further broken down into the following 
groups: 

(1) Full-time students in certificate/diploma programs at least 1 year, but less than 2 years 
(2) Part-time students in certificate/diploma program at least 1 year, but less than 2 years 
(3) Transfer students in certificate/diploma programs at least 1 year, but less than 2 years 
(4) Full-time students in associate degree programs 
(5) Part-time students in associate degree programs 
(6) Transfer students in associate degree programs 

 

For the Graduation Rate metric, the data is as follows: 

Metric 
Cohort Beginning  
Fall 2006 

Cohort Beginning  
Fall 2007 

Cohort Beginning 
 Fall 2008 

Outcome Metric 2:  Graduation Rates- 
Full- Time Students- Certificate/diploma (at 
least 1 but less than 2 years) 

100% time  =13.1% 
150% time = 20.8% 
200% time = 24.6% 

100% time = 25% 
150% time = 29.6% 
200% time = 33.3% 

100% time = 26.6% 
150% time = 32.4% 
200% time = 34.5% 

Outcome Metric 2:  Graduation Rates- 
Part-Time Students- Certificate/diploma (at 
least 1 but less than 2 years) 

100% time = 7.4% 
150% time= 11.1% 
200% time = 13.0% 

100% time = 4.7% 
150% time = 7.8% 
200% time = 10.2% 

100% time = 14.9% 
150% time = 25.9% 
200% time = 26.4% 

Outcome Metric 2:  Graduation Rates- 
Transfer Students- Certificate/diploma (at 
least 1 but less than 2 years) 

100% time = 9.3% 
150% time= 14.8% 
200% time = 18.5% 

100% time = 18.8% 
150% time = 20.8% 
200% time = 25.0% 

100% time = 15.7% 
150% time= 25.7% 
200% time = 25.7% 

Outcome Metric 2:  Graduation Rates- 
Full- Time Students- Associate Degree 

100% time- 8.3% 
150% time = 33.3% 
200% time = 33.3% 

100% time = 3.7% 
150% time 11.1% 
200% time = 14.8% 

100% time = 4.2% 
150% time = 20.8% 
200% time = 25.0% 

Outcome Metric 2:  Graduation Rates- 
Part-Time Students- Associate Degree 

100% time =0.0% 
150% time = 15.4% 
200% time = 15.4% 

100% time = 0% 
150% time = 0% 
200% time = 6.3% 

100% time  = 0.0% 
150% time= 4.2% 
200% time = 4.2% 

Outcome Metric 2:  Graduation Rates- 
Transfer Students- Associate Degree 

100% time = 33.3% 
150% time = 33.3% 
200% time = 33.3% 

100% time = 21.4% 
150% time = 28.6% 
200% time = 35.7% 

100% time = 11.1% 
150% time = 11.1% 
200% time = 11.1% 

*Data extracted from TCSG KMS Report DC214, 2012 Report, 2013 Report, and 2014 Report 
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Data analysis reveals that students enrolled full-time do considerably better than part-time students.  This trend is true 
for every cohort and in every type of program represented.  For example, in the Fall 2008 cohort 34.5% of full-time 
certificate/diploma students graduated in 200% time and 25% of associate degree students graduated in 200% time.  
Compare this with only 26.4% of part-time students in certificate/diploma programs and 4.2% of part-time students in 
associate degree programs.   
 
When the data is disaggregated by groups, it can be seen that students 25 and over outperform all the other age groups.  
The data also shows that student participating in remedial education performed worse than any other group. The 
addition of remedial course work for students results in 0% graduation rate for most groups.   
 

Metric 
Graduation Rate for Students Taking Remedial 
Coursework 

Outcome Metric 2:  Graduation Rates- 
Full- Time Students- Certificate/diploma (at least 1 but less 
than 2 years) 

26.7% 

Outcome Metric 2:  Graduation Rates- 
Part-Time Students- Certificate/diploma (at least 1 but less 
than 2 years) 

0.0% 

Outcome Metric 2:  Graduation Rates- 
Transfer Students- Certificate/diploma (at least 1 but less 
than 2 years) 

0.0% 

Outcome Metric 2:  Graduation Rates- 
Full- Time Students- Associate Degree 

0.0% 

Outcome Metric 2:  Graduation Rates- 
Part-Time Students- Associate Degree 

5.6% 

Outcome Metric 2:  Graduation Rates- 
Transfer Students- Associate Degree 

0.0% 

*Data extracted from TCSG KMS Report DC214, 2014 Report 

 Even in the best performing groups, the overall graduation rate is low for these cohort groups and needs to be 

improved. 

Conclusions 
These data clearly support the idea that “time is the enemy” for student graduation.  Full-time students are more likely 
to graduate than part-time students.  This information leads us to conclude that both students and advisors need to 
understand the importance of choosing a full-time course schedule and proceeding through the curriculum to 
graduation without taking extraneous coursework.  The activities that were designed, as outlined below, specially 
address advisement and training of these groups.  An activity was also included to pilot the use of full-time cohort style 
schedule options.  While this scheduling style is used extensively in the Allied Health areas, it has not been utilized in 
other areas of the college.   
 
In addition, students that come to the college not ready for program level coursework and require remedial courses are 
severely underperforming.  Not only is this adding to the time to graduation, students needing remedial will need 
additional support and services to be successful. 
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Plan:   Graduation Improvement Plan: 
Objective:  To increase graduation rate by 5%  
          

Summary of Activities:                 Person(s) Responsible:          Expected Completion Date:    
In AY 14, Degree Works will be made available to 
students.  This tool will allow more access to their 
academic progression. 
Because the system will be opened up to students, it 
will be more important than ever for Degree Works to 
be maintained and updated.  The Instructional 
Coordinator will work as the system administrator to 
make any needed updates or corrections. 

VP of Academic and Student 
Affairs 
Instructional Coordinator 

Degree Works will be 
available to students Spring 
2014.  The Instructional 
Coordinator, BANNER IT 
support, and the Registrar 
will all participate in training 
this Fall in preparation for the 
rollout to students. 

To reinforce the advisement training that was done in 
FY 13, the registrar will send out reminders about the 
new processes.  These informational e-mail reminders 
will be sent to advisors prior to and during key 
advisement times. 
The information will include the use of Degree Works, 
available internal reports, and the use of BANNER Web. 

VP of Academic and Student 
Affairs 
Registrar 

These reminders will be given 
to advisors prior to and 
during each registration 
period in FY 14. 

The faculty manual will be updated to include the new 
advisement procedures and provide faculty with a 
reference manual for future use. 

VP of Academic and Student 
Affairs 

Fall 2013 the new manual will 
be available for faculty use. 

The Diesel Technology program is going to continue to 
use the cohort style scheduling option for students in 
FY 14.  During the year, the process will be refined to 
garner more success.  This will include gathering data 
on what parts of the program worked and what needs 
to be improved, including conducting student 
interviews.  Once refined, other Trade and Industrial 
programs will adopt the model. 

VP of Academic and Student 
Affairs 
Dean of Technical and 
Industrial/Transportation  
Diesel Technology Instructor 
VP of Institutional 
Effectiveness 

The next cohort of Diesel 
Technology students will 
begin in Fall of 2013.  
Interviews will be conducted 
Fall 2013. 

Faculty members have been working on a project in FY 
13 to update all prior learning exams.  Study guides 
have also been created for each of the exams.  This 
new prior learning assessment process will be 
implemented Fall 2013. 

VP of Academic and Student 
Affairs 
Academic Deans 

Project implementation will 
be Fall 2013. 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
*A note on data analysis:  The data being analyzed is from fiscal year 2011 and before.  This is prior to the merger of 
Heart of Georgia Technical College with Sandersville Technical College which took place at the start of fiscal year 2012.  
The two college were operating independently at this time and the data was artificially merged together to create data 
for Oconee Fall Line Technical College.  While the colleges operated a similar set of programs and under similar policies, 
it is difficult to get a full picture of the impact of local actions on data in this format. 
 

Progress Metric 2, Success in Remedial Education, measures the annual number of entering first-time undergraduate 
students enrolled in remedial education courses who completed remedial education courses in math, English/reading, 
or both and complete a college-level course in the same subject.  Data is available for three cohorts of students, entering 
fall 2007, fall 2008 and fall 2009.  The data are as follows: 
 

Metric 
Cohort entering  
Fall 2007 

Cohort entering  
Fall 2008 Cohort entering Fall 2009 

Progress Metric 2a:  Success in Remedial 
Education- Student Competing Remedial 
Courses within their First two Academic 
Years 

66.7% 63.9% 65.1% 

Progress Metric 2b:  Success in Remedial 
Education- Student Completing College 
Level Course in the Same Subject within 
Their First Two Academic Years 

37.6% 18.1% 37.6% 

*Data extracted from TCSG KMS Report DC214, 2012 Report, 2013 Report, and 2014 Report 

The data shows that about 65% of students enrolled in remedial education complete the coursework.  This trend 
remained fairly constant over the three years of data.  Student completion of the subsequent college level course in the 
same subject within their first two academic years is much lower.  When the data is further disaggregated by subject 
area, more students need remedial education in math than in English.  In the fall 2009 cohort, 45 students needed 
remediation in math only and 38 students needed remediation in English only.   
 

The fall 2009 cohort data also reveals that the most successful group in completing the remedial education coursework 
were students that were enrolled in both math and English remedial education 69.2%, compared with 62.2% completion 
rate for math only students, and a 65.8% completion rate for the English only students.  The population group that 
performed the best on completion of remedial education was students directly from high school (17-19 years old).  This 
group completed math at 87.5%, English at 78.3% and both math and English at 100.0%.  When further disaggregated by 
race and gender, the data shows that 60.3% of Black, Non-Hispanic students completed remedial education and 72.5% 
of White, Non-Hispanic students completed.  When race is used to disaggregate the data for students completing 
college level courses in the same subject within their first two academic years, 38.1% of Black, Non-Hispanic students 
were successful and 37.5% of White, Non-Hispanic Students were successful.  Female and male students performed 
comparably on these measures.  65.1% of males and 65.2% of females completed the required remedial coursework.  
34.9% of males and 39.4% of females completed the college level course in the same subject within their first two 
academic years. 
 

In the metric addressing completing a college level course in the same subject within their first two academic years, the 
students aged 25 and over performed much better than other age groups and better than the overall average of 
students.  In this group, 57.1% completed college level math, 55.6% completed college level English, and 25.0% 
completed both college level math and English. 
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Conclusions 
In working with the learning support program, the college felt that a major restructuring was needed to address the 
following issues:  (1) students repeating learning support courses because of failure to pass COMPASS test, (2) students 
testing into learning support courses that only needed to brush-up on basic skills, (3) a disconnect between Adult 
Education, Learning Support, and tutoring, (4) more hands-on support for learning support students.  The plan outlined 
below build on work done in the prior year and continues to address each of these core issues identified.  The college is 
continuing to build a unified effort between adult education, learning support, and tutoring.  Transitioning two Learning 
Support Instructors into Coordinator roles has allowed more focus on advisement and overall student support, while 
shifting the teaching responsibilities to other faculty members.  This transition is being broadened in the coming year. 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective: To increase the number of successful students in remedial education by 10. 

Summary of Activities:                                               Person(s) Responsible:                                       Expected Completion Date:    

To support students through the initial COMPASS 
testing and placement process, Learning Support 
Coordinators will meet one-on-one with students that 
do not meet program ready scores after participation in 
the COMPASS exam.  The student will meet with the 
Learning Support Coordinator to determine the best 
course for that student.  The options include 
remediation through the tutoring center prior to 
retaking the COMPASS exam or moving into Academic 
Support or Learning Support.  If remediation is 
determined to be the best course of action, the 
Learning Support Coordinator will create a customized 
COMPASS remediation curriculum that will involve one-
on-one interaction with a tutor. 

Learning Support Coordinator 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 

Beginning Fall 2013 and 
ongoing throughout the year. 

In FY 14, the physical tutoring lab space on North 
Campus will begin a renovation process.  These building 
renovation projects on both North and South campus 
were necessary to support the increased activities 
taking place in the tutoring centers. 

Provost 
 

The renovation project will be 
started in Spring of 2013. 

The Learning Support Coordinator on the South 
Campus will not teach any learning support classes in 
FY14.  This will allow her more time to work with the 
tutoring program, and supporting students through the 
learning support program.   

Learning Support Coordinator 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 

This reduction in teaching 
responsibility will take place 
Fall Semester 2013. 

All 0097 learning support classes will continue to be 
taught by the College’s Adult Education Division.  In 
Adult Education, students can progress at their own 
pace without the constraints of financial aid, semester 
contact hours, and semester credit hours. 

VP of Student and Academic 
Affairs 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
Dean for Adult Education 

The shift of the learning 
support classes has already 
taken place, but will continue 
in FY 14.   

More attention will be given to the students referred to 
Academic Support that did not attend the classes.  
These students will be contacted for follow-up and 
encouraged to attend. 

VP of Student and Academic 
Affairs 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
Dean for Adult Education 

The follow-up process with 
non-attendees will start Fall 
2013. 
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Summary of Activities:                                               Person(s) Responsible:                                       Expected Completion Date:    

Beginning Fall Semester 2013, the learning support 
courses have been revamped and renumbered.  The 
courses will now include a lab component.  The ENGL 
0098 and the READ 0098 have been combined into 
ENGL 0988.  MATH 0098 and MATH 0099 were also 
renumbered (MATH 0090A and MATH 0090B) to allow 
for supplemental lab instruction. 
Faculty and Staff have been informed of these changes 
so that they can provide correct information and 
advisement to students. 

VP of Student and Academic 
Affairs 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
Learning Support Coordinator 
 

The newly revised and 
renumbered courses are on 
the schedule beginning Fall 
2013. 

A project that was started in FY 13 that was not a part 
of the original OFTC Complete College Georgia Plan.  
The Dean for Arts and Sciences, Business Services, and 
Distance Education evaluated pass rates for all learning 
support and gateway courses in math and English.  She 
then met with instructors to develop strategies to 
improve student performance.  Many of the changes to 
the learning support courses outlined above were a 
direct result of this analysis and feedback process.  This 
process will be continued in FY 14 to further track and 
improve performance. 

Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
 

The Dean will continue to 
analyze data as it becomes 
available throughout the year 
and meet with faculty to 
discuss the implications. 

The Learning Support Math classroom will have a tutor 
in the classroom to work with students along with the 
teacher.  Any student needing tutoring help outside of 
class time will work with the tutor assigned to their 
classroom.  This will provide a greater link between the 
concepts being taught in class and the assistance given 
in the tutoring lab. 

VP of Student and Academic 
Affairs 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
Learning Support Coordinator 
 

This will begin in South 
Campus classrooms Fall 2013, 
and will be expanded to 
North Campus in Spring 2014 
if the process goes well. 

A Learning Support Task Force will be formed to 
monitor the changes taking place in Learning Support.  
This group will be composed of the Dean for Adult 
Education, the Associate Dean for Adult Education, the 
two Learning Support Coordinators, and the division 
chairs for Arts and Sciences.  This team will monitor the 
changes and look closely at overall performance in 
Learning Support. 

VP of Student and Academic 
Affairs 
Dean for Arts and Sciences, 
Business Services, and 
Distance Education 
Learning Support Coordinator 
North Campus 
Learning Support Coordinator 
South Campus 
Division Chair for Arts and 
Sciences- South Campus 
Dean for Adult Education 

This task force will begin 
meeting Fall Semester 2013 
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2014 Complete College Georgia Improvement PlaNS 

College Name: Ogeechee Technical College  

Instructions: 
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.    
                                                                                          
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 
Metrics: 

Degree Production: 
 Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 

Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
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Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 
  



 

Ogeechee Technical College:  303 

 

Metric:  Degree Production 
Analysis of Degree Production Data 
 
The original Complete College Georgia outcome metrics for Report Year 2012 (provided in KMS DC 246 - CCA Report Year 
2012) revealed that for degree production at Ogeechee Technical College (OTC) the percentage of graduates increased 
relative to the award level from FY 2005 to FY 2009 (-20.7% for certificates/diplomas less than one academic year, -
10.2% for certificates/diplomas at least one year but less than two, 26.2% for certificates/diplomas at least two years 
but less than four, and 32.4% for associate degrees). Appendix A (Table A1), which references data provided from KMS 
DC 246- CCA Report Years 2012, 2013, and 2014, shows this trend has changed slightly.  All areas of degree production 
increased from the original 2012 report, with the exception of associate degree production from FY 2006 to FY 2010.  
However, numbers from FY 2006 to FY 2011 and FY 2009 to FY 2011 indicate a stable, positive trend.  Likewise, in 
original data from FY 2005 to FY 2009 (see Appendix A, Table A2, KMS DC 246 - CCA Report Year 2012), the percentage 
of graduates for the demographic of 20-24 year-olds and 25 and over increased relative to the award level, with a small 
exception for associate degrees in the 25 and over demographic. More current data provided in KMS DC 246 - CCA 
Report Year 2014 (see Appendix A, Table A3) again shows a change in this trend as the 25 and over graduates have 
higher degree production in certificates less than one year in length and associate degrees.  The 20-24 year old 
demographic shows higher numbers in certificates/diplomas at least one year but less than two, and 
certificates/diplomas at least two years but less than four. In order to compare the unduplicated count of graduates, 
reported at the highest award level the student received that year for OTC and the Technical College System of Georgia 
(TCSG), various data reports were utilized. For the time period FY 2005 to FY 2009, data was obtained from KMS DC 241 - 
CCA Report Year 2012 and KMS DC 244 - CCA Report Year 2012. In terms of the unduplicated count of graduates 
(reported at the highest award level the student received that year), from FY 2005 to FY 2009, OTC fell below the 
Technical College System of Georgia (TCSG) system levels for both certificates/diplomas of less than one academic year 
in length and certificates/diplomas of at least one year but less than two years in length. However, for both 
certificates/diplomas of at least two years but less than four years in length and associate degrees, OTC meet or 
exceeded the system totals (see Appendix A, Table A4). FY 2006 to FY 2011 data (obtained from KMS DC 241 - CCA 
Report Year 2014 and KMS DC 244 - CCA Report Year 2014) shows a significant variance between TCSG system 
percentages and OTC percentages in the longer certificates/diplomas and associate degrees.     

 

In further analysis, it can be noted in KMS DC 241 – CCA Report Years 2012, 2013, and 2014, a trend has emerged in 
male degree production versus female, showing that males tend to have higher rates in shorter (in terms of program 
length) certificates and diplomas, than females.  Females tend to have higher increases in the longer 
certificates/diplomas and associate degrees.  One root cause that contributed to male graduates showing a greater 
percentage increase was linked to the local economic downturn, regional plant closings and other employment issues in 
the state.  Unemployment benefits and government jobs initiatives have likely driven more male students to seek job 
retraining.  
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Each of the trends discussed above and shown in Appendix A are documented in: KMS DC 241 – CCA Report Years 2012, 
2013, and 2014, KMS DC 244 – CCA Report Years 2012 and 2014, and KMS DC 246 – CCA Report Years 2012, 2013, and 
2014. These trends are unique characteristics of the students in our region and at OTC. Different students (age and 
gender) require different needs to successfully complete their degree requirements, thus the need for restructuring 
course delivery is evident. Based on this, an alternative course scheduling system was originally indicated as a 
recommended strategy to help all students complete more classes in less time based on their unique needs (see 
Strategy 1).  Since the 2012 CCG Improvement Plan, the Medical Assisting program successfully piloted a schedule that 
offered each course in the curriculum, each semester.  This allowed students to complete their program requirements in 
a shorter time period.  Additionally, students enrolled in learning support English and Math who completed classes 
within the first seven weeks of the semester enrolled in college level English and Math during the final seven weeks. 
Successful students completed learning support and college level English and Math in one semester and it helped 
students to maintain financial aid.  Also, programs with competitive admissions only accepted one group of new 
students in a cohort, allowing for more efficient scheduling of classes so that students were awarded in a shorter time. 
Another trend noted was the number of graduates who received the Pell Grant (at any time). For the five-year period 
from FY 2006 to FY 2010 (provided by KMS DC 241 – CCA Report Year 2013), the number of associate degree graduates 
decreased marginally, but the percentage of those graduates who received Pell increased by 20%.  The sum of all award 
levels from FY 2006 to FY 2010 showed a percentage increase in graduates of 12%, but a 21% jump in those graduates 
who received Pell.  From FY 2007 to FY 2011 (KMS DC 246 – CCA Report Year 2014), each award level showed a double-
digit increase in the number of graduates who received Pell.  A total of all award levels from FY 2007 to FY 2011 showed 
a percentage increase in graduates of 62% and a 127% increase in graduates who received Pell.  Based on these figures 
and anecdotal evidence from program instructors, the concern was (and still is) that students might choose programs of 
study based upon the availability of financial aid.  To address these concerns, a recommended strategy was to provide 
training to develop internal academic coaches (through the National Academic Advising Association) to work with a 
cohort of beginning students to help them explore their interests and goals and to provide holistic counseling in their 
first year of academic advisement (Strategy 2).  The academic coaches would focus on learning support students who 
are deficient in more than one course and beginning students.  Unfortunately, OTC’s application for Title III funding was 
not approved and no other funding was available.  However, the College plans to seek alternative funding through 
grants and offer internal faculty development training directly related to course and program advisement to program 
advisors. 
  
Finally, another recommended strategy from the 2012 Improvement Plan, was to implement a new policy limiting 
course withdrawals/change of programs to emphasize the importance of a commitment to a career path (Strategy 3). As 
mentioned previously, with variable guidance throughout the advisement process and lack of a clear-cut career 
assessment upon admission, students could possibly be choosing programs based on financial aid availability versus 
their ability to be successful in their chosen programs of study.  Since the 2012 CCG Improvement Plan, the College has 
implemented a withdrawal policy in order to limit withdrawals.  The next steps for this strategy include the development 
of a policy that will address limiting the number of times students may change programs.  This new policy will be initially 
addressed by the Retention Committee. 
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Plan:  Degree Production Improvement Plan 
Objective: To increase the graduate total by 567 graduates. 

Summary of Activities:                   Person(s) Responsible:                                                   Expected Completion Date:    
Strategy 1 
Implement alternative course scheduling to allow more 
courses within the same time period in order to 
produce degrees faster. 

Deans for Academic Affairs, 
Registrar, Director for 
Financial Aid 

Fall 2014 

Strategy 2 
Continue to seek grant and training opportunities on 
academic advising.  

Vice President for Academic 
Affairs, Deans for Academic 
Affairs, Retention Committee 

Fall 2014 

Strategy 3 
Implement a new policy to limit change of programs to 
emphasize the importance of educating oneself on the 
requirements of a career path. 

Vice President for Student 
Affairs, Counseling and 
Retention Coordinator, 
Retention Committee 

Fall 2014 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
The Complete College Georgia outcome metrics for graduation rates at Ogeechee Tech included a beginning cohort of 
first time enrollees who were tracked to determine if the students received the award level in which they first enrolled 
within 100%, 150%, or 200% of the standard program completion time.  When the data was first analyzed in 2012, the 
focus centered on the graduation rates of associate degree and diploma/certificate students.  According to data obtained 
from KMS DC 242 – CCA Report Year 2012, no significant variances were demonstrated between those two populations 
(see Appendix B, Table B1). Follow-up data for Fall 2007 (in Table B2, KMS DC 242 – CCA Report Years 2013 and 2014) 
continues to show no significant variances.  
 
Last year, OTC decided to focus on graduation rates for full-time and part-time students.  The analysis showed (obtained 
from KMS DC 242- CCA Report Years 2012, 2013, and 2014) that part-time students were graduating at a much lower 
rate than full-time or transfer students (see Appendix C, Tables C1 and C2). Full-time and transfer students had a 4-year 
graduation rate of 41.8% in Fall 2006 compared to part-time student graduation rate of 17.6%.  Although graduation 
rates for part-time students increased the following Fall term (Fall 2007), the rate of 23.5% fell below the 4-year 
graduation rate of full-time and transfer students again (46.2%). Additional data shows this trend continues. Part-time 
graduates in Fall 2008 (13.6%) fell below the graduation rate of full-time and transfer students (33.8%).  The attributes 
of part-time students were discussed and compared to those of full-time or transfer students. The College felt the 
attributes which caused them to be part-time may have also caused us to invest less in maintaining relationships with 
these students. Therefore, one root cause that contributed to lower graduation rates for part-time students was linked 
to the College’s lack of a reliable advisement system to track, schedule, and maintain contact with these part-time 
students and to provide them with adequate career counseling, motivation, and school loyalty.   
 
A recommended strategy was to create an academic advisement center that offers course and program advisement for 
all students (Strategy 1). Since the 2012 CCG Improvement Plan, OTC’s application for Title III funding was not approved 
and no other funding was available.  However, the College plans to seek alternative funding through grants and other 
training opportunities on academic advising for faculty.  And the College plans to use a portion of $2.9 million dollars 
received in renovation funds to include the design of an academic advisement center.  This is scheduled to be in place by 
Fall 2016. 
 
In a separate analysis last year, the College’s Retention Committee, composed of representatives from all major units of 
the campus, found a number of concerns when examining the effectiveness of the advising process. Based on 
information obtained from KMS DC 242 – CCA Report Years 2012 and 2013, they specifically identified that graduation 
rates for part-time students are considerably lower than students that transfer in from other institutions and wondered 
what these other institutions might be giving these transfers as a basis of knowledge. They determined that because the 
College does not have a completely reliable system for advising, counseling, and tracking student progress, many 
students, who need additional guidance, are making critical program decisions. In fact, anecdotal evidence was collected 
that explained that some students choose programs of study based on little more than having heard of the program 
name before on television. Again, initial advisement and career counseling was lacking. However, this problem was 
compounded by the fact that the College did not offer every course every term.  This led to an additional root cause for 
low graduation rates of part-time students that was linked to limited course offerings due to scheduling.  Focus groups 
were a recommended strategy to allow administration and students (part-time and full-time) a way to explore 
alternative, yet effective course scheduling models (Strategy 2).  Currently, focus groups composed of part-time and full-
time students are being conducted.  Student perceptions have been used to develop more effective course schedules for 
Fall 2013.  During fall term, surveys will be conducted at student focus group meetings.  The groups will represent 3%-
5% of the student population and students from various demographic areas will be represented, as well as full-time and 
part-time students.  Feedback from the surveys will be used to evaluate potential alternative course scheduling.   
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Last year, an additional strategy was to identify exit courses for embedded certificates and diplomas where possible, and 
have faculty encourage, communicate and assist students when preparing degree request paperwork (Strategy 3).  To 
date, program faculty have been encouraged to work with students to submit program completion paperwork as soon 
as they complete any program requirements (embedded certificates), instead of waiting until all program requirements 
are met. The next step for this strategy is to implement sequential scheduling to enable students to complete embedded 
certificates in a shorter time span. 
 
Also last year, additional analysis (from KMS DC 242 – CCA Report Years 2012 and 2013) showed that from Fall 2006 and 
Fall 2007, the following programs had a majority of students who did not finish in 2 years in a certificate/diploma:  
Business Office Technology, Cosmetology, Dental Assisting, Electrical Construction & Maintenance, Marketing 
Management, Medical Assisting, and Surgical Technology.  The majority of these students were in the age group of 17-
19 year olds.  Based on these findings, it was recommended that Phase II of Degree Works be implemented to allow 
automated reporting of degree completion (Strategy 4).  Currently, Phase II of Degree Works implementation is in 
progress. Once the implementation is complete, students will be trained on how to use degree audits through 
completion. 
 
Also, from data obtained from KMS DC 242 – CCA Report Years 2012 and 2013, it was discovered that students who took 
remedial courses graduate at a slightly lower rate than non-remedial students (see Appendix D, Tables D1 and D2).  Fall 
2006 showed a 14.9% decrease in the number of graduating remedial students; and Fall 2007 showed a 10.3% decrease.  
For Fall 2008, this trend continued with a slightly larger margin of 16.3%.  One root cause for this was determined to be 
many students do not understand the importance of the placement exam (COMPASS) and are not adequately prepared 
to take this exam because of the length of time they’ve been out of school (see strategies for Success in Remedial 
Education). 
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Plan:   Graduation Improvement Plan 
Objective:  To increase graduation rate by 2% 

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Strategy 1 
Create an academic advisement center that offers 
course and program advisement for students. 

Vice President for Academic 
Affairs, Faculty Council 
representatives, Retention 
Committee, Disabilities 
Coordinator, Counselor, 
Student Leadership Council 

Fall 2014 and Fall 2016 

Strategy 2 
Conduct focus groups consisting of part-time and full-
time students to explore the most effective and 
efficient course scheduling models. 

Deans for Academic Affairs, 
Program Instructors or 
Faculty Council 
Representatives, Student 
Representatives 

Fall 2013 

Strategy 3 
Identify exit courses for embedded certificate and 
diplomas where possible. Faculty will communicate and 
assist students when preparing degree request 
paperwork. 

Deans for Academic Affairs, 
Faculty 

Fall 2014 

Strategy 4 
Implement Phase II of Degree Works to allow 
automated reporting of degree completion. 

TCSG System Office, IT 
Services, Registrar, Banner 
Support Specialist 

Spring 2014 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
According to the Technical College System of Georgia outcome metrics for KMS DC 244 – CCA Report Year 2012, nearly 
40% of first-time students at system institutions were required to enroll in one or more remedial courses.  For Report 
Year 2014 (KMS DC 244 – CCA), that number rose slightly to 44.1%.  At Ogeechee Technical College, the percentage of 
students enrolled in remedial education courses (28.6%) in Fall 2007 was lower than the system average (KMS DC 249 – 
CCA Report Year 2012).  The equivalent Fall 2009 number has remained steady at 28.2% (KMS DC 249 – CCA Report Year 
2014).  However, a closer look at the data shows areas of weakness (KMS DC 244 – CCA Report Year 2012 and KMS DC 
249 – CCA Report Year 2012).  Based on a cohort of first-time enrolled students, full- and part-time in Fall 2007, the 
majority of students enrolled in learning support courses needed remediation in math.  Of that same cohort, enrollment 
for black students exceeded the system average, especially in English courses.  Likewise, the percentage of female 
students needing remediation in math exceeded the system total by 3.7%.  The 25-and-over demographic at Ogeechee 
Tech showed a higher enrollment in learning support than any other age category, exceeding the TCSG average by 8.1%.  
More specifically, the 25-and-over population needed more remediation in math (22.8%) compared to the same 
population at the system level (14.3%). By comparing KMS DC 244 – CCA Report Year 2014 and KMS DC 249 – CCA 
Report Year 2014, it is noted that Fall 2009 numbers showed similar trends; however the data indicated that the 
majority of students enrolled in learning support courses needed remediation equally in math or English.  A much 
smaller percentage (3.8%) needed both math and English. The percentage of black students needing remediation in 
English (26.3%) continues to exceed the system average of 14.9%.  Surprisingly, the 20-24 year old demographic, not the 
25 and over group, has a significantly higher percentage of English remediation (21.0%) compared to the system average 
of 11.6%. 
 
All colleges within the Technical College System of Georgia utilize the COMPASS Placement Exam as the primary tool for 
quickly evaluating incoming students’ skill levels in reading, English, and math.  COMPASS scores are evaluated in terms 
of the minimum entrance scores required in a student’s program of interest. The degree of a deficient score is used to 
place students in basic, intermediate, or higher level remedial courses, and students must progress through these levels 
and test out of learning support  by retaking the COMPASS exam to achieve regular admission status. However, 
placement tests provide very little useful diagnostic information about the specific academic deficiencies that a student 
may have and provide only one piece of information on which we base the students’ initial academic track in college. In 
addition, the root cause of the deficient score is not determined; the student could have simple skill gaps, large 
deficiencies in areas, a poor work ethic, a misunderstanding of the test’s importance, difficulty using the computer, or 
any number of issues. Based on this analysis, however, it was concluded that a significant number of students are 
underprepared to succeed on this placement test. It was decided that requiring students to participate in a placement 
readiness workshop will better prepare them for the exam and emphasize the importance of the placement exams to 
entering students (Strategy 1).  Since the 2012 CCG Improvement Plan, students have been encouraged to utilize the 
placement readiness software provided by the College. By Spring 2014, the plan is to schedule required orientation 
sessions for students, which will take place immediately prior to taking the placement exam.  These orientation sessions 
will give the students an introduction to the placement exam and provide scripted instructions regarding how to take 
the exam. 
 
Last year success rates for students enrolled in learning support courses remained low.  Based on a cohort of first-time 
enrolled students, full- and part-time in Fall 2007, on average, 61.4% of students who were required to take learning 
support courses completed those courses within the first two academic years (KMS DC 251 – CCA Report Year 2012).  
For Fall 2009, that number was slightly higher at 62.1% and remained above the system average of 54.1% (KMS DC 251 – 
CCA Report Year 2014).  Additionally, based on term-by-term data from Fall 2010 to Fall 2011, one-third of the College’s 
students at the lowest levels of learning support withdrew or stopped attending before midterm.    
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One of the root causes contributing to this was that potential OTC students whose scores placed them in two or more 
0096 learning support courses did not enroll in any program courses, hampering these at-risk students’ ability to identify 
themselves as both college students and members of a program community.  One newly developed course in which 
learning support students are permitted to enroll is College Success and Survival Skills, intended to provide students 
with the necessary tools to achieve academic and professional success in a program of study.  However, it was noted 
that learning support students were generally advised into this class once they failed a remedial course, not as a 
proactive measure at the beginning of their studies.  Requiring all beginning learning support students (with a gradual 
phase-in to all entering freshmen) to complete the College Success and Survival Skills course during their first semester 
of enrollment was recommended to address this issue (Strategy 2). Since the 2012 CCG Improvement Plan, all learning 
support students and students on financial aid probation have been required to complete the College Success and 
Survival (COLL 1000) course during their first semester of enrollment.  In the future, as the budget permits, the College 
plans to include all new students who have been out of school for 10 years or more to complete the College Success and 
Survival (COLL 1000) course during their first semester of enrollment.  The hope is to expand this program each year 
based on available budgetary funds. 
 
Further analysis of KMS DC 253 – CCA Report Years 2012 and 2013 revealed that the majority of first-time students who 
were placed in English learning support classes at Ogeechee Technical College did not complete a college-level English 
course within the following two academic years.  The same was true of those who took learning support math/college-
level math. Based on the previous structure of learning support courses, courses were not adapted to individual student 
needs, which caused more advanced students to spend additional time in class learning about topics with which they 
were familiar. Conversely, other students were forced to move forward before mastery of a concept had been attained. 
In addition, at-risk students often could not independently complete course assignments, due to both lack of knowledge 
and lack of confidence. Furthermore, the lecture format did not support some students as they engaged in the work of 
the course. The older series of learning support courses as a mandated multiple-semester sequence often prevented 
students from progressing to their program-level courses in a timely manner and directly contributed to withdrawal 
from school.  The method of delivery, the level of student engagement, and the goals of learning support classes was re-
evaluated/redesigned in order to better serve the student population because the pace of completion of these courses 
is unacceptable.  In conjunction with the system-wide redesign of learning support, it was recommended to embed 
remediation into the Student Resource Center (tutoring) to reduce the amount of time students spend in learning 
support (Strategy 3).   
 
The following progress has been made since the 2012 CCG Improvement Plan:  (1) Completed the learning support 
redesign to reduce the amount of time students spent in learning support classes.  (2) Students enrolled in learning 
support English and Math who completed classes within the first seven weeks of the semester enrolled in college level 
English and Math during the final seven weeks.  Successful students completed learning support and college level English 
and Math in one semester and it helped students to maintain financial aid. (3) Students who took the entrance exam 
and scored below provisional admission status were enrolled in the Adult Education program.  The next steps are to 
conduct research on using the methodologies of the Accelerated Learning concept to reduce the amount of time 
students spend in learning support and to conduct a pilot study based upon the research.  
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Plan:  Success in Remedial Education Data Improvement Plan 
Objective: To increase the number of successful students in remedial education by 6. 

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Strategy 1 
Require students to participate in a placement 
readiness workshop prior to placement exams to 
prepare them for the exam and to emphasize the 
importance of these placement exams to all entering 
students. 

Vice President for Student 
Affairs, Assessment Services 
Coordinator 
Disability and Student 
Support Services Coordinator, 
Counseling & Retention 
Coordinator, Director for 
Admissions 

Spring 2014 

Strategy 2 
Require new students who have been out of school for 
10 years or more to complete the College Success and 
Survival (COLL 1000) course during their first semester 
of enrollment. 

Vice President for Academic 
Affairs, Vice President for 
Student Affairs, Counseling & 
Retention Coordinator, 
Retention Committee 

Fall 2014 

Strategy 3 
In conjunction with the system-wide redesign of 
learning support, embed remediation into the Student 
Resource Center (tutoring) to reduce the amount of 
time students spend in learning support.   

Vice President for Academic 
Affairs, Dean for Academic 
Affairs, Disability and Student 
Support Services Coordinator, 
Counseling and Retention 
Coordinator 

Fall 2013 and Spring 2014 
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Appendix A 
Table A1 

Total Students 
 

Certificate/Diploma (< 1 
year) 

Certificate/Diploma (at 
least 1 but < 2 years) 

Certificate/Diploma (at 
least 2 but < 4 years) 

Associate 
Degree 

FY2005-FY2009 -20.7% -10.2% 26.2% 32.4% 

FY2006-FY2010 41.5% -3.6% 10.8% -5.4% 

FY2006-FY2011 26.1% 46.0% 14.9% 35.7% 

FY2009-FY2011 23.4% 69.4% 10.4% 55.1% 

Source: KMS DC 246- CCA Report Years 2012, 2013, and 2014 
 

Table A2 

Age 
FY2005-FY2009 

Certificate/Diploma (< 1 
year) 

Certificate/Diploma (at 
least 1 but < 2 years) 

Certificate/Diploma (at 
least 2 but < 4 years) 

Associate 
Degree 

Age 25 and over -11.5% 1.0% 33.3% 28.6% 

20-24 years old -29.6% -19.4% 14.8% 38.7% 

Source: KMS DC 246 - CCA Report Year 2012 
 

Table A3 

Age 
FY2006-FY2011 

Certificate/Diploma (< 1 
year) 

Certificate/Diploma (at 
least 1 but < 2 years) 

Certificate/Diploma (at 
least 2 but < 4 years) 

Associate 
Degree 

Age 25 and over 40.9% 45.3% -6.3% 78.0% 

20-24 years old 11.9% 64.1% 52.0% 1.6% 

Source: KMS DC 246 - CCA Report Year 2014 
 

Table A4 

Total Students 
Certificate/Diploma (< 

1 year) 
Certificate/Diploma (at 

least 1 but < 2 years) 
Certificate/Diploma (at 

least 2 but < 4 years) 
Associate 

Degree 

TCSG 
FY2005-FY2009 10.8% -8.2% -5.8% 32.6% 

OTC 
FY2005-FY2009 -20.7% -10.2% 26.2% 32.4% 

TCSG 
FY2006-FY2011 41.3% 49.0% -2.6% 67.5% 

OTC 
FY2006-FY2011 26.1% 46.0% 14.9% 35.7% 

Source: KMS DC 241 - CCA Report Year 2012, Year 2014, and KMS DC 244 - CCA Report Year 2014 
 

Appendix B 
Table B1 

Beginning Cohort Fall 06 
(200702) 

Total Students - 456 
 

Beginning 
 

Graduated 
 

Percent Graduated 

Associate 179 78 44.0% 

Certificate/Diploma 277 95 34.3% 

Total 456 173 40.0% 

Source:  KMS DC 242 – CCA Report Year 2012 
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Table B2 

Beginning Cohort Fall 07 
(200802) 

Total Students - 471 
 

Beginning 
 

Graduated 
 

Percent Graduated 

Associate 188 87 46.3% 

Certificate/Diploma 283 112 40.0% 

Total 471 199 42.3% 

Source: KMS DC 242 – CCA Report Years 2013 and 2014 
 

Appendix C 
Table C1 

Source: KMS DC 242- CCA Report Years 2012, 2013 and 2014 
 

Table C2 

Fall 06 (200702): 
Total Beginning Students: 456 

Fall 07 (200802): 
Total Beginning Students: 471 

Fall 08 (200902): 
Total Beginning Students: 332 

 Beginning Graduated 
Percent 

Graduated Beginning Graduated 
Percent 

Graduated Beginning Graduated 
Percent 

Graduated 

 
Full-
Time 
and 

Transfer 

 
 

382 

 
 

160 

 
 

41.8% 

 
 

390 
 

 
 

180 

 
 

46.2% 

 
 

266 

 
 

90 

 
 

33.8% 

 
Part-
Time 

 
74 

 
13 

 
17.6% 

 
81 

 
19 

 
23.5% 

 
66 

 
9 

 
13.6% 

 
Total 

 
456 

 
173 

 
37.7% 

 
471 

 
199 

 
42.3% 

 
332 

 
99 

 
29.8% 

        Source: KMS DC 242- CCA Report Years 2012, 2013, and 2014 
 
     

Fall 06 (200702): 
Total Beginning Students: 456 

Fall 07 (200802): 
Total Beginning Students: 471 

Fall 08 (200902): 
Total Beginning Students: 332 

 
Beginning Graduated 

Percent 
Graduated Beginning Graduated 

Percent 
Graduated Beginning Graduated 

Percent 
Graduated 

 
Full-
Time 

 
133 

 
41 

 
30.8% 

 
99 

 
32 

 
32.3% 

 
104 

 
28 

 
26.9% 

 
Part-
Time 

 
74 

 
13 

 
17.6% 

 
81 

 
19 

 
23.5% 

 
66 

 
9 

 
13.6% 

 
Transfer 

 
249 

 
119 

 
47.7% 

 
291 

 
148 

 
50.9% 

 
162 

 
62 

 
38.2% 

 
Total 

 
456 

 
173 

 
37.9% 

 
471 

 
199 

 
42.3% 

 
332 

 
99 

 
29.8% 
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 Appendix D 
Table D1 

Source:  KMS DC 242 – CCA Report Years 2012 and 2013 
 
 

Table D2 

 Source: KMS DC 242 – CCA Report Years 2012 and 2013 

Fall 06 (200702): 
Total Beginning Students: 78 

  Fall 07 (200802): 
Total Beginning Students: 63 

Fall 08 (200902): 
Total Beginning Students: 39 

Remedial 
Students 

by 
Attendanc

e Type 

Beginnin
g 

Graduate
d 

Percent 
Graduate

d 

Beginnin
g 

Graduate
d 

Percent 
Graduate

d 

Beginnin
g 

Graduate
d 

Percent 
Graduate

d 

 
Full-Time 

 
40 

 
9 

 
22.5% 

 
26 

 
7 

 
26.9% 

 
15 

 
0 

 
0% 

 
Part-Time 

 
20 

 
3 

 
15% 

 
16 

 
6 

 
37.5% 

 
17 

 
3 

 
17.6% 

 
Transfer 

 
18 

 
8 

 
44.4% 

 
21 

 
8 

 
38.1% 

 
7 

 
3 

 
42.8% 

 
Total 

 
78 

 
20 

 
25.6% 

 
63 

 
21 

 
33.3% 

 
39 

 
6 

 
15.4% 

Fall 06 (200702): 
Total Beginning Students: 378 

Fall 07 (200802): 
Total Beginning Students: 408 

Fall 08 (200902): 
Total Beginning Students: 293 

Non-
Remedial 
Students 

by 
Attendance 

Type 

Beginning Graduated 
Percent 

Graduated 
Beginning Graduated 

Percent 
Graduated 

Beginning Graduated 
Percent 

Graduated 

 
Full-Time 

 
93 

 
32 

 
34.4% 

 
73 

 
25 

 
34.2% 

 
89 

 
28 

 
31.5% 

 
Part-Time 

 
54 

 
10 

 
18.5% 

 
65 

 
13 

 
20% 

 
49 

 
6 

 
12.2% 

 
Transfer 

 
231 

 
111 

 
48.1% 

 
270 

 
140 

 
51.9% 

 
155 

 
59 

 
38.1% 

 
Total 

 
378 

 
153 

 
40.5% 

 
408 

 
178 

 
43.6% 

 
293 

 
93 

 
31.7% 
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2014 Complete College Georgia Improvement PlaNS 

College Name:  Okefenokee Technical College  

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 
CCA Outcome Metric 1:  Degree Production  
KMS Report #DC241, 2014 Report 
Okefenokee Technical College reviewed the degree production data according to race, gender, age, Pell grant recipients, students who took remedial education courses, and 

programs of study. The data showed a count of unduplicated graduates determined according to the highest award level the student received. This data was calculated using 

2006 graduate data and compared to 2011 graduate data.   

 

Certificate/Diploma 
(less than 1 year with Industry 

Certification or Licensure 

Certificate/Diploma 
(at least 1 but less 

than 2 years) 

Certificate/Diploma 
(at least 2 but less 

than 4 years) Associate Degree 

 2006 2011 % of 
Increase 

2006 2011 % of 
Increase 

2006 2011 % of 
Increase 

2006 2011 % of 
Increase 

Students 147 255 73.5% 119 155 30.3% 107 77 -28.0% 45 51 13.3% 

Race: Hispanic 1 5 400.0% 0 5 NA 1 2 100.0% 0 1 NA 

Race: Black 34 60 76.5% 47 40 -14.9% 14 8 -42.9% 6 15 150.0% 

Race: White 111 187 68.5% 71 109 53.5% 90 66 -26.7% 38 34 -10.5% 

Gender: Male 79 130 64.6% 30 57 90.0% 23 17 -26.1% 13 10 -23.1% 

Gender: Female 68 125 83.8% 89 98 10.1% 84 60 -28.6% 32 41 28.1% 

Age: Directly from High 
School (17-19 years old) 

14 39 178.6% 6 8 33.3% 2 0 -100.0% 0 0 NA 

Age: 25 and over 98 147 50.0% 75 101 34.7% 73 41 -43.8% 30 33 10.0% 

Age: 20-24 35 69 97.1% 38 46 21.1% 32 36 12.5% 15 18 20.0% 

Income: Received Pell 
Grant 

41 122 197.6% 90 132 46.7% 76 66 -13.2% 30 44 46.7% 

Remedial: Took 
Remedial Courses 

20 42 110.0% 17 39 129.4% 11 17 54.5% 8 23 187.5% 

Discipline: Education 0 12 NA 8 11 37.5% 0 0 NA 3 2 -33.3% 

Discipline: STEM 4 11 175.0% 11 16 45.5% 10 7 -30.0% 8 4 -50.0% 

Discipline: Business & 
Communication 

0 0 NA 15 31 106.7% 0 0 NA 4 20 400.0% 

Discipline: Health 47 119 153.2% 28 20 -28.6% 92 63 -31.5% 19 18 -5.3% 

Discipline: Trades 95 113 18.9% 57 77 35.1% 5 7 40.0% 11 7 -36.4% 
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In reviewing the data, OTC recognized that the Hispanic population is underserved in our college as compared to other 
ethnicity groups and the total student population.  Black students finished at a lower level than white students in 
certificate/diplomas of at least 1 year but less than 2 years and 2 but less than 4 years. However, black students 
increased in certificate/diplomas less than 1 year with industry certification and licensure and associate degrees. 
Okefenokee Technical College plans to provide diversity training to faculty and staff at the college. Guidance will be 
provided on how diversity issues affect all areas of the college; specifically: recruitment, advertising, admissions, career 
guidance, and program delivery.  This training will provide faculty and staff with broader knowledge of backgrounds and 
experiences of various cultures and possible barriers that the college faces in reaching potential students.  In conjunction 
with diversity training, the inclusion of academic advisement training for faculty and staff will give personnel the 
knowledge to properly guide students toward successful program completion. 
 

In examining data according to gender and age, no real significant findings were determined according to the types of 
degrees produced. The data shows that students continued to need increased financial resources such as the PELL grant 
to attend classes and graduate. Okefenokee Technical College students continue to need learning support courses at an 
increased level in order to complete programs of study for all award levels. 
 

Programs were evaluated by examining what discipline (program) areas had increases and decreases according to the 
type of awards earned. The two areas of concern noted were: 1) health programs declined in degree production for 
certificate/diplomas (at least 1 but less than 2 years), certificate/diplomas (at least 2 but less than 4 years), and associate 
degrees, and 2) associate degree production declined for programs in the areas of Education, STEM, Health, and Trade.  
 

Historically, the health programs tend to have higher percentages in degree production due to student cohorts gaining a 
since of community and belonging. Although decreases in the health programs degree production occurred, the 
decreases were not great compared to the numbers of students in each of the cohorts 28 to 20 (-28.6% for 
certificate/diplomas of at least 1 but less than 2 years); 92 to 63 (-31.5% for certificate/diplomas at least 2 but less than 
4 years); and 19 to 18 (-5.3% in associate degrees). Overall, students who take classes in cohorts, do better in completing 
their program of study. 
 

To address the decline in all levels of degree production, OTC will explore the idea of implementing learning 
communities for general education courses in order to create cohorts for learning support courses and the 
establishment of program specific math and English classes, especially in the trade programs.  Evidence in the data 
shows that in learning communities or cohorts, students create an embedded support system with one another leading 
to higher rates of success. 
 

The reduction of awards for Certificate/Diploma of 1-2 years, 2-4 years, and associate degrees was likely due to a 
decrease in the number of embedded program TCCs during the timeframe of 2006 - 2011.  OTC has developed plans to 
implement more TCCs (especially embedded TCCs), diploma, and degree programs in the AY2014 plan.  To boost the 
Trade industry program offerings, the AY2014 plan includes the addition of a Railroad Industry cluster of programs which 
will include multiple TCCs, diplomas and an associate degree program.  Efforts to enhance the success and completion 
rates in the Practical Nursing program will be continued in AY2014 by the continuation of open lab time for those 
students who require more opportunities to practice various program skills. 
 

Another factor of concern that affects all areas of degree production is the academic dismissal policy which states that 
academic dismissal requires a full year away from school.  The academic dismissal policy will be reviewed in the AY2014 
plan to determine if adjustments in the time frames of the policy need to be made. 
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To enhance degree production overall, a plan for academic advisement improvement will be implemented during AY14. 
This plan includes the development of a more intense advisement process including faculty and advisor training. The 
academic advisement plan will assist the technical programs in improving degree production for students enrolled in 
these programs. 
 
To further address the degree production declines in all areas, the College will continue the College Success course for 
students in Learning Support classes, continue to directly contact students who fail to return in subsequent semesters or 
withdraw during a semester, and implement an academic advisement program to assist students in continuing their 
coursework and graduate with a credential. 
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Plan:  Degree Production Improvement Plan: 

Objective:  To increase the graduate total by 15 graduates over the AY13 goal of 274. AY14 goal will be 
289 graduates. 

 
2014 Summary of Activities       

Summary of Activities:  Person(s) Responsible: Expected Completion Date: 

Addition of new programs: 

 Railroad Industry Program Development including: 
o 4 technical certificates of credit 
o 2 diplomas 
o 1 associate degree 

 AY2014 approval and implementation 

Vice President for Academic 
Affairs 
Academic Deans 
Program Directors 

Spring 2014 

Continue in AY14 the practical nursing open lab time 
providing students with more opportunities to practice skills, 
thus enhancing their success and completion rates. 

Vice President for Academic 
Affairs 
Academic Deans 
Practical Nursing Program 
Director 

Continues throughout the year 

Evaluate policy/procedures for students who are 
academically suspended to determine if the timeframe 
parameters in the current policies/procedures promote 
program completion. 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 

Fall 2013 

Academic Advisement Improvement: 

 Create a plan of evaluation for academic advisement 

 Implement an academic advisement improvement 
plan to enhance this service 

 Training on steps to take for proper completion of 
the academic advising process.  Include specifics for 
each category of student ( new, continuing, or 
transfer student); important information regarding 
college policies and procedures; program award 
requirements; dates and deadlines that must be 
met; courses required for program completion; 
services available to help students meet objectives; 
and methods to obtain help when issues arise.   

o Academic advisors 
o Faculty 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 

Spring 2014 

College Wide Diversity Training: 

 Professional development on diversity training.   

 Include information on how diversity training can be 
used to alleviate issues that may be present in 
college processes such as recruitment, advertising, 
admission, career guidance, academic advising, and 
program delivery.   

Vice President for Academic 
Affairs 
College Retention 
Coordinator/Section 504 
Compliance Official 
Human Resource Director 

Spring 2014 
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Summary of Activities:  Person(s) Responsible: Expected Completion Date: 

Increase the number of embedded Technical Certificates of 
Credit (TCCs): 

 Map program offerings and identify state 
standardized embedded TCCs that are mapped and 
available for all programs of study 

 AY2014 plans are to submit for approval the 
following program group embedded TCCs: 

o Computer Information Systems 
o Criminal Justice Technology 
o Electronics 
o Environmental Horticulture 
o Paramedicine 

 Review additional programs of study for embedded 
TCCs opportunities 

 Approval received to add Health Care Assistant 
program in Spring 2014. 

Vice President for Academic 
Affairs 
Academic Deans 

Spring 2014 

Continue to restructure course delivery methods to include 
block scheduling. Scheduling will be evaluated during the 
2014 year for the following programs: Accounting and 
Networking Specialist. 
Block schedules have been implemented for the following 
programs: 
Air Conditioning Technology 
Automotive Technology 
Practical Nursing 
Radiologic Technology 
Surgical Technology 
Clinical laboratory Technology 
Respiratory Technology 
Emergency Medical Technician 
Advanced Emergency Medical Technician 
Nurse Aide 

Vice President for Academic 
Affairs 
Academic Deans 
 
 

Spring 2014 

Continue to offer the College Success course for students 
enrolled in Learning Support classes, expanding the number 
of sections offered during AY14. 

Vice President for Academic 
Affairs 
Psychology instructor 
Academic Dean for Allied Health 
and General Education 

Fall 2013 
Spring 2014 

Current students who withdraw or fail to register the 
following semester will be contacted and encouraged to 
return. 

Student Affairs Staff Fall 2013 
Spring 2014 

Learning Communities: 

 Create program cohorts for general education core 
course. 

o Health Area Programs 
o Trade Area Programs 
o Business Area Programs 
o Personal Service Area Programs 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 
 

Spring 2014 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
CCA Progress Metric 2a: Success in Remedial Education Completing Remedial (Learning Support) Courses 
KMS Report #DC241, 2014 Report 
 
Okefenokee Technical College compiled the following data to review the success of students completing remedial education courses within the first two years of enrolling in 

remedial courses. This data was reviewed according to race, gender, age, and Pell grant recipients. The data represented full time and part time students first enrolled in fall 

2009.  

All Program Levels:  Certificates, Diplomas, and Associate Degrees 
(also includes students not enrolled in a program) 

Full-time and part Time 
Students: First Time 

Enrolled in Fall 09 
(201002) 

Students Completing Remedial Courses within their First Two Academic years  
(of students enrolling in remedial courses) 

Math  
Only 

English  
Only 

Both 
Math & English 

Total Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

# # % # # % # # % # # % 

Students 75 47 62.7% 42 28 66.7% 42 19 45.2% 159 94 59.1% 

Race: Hispanic 2 0 0.0% 0 0 NA 2 2 100.0% 4 2 50.0% 

Race: Black 16 13 81.3% 22 15 68.2% 17 4 23.5% 55 32 58.2% 

Race: White 56 34 60.7% 20 13 65.0% 22 13 59.1% 98 60 61.2% 

Gender: Male 35 22 62.9% 9 7 77.8% 8 3 37.5% 52 32 61.5% 

Gender: Female 40 25 62.5% 33 21 63.6% 34 16 47.1% 107 62 57.9% 

Age: Directly from High 
School (17-19 years old) 

29 18 62.1% 21 15 71.4% 23 10 43.5% 73 43 58.9% 

Age: 25 and over 32 21 65.6% 10 4 40.0% 12 4 33.3% 54 29 53.7% 

Age: 20-24 14 8 57.1% 11 9 81.8% 7 5 71.4% 32 22 68.8% 

Income: Received Pell 
Grant 

53 25 47.2% 31 15 48.4% 29 9 31.0% 113 49 43.4% 
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Analysis of Success in Remedial Education Data 
CCA Progress Metric 2b: Success in Remedial Education Completing College Level Courses 
KMS Report #DC241 
 
The following data was compiled to review the success of students completing a college level course in the same subject courses within the first two years. This 
data was reviewed according to race, gender, age, and pell grant recipients. The data represented full time and part time students first enrolled in fall 2009 
.  

All Program Levels:  Certificates, Diplomas, and Associate Degrees 
(also includes students not enrolled in a program) 

Full-time and part Time 
Students: First Time 

Enrolled in Fall 09 
(201002) 

Students Completing a College Level Course in the Same Subject within their First Two Academic years  
(of students enrolling in remedial courses) 

Math  
Only 

English  
Only 

Both 
Math & English 

Total Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

# # % # # % # # % # # % 

Students 75 23 30.7% 42 17 40.5% 42 6 14.3% 159 46 28.9% 

Race: Hispanic 2 0 0.0% 0 0 NA 2 0 0.0% 4 0 0.0% 

Race: Black 16 4 25.0% 22 9 40.9% 17 3 17.6% 55 16 29.1% 

Race: White 56 19 33.9% 20 8 40.0% 22 3 13.6% 98 30 30.6% 

Gender: Male 35 12 34.3% 9 1 11.1% 8 1 12.5% 52 14 26.9% 

Gender: Female 40 11 27.5% 33 16 48.5% 34 5 14.7% 107 32 29.9% 

Age: Directly from High 
School (17-19 years old) 

29 9 31.0% 21 7 33.3% 23 3 13.0% 73 19 26.0% 

Age: 25 and over 32 10 31.3% 10 3 30.0% 12 1 8.3% 54 14 25.9% 

Age: 20-24 14 4 28.6% 11 7 63.6% 7 2 28.6% 32 13 40.6% 

Income: Received Pell 
Grant 

53 11 20.8% 31 10 32.3% 29 3 10.3% 113 24 21.2% 

 

When examining the data for success in remedial education courses, two themes were determined. The first finding was that students requiring both Math and 
English learning support courses had a lower percentage of completion of the courses than those requiring only one area of learning support. The second finding 
showed that students completed Math remedial courses at a lower percentage rate than students completing English courses.  However, it should be noted that 
the total number of students needing remedial math was higher (75) than those needing English (42). These themes were consistent for all races, genders, age 
groups, and Pell grant recipients, with slight deviations in only two areas. 
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The same conclusions were made in reviewing data for students completing a college level course in the same subject 
within their first two academic year. No significant differences were noted in comparing race, gender, age, or Pell grant 
recipient data. 
 
OTC identified the need to implement a change in advising procedures that guide students who require learning support classes to 
complete these courses beginning their first semester.   The FY2014 plan will examine the feasibility of allowing students to 
complete no more than 25 hours of occupational or general education classes while taking learning support classes.  To further 
promote success in the general education area, OTC will explore the idea of implementing learning support communities for general 
education core courses.  As with the area of degree production, ideas of how scheduling can be adjusted to encourage cohorts for 
learning support courses and the establishment of program specific math and English classes will be included. 
 
To combat the issue of decreased percentages of success for students who require learning support, advisors will encourage all new 
students to enroll in the COLL 1000 College Success Course.  This course is required for all new students requiring at least one 
learning support course. Unfortunately, AY2013 reports disclosed scheduling conflicts between the COLL 1000 course and the 
required Learning Support courses.  During AY2014 a review of scheduling will take place, ensuring that schedule conflicts are 
resolved between learning support courses and COLL 1000 sections. A tracking system will be implemented in order to follow 
students who are required to enroll in COLL 1000 enabling advisors to monitor their success. The AY2014 plan is to increase the total 
number of students served in the COLL 1000 course over those served in AY2013. 
 
Another plan to enhance success in remedial education is to continue to offer learning support students the opportunity to 
accelerate through multiple levels of learning support classes. OTC’s Quality Enhancement Plan (QEP) has been designed to assist 
students requiring learning support mathematics. By implementing the QEP in AY2014, students enrolled in learning support math 
courses will be able to progress through the class with an increased success rate through the redesign of learning support math 
courses, and become more successful in their next program level math course. 
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Plan:  Success in Remedial Education Data Improvement Plan: 

Objective:  To increase the number of successful students in remedial education by 19 students (20%) in 

total remedial courses or by 9 students (20%) in college level courses based on total remedial 

students.  

 Success in Remedial Education for students who complete within the first 2 academic years of enrollment: increase the number 

of total students who complete remedial courses by 20% or 19 students over the number that successfully completed in Fall 

2007 data report. 

 Success in Remedial Education for students who complete a college level course: increase the number of total students who 

complete remedial courses by 20% or 9 students over the number that successfully completed in Fall 2007 data report. 

 

2014 Summary of Activities       

Summary of Activities:  Person(s) Responsible: Expected Completion Date: 

Learning Support Advisement Redesign: 

 Students will not be allowed to complete more than 
25 hours of occupational or general education 
classes prior to the completion of any required 
learning support courses. 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 
Faculty Advisors 

Begins Fall 2013 

Learning Communities: 

 Create program cohorts for general education core 
course. 

o Health Area Programs 
o Trade Area Programs 
o Business Area Programs 
o Personal Service Area Programs 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 
 

Spring 2014 

COLL 1000 College Success Course: 

 Resolve schedule conflicts with learning support 
classes 

 Advise new students to take the course 

 Advise all students who requires learning support to 
take the course 

 Implement COLL 1000 Student tracking system 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 
Lead COLL 1000 Instructor 

Continuing throughout the year 

Implementation of the QEP: Extreme Math Makeover 

 Designed to assist students who score below the 
required entrance minimum and require learning 
support mathematics. 

 Implementation of the QEP begins AY14 

Vice President for Academic 
Affairs 
Academic Deans 
Learning Support Instructors 
QEP Coordinator 

Fall 2013 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
CCA Outcome Metric 2: Graduation Rates 
KMS Report DC241, 2014 Report 

 
Graduation data was reviewed based on an established Fall 2008 cohort for certificate/diploma students of at least one 
but less than two years. The data was also reviewed for associate degree students based on an established Fall 2007 
cohort. The data included full-time, part-time, and transfer student rates as determined by graduating in 100%, 150%, 
and 200% of time allocated for the award. The data was disaggregated according to ethnicity, gender, age, Pell grant 
recipients, and those students who took remedial courses. 
 

Certificate/Diploma (at least 1 but less than 2 years) 
Graduation Rates for Full-Time Students 

Fall 2008 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 24 25.0% 25.0% 25.0% 

Race: Hispanic 1 0.0% 0.0% 0.0% 

Race: Black 5 20.0% 20.0% 20.0% 

Race: White 18 27.8% 27.8% 27.8% 

Gender: Male 12 41.7% 41.7% 41.7% 

Gender: Female 12 8.3% 8.3% 8.3% 

Age: Directly from High 
School  
(17-19 years old) 

11 36.4% 36.4% 36.4% 

Age: Age 25 and over 9 22.2% 22.2% 22.2% 

Age: Other  
(20-24 years old) 

4 0.0% 0.0% 0.0% 

Income: Received Pell 
Grant 

15 26.7% 26.7% 26.7% 

Remedial: Took 
Remedial Courses 

5 20.0% 20.0% 20.0% 
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Certificate/Diploma (at least 1 but less than 2 years) 
Graduation Rates for Part-Time Students 

Fall 2008 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 43 16.3% 18.6% 18.6% 

Race: Hispanic 1 100.0% 100.0% 100.0% 

Race: Black 14 14.3% 14.3% 14.3% 

Race: White 28 14.3% 17.9% 17.9% 

Gender: Male 19 26.3% 26.3% 26.3% 

Gender: Female 24 8.3% 12.5% 12.5% 

Age: Directly from High 
School  
(17-19 years old) 

20 25.0% 25.0% 25.0% 

Age: Age 25 and over 13 7.7% 15.4% 15.4% 

Age: Other  
(20-24 years old) 

10 10.0% 10.0% 10.0% 

Income: Received Pell 
Grant 

29 24.1% 27.6% 27.6% 

Remedial: Took 
Remedial Courses 

10 30.0% 30.0% 30.0% 

 

 

Certificate/Diploma (at least 1 but less than 2 years) 
Graduation Rates for Transfer Students 

Fall 2008 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 51 37.3% 45.1% 45.1% 

Race: Hispanic 1 100.0% 100.0% 100.0% 

Race: Black 12 41.7% 50.0% 50.0% 

Race: White 38 36.8% 44.7% 44.7% 

Gender: Male 21 14.3% 33.3% 33.3% 

Gender: Female 30 53.3% 53.3% 53.3% 

Age: Directly from High 
School  
(17-19 years old) 

6 16.7% 33.3% 33.3% 

Age: Age 25 and over 28 35.7% 35.7% 35.7% 

Age: Other  
(20-24 years old) 

17 47.1% 64.7% 64.7% 

Income: Received Pell 
Grant 

31 51.6% 54.8% 54.8% 
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Associate Degree 
Graduation Rates for Full-Time Students 

Fall 2007 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 5 0.0% 60.0% 60.0% 

Race: Black 1 0.0% 100.0% 100.0% 

Race: White 4 0.0% 50.0% 50.0% 

Gender: Male 1 0.0% 100.0% 100.0% 

Gender: Female 4 0.0% 50.0% 50.0% 

Age: Directly from High 
School  
(17-19 years old) 

3 0.0% 33.3% 33.3% 

Age: Age 25 and over 1 0.0% 100.0% 100.0% 

Age: Other  
(20-24 years old) 

1 0.0% 100.0% 100.0% 

Income: Received Pell 
Grant 

4 0.0% 75.0% 75.0% 

Remedial: Took 
Remedial Courses 

4 0.0% 75.0% 75.0% 

 

 

Associate Degree 
Graduation Rates for Part-Time Students 

Fall 2007 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 4 0.0% 0.0% 25.0% 

Race: White 4 0.0% 0.0% 25.0% 

Gender: Male 1 0.0% 0.0% 0.0% 

Gender: Female 3 0.0% 0.0% 33.3% 

Age: Directly from High 
School  
(17-19 years old) 

3 0.0% 0.0% 33.3% 

Age: Age 25 and over 1 0.0% 0.0% 0.0% 

Income: Received Pell 
Grant 

4 0.0% 0.0% 25.0% 

Remedial: Took 
Remedial Courses 

2 0.0% 0.0% 0.0% 
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Associate Degree 
Graduation Rates for Transfer Students 

Fall 2007 Cohort 

 Cohort  
Size 

100% of  
Completion Time 

150% of  
Completion Time 

200% of  
Completion Time 

Total Students 24 54.2% 70.8% 70.8% 

Race: Black 4 25.0% 50.0% 50.0% 

Race: White 19 63.2% 78.9% 78.9% 

Gender: Male 4 75.0% 75.0% 75.0% 

Gender: Female 20 50.0% 70.0% 70.0% 

Age: Directly from High 
School  
(17-19 years old) 

1 0.0% 0.0% 0.0% 

Age: Age 25 and over 15 53.3% 73.3% 73.3% 

Age: Other  
(20-24 years old) 

8 62.5% 75.0% 75.0% 

Income: Received Pell 
Grant 

21 47.6% 66.7% 66.7% 

Remedial: Took 
Remedial Courses 

2 0.0% 0.0% 0.0% 

 

In examining the graduation rate data for full-time students, part-time students, and transfer students enrolled in 
Certificate/Diploma (at least 1 but less than 2 years) programs and Associate degrees, the most significant factor is that 
transfer students graduated at a much higher rate. The highest graduation rates existed for students enrolled in 
associate degrees, however, the overall number of associate degree students is considerable lower. When reviewing the 
data in relation to full-time and part-time enrollment, the data is less revealing with full-time and part-time students 
graduating at about the same rates, 25% for full-time students and 18.6% part-time students for certificate/diploma of 
at least one but less than two year programs. Again, less significance is associated with associate degree students due to 
the small numbers enrolled and completing associate degrees. 
 

In reviewing the data of full- and part-time students according to specific demographics, the data showed that white 
students graduated at a 45.7% rate compared to black students who graduated at a rate of 34.3%. In comparing gender 
data, males completed at a higher rate, 59.6% as compared to females with a rate of 20.8% for females. Students who 
were 17-19 years old completed at a significantly higher rate of 61.4% than students 20-24 years old with a 10% rate and 
students 25 years old and over, 37.6%. 
 

Students receiving Pell grants who attended full-time and part-time showed little difference in relation to graduating 
from certificate/diploma programs of at least one but less than two years. Full-time students completed at a rate of 
26.7% as compared to 27.6% for part-time students. Students enrolled in remedial courses had a similar trend of 
graduating at about the same rate as those receiving Pell grants; full-time students graduated at a 20% rate with part-
time students graduating at a 30% rate. 
 

OTC’s improvement in the overall graduation rate of full- and part-time students enrolled in certificate/diploma 
programs, 43.6% is perhaps attributed to the increase of embedded TCCs that were adopted between Fall 2006 and Fall 
2008.  This historical data is significant and aligns with plans to expand embedded TCCs at OTC in FY2014.  The plan to 
provide more program completion points as well as the plan to provide academic advisement training for faculty and 
academic advisors will positively impact the graduation rate.   
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The analysis of Associate Degree graduation rates for Full-Time, Part-Time, and Transfer student (cohort Fall 2007) 
revealed that OTC slightly increased the graduation rate for degree programs but the increase was not as significant as 
the increase seen in Certificate/Diploma programs.  This was due to the limited number of degree programs that were 
offered during this time period.  Since Fall 2007, OTC has implemented new degree programs, targeted high school 
students in its service delivery area, and boosted the number of recruitment activities that faculty and student services 
personnel participate in.   
 

The FY2014 plans are to enhance academic advising to provide better guidance and assistance to students, provide 
diversity training for faculty and staff of the college, further promote TCCs for dual enrollment for high school students 
to complete while still enrolled in high school, implement a TCC for ACCEL students, and implement the QEP Extreme 
Math Makeover to assist students who require learning support mathematics prior to beginning their program of study. 
OTC part-time degree students are not persevering until graduation, at least not until the 200% time frame or later.  This 
may be due to the time period required to graduate from a degree program as a part time student. The inclusion of 
embedded TCCs within various program areas will give students a completion point as well as a sense of 
accomplishment while working toward the associate degree.  
 

Okefenokee Technical College plans to provide diversity training to faculty and staff at the college. Guidance will be 
provided on how diversity issues affect all areas of the college; specifically: recruitment, advertising, admissions, career 
guidance, and program delivery.  This training will provide faculty and staff with broader knowledge of backgrounds and 
experiences of various cultures and possible barriers that the college faces in reaching potential students.  OTC will 
continue provide the Practical Nursing open lab for students to enhance the attainment of their skills. The College 
Success course will be expanded to provide more sections for students in learning support courses to take, as well as 
other students who may be interested in taking the course. 
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Plan:   Graduation Improvement Plan: 

Objective:  To increase graduation rate by 20% for certificates or diplomas of less than 2 years and 75% 

for associate degrees. 

 Increase the graduation rate for certificate/diploma (less than 2 years) to 20% over the total full time 
graduates for Fall 2008 from the 2014 report. 

 Increase the graduation rate for associate degree to 75% over the total full time graduates for Fall 2007 
for Fall 2008 from the 2014 report. 

 

2014 Summary of Activities     

Summary of Activities:  Person(s) Responsible:  Expected Completion Date: 

Academic Advisement Improvement: 

 Create a plan of evaluation for academic advisement 

 Implement an academic advisement improvement 
plan to enhance this service 

 Academic Advisement training on steps to take for 
proper completion of the academic advising process.  
Include specifics for each category of student (new, 
continuing, or transfer student); important 
information regarding college policies and procedures; 
program award requirements; dates and deadlines 
that must be met; courses required for program 
completion; services available to help students meet 
objectives; and methods to obtain help when issues 
arise.   

 Academic advisors 

 Faculty 

Vice President for Academic 
Affairs 
Vice President for Student 
Affairs 
Academic Deans 

Spring 2014 

College Wide Diversity Training: 

 Professional development on diversity training.   

 Include information on how diversity training can be 
used to alleviate issues that may be present in college 
processes such as recruitment, advertising, admission, 
career guidance, academic advising, and program 
delivery.   

 

Vice President for Academic 
Affairs 
College Retention 
Coordinator/Section 504 
Compliance Official 
Human Resource Director 

Spring 2014 

Expansion of Dual Enrollment Program: 

 Create expansion plan for Dual Enrollment in service 
delivery area high schools. 

 Meet with service delivery area high school counselors 
to discuss programs and their benefits. 

 Offer recruitment opportunities for faculty to 
participate in service delivery area high schools. 

 Offer opportunities for high school students to meet 
one-on-one with the OTC high school coordinator to 
discuss opportunities. 

Vice President for Student 
Affairs 
High School Coordinator 

Continues throughout the year 
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Summary of Activities:  Person(s) Responsible:  Expected Completion Date: 

Incorporate ACCEL program in service delivery area high schools. 

 Implement the Early College Essentials TCC in service 
delivery area high schools to promote ACCEL courses. 

  Students will be able to earn a credential and 
graduate with this TCC.  

Vice President for Student 
Affairs 
High School Coordinator  

Continues throughout the year 

Increase the number of embedded Technical Certificates of 

Credit (TCCs): 

 Map program offerings and identify state standardized 
embedded TCCs that are mapped and available for our 
programs of study 

 AY2014 plans are to submit for approval of the 
following program group embedded TCCs: 

o Computer Information Systems 
o Criminal Justice Technology 
o Electronics 
o Environmental Horticulture 
o Paramedicine  

 Approval received to add Health Care Assistant 
program in Spring 2014. 

Vice President for Academic 

Affairs 

Academic Deans 

Spring 2014 

Implementation of the QEP: Extreme Math Makeover 

 Designed to assist students who score below the 
required entrance minimum and require learning 
support mathematics. 

 Implementation of the QEP begins AY14 

Vice President for Academic 

Affairs 

Academic Deans 

Learning Support Instructors 

QEP Coordinator  

Fall 2013 

Continue in AY14 the practical nursing open lab time providing 

those students with more opportunities to practice skills, thus 

enhancing their success and completion rates. 

Vice President for Academic 

Affairs 

Academic Deans 

Program Directors 

Continues throughout the year 

Continue to offer the College Success course for students 

enrolled in Learning Support classes, expanding the number of 

sections offered during AY14. 

Vice President for Academic 

Affairs 

Psychology instructor 

Academic Dean for Allied 

Health and General Education 

Fall 2013 

Spring 2014 
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Savannah Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Savannah Technical College 

Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities:                                 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 

Metrics: 
 
Degree Production 
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates  
 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
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Success in Remedial Education 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 

Enrollment in Remedial Education 
Annual number and percentage of entering first-time undergraduate students who enroll in remedial math, 
English/reading, or both math and English/reading courses; by institution type (two-year; four-year research, very high 
activity; all other four-year), by race/ethnicity, gender, age groups, and Pell status (at time of entry). 
 
Metric:  Degree Production 
 
Analysis of Degree Production Data and Results from 2013 Plan 
• Technical College System of Georgia Report #DC241 – CCA Context Metric 1: Enrollment – Unduplicated Headcount 
• Technical College System of Georgia Report #DC248 – CCA Outcome Metric 1: Degree Production (All Disciplines) 
• Technical College System of Georgia Report #DC246 – CCA Outcome Metric 1: Degree Production (All Campuses) 
• Technical College System of Georgia Report #DC247 – CCA Outcome Metric 1: Degree Production (All Majors) 

 
2013 Activity #1 – 2 
The intent of the Degree Production Improvement Plan was to recruit and enroll new students into programs and 
provide them with the following pathways: 1) graduating from Savannah Technical College with the goal of transferring 
to a University System of Georgia institution; 2) transferring identified and qualified students from Savannah State 
University; 3) achieving GED Diploma and immediately transitioning to an academic program; 4) achieving High School 
Career Pathway simultaneously with college credential. Overall, Savannah Technical College has been successful with 
actual degree production. The data indicates a significant number above the projected baseline (34%) for meeting the 
objective for 1,669 additional graduates by 2020. A review of the activity report revealed significant factors in our 
success. Signed articulation agreements have provided students with streamlined pathways to Georgia Southern and 
Armstrong Atlantic State University. The additional agreements with Valdosta State University and Savannah State 
University will further expand those pathway options. It is the intent of such agreements to provide a seamless 
transition from our two-year programs to the four-year universities. To date, no students have “reverse” transferred 
from Savannah State University to Savannah Technical College; however, the agreement is still in place if a student 
requests this option. Further exploration is required to determine the appropriate advisement process to ensure the 
students understand the opportunities for transfer, or reverse transfer, to and from Savannah State University. 
Articulation agreements, and thus, seamless pathways, are a long-term goal for increasing the number of degrees. 
 
2013 Activity #3 
In FY2013, Savannah Technical College enrolled 984 students who had earned the GED diploma. A small percentage of 
those students (4%) participated in GED courses on campus. The goal of the Adult Education program is to increase the 
number of students enrolling in credit programs to 150 total students (430%). The Transition Specialist, tasked with the 
goal of assisting students with the admissions process, will provide a dependable, consistent presence for the students 
as they identify their career pathways. The objective is to create a more streamlined process that encourages and 
motivates our Adult Education students to maintain their progress and momentum toward their newly “discovered” 
pathways. In addition, the launch of an Accelerated Opportunities plan in the areas of welding, aircraft structural, and 
industrial systems will provide further opportunities for students allowing them to earn their GED and college credits 
toward a TCC.  
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2013 Activity #4 
It was initially proposed that dual enrollment would be a viable option for high school students interested in criminal 
justice, culinary arts, welding, and general studies. Additional programs were added to include aviation, cosmetology, 
and automotive courses. The completion rate for 2013 was 28% (56 students) from a duplicated enrollment of 204 
students. To ensure continued success in the dual enrollment programs, additional courses and programs will be added 
at the Career Academies. Persistence will be dependent upon the collaborative efforts and communication between the 
high school academies and Savannah Technical College. The High School Coordinator will serve as the conduit between 
the participating schools and academies, students, and their parents to provide guidance for the available pathway 
options. 
 
2013 Activity #5 
Early Child Care Education produced 31 certificate graduates. To increase awareness and interest in the program, it is 
necessary to create a vibrant promotional/marketing effort to elicit potential admissions candidates. The existing 
program is offered via online courses, and will be reviewed to determine if the online delivery method is a deterrent to 
student interest and/or success. It is not known at this time if there is a preference for face-to-face or online education 
within this field of study.  
 
2013 Activity #6 
Further exploration is needed to determine an effective process for identifying and contacting students who have 
achieved some college credit. The intent is to identify students who have a minimal amount of credits remaining to 
complete their degree and encourage them to readmit and finish their educational pursuits. A systematic approach with 
established criteria needs to be created to ensure a successful process for the college as well as the student. 
 
2013 Activity #7 
The Pell Grant experiments expand the eligibility to students who enroll in specific short-term vocational or career 
programs. Experiment #1 extended eligibility to students who have already earned a bachelor’s degree and who 
enrolled in a short-term vocational or career program. Experiment #2 expanded eligibility to students who enrolled in 
specific short-term vocational or career training programs. Pell Grant Experiment #1 was implemented Spring Semester 
(2013). In January, ten consent forms were submitted for consideration, but only two met the eligibility criteria as 
outlined by the Department of Education. One participant was selected from the Department Random Assignment 
System and awarded aid, but the candidate did not enroll. There were five potential candidates for the Summer 
Semester; however none of the candidates submitted a consent form and/or their FAFSA form, which resulted in zero 
participants for that semester.  
  
2013 Activity #8 
Pell Grant Experiment #2 launched March 2013 with Commercial Truck Driving. Four consent forms were submitted for 
consideration. One student was eligible and selected to participate, award was made, and money disbursed. The student 
was awarded a Technical Certificate May 2013. There were ten consent forms submitted for consideration for Summer 
Semester. Five met all eligibility criteria and were submitted to the Department of Education Random Assignment 
System. Three were randomly selected to participate, awards were made, and money disbursed. All three students are 
still enrolled. This program is dependent upon the student’s persistence to follow-through with paperwork and the 
Department of Education’s random selection of participants. To ensure maximum potential participation, it will be 
necessary to track the paperwork process of eligible students to confirm they have submitted all forms to make them 
eligible for the random selection system. 
 
2013 Activity #9 
 
Block Scheduling is currently being used in the following programs:  Automotive; Accounting; Air Conditioning; and 
Welding.  Additional programs will be assessed and implemented as part of our on-going process. 
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Plan:   Degree Production Improvement Plan 
Objective:  To increase graduate total 120 graduates over baseline. 
     

Summary of Activities                 Person(s) Responsible                  Expected Completion Date    

1. Articulation Agreements with Board of Regents 
Institutions 
a. Collaborating on Future Agreements 
b. Promoting Articulation Agreements 

 AS Logistics Management 

 AS Construction Management 

 AS Criminal Justice 

 AS Early Childhood Education 

 Bachelor of Science in Organizational 
Leadership 

 Bachelor of Applied Science Degree in 
Technical Studies/Human Capital 
Performance 

 AS Electrical Utilities Technology 

VPAA 
VPSA 
Academic Deans 
Executive Director, 
Institutional Advancement 
and Communications 

 
 
Ongoing and continuing 
2013-2014 

2. Local Initiatives with Board of Regents Institutions 
a. Transfer initiatives  
b. Learning support students taking classes at 

Savannah Technical College 
c. College Day (Spring & Fall) to promote 

agreements 

VPSA 
VPAA 
 

 
Ongoing and continuing 
2013-2014 

3. Increase enrollment of GED graduates into credit 
programs 

a. Prescriptive intake process that helps 
students identify programs to match career 
interests  

b. Redesign and implementation of course 
structure to create “Fast Track” course to 
accelerate the learning process and 
completion for Adult ED students 

c. Accelerating Opportunities 

 GED plus Welding TCC 

VPAA 
VPSA 
Dean, Adult Education 

The goal for FY14 is 150 
students entering credit 
programs 
 
 
 
 
 
 
 
 
The goal for FY14 is 125 
earned credentials 

4. Increase dual enrollment programs at three College 
and Career Academies to generate graduates. 
Identified programs of interest are: 

a. Criminal Justice 
b. Culinary Arts 
c. Welding 
d. Cosmetology 
e. Automotive 

VPAA 
VPSA 
Dean, Public Services 
Dean, Industrial Technology 
 

Ongoing enrollment 
campaign for 2013-2014 High 
School Year 
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Summary of Activities                 Person(s) Responsible                  Expected Completion Date    

5. Increased enrollment of childcare facility 
professionals aimed at achieving requirement of 
Child Development Associate credential 

a. Implementation through Child Care 
Resource & Referral (CCR&R) team 

b. Utilization of TCC within Early Childcare 
Education program 

VPAA 
VPSA 
Dean, Public Services 
Director, CCR&R 

Ongoing recruitment Fall 
2013-Summer 2014 

6. Identify students who have achieved some college 
credit but withdrew prior to graduation and reach 
out to them to return and complete a program of 
study 

VPSA 
Director, Student Support 
Services 

Ongoing, continuous Fall 
2013-Summer 2014 

7. Pell Grant Experiment #1 – increase enrollment for 
students with bachelor’s degree who enroll in a 
short-term vocational or career program. Eligible 
programs include: 

a. CATIA Technician 
b. CISCO Networking Specialist 
c. Health Care Assistant 
d. Human Resource Management 
e. Medical Coding/Insurance Data Entry 
f. PC Repair and Networking Technician 
g. Commercial Truck Driving 
h. Aircraft Assembly Technician 
i. Basic Shielded Metal Arc Welder 
j. Flux Core Arc Welder 
k. Gas Metal Arc Welder 
l. Gas Tungsten Arc Welder 

Executive Director for 
Student Financial Services 
VPAA 
Dean, Public Services 
Dean, Industrial Technology 

Summer 2015 is estimated 
conclusion of Department of 
Education experiment 

8. Pell Grant Experiment #2 – increase enrollment in 
specific short-term vocational or career training 
programs. Eligible programs include: 

a. Commercial Truck Driving 
b. Aircraft Assembly Technician 
c. Basic Shielded Metal Arc Welder 
d. Flux Core Arc Welder 
e. Gas Metal Arc Welder 
f. Gas Tungsten Arc Welder 

Executive Director for 
Student Financial Services 
VPAA 
Dean, Industrial Technology 

Summer 2015 is estimated 
conclusion of Department of 
Education experiment 

9. Program of Study (POS) Block Scheduling VPAA 
VPSA 
Academic Deans 

Continuous assessment of 
programs with appropriate 
scheduling. 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data and Results from 2013 Plan 
 
• Technical College System of Georgia Report #DC242 – CCA Outcome Metric 2: Graduation Rates by Home Campus 
• Technical College System of Georgia Report #DC243 – CCA Outcome Metric 2: Graduation Rates by Home Campus, 

PAS Group 
• Community College Survey of Student Engagement (CCSSE): Savannah Technical College 2012 Key Findings (2012) 
• CCA College Goals: Degree Production 2009 through 2020 – CR1247/60% Goal Spreadsheet 

 
2013 Activity #1 
A comparison study was conducted to assess student success and retention based upon the exposure to a face-to-face 
orientation process or an online orientation process. Two groups with 60 participants each were selected for 
comparison, with one group participating in a prescribed process, and the other group given options within the process. 
The first comparison revealed a significant success rate for those who participated in the thorough face-to-face 
orientation. Of the 60 participants who engaged in the face-to-face sessions, 75% successfully completed Fall (2012) 
Semester. The 60 participants who were given the option of an online orientation were less successful with only 25% 
successfully completing Fall Semester. It could be concluded that face-to-face orientations are more successful; 
however, a more thorough examination of the variables is necessary to validate that conclusion. 
  
Additional assessments were made with the 60 participants from the face-to-face orientation group.  Upon completion 
of Learning and Study Strategies Inventory (LASSI) and/or the Harrington O’Shea career decision identifier, students 
were offered Career Decision/Extended Orientation conferences, tutoring in the Learning Enrichment Center, and study 
skills workshops in the Learning Enrichment Center. The Career Decision/Extended Orientation Conference had the most 
voluntary participation (22) and those participants successfully completed Fall Semester 2012. Tutoring and study skills 
had minimal participation with 10 and 5 respectively and each of those participants successfully completed Fall 
Semester 2012. In addition, all participants enrolled for the following Spring Semester in 2013. Again, a more thorough 
examination of the variables needs to be explored to determine the effectiveness of these services.  
The goal is to provide appropriate remediation through orientation processes and prescribed plans of enrollment. The 
intent is to refine the process through Boot Camps, which provide a brief tutorial on the Compass testing process, and 
orientations and advisement that ensure the student is placed in the appropriate guided pathway toward the successful 
completion of their educational pursuits.  
 
2013 Activity #2 
In 2012, Savannah Technical College participated in the Community College Survey of Student Engagement (CCSSE). One 
of the five key benchmarks of effective educational practice identified in this report notes “students perform better and 
are more satisfied at colleges that provide important support services …” (CCSSE, 2012). A slight majority of our students 
(51.9%) indicated that this was an area of importance for their overall college experience and successful outcome of 
their educational experiences. Our Early Alert notification system was initiated to identify students who were “at risk” or 
failing and to provide an “intervention” to ensure they had the opportunity for remediation and successfully complete 
their courses. As a result of this system, a small number (244) of our students were referred to the Learning Enrichment 
Center and also to our Counselor for Special Populations for tutoring, academic counseling, and career counseling. The 
Early Alert system is a good intervention tool; however, after assessing our current process, we acknowledge that an 
“upgrade” is necessary to ensure we are meeting the needs of our students. In addition, it is imperative that we 
initiative active involvement between students, faculty, and the academic advisors.  
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2013 Activity #3 
“In general, the more contact students have with their teachers, the more likely they are to learn effectively and to 
persist toward achievement of their educational goals” (CCSSE, 2012). Our students noted in their participation in the 
student engagement survey (CCSSE, 2012) that they believe student-faculty interaction is an important component of 
their educational experience. As we reviewed our processes for admissions and student interventions, we determined 
that our advisement process needed to evolve from a somewhat passive approach to a more collaborative interaction. 
In particular, we recognize the importance of the student-faculty relationship as well as the involvement of industry 
leadership.  
 
To continue with our positive graduation rate progress and to fill that gap, we have created an interactive advisement 
process to meet the needs and expectations of our students.  A more prescriptive, detailed in-processing model has 
been developed complete with an orientation session, advisement, Boot Camp, and COMPASS testing.  As a part of that 
overall model, Academic Deans and Academic Advisors have developed Programs Roadmaps depicting a full-academic 
load per semester for each student and the exact sequence of each course; the emphasis is taking only the required 
courses in a prescribed number of semesters. Additionally, New Student Orientation will continue.  Topics such as 
Satisfactory Academic Progress (SAP) is emphasized as well as free tutoring opportunities, both in-person and on-line 
sessions. A detailed, college calendar was developed and used for Fall 2013 which began August 22, 2013. 
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Plan:   Graduation Rates Improvement Plan 
Objective:  To increase graduation rate by 5.3% annually       

Summary of Activities:                 Person(s) Responsible:                 Expected Completion Date:    

1. Prescribed Admissions Process 
a. New Student Timeline 
b. Orientation 
c. Campus Tour 
d. Boot Camp 
e. Compass Testing  
f. Advising 

VPAA 
VPSA 
Director, Student Support 
Services 

Ongoing project - Fall 2013-
Summer 2014 

2. Early Alert Student Success 
a. Midpoint Assessment 
b. One-on-One Advisement 
c. Initiate Tutoring 
d. Industry Leader Involvement 

Academic Deans 
Department Heads 
Academic Advisors 

Ongoing project – Fall 2013-
Summer 2014 

3. Advisement Process for Learning Support 
Students 
a. Train faculty advisors/Assign faculty advisor 
b. Develop Prescriptive program based on 

COMPASS Assessment 
c. Provide program roadmap 
d. Monthly meetings between students and 

faculty 
e. Periodic assessment of achieved grades 

VPAA 
Dean, General Studies 
General Studies Faculty 

Ongoing project – Fall 2013-
Summer 2014 

 
Metric:  Success in Remedial Education 
 
Analysis of Success in Remedial Education Data and Results from 2013 Plan 
• Technical College System of Georgia Report #DC251 – CCA Progress Metric 2a: Success in Remedial Education  
• Technical College System of Georgia Report #DC252 – CCA Progress Metric 2a: Success in Remedial Education  
• Technical College System of Georgia Report #DC253 – CCA Progress Metric 2a: Success in Remedial Education  
• Technical College System of Georgia Report #DC254 – CCA Progress Metric 2a: Success in Remedial Education  
• CCA College Goals: Degree Production 2009 through 2020 – CR1247/60% Goal Spreadsheet 

 
2013 Activity #1-2 
Two pilot programs were launched to explore the possibility that pairing a remedial course with a college level course 
would result in the successful completion of both. The intent was to accelerate the remediation process and retain the 
student’s enthusiasm for their chosen major resulting in the successful retention/enrollment of the student. The English 
pilot was small (5) and had very limited results with 40% (2) successfully passing both courses in the Fall 2012 Semester. 
One student failed both classes and two students withdrew. The results for Spring (2013) Semester included one student 
who passed both classes; two students passed the remedial course, but failed the college level course; one student who 
failed both courses: and one student withdrew from courses. The English courses were not taught by the same 
instructor and the courses were not aligned, which placed students in various sections. It is believed that this 
inconsistency may have led to the limited results with the pilot program. To ensure consistency and coherence, and to 
continue with the redesigned learning center plan, all future co-requisite courses will be taught by the same faculty 
member 
.  
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The Math pilot included 15 students in co-current courses, Math 0099 and Math 1111. At the end of Fall Semester 
(2012), 9 students persisted (60%) with a 44% (7) passing grade. The results for Spring Semester (2013) included 23 
students who had a 43% completion rate with 60% (13) receiving a passing grade. After assessing the limited results of 
the Math pilot, modifications were designed and will be implemented Fall Semester 2013. It is hoped that the addition 
of an adaptive learning component and individualized/personalized learning paths will increase the completion and 
persistence rates of students who test into the remedial education areas.  
 
The remediation process and specific Learning Support courses have been modified and strengthened for 2014.  
Students who are in two or more learning support courses will have a new blended course that utilizes Adaptive 
Learning Technologies to provide an individual learning path. In addition, new blended courses have been added to 
combine two levels of learning support courses (e.g., 0098 & 0099) in Mathematics, English, and Reading.  This 
technique is known as Accelerative Course Experience (ACE).  Additionally, Savannah Technical College was awarded a 
$100,000 Gates grant to fund computer labs with tutors to supplement classroom instruction of learning support 
courses; these labs will be in operation at two campuses starting Fall 2013 semester. 
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Plan:  Success in Remedial Education Improvement Plan 
Objective:  To increase the number of students who successfully complete required remedial education by 10% 
       

Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

1. Develop and implement remedial education 
pilot between LS course and College level 
course for English and Math 
a. Select appropriate sections and instructors 

for learning support classes and college 
level classes 

b. Pair the functional areas (ENGL 1101 and 
ENGL 0098; ENGL 0097 and ENGL 1010; 
MATH 0099 and MATH 1111; MATH 0097 
and MATH 1012; MATH 0099 and MATH 
1100; MATH 0099 and MATH 1101) for 
scheduling to create co-requisite courses 

c. Select students for each area of course 
pairing 

d. Compare success results with students not 
taking courses simultaneously 

e. Compare the college level course success 
rate of students who take non-paired 
remedial courses in Fall Semester and 
subsequently enroll in college level course 
Spring Semester 

VPAA 
Dean, General Studies 
ENGL faculty 

Spring 2014:  two semesters 
of results will be available at 
that time. 

2. Implement Redesigned LS courses in MATH, 
ENGL, and READ 
a. Offer COLL 0989 Fast Pass course for 

students placing into two or more learning 
support courses (25% of students in course 
will bypass one or more LS courses) 

b. Offer MATH ACE – Students who place into 
MATH 0098, may move through MATH 
0098 and 0099 through adaptive learning 
technologies 

c. Design, install and implement MATH LAB 
for additional support and assistance. Staff 
with MATH Coaches 

d. Offer ENGLISH ACE – blended course of 
ENGL 0097 and ENGL 0098 

e. Offer READING ACE – Students move 
through two READ LS courses through use 
of adaptive learning technologies 

Dean, General Studies 
General Studies Faculty 

June 2014 
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Metric:  Enrollment in Remedial Education 
• Analysis of Success in Enrollment in Remedial Education Data and Results from 2013 Plan 
• Technical College System of Georgia Report #DC241 – CCA Progress Metric 1: Enrollment in Remedial Education  
• Technical College System of Georgia Report #DC249 – CCA Progress Metric 1: Enrollment in Remedial Education 

(Campus) 
• Technical College System of Georgia Report #DC250 – CCA Progress Metric 1: Enrollment in Remedial Education 

(Majors) 
 
2013 Activity #1 
The Boot Camp process was fully implemented as a required component of the Admissions process in June 2013. The 
data for June 1st through July 8th indicate moderate success for the Boot Camp initiative. During this period, 194 students 
participated in Boot Camp and 60% (115) of those students took the Compass placement exam during that timeline. A 
majority of the students (55%) successfully passed the three areas of Reading, English, and Math and were program 
ready. Individual test area results were as follows: 81 students (70%) were Reading ready; 83 students (72%) were 
English ready; and 97 students (74%) were Math ready. Due to the limited data, a direct correlation cannot be made 
with the Boot Camp process and student success in Compass testing; however, it is assumed that this process does have 
an impact on the readiness results. It will be necessary to assess the presentation materials and link them to the 
intended outcomes of the Compass placement process. While there are many variables to consider, a larger data set 
from June 2013 thru June 2014 could provide an indirect correlation between Boot Camp and student success in the 
Compass testing process.    
 
2013 Activity #2 
The CAMINO Lumina project with Armstrong Atlantic State University and Savannah State University was successful the 
first year of implementation. Savannah Technical College hired a Hispanic Outreach Coordinator who quickly became a 
member of the three college project team. Community events were held with accomplishments including the creation of 
the Hispanic Outreach and Leadership Association (HOLA), Café Hispano, Casa Abierta, Spring Fling, Enjoy D’ Lunch, 
HOLA Lunch & Learn, and Domingo Universitario. The most successful outreach activity was the Domingo Universitario 
event, which addressed the needs of Hispanic/Latino families for college readiness. Prospective student inquiries 
doubled after the event and, as a direct result of Domingo Universitario, 2 students enrolled Summer Semester (2013) 
and 3 have enrolled for Fall Semester (2013). It is believed that continued outreach events and services will enhance the 
resources for the Hispanic/Latino community, resulting in an increase in prospective students. 
 
2013 Activity #3 
The Predominantly Black Institution grant has been somewhat successful this past year. A dedicated Learning 
Community was established to improve the retention and academic success for students currently enrolled in the 
sustainable fields. Special sections with tutors were created, students were called to follow-up on progress, instructors 
were called to report on student progress, and a liaison was established to maintain communication/execution between 
the Math instructor and the major studies instructor. Retention and academic success rates indicate that this plan was 
fairly successful. Retention in Math was 67% (8 students) and 83% (10 students) in Comp 1000; Academic success rates 
were 69% in Math and 77% in Comp 1000. Rigorous tutoring was provided with a schedule to meet the needs of the 
students with day and evening opportunities. This plan has limited data to sustain a theory of successful remediation; 
however, the upcoming year should provide the necessary data to present a correlation between the Dedicated 
Learning Community and increased retention and academic success in the sustainable technology fields.  
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Plan:   Enrollment in Remedial Education Data Improvement 
Objective:  To decrease the percentage of total students requiring learning support by 3%; the percentage of 

Hispanic applicants by 7%; and, Black non-Hispanic applicants by 7%. 
 

Summary of Activities:                 Person(s) Responsible:                  Expected Completion Date:    

1. Revise “Pre-placement Boot Camp 
a. Understanding the COMPASS assessment 
b. Test taking strategy 
c. Use of online calculator for COMPASS 
d. Investigate ways to deliver Boot Camp 

effectively and efficiently 
e. Offer workshops for potential students 

prior to taking COMPASS Assessment on 
writing, reading, and math 

Dean, General Studies 
Director, Student Enrichment 
Center 

Ongoing implementation Fall 
2013 

2. Target Hispanic applicant placement success 
through participation in the CAMINO Lumina 
project with Armstrong Atlantic State 
University. The Hispanic Outreach Coordinator 
for the Student Affairs Division will focus on 
programs and processes designed to identify 
academic deficiencies of Hispanic individuals 
and implement remedial assistance prior to 
enrollment into STC programs of study. 

Executive Director of 
Advancement 
VPSA 

Ongoing process – Fall 2013-
Summer 2014 
 
Continued collaboration with 
Armstrong Atlantic State 
University and Savannah 
State University Fall 2013 

3. Target Black non-Hispanic applicant placement 
success through established goals of the 
college’s Predominantly Black Institution grant 
objectives focused on students applying for 
admission in Industrial Technology programs 

Dean of General Studies 
Dean of Industrial Technology 
Dean of Curriculum & Special 
Projects 
Project Coordinator 

Ongoing process  
Grant ends 2016 
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Southeastern Technical College 
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2014 Complete College Georgia Improvement PLANS 

College Name: Southeastern Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.     
                                                                                         
Summary of Activities: 
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 
Metrics: 
 
Degree Production: 
 Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
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Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
 

Important Data Review Information: 

Data and information from the KMS Report DC241 for 2013 was used for this report for the 2014 Improvement Plan. The 
data from this report is used for all three sections—degree production, graduation rate, and success in remedial 
education.   
 

In this section, numerical changes of 6 or greater with percentage changes are evaluated specifically.  Areas highlighted 
in yellow indicate areas of caution needing additional review while areas highlighted in red are areas of strong concern 
at the College indicated a great need for study.  
 

If a row of data is missing, it means that we had zero students in those categories for both comparison years.  
 

Southeastern Technical College and Swainsboro Technical College merged on July 1, 2009. Much of the data in this 

report is prior to, or immediately following, the merger. It is difficult to interpret data prior to the merger and 

immediately surrounding the merger, due to various issues merging BANNER data systems.  
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Metric:  Degree Production 
 
 

(see following tables) 
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Table 1 
 

Table 2 
Certificates/Diploma (less than 1 academic year) of Economic Value with 
Industry Certification or Licensure 

 

Certificates/Diploma (at least 1 but less than 2 years)  

2013 
Percent 
Change 

 

2013 
Percent 
Change 

Age     

 

Age     

17-19 14 -36% 

 

17-19 13 -35% 

25 and Over 104 28% 

 

25 and Over 135 19% 

Other (20-24) 48 78% 

 

Other (20-24) 71 18% 

Gender     

 

Gender     

Male 79 7% 

 

Male 47 0% 

Female 87 55% 

 

Female 172 18% 

Race/Ethnicity     

 

Race/Ethnicity     

Hispanic 2 0% 

 

Hispanic 5 -28% 

Black, non-Hispanic 52 24% 

 

Black, non-Hispanic 68 10% 

White, non-Hispanic 111 32% 

 

White, non-Hispanic 143 15% 

Two or More Races 0 -100% 

 

Asian 1 100% 

Unknown 1 0% 

 

Unknown 2 200% 

Pell Status 27 -31% 

 

Non-Resident Alien 0 0% 

Remedial Courses 7 -63% 

 

Pell Status 161 9% 

Discipline     

 

Remedial Courses 11 -74% 

Social and Behavioral Sciences and Human Services 10 -37% 

 

Discipline     

Science Technology Engineering and Math 0 -67% 

 

Education 8 100% 

Health 76 162% 

 

Arts and Humanities 3 300% 

Trades 80 -2% 

 

Science Technology Engineering and Math 6 20% 

Total Students 166 28% 

 

Business and Communication 36 -3% 

    

Health 100 59% 

    

Trades 66 -21% 

    

Total Grads 219 13% 
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Table 3 
 

Table 4 
Certificates/Diploma (at least 2 but less than 4 years)  

 

Associate Degree 

2013 
Percent 
Change 

 

2013 
Percent 
Change 

Age     

 

Age     

17-19 2 200% 

 

25 and Over 36 63% 

25 and Over 41 11% 

 

Other (20-24) 14 -26% 

Other (20-24) 29 16% 

 

Gender     

Gender     

 

Male 15 -17% 

Male 9 -40% 

 

Female 35 52% 

Female 63 34% 

 

Race/Ethnicity     

Race/Ethnicity     

 

Hispanic 1 100% 

Hispanic 1 100% 

 

Black, non-Hispanic 12 9% 

Black, non-Hispanic 22 22% 

 

White, non-Hispanic 36 20% 

White, non-Hispanic 49 14% 

 

American Indian/Alaska Native 1 100% 

Asian 0 -100% 

 

Pell Status 33 32% 

Pell Status 53 6% 

 

Remedial Courses 5 -69% 

Remedial Courses 2 -82% 

 

Discipline     

Discipline     

 

Education 2 -33% 

Science Technology Engineering and Math 7 0% 

 

Science Technology Engineering and Math 11 0% 

Health 63 26% 

 

Business and Communication 16 33% 

Trades 2 -60% 

 

Health 11 175% 

Total Grads 72 16% 

 

Trades 10 -9% 

    

Total Grads 50 22% 

    

Total Grads 507 19% 
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Analysis of Degree Production Data 
A committee from both campuses reviewed the data for the CCA Report for Outcome Metric 1:  Degree Production. In 
comparison of the FY2006-2010 data, the college averaged a significant increase in the number of graduates from 
Certificate/Diploma level (less than 1 academic year) (Table 1). Further review of the data revealed that the discipline 
with the lowest percentage of increase in Graduates was in Social and Behavioral Sciences and Human Services. This 
area has a low number of graduates.  The Science Technology Engineering and Math area only had 3 graduates and then 
0 the next compared year.  There is not enough data to draw any conclusions.   
 
The Certificate/Diplomas level (at least 1 but less than 2 years) (Table 2) level there was a slight decrease in awards. 
There was a slight increase in Certificate/Diplomas (at least 2 but less than 4 years) (Table 3) and the Associates Degree 
levels (Table 4).    
 

Upon further review of these students (Tables 1-4), the Directly from High School (17-19 years old), was a very 
low number of students. In the upcoming year, we will have a meeting with all of the Superintendents, 
Principals and Counselors in our Service Delivery Area to discuss lack of participation and the preparedness of 
the students.  We will also conduct focus groups of this age group.  Also discussed was the decreased number 
of students receiving Pell and completing learning support. The committee discussed this finding with Student 
Affairs staff that work with these students on a daily basis and determined another root cause, specifically for 
females who are classified as low income, would also be the lack of family support, proper daycare, limited 
financial resources, and lack of adequate transportation.  Without the proper support network, it is often hard 
for these students to meet the strict attendance policy.   
 
The committee felt that instructors who work with the students on a daily basis would have the greatest 
opportunity of awareness of issues affecting student attendance.  Although the college currently has an Early 
Alert system, it has previously been used primarily by instructors to address attendance infractions and not 
the cause of the absences. It was determined by the committee that the Early Alert referral process should be 
revised. The committee feels that the reasons for referral should be more clearly defined and 
advisors/instructors should be held accountable for ensuring referrals are made on a timely basis. Once the 
revisions have been established, this should be communicated on a regular basis to Faculty.  Upon receipt of 
the Early Alert referral, the Student Affairs staff must contact the students within 24 hours to determine the 
issues.  The Student Affairs staff will assess the possibility of referrals to local resources to assist the student 
and enable them to remain in college.   
 
The current electronic referral system should also be redesigned, to be more user friendly so as to streamline 
the referral process.  Faculty expressed the hesitation to use the current system as it is time consuming to log 
in and complete the referrals and the program is not user-friendly. Also, we have finally adopted the statewide 
redesign of Learning Support Curriculum.   
 
The school has already implemented block scheduling. 
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Plan:  Degree Production Improvement Plan: 
Objective: To increase the graduate total by 75 graduates.       

Summary of Activities:                  Person(s) Responsible:                Expected Completion Date:    
Develop and implement program-level plans to 
improve retention and graduation rates.  

Vice President for Academic 
Affairs   

May 2014 

Implement Quality Enhancement Plan that focuses on 
contextual math for medical programs to assist the 50% 
of our students enrolled in Health Sciences programs 
obtain higher retention and graduation rates.  

Vice President for Academic 
Affairs  
QEP Director 

May 2014 

Redesign Early Alert System  Vice President for Student 
Affairs  
Director of Enrollment 
Services 
Special Needs Specialist 

June 2014 

Purchase Starfish Retention Systems software to assist 
in identifying students at risk of dropping out and 
enhance retention efforts 

Vice President for Student 
Affairs  
Student Success Coordinator 

June 2014 

Administer the Community College Survey of Student 
Engagement to identify any areas that the College may 
have scored below the national norms, identify 
strategies to correct deficiencies, and implement 
strategies 

Vice President for Student 
Affairs  
 

June 2014 

Develop a plan to administer  SmarterMeasure to all 
incoming students—SmaterMeasure is an assessment 
that quantifies and identifies a student’s level of 
readiness to take an online course.  

Vice President for Student 
Affairs  
Director of Enrollment 
Services  

June 2014 

Develop a plan to administer the Noel-Levitz College 
Student inventory to first-time, full-time students and 
deliver assessment results to advisors—the College 
Student Inventory is an early-alert assessment that 
identify strengths and challenges a student may face 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
Student Success Coordinator 

June 2014 

Develop a four year trend report of high school 
graduates’ performance on ASSET/COMPASS and share 
with local school systems 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
High School Coordinator  

June 2014 

Work with postsecondary partners to develop a better 
understanding of students’ readiness for college; 
encourage a strong focus on basic English and math; 
establish partnerships to review data and develop 
student success and completion strategies; better align 
high school curriculum with college curriculum; hold 
summit meeting all local Superintendents, principals, 
and high school counselors 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
High School Coordinator  

June 2014 



 

Southeastern Technical College:  354 

 

Summary of Activities:                  Person(s) Responsible:                Expected Completion Date:    
Bring to scale the Learning support redesigned 
classes—Reading has been implemented, English has 
been piloted, and mat will be piloted in the Fall—
implement redesign of Learning Support 

Vice President for Academic 
Affairs  
Dean of General Education & 
Learning Support 

May 2014 

Purchase MyFoundations lab to enhance the Pearson 
Learning Support products—myFoundations lab – 
myFoundations lab is a prescriptive computer-based 
learning system that will supplement the Learning 
Support classroom materials in reading, writing, and 
mathematics. 

Vice President for Student 
Affairs  
Student Success Coordinator 

June 2014 
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Metric:  Graduation Rate 

Table 1 
 

Table 2 

 

Table 3 

Certificates/Diploma (at least 1 but less than 2 
years)  

Certificates/Diploma (at least 1 but less than 2 
years) 

 

Certificates/Diploma (at least 1 but less than 
2 years)  

  Full-Time 
 

  Part-Time 

 

Transfer 

2013 
Percent 
Change  

2013 
Percent 
Change 

 

2013 
Percent 
Change 

Age       Age     

 

Age         

17-19 25 56.30% 
 

17-19 3 -57.10% 

 

17-19   6   0.00% 

25 and Over 5 -28.60% 
 

25 and Over 3 57.10% 

 

25 and Over 14   27.30% 

Other (20-24) 4 -20.00% 
 

Other (20-24) 2 200% 

 

Other (20-24) 5   25.00% 

Gender     
 

Gender     

 

Gender         

Male 10 0.00% 
 

Male 2 -60.00% 

 

Male   6   50.00% 

Female 24 33.30% 
 

Female 6 -33.30% 

 

Female   19   11.80% 

Race/Ethnicity     
 

Race/Ethnicity     

 

Race/Ethnicity       

Hispanic 2 0.00% 
 

Hispanic   0 0.00% 

 

Hispanic   0   0.00% 

Black, non-Hispanic 6 0.00% 
 

Black, non-Hispanic 2 0.00% 

 

Black, non-Hispanic 8   100.00% 

White, non-Hispanic 26 18.20% 
 

White, non-Hispanic 6   -50.00% 

 

White, non-Hispanic 17   0.00% 

Pell Status 23 15.00% 
 

Pell Status 6   -25.00% 

 

Pell Status 12   33.30% 

Remedial Courses 5 66.70% 
 

Remedial Courses 0   -100.00% 

 

Remedial Courses 3   300% 
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Table 4 
 

 
Table 5 

 
Table 6 

Associates Degree Full-Time     Associates Degree Part-Time 

 

Associates Degree Transfer 

2013 
Percent 
Change 

  

  

2013 Percent Change 

 

2013 
Percent 
Change 

Age         Age     

 

Age     

17-19 3 200.00%     17-19 1 100% 

 

25 and Over 2 -33.30% 

Gender         Gender     

 

Other (20-24) 2 -33.30% 

Male 2 200%     Male 1 100% 

 

Gender     

Female 1 0.00%     Race/Ethnicity     

 

Male 1 -80.00% 

Race/Ethnicity         Hispanic     

 

Female 3 200.00% 

White, non-Hispanic 3 200.00%   
  

Black, non-
Hispanic 

1 100% 

 

Race/Ethnicity     

Pell Status 1 0.00%   
  

Pell Status 1 100% 

 

White, non-
Hispanic 

4 -33.30% 

Remedial Courses 0 -100%     
      

Pell Status 2 200% 
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Analysis of Graduation Rate Data 
Southeastern Technical College’s Complete College Georgia (CCG) committees reviewed the data found in the Complete 
College America (CCA) Metric Reports for Fall 07 and Fall 06 cohorts, provided by the Technical College System of 
Georgia (TCSG).   We evaluated both the number of graduates as well as the percentage change.  In some cases, the 
numbers in a disaggregated section are so small that they skew the percentage.  In this section, numerical changes of 6 
or greater with percentage changes are evaluated specifically.   

 

In the Certificate/Diploma (at least 1 but less than 2 years) (Table 3) the Transfer Students had a slightly higher average 
rate of completion as graduates than the Full-Time Students (Table 1).  The Part-Time Students (Table 2) had a 
significantly lower average.  Upon further review of the overall number of Pell Grant and Remedial Courses takers, there 
is concern regarding the graduation rates. We have adopted the statewide redesign of Learning Support Curriculum.  
The Reading and English sections have already been redesigned and the Math will be redesigned for Fall.  After 
comparing the rates between the program areas it was determined that the majority of those students in the Fall 07 
cohort were in the Health discipline. The disciplines were not broken down due to the numbers being small. One of the 
root causes of the low number of graduates in the Certificate/Diploma levels is the college’s admissions policy 
concerning healthcare students.  That policy has been re-examined and students must now complete a certificate 
programs before moving on into the diploma or degree level of choice.  This change should help with raising the number 
of graduates in the Health discipline by providing a more well-rounded background in the health field.  Also, we 
implemented an Allied health mathematics curriculum to bridge the gap between conceptual understating and the 
application of mathematics concepts in Health Science.  This was part of our Quality Enhancement Plan. 
 
  



 

Southeastern Technical College:  358 

 

Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 2.5%      

Summary of Activities:                  Person(s) Responsible:                 Expected Completion Date:    
Develop a plan to monitor all cohorts admitted to the 
college on a term basis and monitor grades and 
progress to identify any areas that may have high 
failure rates.  

Vice President for Student 
Affairs  
Director of Institutional 
Research & Planning 
Student Success Coordinator 

June 2014 

Develop a D,W,F Report and monitor on a term basis to 
determine any specific classes or any specific areas that 
result in high failure or withdrawal rates—share report 
with faculty each term 

Vice President for Student 
Affairs  
Director of Institutional 
Research & Planning 
Student Success Coordinator 
Student Affairs Secretary 

December 2013 

Develop and implement program-level plans to 
improve retention and graduation rates.  

Vice President for Academic 
Affairs  
Academic Affairs Deans 

June 2014 

Implement Quality Enhancement Plan that focuses on 
contextual math for medical programs to assist the 50% 
of our students enrolled in Health Sciences programs 
obtain higher retention and graduation rates.  

Vice President for Academic 
Affairs  
Dean of Health Sciences 
QEP Director 

June 2014 

Redesign Early Alert System  Vice President for Student 
Affairs  
Student Success Coordinator  
Special Needs Specialist 

June 2014 

Purchase Starfish Retention Systems software to assist 
in identifying students at risk of dropping out and 
enhance retention efforts 

Vice President for Student 
Affairs  
Student Success Coordinator  

June 2014 

Administer the Community College Survey of Student 
Engagement to identify any areas that the College may 
have scored below the national norms, identify 
strategies to correct deficiencies, and implement 
strategies 

Vice President for Student 
Affairs  

June 2014 

Develop a plan to administer  SmarterMeasure to all 
incoming students—SmaterMeasure is an assessment 
that quantifies and identifies a student’s level of 
readiness to take an online course.  

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
Online Academic Activities 
Coordinator  

June 2014 

Develop a plan to administer the Noel-Levitz College 
Student inventory to first-time, full-time students and 
deliver assessment results to advisors—the College 
Student Inventory is an early-alert assessment that 
identify strengths and challenges a student may face 

Vice President for Student 
Affairs  
Director of Enrollment 
Services  

June 2014 
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Summary of Activities:                  Person(s) Responsible:                 Expected Completion Date:    
Develop a four year trend report of high school 
graduates’ performance on ASSET/COMPASS and share 
with local school systems 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
High School Coordinator  

June 2014 

Work with postsecondary partners to develop a better 
understanding of students’ readiness for college; 
encourage a strong focus on basic English and math; 
establish partnerships to review data and develop 
student success and completion strategies; better align 
high school curriculum with college curriculum; hold 
summit meeting all local Superintendents, principals, 
and high school counselors 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
High School Coordinator 

June 2014 

Bring to scale the Learning support redesigned 
classes—Reading has been implemented, English has 
been piloted, and mat will be piloted in the Fall—
implement redesign of Learning Support 

Vice President for Academic 
Affairs  
Dean of General Education & 
Learning Support 

May 2014 

Purchase MyFoundations lab to enhance the Pearson 
Learning Support products—myFoundations lab – 
myFoundations lab is a prescriptive computer-based 
learning system that will supplement the Learning 
Support classroom materials in reading, writing, and 
mathematics. 

Vice President for Student 
Affairs  
Student Success Coordinator 

June 2014 

 



 

Southeastern Technical College:  360 

 

Table 1 

All Program Levels: Certificates, Diplomas, and Associate Degrees, as well as students not enrolled in a program 

  

Students completing Remedial Courses within Their First Two Academic Years 
(of students enrolling in remedial courses) 

2013   2013 
 

2013 
 

2013 

Math Only   English Only 
 

Both Math & English 
 

Total Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

  
Enrolled in 
Remedial 

Completed 
Remedial 

 

Enrolled in 
Remedial 

Completed 
Remedial 

 

Enrolled in 
Remedial 

Completed 
Remedial 

# # %   # # % 
 

# # % 
 

# # % 

Age               
 

      
 

      

Age: Directly from High 
School (17-19 years old) 4 3 75.0% 

  
21 10 47.6% 

 
20 12 60.0% 

 
45 25 55.6% 

Age:  25 and over 3 2 66.7%   8 6 75.0% 
 

8 4 50.0% 
 

19 12 63.2% 

Age: other (20-24) 5 3 60.0%   6 2 33.3% 
 

7 3 42.9% 
 

18 8 44.4% 

Gender               
 

      
 

      

Gender:  Male 6 5 83.3%   4 0 0.0% 
 

5 4 80.0% 
 

15 9 60.0% 

Gender: Female 6 3 50.0%   31 18 58.1% 
 

30 15 50.0% 
 

67 36 53.7% 

Race/Ethnicity               
 

      
 

      

Race: Hispanic 0 0 NA   1 1 100.0% 
 

1 1 100.0% 
 

2 2 100.0% 

Race: Black, non-
Hispanic 2 0 0.0% 

  
20 11 55.0% 

 
13 5 38.5% 

 
35 16 45.7% 

Race:  White, non-
Hispanic 10 8 80.0% 

  
13 6 46.2% 

 
20 13 65.0% 

 
43 27 62.8% 

Pell Status               
 

      
 

      

Income:  Received Pell 
grant (at entry) 8 5 62.5% 

  
19 9 47.4% 

 
25 11 44.0% 

 
52 25 48.1% 

Total Students 12 8 66.7%   35 18 51.4% 
 

35 19 54.3% 
 

82 45 54.9% 
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Table 2 
All Program Levels: Certificates, Diplomas, and Associate Degrees, as well as students not enrolled in a program 

  

Students completing College Level Course within Their First Two Year 
(of students enrolling in remedial courses) 

2013 
 

2013   2013 
 

2013 

Math Only 
 

English Only 
 

Both Math & English 
 

Total Remedial 

Enrolled in 
Remedial 

Completed 
Remedial 

 

Enrolled in 
Remedial 

Completed 
Remedial 

 

Enrolled in 
Remedial 

Completed 
Remedial 

 

Enrolled in 
Remedial 

Completed 
Remedial 

# # % 
 

# # % 
 

# # % 
 

# # % 

Age       
 

      
 

      
 

      

Age: Directly from High 
School (17-19 years 
old) 4 0 0.0% 

 
21 1 4.8% 

 
20 0 0.0% 

 
45 1 2.2% 

Age:  25 and over 3 0 0.0% 
 

8 1 12.5% 
 

8 1 12.5% 
 

19 2 10.5% 

Age: other (20-24) 5 1 20.0% 
 

6 0 0.0% 
 

7 0 0.0% 
 

18 1 5.6% 

Age: (unknown)       
 

      
 

      
 

      

Gender       
 

      
 

      
 

      

Gender:  Male 6 1 16.7% 
 

4 0 0.0% 
 

5 1 20.0% 
 

15 2 13.3% 

Gender: Female 6 0 0.0% 
 

31 2 6.5% 
 

30 0 0.0% 
 

67 2 3.0% 

Race/Ethnicity       
 

      
 

      
 

      

Race: Hispanic 0 0 NA 
 

1 0 0.0% 
 

1 0 0.0% 
 

2 0 0.0% 

Race: Black, non-
Hispanic 2 0 0.0% 

 
20 2 10.0% 

 
13 1 7.7% 

 
35 3 8.6% 

Race:  White, non-
Hispanic 10 1 10.0% 

 
13 0 0.0% 

 
20 0 0.0% 

 
43 1 2.3% 

Race:  Two or More 
Races 0 0 NA 

 
1 0 0.0% 

 
1 0 0.0% 

 
2 0 0.0% 
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Pell Status       
 

      
 

      
 

      

Income:  Received Pell 
grant (at entry) 8 0 0.0% 

 
19 1 5.3% 

 
25 1 4.0% 

 
52 2 3.8% 

Total Students 12 1 8.3% 
 

35 2 5.7% 
 

35 1 2.9% 
 

82 4 4.9% 
 

Analysis of Success in Remedial Education Data 

The committees reviewed the CCA Report-Progress Metric 2A & B (Tables 1 & 2):  Success in Remedial Education.  Our remediation totals are a 
huge concern.  In some cases, the numbers in a disaggregated section are so small that they skew the percentage.   
As a whole using Table 1 & 2, we had a 59.8% completion rate.  Using Table 1, Examining the Students Completing Remedial Courses within Their 
First Two Academic Years, students in the disaggregated section Other (20-24 years old) were the least successful. Black Males only performed 
slightly higher than this group.  The committee determined that the upcoming changes will help with student success.  The college has adopted the 
statewide redesign of Learning Support curriculum and the last area to adopt, Math, begins fall semester.  In the upcoming year, we will begin 
using Starfish Retention Solutions to help identify problem areas early and this will allow us to get the student the specific help needed.  We will 
also begin using My Foundations Lab, tutoring software tied to the new learning support software.   
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective:  To increase the number of successful students in remedial education by 50.           

Summary of Activities:               Person(s) Responsible:              Expected Completion Date:    
Develop a D,W,F Report and monitor on a term basis 
success rates in learning support —share report with 
faculty each term 

Vice President for Student 
Affairs  
Director of Institutional 
Research & Planning 
Student Success Coordinator 
Student Affairs Secretary 

June 2014 

Redesign Early Alert System  Vice President for Student 
Affairs  
Director of Enrollment 
Services 
Special Needs Specialist 

June 2014 

Purchase Starfish Retention Systems software to assist 
in identifying students at risk of dropping out and 
enhance retention efforts 

Vice President for Student 
Affairs  
Student Success Coordinator 

June 2014 

Administer the Community College Survey of Student 
Engagement to identify any areas that the College may 
have scored below the national norms, identify 
strategies to correct deficiencies, and implement 
strategies 

Vice President for Student 
Affairs  
 

June 2014 

Develop a plan to administer  SmarterMeasure to all 
incoming students—SmaterMeasure is an assessment 
that quantifies and identifies a student’s level of 
readiness to take an online course.  

Vice President for Student 
Affairs  
Director of Enrollment 
Services 

June 2014 

Develop a plan to administer the Noel-Levitz College 
Student inventory to first-time, full-time students and 
deliver assessment results to advisors—the College 
Student Inventory is an early-alert assessment that 
identify strengths and challenges a student may face 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
Student Success Coordinator 

June 2014 

Develop a four year trend report of high school 
graduates’ performance on ASSET/COMPASS and share 
with local school systems 

Vice President for Student 
Affairs  
Director of Enrollment 
Services 
High School Coordinator  

June 2014 

Work with postsecondary partners to develop a better 
understanding of students’ readiness for college; 
encourage a strong focus on basic English and math; 
establish partnerships to review data and develop 
student success and completion strategies; better align 
high school curriculum with college curriculum; hold 
summit meeting all local Superintendents, principals, 
and high school counselors 

Vice President for Student 
Affairs  
Direct of Enrollment Services 
High School Coordinator  

June 2014 
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Summary of Activities:               Person(s) Responsible:              Expected Completion Date:    
Bring to scale the Learning support redesigned 
classes—Reading has been implemented, English has 
been piloted, and math will be piloted in the Fall—
implement redesign of Learning Support 

Vice President for Academic 
Affairs  
Dean of General Education & 
Learning Support 

May 2014 

Purchase MyFoundations lab to enhance the Pearson 
Learning Support products—myFoundations lab – 
myFoundations lab is a prescriptive computer-based 
learning system that will supplement the Learning 
Support classroom materials in reading, writing, and 
mathematics. 

Vice President for Student 
Affairs  
Student Success Coordinator  

June 2014 
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2014 Complete College Georgia Improvement Plans 

College Name:  South Georgia Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities: 
 List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
 
Metrics: 
 
Degree Production:   
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 

Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 

remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 

by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 

groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 
South Georgia Technical College (SGTC) recorded increases in the number of graduates earning certificates/diplomas 
(less than 1 academic year) of Economic Value with Industry Certification or Licensure and Associate Degrees.  The 
certificate/diploma (less than 1 academic year) awarded 207 certificates/diplomas in FY-2010.  This total represents a 
36.3% increase over the 152 certificates/diplomas awarded in FY-2006.  The state total increased 33.3% in this same 
period.  The Associate Degree graduates increased by 34.4% with 86 awards in FY-2010 over 64 awards in FY2006.  The 
state total for Associate Degrees increased by 42.2% in this same period.  SGTC showed a 70.3% increase in 
certificate/diplomas (at least 1 but less than 2 years) and a 12.0% increase in certificate/diploma (at least 2 but less than 
4 years).  The state showed a system wide 7.8% increase in certificate/diploma (at least 1 but less than 2 years) and an 
11.3% decrease in certificate/diploma (at least 2 but less than 4 years) in this same period as stated in the Technical 
College System’s Report; DC244. 
 

Factors that impact the increase of diploma and degree production at SGTC include the required advising/counseling 
before processing change of majors, improvement of counseling at-risk students that are on the verge of withdrawing or 
being withdrawn due to nonattendance of classes, financial issues, and economic environment. 
 

South Georgia Technical College has reduced the number of program changes from approximately 60 a term to 30 a 
term.  Students have begun to adjust to the Georgia lottery-funded Hope Grant and Scholarship changes that require 
students to pay a larger portion of their tuition, as well as, all of the college fees.  The introduction of free books has also 
helped students to stay in their program of choice and has improved overall retention.  SGTC continues to look for ways 
to counsel/advise all students throughout their educational experience.  Retention is a considerable concern for degree 
production.  The numbers still reflect that a large number of our students are completing the certificate/diploma (less 
than 1 academic year) as a result of the financial issues. Students in our service area cannot afford to complete an entire 
program and are picking up embedded technical certificates of program within the diploma or degree to obtain 
specializations in their chosen career. 
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Plan:  Degree Production Improvement Plan: 
Objective: To increase the graduate total by 44 graduates.       

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Continue the “iCommit” campaign for AY2014.  
Students will be given t-shirts and bracelets with the 
iCommit message.  Emphasis will be put on the value 
and importance of ‘committing to complete’ 

Vice President of Institutional 
Advancements, Vice President 
of Institutional Support, Vice 
President of Academic Affairs 

Will continue the “iCommit” 
campaign throughout AY2014. 

Formulate a committee to evaluate the free book 
program. 

Vice President of Academic 
Affairs, Vice President of 
Administrative Services, and 
Faculty 

Committee will recommend 
the continuation or the phase 
out of free books during Fall 
2013.   

Hire a part-time counselor/tester for the Cordele 
Campus. 

Vice President of Institutional 
Support, 
Testing/Retention/Career 
Counselor, Retention Specialist 

Spring 2014 

Gather and analyze results of the students’ retention 
and completion of new offerings. 

Vice President of Academic 
Affairs, Assistant Vice 
Presidents of Academic Affairs, 
Deans of Academic Affairs, 
Faculty 

Continuous assessment 
through AY2020. 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
South Georgia Technical College’s certificate/diploma programs (at least 1 but less than 2 years) Fall 2007 cohort consist 
of 324 students and the Associate Degree programs Fall 2006 cohort consist of 32 students.  Table 1 reflects the 
graduation rates of these cohorts: 
 

Table 1 

Graduation Rates 

 
Student 
Cohort 

Certificate/Diploma (at least 1 but less than 2 years) (Fall 2007 Cohort) 

Graduated in 100% of 
Time (Percent of Cohort) 

Graduated in 150% of 
Time (Percent of Cohort) 

Graduated in 200% of 
 Time (Percent of Cohort) 

SGTC TCSG SGTC TCSG SGTC TCSG 

Full-Time 
Students 

 
21.2% 

 
18.8% 

 
27.4% 

 
23.0% 

 
28.8% 

 
24.8% 

Part-Time 
Students 

 
2.3% 

 
7.1% 

 
9.2% 

 
10.7% 

 
10.3% 

 
12.7% 

Transfer 
Students 

 
18.2% 

 
18.2% 

 
27.3% 

 
20.9% 

 
27.3% 

 
22.0% 

 

 
Student 
Cohort 

Associate Degree (Fall 2006 Cohort) 

Graduated in 100% of 
Time (Percent of Cohort) 

Graduated in 150% of 
Time (Percent of Cohort) 

Graduated in 200% of 
 Time (Percent of Cohort) 

SGTC TCSG SGTC TCSG SGTC TCSG 

Full-Time 
Students 

 
30.0% 

 
6.1% 

 
30.0% 

 
13.9% 

 
30.0% 

 
17.5% 

Part-Time 
Students 

 
68.2% 

 
4.6% 

 
68.2% 

 
7.9% 

 
68.2% 

 
12.0% 

Transfer 
Students 

 
0% 

 
25.6% 

 
0% 

 
32.2% 

 
0% 

 
35.2% 

 
Analysis of Certificate/Diploma (at least 1 but less than 2 years) graduation rates for Full-Time, Part-Time, and Transfer 
student (Beginning Cohort Fall 2007) revealed that SGTC surpassed the state percentage in all timeframes for Full-Time 
students and Transfer Students, but still fell significantly short in Part-Time Students. 
 
Analysis of Associate Degree graduation rates for Full-Time, Part-Time, and Transfer students (Beginning Cohort Fall 
2006) revealed that SGTC surpassed the state percentage in all timeframes for Full-Time and Part-Time with no students 
in the Transfer Cohort for the school. 
 
Applications procedures have improved with the identification of Transfer Students in our data system being accurately 
entered in the Banner System. 
 
South Georgia Technical College’s primary service delivery area covers six counties in southwest Georgia – Sumter, 
Schley, Macon, Marion, Webster, and Crisp.  This part of Georgia is a “high need” demographics area in relation to race, 
gender, economic background, and educational attainment. 
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According to recent census figures, 23% of the total populations in these counties live below the poverty level compared 
with Georgia’s overall rate of 13.0%.  In addition, 32.7% of the children under the age of 18 live below the poverty level.  
Nationally that number is 16.6%.  South Georgia Tech’s student body reflects the same type of demographics as the area 
it serves.  Thirty-two percent of South Georgia Tech’s enrollment is between the ages of 17 and 19.  Approximately 72% 
of students receive the Pell financial aid grant and 77% receive the Georgia lottery-funded Hope Grant or Scholarship. 
 

The changes in the Georgia lottery-funded Hope Grant  and Scholarship that went in to effect in August 2011 require all 
eligible students to pay a larger portion of their tuition as well as all of the college fees and costs associated with books.  
This change represents a significant hardship for low to moderate income students served by our institution. 
 

College statistical data reveal that SGTC needs to continue implementing actions that will retain as well as increase the 
educational outcomes of its student body.  The college will continue to increase the retention, completion, and 
graduation rates of students by incorporating initiatives to help students transition seamlessly into college, complete a 
certificate, diploma, or degree, and become successful in the workplace. 
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Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 7%  

Summary of Activities:                  Person(s) Responsible Expected Completion Date:    

Instructors will be asked to reevaluate the potential 
of new enrollment based on the new HOPE 
requirements. 

Faculty, Vice President of 
Academic Affairs 

Recruitment of previous and 
potential students will 
continue indefinitely. 

Continue with the “iCommit” campaign.   Vice President of Institutional 
Advancement, Vice President 
of Institutional Support, Vice 
President of Academic Affairs 

Will continue the “iCommit” 
campaign throughout AY2014. 

Formulate a committee to evaluate the free book 
program. 

Vice President of Academic 
Affairs, Vice President of 
Administrative Services, and 
Faculty 

Committee will recommend 
the continuation or the phase 
out of free books during Fall 
2013.   

Hire a part-time counselor/tester for the Cordele 
Campus. 

Vice President of Institutional 
Support, 
Testing/Retention/Career 
Counselor, Retention Specialist 

Spring 2014. 

Gather and analyze results of the students’ retention 
and completion of the new offerings. 

Vice President of Academic 
Affairs, Assistant Vice 
Presidents of Academic Affairs, 
Deans of Academic Affairs, 
Faculty 

Continuous  

Formulate a committee to evaluate admissions and 
career counseling procedures of new and returning 
students. 

Vice President of Student 
Affairs, Director of Admissions 

Continuous 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
The South Georgia Technical College (SGTC) overall success rate for Total Remedial was 65.5% for the Fall 2008 Cohort, 
which is above the Technical College System of Georgia (TCSG) System rate of 47.8%. 
 

Of SGTC’s remedial completion rate of 65.5%, Math only students had a completion rate of 83.9%, English only 67.3%, 
and Both Math and English 45.5%.  SGTC surpassed the state’s percentage of completion for Math, which was 50.5%, 
English Only 51.2%, and Both Math and English 41.2%. 
 

In 2011 15.75% of the students enrolling in South Georgia Technical College had not obtained a high school diploma 
compared to 18.77% in 2010 and only 3.85% of the student body compared to 15% in 2010 of the student body needed 
some type of learning support/developmental studies class. 
 

Term 
Total 

Enrollment 
% of Pop 

White % of Pop Black 
%of Pop 
Hispanic 

%without GED 
or High School 

Dip %Pell 

Spring 
2011 

 
2,496 

 
38.9% 

 
58.6% 

 
1.3% 

 
17.1% 

 
67.6% 

Summer 
2011 

 
1,701 

 
36.4% 

 
60.3% 

 
1.6% 

 
14% 

 
69.5% 

Fall  
2010 

 
2,761 

 
38.1% 

 
59.5% 

 
1.1% 

 
15.6% 

 
68.6% 

Winter 
2011 

 
2,595 

 
38.7% 

 
59.0% 

 
1.1% 

 
16.3% 

 
68.5% 

Source:  South Georgia Technical College/TCSG/KMS,2011 

College statistical data reveals that SGTC needs to implement actions that will retain as well as increase the educational 
outcomes of it’s African American population as well as increase the support staff needed to better address the financial 
aid and learning support needs of the African American at-risk students.   
 
The college proposes to continue increasing the retention, completion, and graduation rates by incorporating successful 
strategies that will continue to help students transition seamlessly into college, complete a certificate, diploma, or 
degree, and become successful in the workplace.  Currently students who do not meet the regular college admissions 
requirements established for a specific program based upon their proper completion of application, assessment, and 
placement procedures, can still enroll under provisional admission status.   
 

Provisional admission of students to a degree or diploma program is based on an evaluation of test scores and other 
admissions file data by admission officers and upon completion of application procedures.  Provisional students are 
generally part of the general population when receiving advisement from faculty.  We are seeing that provisional 
students need special individualized advisement to keep them engaged and on track to graduation.  Changes that were 
made in AY2012 were very successful, but there is still room for improvement. 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective: To increase the number of successful students in remedial education by 15.   

Summary of Activities:                  Person(s) Responsible Expected Completion Date:    

Formulate a committee to determine how students 
may take learning support courses and regular admit 
core courses simultaneously. 

Vice President of Institutional 
Support, Vice President of 
Academic Affairs, 
Testing/Career Counselor, 
Retention Coordinator, Faculty, 
Lab Coordinator 

Continuous assessment. 

Continue to assess test scores, learning support 
assessments and track students throughout learning 
support and core courses to analyze retention and 
pass rate. 

Vice President of Institutional 
Support, Vice President of 
Academic Affairs, 
Testing/Career Counselor, 
Retention Coordinator, Faculty, 
Lab Coordinator 

Continuous assessment and 
analysis. 

Hire a part-time counselor/tester for the Cordele 
Campus. 

Vice President of Institutional 
Support, Vice President of 
Academic Affairs, 
Testing/Career Counselor, 
Retention Coordinator, Faculty, 
Lab Coordinator 

Spring 2014. 

Tutoring services for core and program areas will be 
incorporated in with the Life Center. 

Vice President of Academic 
Affairs, Vice President of 
Institutional Support, 
Retention, Coordinator, 
Faculty, Lab Coordinator 

Continuous assessment. 
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Southern Crescent Technical College 
  



 

Southern Crescent Technical College:  375 

 

2014 Complete College Georgia Improvement Plans 

College Name:  Southern Crescent Technical College 

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should 
build upon the college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress 
reported in the Activity Report. Particular attention should be given to gaps in performance or other factors that 
impact each of the three metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with 
restructuring course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: 
scheduling of all classes (program and general education) required for completion and graduation within a 
similar time frame within the days of the week.  Such that, for example, students who can only attend during 
the morning hours are able to enroll in all necessary classes for their particular program of study, without 
having to enroll in classes during the afternoon or evening.  As a reminder, we have agreed as a system that 
we already schedule the following five programs in block schedules; Accounting (Diploma and Degree), Air 
Conditioning Technology (Diploma), Networking Specialist (Diploma and Degree), Medical Assisting (Diploma), 
and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by 
various characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic 
questions such as, what do these data tell you and what factors are likely to have contributed to these results 
for each metric. This analysis should involve all critical divisions engaged in the planning and evaluation  
 
Summary of Activities:                                                                                                                                                                                   
List specific activities the college will engage in to improve performance on the metrics. Outline activities that 
are relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, 
and monitoring the improvement activity should also be identified.  A timeline of completion of the activities is 
required. 
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Metrics: 
 
Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 

Graduation Rates:  
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education:  
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 

Degree Production 
 
Data Definition & Parameters 
 
To study degree production, the College used a specific definition to capture the data, which is as follows:  
 
“The data is the unduplicated count of graduates, reported at the highest award level the student received that year for 
years 2009, 2010, 2011, 2012, and 2013. Students who received a postsecondary award while in high school are not 
included in this report.”  
 
Based on this definition, the data was then disaggregated within the following categories:  
 
 Degree Production: Total Students  

 Degree Production: Certificate – Age   

 Degree Production: Diploma – Age   

 Degree Production: Degree – Age  

 Degree Production: Certificate – Race   

 Degree Production: Diploma – Race   

 Degree Production: Degree – Race    

 Degree Production: Certificate – Gender   

 Degree Production: Diploma – Gender   

 Degree Production: Degree – Gender   

 Degree Production: Degree – Campus   

 Degree Production: Degree – Income (Pell Recipient) 

 Degree Production: Degree – Time of Offering 

 
Data Analysis 
 
Age Demographic 
 
Data Analysis: 
When analyzing age groups, the greatest population of students enrolled at the College is the 20-24 year old age group. 
In the last five years, from 2009-2013, 5,617 students within this age group have not graduated. This number represents 
81.18% of the students within this age group. Second to the 20-24 year old group is the 25-29 year old group. Using the 
same comparison, in the last five years, the 25-29 year old group contained 3,015 students that have not graduated; this 
equals 75.07% of all the students in this group.  
 
In all of the age groups combined, a total of 14,942 students have been enrolled, but not graduated over the past five 
years. The two age groups of 20-24 and 25-29 year olds make up a combined 8,632 students out of this 14,942. This 
means 57.77% of all students over the past five years that have not graduated are between the ages of 20-29.  
 
Upon further analysis of these two age groups, the main program levels where they are not graduating include the 
certificate programs and the diploma programs. In the diploma program category, the age groups of 20-24 and 25-29 
combine for 61.7% of all students (5,355 students) that have not graduated. In the certificate program category, the age 
groups of 20-24 and 25-29 combine for 53.4% of all students (6,514 students) that have not graduated.   
 
Though all students are valued to the College, special attention must be given to the 20-29 year olds in the next year to 
increase their degree production.  
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*Data Source: SCTC CCG Analytics:  
 Overall Degree Production by Age 

 Overall Degree Production by Age – Associate Degrees 

 Overall Degree Production by Age – Certificates 

 Overall Degree Production by Age – Diplomas  

 
Root Cause:  
Research has consistently shown that older students who enter college for the first time at age 25 or older are more 
likely to complete a degree or certificate. Since older students are more likely to be part-time, they attempt fewer 
degree credits during the first term of study than traditional-age students. When broken down by age, the SCTC data 
clearly indicates that degree production is lowest among the 20-29 age group. More issues with degree production seem 
to be with students in diploma and certificate programs, especially with the students within this age group. This is 

attributable to a higher percentage of older students in certificate programs than the percentage of younger students 

in these shorter programs. Therefore, an initiative of the College is to encourage more students to enroll and persist in 
the higher award level programs. In addition, more information and support needs to be given to students within the 
ages of 20-29.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and promote SCTC’s TAP Counseling Program to students among this age group to address 
personal problems that can adversely affect academic progress. 
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Race Demographic 
 
Data Analysis: 
In addition to the analysis of age groups, race and gender are the other two categories that reveal major issues with 
degree production. Issues within the race category are clear. Out of the total of 14,942 students have been enrolled, but 
not graduated over the past five years, 13,468 students are either white (7,026) or black (6,442), which account for 
90.1% of all the students. Because 90.1% of our students are either white or black, the College did not focus any specific 
activities on any other race group. The main issues with the white and black race groups are certificate programs, 
followed by diploma programs. In certificate programs, whites had 72.55% not graduate and blacks 79.73% not 
graduate. In diploma programs, 72.77% of whites did not graduate and 78.93% of blacks did not graduate.   
 
*Data Source: SCTC CCG Analytics:  
 Overall Degree Production by Race  

 Overall Degree Production by Race – Associate Degrees 

 Overall Degree Production by Race – Certificates 

 Overall Degree Production by Race – Diplomas  

 
Root Causes:  
The College did not find a specific root cause to this issue. However, literature attributes this issue to the lack of 
sufficient academic advising, being a first-generation student, or financial restraints. The College must focus on white 
and black students, as 90.1% of the overall student population falls within these two race categories. The main issues 
with the white and black race groups are certificate programs, followed by diploma programs.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, financial aid workshops, and make COLL 1500 - College Orientation and Career Exploration 
mandatory for all new students. 
 
Gender Demographic 
 
Data Analysis:  
For the female group, 9,504 students did not graduate over the five year period from 2009-2013. For the male group, 
5,436 students did not graduate. The female group represents 63.6% of the total students that did not graduate.  
 
The certificate programs represent an issue for the female group as 5,070 female students have not graduated from this 
program group. This number represents 80.58% of the female students and 77.8% of all the students including both 
male and female.  
 
The diploma programs also represent an issue for both the female and male groups.  
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For the female group, the diploma programs are an issue as 2,783 female students have not graduated from this 
program group. This number represents 72.4% of the female students and 52% of all the students including both male 
and female. 
 
For the male group, the diploma programs are the greatest issue as 2,571 male students have not graduated from this 
program group. This number represents 78.24% of the male students and 48% of all the students including both male 
and female. 
 
*Data Source: SCTC CCG Analytics:  
 Overall Degree Production by Gender 

 Overall Degree Production by Gender - Associate Degrees 

 Overall Degree Production by Gender – Certificates 

 Overall Degree Production by Gender - Diplomas 

 
Root Cause:  
When analyzing data between genders, the College must focus on female students enrolled in certificate programs. The 
female population generally did better in the associate and diploma degrees while the males did better in the certificate 
program by a substantial amount. The root cause of this could be that females traditionally make up most of the 
enrollment for the Health Care Assistant and Health Care Science certificates that are essentially waiting areas for 
students. Also, research published indicates that men get much more value than women do from a certificate, and 
certificate-holders fare better in certain fields, like computing, which men dominate.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and promote SCTC’s TAP Counseling Program to students among this age group to address 
personal problems that can adversely affect academic progress. 
 
Campus Location Demographic 
 
Data Analysis:  
As for the analysis by campus locations, overall degree production was first analyzed.  A student’s campus is defined by 
the campus location of any class they attended. Since students could take classes on more than one campus, the student 
would be duplicated for each campus for which they attended a class. In total, the data used indicated 19,765 total 
duplicated students. Out of the 19,765 duplicated students, 14,940 (73.16%) duplicated students did not graduate. 
However, for this analysis section, duplicated versus unduplicated numbers is not the issue. Duplicated or not, the 
purpose is to identify the success rate of graduation at each location. The following chart shows the graduation rates at 
each campus location.  
 

Campus 
Graduation Rate 

By Campus 

Taylor Satellite Center 13.95% 

Henry County Campus 19.54% 

Griffin Campus 25.17% 

Online 30.22% 

Butts County Facility 37.77% 

Flint River Campus 37.54% 

High School Programs 52.69% 

Jasper County Center 57.97% 

 
Each campus was analyzed by award type production. The following chart represents the campuses based on graduation 
rates in ascending order: 
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Campus 
Associates 

Degree 
Campus Diploma Campus Certificate 

Griffin Campus 36.45% Henry County Campus 10.00% Henry County Campus 8.92% 

Henry County Campus 38.98% Griffin Campus 24.05% Taylor Satellite Center 9.68% 

Online 41.18% Taylor Satellite Center 25.00% Griffin Campus 19.51% 

Butts County Facility 50.40% Online 29.54% Online 20.88% 

Flint River Campus 53.59% Flint River Campus 35.25% Flint River Campus 35.01% 

High School Programs 69.23% Butts County Facility 38.67% Butts County Facility 35.51% 

Jasper County Center not offered Jasper County Center 40.00% High School Programs 51.11% 

Taylor Satellite Center not offered High School Programs 48.15% Jasper County Center 59.32% 

 
Root Cause:  
The data reveals that the Taylor Satellite Center, Henry County Campus, Griffin Campus, and the Online area are the 4 
campus locations with the lowest graduation rates for all 3 award types by a significant number. Enrollment size is not a 
factor because Griffin and the Online area are both large enrollment areas, whereas enrollment is currently very low at 
the Taylor Satellite Center and the Henry County Campus. Support services are more accessible at the Griffin Campus 
and in the Online area, so students have these options available where they are enrolled in classes. However, at both 
the Taylor Satellite Center and the Henry County Campus, students do receive limited support, but they are referred 
back to either the Griffin Campus, Flint River Campus, or Online area for complete access to support services.  
 
Also, the data comparison between the 2009 cohort and 2010 cohort graduation rates based on campus location and 
award level show a clear indication that graduation rates are the highest in the associate degree programs, followed by 
diplomas, and then lowest with certificates. Therefore, an initiative of the College is to encourage more students to 
enroll and persist in the higher award level programs.  
 
Improvement Activity:  
The offerings of support services need to be increased at these locations. The expansion of the IPASS early alert 
program, the redesign of the Tiger’s ROAR (Required Orientation, Advisement, and Registration) program, and the 
expansion of duties by the College’s Graduation Coach are all direct activities that will expand support services to all 
campus locations, including the Henry and Taylor locations.  
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The following chart shows data comparing the 2009 cohort graduation rates and 2010 cohort graduation rates based on 
campus location and award level:  
 

2009 Cohort 2010 Cohort 

Campus 
Associates 

Degree 
Diploma Certificate Campus 

Associates 
Degree 

Diploma Certificate 

Butts County 
Facility 

62.07% 52.56% 43.84% 
Butts County 
Facility 

58.70% 46.39% 38.12% 

Flint River Campus 67.83% 47.92% 43.50% Flint River Campus 52.99% 47.23% 43.29% 

Griffin Campus 53.95% 30.30% 31.72% Griffin Campus 48.76% 27.91% 23.60% 

Henry County 
Campus 

61.90% 0.00% 54.55% 
Henry County 
Campus 

60.87% 20.00% 15.38% 

High School 
Programs 

NA NA 62.50% 
High School 
Programs 

50.00% 33.33% 0.00%* 

Jasper County 
Center 

NA 50%* 70.59% 
Jasper County 
Center 

100.00% 
** 

0.00% 62.22% 

Online 68.31% 50.31% 50.00% Online 60.35% 48.26% 31.21% 

Taylor Satellite 
Center 

NA 0.00%** 0.00% * 
Taylor Satellite 
Center 

NA NA 0.00% 

 

* only 2 students in cohort for campus       ** only 1 student in cohort for campus 

 
*Data Source: SCTC CCG Analytics: Overall Degree Production by Campus 
 Overall Degree Production by Campus – Associate Degree 

 Overall Degree Production by Campus – Certificate   

 Overall Degree Production by Campus – Diploma 

 
Income (Pell Recipient) Demographic 
 
Data Analysis:  
Overall students who did not receive Pell had about a 6% increase in overall graduation rate over Pell recipients (30.98% 
compared to 24.09%). Pell recipients were less successful in Certificate and Diploma programs with 15.70% and 24.39% 
graduation rates while those who did not receive Pell had 33.29% graduation rate in Certificate programs and 25.75% in 
Diploma. There is a 17.59% graduation rate difference between the two in the Certificate programs while Diploma 
programs had only a 1.36% difference. In associate degree programs, however, Pell recipients had a higher graduation 
rate than non-recipients with 36.63% compared to 34.01%. Pell recipients make up 58.28% of the student population.  
 
Root Cause:  
When broken down by award level, the data clearly indicates that graduation rates are the highest in the associate 
degree programs, regardless of whether Pell was received or not. More issues with graduation rates seem to be with 
students in diploma and certificate programs, especially with the students that did receive Pell. Therefore, an initiative 
of the College is to encourage more students to enroll and persist in the higher award level programs. In addition, more 
information and support needs to be given to students that receive Pell.  
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Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and Financial Aid workshops offered during the orientation process. 
 
*Data Source: SCTC CCG Analytics:  
 Overall Degree Production by Pell 

 Overall Degree Production by Pell – Associate Degree 

 Overall Degree Production by Pell – Certificate 

 Overall Degree Production by Pell – Diploma 

 
Time of Offering Demographic 
 
Data Analysis: 
An overall “Time of Offering” for classes was analyzed. The following chart shows that there are only slight differences in 
graduation rates among the different “Time of Offering” categories: 
 

College Totals 

Time of Offering Graduation Rate 

Morning 24.12% 

Afternoon 30.51% 

Evening 25.57% 

Online 28.15% 

 
However, a significant trend is that as the graduation rates in the Time of Offering categories increases in the afternoon 
time block.  
 

      
 
Special attention would need to be focused on number of students compared to graduation rates. Relevant data may be 
instructor to student ratio or student age in the afternoon classes. 
  

24.12% 

30.51% 

25.57% 

28.15% 

22.00%

24.00%

26.00%

28.00%

30.00%

32.00%

Morning Afternoon Evening Online

Graduation Rates 

Graduation Rate
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Time of Offering was also analyzed by Degree Type.  
 
 

Associates Degree 

Time of Offering Graduation Rate 

Morning 38.04% 

Afternoon 50.25% 

Evening 42.84% 

Online 41.24% 

 
The analysis of the Associates Degree type revealed a similar conclusion as total students; there is a significant 
graduation rate increase in the afternoon time block. 
 

 
 
Time offering was analyzed by Diploma Type. 
 

Diploma 

Time of Offering Graduation Rate 

Evening 27.30% 

Morning 27.75% 

Online 30.34% 

Afternoon 40.50% 

 
 
The analysis of the Diploma type based on Time of Offering reveals a significant increase in graduation rates when 
compared to the associate degree category. In addition, as the typical day progresses, percent of graduates increase 
from morning to afternoon to evening to online.  
 
 
 

38.04% 

50.25% 

42.84% 

41.24% 

36.00%

38.00%

40.00%

42.00%

44.00%

46.00%

48.00%

50.00%
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Morning Afternoon Evening Online

Graduation Rates 

Graduation Rate
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Time offering was also analyzed by Certificate Type. 
 

Certificate 

Time of Offering Graduation Rates 

Morning 21.26% 

Afternoon 20.63% 

Evening 21.46% 

Online 25.20% 

 
The analysis of the Certificate type based on Time of Offering reveals a significant decrease in graduation rates for every 
Time of Offering category when compared to the Associates Degree and Diploma type. Based on the Time of Offering 
data, special attention would need to be focused more on Associate Degree and Certificate students. 
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*Data Source: SCTC CCG Analytics:  
 Overall Degree Production by Session Type  

 Overall Degree Production by Session Type – Associate Degree 

 Overall Degree Production by Session Type – Certificate 

 Overall Degree Production by Session Type – Diploma 

 
Root Cause:  
As to the Time of Offering, the Afternoon category holds the best graduation rates overall. The reason for better 
graduation rates during the Afternoon category is primarily explained by the following:   
 
Most general education courses are offered in the Morning, Evening, and Online time slots. Very few general education 
courses are offered in the Afternoon. In the Afternoon, the majority of the courses offered are occupational courses 
directly related to a student’s program of study. In many cases, these are advanced courses that are for second year 
students, internships, clinical assignments, and other work-based courses. Therefore, the students in these classes are 
better prepared, have persisted and progressed farther in their program of study, and are more committed to graduate 
as they are close to graduation.    
 
Improvement Activity:  
The expansion of the IPASS early alert program, the redesign of the Tiger’s ROAR (Required Orientation, Advisement, 
and Registration) program, and the expansion of duties by the College’s Graduation Coach are all direct activities that 
will be designed to focus on students in these less successful time slots.  

 
Conclusion on Demographics 
Data analysis has concluded three major issues with degree production over the past five years, 2009-2013, at the 
College. First, special attention must be given to students between the ages of 20-29. Second, the College must focus on 
white and black students enrolled in certificate and diploma programs. Finally, the College must focus on female 
students enrolled in certificate programs and both male and female students in the diploma programs. 
 
The data is conclusive; however it is still rather general. The first step the College will take based on this analysis is to 
research these areas in greater depth. The most common factor to all issues with degree production is that the students 
not graduating were in certificate and diploma programs. The College now needs to discover which certificate and 
diplomas hold most of the issues, so the College can be addressing the issues in a more defined and specific manner. In 
addition to more research, the College has also decided on the several activities to improve each of these issues. The 
activities are documented on the upcoming table.  
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Plan:  Degree Production Improvement Plan: 
Objective: To increase the graduate total by 99 graduates. 

Please note:  The College has determined that that the pursuit of higher Degree Production requires the same 
strategies as the pursuit of higher Graduation Rates. Therefore, the Summary of Activities for Degree 
Production is the same as the Summary of Activities for Graduation Rates.       

   
Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Expand the existing pilot program called 
IPASS, an early alert program.   The IPASS 
program has faculty sending an early alert 
notice to a central point person in the office of 
Academic Affairs to indicate, just before mid-
term, what students are at risk of failing due 
to attendance or performance issues.  An 
aggressive effort is made to contact the 
student and to meet with him/her in order to 
discuss resources to help the student with 
potential problem areas. 
 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 
* COLL 1500 faculty 
* IPASS personnel in AA office 

Date reported in December 2013, 
May 2014, and July 2014.  

Expand the existing pilot program called COLL 
1500, which is a course entitled College 
Orientation and Career Exploration 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 
* COLL 1500 faculty 
* IPASS personnel in AA office 

By Fall 2014, we plan to make the 
course mandatory for all new 
students. Steps to make this 
happen are occurring in 2013.  

Increase the number of students participating 
in internships and co-ops.  Students who are 
engaged outside the classroom are more likely 
to persist and to graduate. 

* Vice President for Academic 
Affairs (VPAA) 

* All Academic Deans (A/S  
       & Business, CIS,  
       Health, Industrial, 
       Personal Services & 
       Public Safety) 

July 2014  

Increase the number of full-time academic 
advisors.  Currently the college employs three 
full-time academic advisors to serve students 
on the Griffin (2) and Thomaston (1) 
campuses.  In addition to faculty advisors, 
these advisors play a critical role in keeping 
students on track with their academic plans.  
The academic advisors will be housed in the 
new medical building and will be charged with 
advising pre-program allied health students.  
One third of the student population chooses 
an allied health program of study. 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Personal Services &  
    Public Safety  
* Dean, Allied Health 

July 2014    

Exemption exams * Dean, Distance Learning Date reported in December 2013, 
May 2014, and July 2014.  
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Create program maps for each program of 
study.  Students are more likely to persist if 
they have a clear pathway to follow, especially 
knowing which courses to take in which term 
and in which sequence.  

* Vice President for Academic 
Affairs (VPAA) 

* All Academic Deans (A/S  
    & Business, CIS,  
     Health, Industrial, 
     Personal Services & 
     Public Safety) 
* All Full-Time Program  
        faculty 

Revisions will be made in 
December 2013, May 2014, and 
July 2014. 

Redesign Tiger’s ROAR (Required Orientation, 
Advisement, and Registration) program. 

* Director of Enrollment 
Management 

* Academic Deans 

The ROAR process will be 
evaluated after each session 
beginning Fall 2013, again Spring 
2014 and Summer 2014. 

Provides supportive services to Special 
Populations students in order to assist them in 
meeting their educational goals.  Services 
include, but are not limited to, academic 
coaching in the areas of test-taking skills and 
test anxiety, classroom presentations on 
topics such as study skills and time 
management, and college and community 
resource referrals. 

* Graduation Coach The activity will be continued 
annually and assessed Fall 2013, 
Spring 2014 and Summer 2014. 
Individual student success will be 
monitored by student persistence 
and grade point average. 
 

Create and promote Tiger’s Assistance 
Program (TAP). TAP is a confidential 
counseling program designed to help students 
and family members with personal problems 
that can adversely affect academic 
performance. 
 

* Vice President for Academic 
Affairs (VPAA) 

* Vice President for Student  
   Affairs (VPSA) 
 

The activity will be continued 
annually with an evaluation each 
term of Fall 2013, Spring 2014 and 
Summer 2014 based on the 
number of students served. Also, 
more focus will be given to 
marketing strategies. 

Offer Financial Aid workshops during 
orientation that are designed to provide 
students with an overview of financial aid 
programs, eligibility requirements, and 
regulations. 
 
 

* Director of Financial Aid Because participation in the 
Financial Aid workshops was poor, 
students will be given an 
opportunity to evaluate future 
sessions by completing a survey at 
the end of the session each term 
of Fall 2013, Spring 2014 and 
Summer 2014.  Also, more focus 
will be given to marketing 
strategies.   
Presentations at our ROAR 
(Required Orientation Advisement 
and Registration) sessions have 
been added to ensure information 
is disseminated to a larger 
population. 
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    
Recruit students for Student Organizations—
Put new emphasis on recruiting students to 
participate in all student organizations, which 
promote student engagement and encourage 
student participation and involvement in 
activities related to their areas of interest and 
educational goals. 

* Director of Student  
  Services 

Efforts will continue to improve 
participation.  Success can be 
measured by the number of 
participants will be measured in 
December 2013 at the end of the 
Fall semester.  

Hold President’s Town Hall Meetings to 
provide a platform for discussions on college 
issues between students and SCTC’s President. 
 

* President 
* Director of Student  
  Services 

The schedule has been developed 
for 2013-14.  Sign in sheets will be 
used to monitor student 
participation.   Participation will 
be evaluated in December 2013 at 
the end of the Fall semester. 

Host Career Fair to enable students to meet 
with potential employers to discuss 
employment opportunities and to submit 
resumes and applications for positions that 
match their education and experiences. 

* Coordinator of Career  
   Services 

 
The activity will be evaluated 
based on participation and job 
placements in December 2013 at 
the end of the Fall semester. 

Host College Fairs to provide opportunities for 
SCTC students to meet with recruiters from 
four year institutions to discuss pursuing 
bachelor degrees upon completions of their 
program of study. 

* Coordinator of Career  
        Services 

 
The activity will be evaluated 
based on participation in 
December 2013 at the end of the 
Fall semester. 

Offer Senior Forums to ensure students are 
prepared and evaluated for completion of 
their program of study and to provide 
information on the commencement exercises. 

* Registrar  
The activity will be evaluated in 
December 2013 at the end of the 
Fall semester. 

Research student engagement initiatives to 
improve the learning environment within the 
classroom and to increase academic and 
student support outside the classroom.  

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Vice President for Technology 

and Institutional Research 
* Coordinator of Institutional 

Research 

Upon approval of the QEP by the 
SACS-COC committee, the 
Director of the QEP will oversee 
this activity that will begin in 
January 2014 and assessed in May 
2014 and July 2014.  

 
Adapt five academic programs of study to a 
block scheduling model. The five programs are 
as follows:  

1. Accounting (diploma and degree) 
2. Air Conditioning Technology (diploma) 
3. Networking Specialist (diploma and 

degree) 
4. Medical Assisting (diploma) 
5. Automotive Technology (diploma) 

 

* Vice President for Academic 
Affairs (VPAA) 

* All Academic Deans (A/S  
       & Business, CIS,  
       Health, Industrial, 
       Personal Services & 
       Public Safety) 
 

 
The activity will be measured in 
December 2013, so the use of 
results may be implemented into 
course schedule planning for the 
following Summer 2014 and Fall 
2014 semesters.  
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
Graduation Rate 
 
Data Definition & Parameters 
To study graduation rates, the College used two specific definitions to capture the data, which is as follows:  
 
Beginning Cohort: Students who are enrolled for the first time at SCTC as a non-High School student and enrolled in the 
Fall 2009 cohort in a program within the award level shown. A Fall 2010 cohort comparison is also included in the report.  
 
Graduate Timeframes: Each student in the cohort is tracked to determine if he/she received an award in the same award 
level they first enrolled, as follows:  
 100% time: in 2 years, from the initial Fall Term through the Summer Term 2 years later  

 150% time: in 3 years, from the initial Fall Term through the Summer Term 3 years later  

 200% time: in 4 years, from the initial Fall Term through the Summer Term 4 years later  
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Graduation Rates: Certificate – 100% Time: SCTC Student – Age  NOTE: A student who graduates in 100% time is NOT counted in 
the 150% and 200% columns.)  

Based on these definitions, the data was then disaggregated within the following categories: 
 

 Graduation Rates: Total Students – 100%; 150%; 200%  

 Graduation Rates: Total Students – Race – 100%; 
150%; 200% 

 Graduation Rates: Total Students – Gender – 100%; 
150%; 200% 

 Graduation Rates: Total Students – Age – 100%; 150%; 
200% 

 Graduation Rates: Certificate – 100% Time: SCTC 
Student – Age   

 Graduation Rates: Diploma – 150% Time: SCTC Student 
– Age   

 Graduation Rates: Degree - 200% Time: SCTC Student – 
Age  

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Age  

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Age    

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Age  

 Graduation Rates: Certificate – 100% Time: SCTC 
Student – Race   

 Graduation Rates: Diploma – 150% Time: SCTC Student 
– Race   

 Graduation Rates: Degree - 200% Time: SCTC Student – 
Race  

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Race  

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Race   

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Race   

 Graduation Rates: Certificate – 100% Time: SCTC 
Student – Gender   

 

 Graduation Rates: Diploma – 150% Time: SCTC Student 
– Gender   

 Graduation Rates: Degree - 200% Time: SCTC Student – 
Gender  

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Gender  

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Gender   

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Gender  

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Campus 

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Campus 

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Campus 

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Income (Pell Recipient) 

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Income (Pell Recipient) 

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Income (Pell Recipient) 

 Graduation Rates: Certificate – 100% Time: Transfer 
Student – Time of Offering 

 Graduation Rates: Certificate – 150% Time: Transfer 
Student – Time of Offering 

 Graduation Rates: Certificate – 200% Time: Transfer 
Student – Time of Offering 
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Data analysis 
 
Overall Graduation Rates 
The College compared the 2009 cohort against the 2010 cohort to measure graduation rates in the 100%, 150%, and 
200% normal program time.  
 
In the 100% program time group, the graduation rate increased in 2010 over 2009. In 2009, 11.02% graduated in the 
100% program time group, but in 2010, 12.37% graduated in the time program time. Numerically, 411 students 
graduated in the 2009 100% program time group, where 524 graduated in the 2010 100% program time group. This data 
shows an increase in both graduate rates and the number of students graduating. 
 
In the 150% program time group, the graduation rate slightly decreased in 2010 over 2009. In 2009, 9.33% graduated in 
the 150% program time group, but in 2010, 9.26% graduated in the program time. Numerically, 348 students graduated 
in the 2009 150% program time group, where 392 graduated in the 2010 150% program time group. Therefore, even 
though the percentage decreased slightly, more actual students graduated in 2010 than 2009.  
 
In the 200% program time group, the graduation rate decreased slightly in 2010 over 2009.  In 2009, 5.01% graduated in 
the 200% program time group, but in 2010, 3.26% graduated in the program time. Numerically, 187 students graduated 
in the 2009 200% program time group, where 138 graduated in the 2010 200% program time group.  
 
At first glance, it appears that both graduate rates and the number of students graduating both declined in the 200% 
program time group in 2010. This fact is true; however, it is positive to have more people graduating in the 100% and 
150% group. When the numerical student count is compared, 946 students combined from all three program time 
groups graduated in 2009. In 2010, though, the number increase to 1,054 students that combined to graduate from all 
three program time groups.  
 
Even though two categories decreased from 2009 to 2010, the College actually views the progress as successful. An 
increase in one category directly means a decrease in another category. Therefore, the College had rather increase its 
100% rate and decrease its 150% and 200% rates. This would simply show that students are graduating on time more 
than delaying their completion.  This is what happened in 2010.  
 
*Data Source: SCTC CCG Analytics:  

 2009 Cohort – Overall Graduation Rates 

 2010 Cohort – Overall Graduation Rates 
 
**Please Note: Root causes and Improvement Activities are discussed in the upcoming sub-sections of this Graduation 
Rate metric.  
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Award Level – Overall Analysis 
The three categories analyzed included the associate degree, diploma, and certificate levels.  
 
For the associate degree students, the 100% program time group increased from 12.55% (104 students) in 2009 to 
17.22% (144 students) in 2010. The 150% program time increased slightly in percent and also increased in student count 
from 19.66% (163 students) in 2009 to 19.74% (165 students) in 2010. And, the 200% program time group decreased 
from 12.3% (102 students) in 2009 to 8.73% (73 students) in 2010.  
 
For the diploma students, the 100% program time group decreased in percent, but increased in student count from 
13.23% (164 students) in 2009 to 12.93% (200 students) in 2010. The 150% program time group increased 9.84% (122 
students) in 2009 to 9.89% (153 students) in 2010. And, the 200% program time group decreased from 3.79% (47 
students) in 2009 to 2.33% (36 students) in 2010. An increase in one category directly means a decrease in another 
category; therefore, the College is pleased to increase in the 100% group even if the 200% group decreased.  
 
For the certificate students, the 100% program time group increased from 8.53% (135 students) in 2009 to 9.87% (176 
students) in 2010. The 150% program time group increased 3.86% (61 students) in 2009 to 4.09% (73 students) in 2010. 
And, the 200% program time group decreased from 2.40% (38 students) in 2009 to 1.57% (28 students) in 2010. An 
increase in one category directly means a decrease in another category; therefore, the College is pleased to increase in 
the 100% group even if the 200% group decreased.  
 
In all three award levels, the 100% program time group increased from 2009 to 2010 in student count and sometimes in 
percentage. An increase in one category directly means a decrease in another category; therefore, the College is pleased 
to increase in the 100% group even if the 150% or 200% program time group decreased. 
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Award Level 

 2010 Cohort – Graduation Rates by Award Level 

 
 **Please Note: Root causes and Improvement Activities are discussed in the upcoming sub-sections of this 
Graduation Rate metric.  
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Award Level – Programmatic Analysis 
 
Data Analysis: 
For both the graduation rates and the actual number of students, several programs exhibited low graduation rates and 
contained a large number of students that have not graduated in the 100%, 150%, or 200% program time groups. When 
reviewing each program of study at each award level, a clear separation was determined.  
 
First, there were a clear number of programs that exceeded a rate of 40% or less of students graduating. Second, there 
seemed to be a clear number of programs that had more than 10 students not graduating in total. To further detail this 
set of programs, the following tables were developed by award level.  
 
Please Note: The 100%, 150%, and 200% groups were not assessed in these tables, as these three groups mark students 
that have graduated. The following tables detail students that have not graduated from both the 2009 cohort and the 
2010 cohort.  
 
The first table is focused on Programs at the Associate Degree level that have 40% graduation rate or less with at least 
10 or more students not graduating.  
 

Associate Degree Program 
Number of Non-Graduated Students Graduation Rates 

2009 2010 2009 2010 

Automotive Technology 9 18 70.97% 37.93% 

Business Administrative Technology 15 17 40.00% 52.78% 

Business Management 77 65 31.86% 41.96% 

Computer Programming 13 15 31.58% 16.67% 

Design & Media Production 5 10 28.57% 23.08% 

Forensic Science 29 17 27.50% 26.09% 

Internet Specialist – Website Design 6 11 76.92% 35.29% 

Paralegal Studies 15 17 31.82% 50.00% 
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The second table is focused on Programs at the Diploma level that have 40% graduation rate or less with at least 10 or 
more students not graduating.  
 

Diploma Program 
Number of Non-Graduated Students Graduation Rates 

2009 2010 2009 2010 

Accounting 22 34 26.67% 26.09% 

Air Conditioning Technology 27 48 41.30% 41.46% 

Auto Collision Repair 15 27 25.00% 18.18% 

Automotive Fundamentals 33 51 44.07% 34.62% 

Automotive Technology 9 15 10.00% 16.67% 

Business Administrative Technology 34 35 29.17% 7.89% 

Business Management 86 103 13.13% 11.97% 

Computer Programming 17 35 10.53% 2.78% 

Cosmetology 84 85 39.13% 36.09% 

Criminal Justice 78 78 18.75% 17.02% 

Culinary Arts 23 49 11.54% 19.67% 

Dental Assisting 30 37 23.08% 11.90% 

Design & Media Production 13 15 13.33% 6.25% 

Diesel Equipment 11 14 47.62% 33.33% 

Early Childhood & Care 63 74 34.37% 32.11% 

Electronics Technology 15 25 28.57% 35.90% 

Environmental Horticulture 6 12 14.29% 14.29% 

Forensic Science 23 30 11.54% 6.25% 

Internet Specialist – Website 

Development 
12 14 7.69% 0.00% 

Medical Assisting 53 62 27.40% 40.38% 

Networking Specialist 24 31 14.29% 11.43% 

Paralegal Studies 16 25 0.00% 7.41% 

Paramedic Technology 12 5 33.33% 64.29% 

Pharmacy Technology 10 29 47.37% 32.56% 
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The third table is focused on Programs at the Certificate level that have 40% graduation rate or less with at least 10 or 
more students not graduating.  
 

Certificate Program 
Number of Non-Graduated Students Graduation Rates 

2009 2010 2009 2010 

Certified Nursing Assistant 29 33 12.12% 15.38% 

Commercial Straight Truck & Pass 10 1 47.37% 0.00% 

Emergency Medical Tech: Intermediate 37 40 17.78% 32.20% 

Health Care Assistant 281 429 16.84% 12.45% 

Health Care Science 300 330 19.57% 16.03% 

Medical Billing Clerk 10 9 44.44% 40.00% 

Medical Coding Specialist 9 17 35.71% 32.00% 

Nurse Aide 9 12 0.00% 7.69% 

Patient Care Technician 85 113 24.78% 20.42% 

Technical Specialist 5 12 16.67% 14.29% 

 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Associate Degree Programs 

 2009 Cohort – Graduation Rates by Certificate Programs 

 2009 Cohort – Graduation Rates by Associate Diploma Programs 

 2010 Cohort – Graduation Rates by Associate Degree Programs 

 2010 Cohort – Graduation Rates by Certificate Programs 

 2010 Cohort – Graduation Rates by Associate Diploma Programs 

 
Root Cause:  
After reviewing these programs in detail, some general conclusions may be made.  
 
First, programs that have cohort schedules seemed to have much higher graduation rates than those that did not.  
 
Second, of those programs that do not have cohort schedules, the larger the program and the more class options are 
available, the worse the graduation rate seems to be. It would appear that without a set schedule, a large number of 
class options each term is actually more damaging to the graduation success of the students in that program.  
 
Third, distance education does not seem to be an issue with graduation rates. Of the programs that exhibit the worse 
graduation rates, only a small portion of them are taught completely online. Many of them are campus-based, lab-
intensive programs that cannot be taught online. As a matter of fact, one of the best associate degree programs for 
graduating students is the Health Information Technology degree that graduates 12.5% (2009) and 31.25% (2010) of its 
students in the 100% graduation time period. This degree is unique as it is one of the only healthcare programs where all 
of its classes are offered primarily online, and the numbers show that it is highly successful.   
 
Fourth, in terms of award level, the diploma programs seem to have the most issues as far as number of programs that 
do not produce solid graduation rates. However, the certificate level, though few programs made the list, have the most 
students not graduating. This is due to two primary areas. First, Health Care Assistant and Health Care Science are two 
certificates that are basically waiting areas for students attempting to enter a competitive healthcare degree or diploma 
program. These two certificates combine for 581 students in the 2009 cohort and 759 students in the 2010 cohort not 
graduating.  In addition, two nursing certificates, Certified Nursing Assistant and Patient Care Technician, also combine 
for 114 students in the 2009 cohort and 146 students in the 2010 cohort not graduating.  
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Finally, of all the associate degree programs, Business Management has the least successful proportional graduation 
rate. In the 2009 cohort group, 68.14% (77 students) have not graduated. In the 2010 cohort group, this number did 
reduce to 58.04% (65 students). This is significant as Business Management is typically the largest program of study at 
the College. The Business Management program does not follow cohort scheduling, and it offers the most course 
options each term as any other program at the College. Too many options without a prescribed schedule of classes may 
very well be impacting this program’s graduation success.  

 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors and expanded duties by the 
College’s Graduation Coach. 

 
Age Demographic 
 
Data Analysis: 
The age distribution for enrollment is similar for both 2009 and 2010 for all awards. Ages 20-24 have the highest 
enrollment above every age group, and the numbers consistently decrease for each age group after that (exception 
being the 40-44 age group pursuing an associate degree). While the other age groups may have had a few increases or 
decreases, the 20-24 age group had a significant increase in student enrollment for the certificate and diploma 
programs. However, they decreased enrollment numbers in the associate degree programs. The 25-29 as well as the 30-
34 decreased in enrollment numbers for every program.   
 
Overall the 20-24, 25-29, and 30-34 had the lowest graduation rate for every award, often by significant numbers. The 
associate degree had better graduation rates overall for all ages for both years with both the certificate and diploma 
awards having lower graduation rates. 
 
For the 20-24 age group, the certificate program had the least successful graduation rate with diploma a close second. 
Only 20.92% of 20-24’s graduated with their certificate for 2009, and the 2010 cohort decreased to only 13.6% 
graduating with their certificate. Diploma was a 27.41% and 21.31% graduation rate, respectively. Those who pursued 
associate degrees had better numbers with 50.98% and 36.78% for 2009 and 2010.  
 
The 25-29 age group had slightly better numbers overall with 25.58% and 25.82% for certificate, 27.21% and 21.66% for 
diploma, and 50% and 42.57% for the associate degree.  The 30-34 age group faired similar with 30.05% and 23.60% for 
certificate, 28.57% and 34.73% for diploma, and 39.02% and 41.57% for associates. With a few exceptions, the pass rate 
generally increases beyond these three.  
   

Graduation Rates 

Age Group Certificate Diploma Associate Degree 

 2009 2010 2009 2010 2009 2010 

20-24 20.92% 13.60% 27.41% 21.31% 50.98% 36.78% 

25-29 25.58% 25.82% 27.21% 21.66% 50.00% 42.57% 

30-34 30.05% 22.81% 28.57% 34.73% 39.02% 41.57% 

35-39 42.51% 32.28% 44.55% 32.87% 64.18% 57.89% 

40-44 36.73% 39.25% 52.81% 34.13% 63.38% 62.38% 

45-49 45.14% 42.28% 46.05% 44.94% 63.64% 67.69% 

50-54 59.80% 41.44% 35.00% 50.60% 66.67% 65.85% 

55-59 60.56% 42.86% 47.83% 56.36% 58.33% 70.83% 

60-64 60.00% 51.16% 57.14% 42.86% 71.43% 80.00% 

65-69 54.55% 50.00% 0.00% 75.00% 80.00% 100.00% 

70+ 25.00% 75.00% 100.00% n/a n/a n/a 
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These 20-24. 25-29, and 30-34 age groups are significant because not only are they the bulk of enrollment for the 
college, but they have the lowest graduation rates (with the 20-24 age group having the highest enrollment and lowest 
of all graduation rates). If these ages could be targeted and their graduation rate increase, the overall rate of the college 
would substantially increase.  
 
There was also a trend of lower graduation rates for 2010 over 2009 for the 20-24 age group, but it was mixed for the 
others.  
 
For associate degrees, there were no major changes in the length of time it took to graduate for the 20-34 age groups. 
For certificate programs, the 25-29 and 30-35 age groups increased the amount of students who graduated at 50% or 
100%; however the 20-24 age group had slightly decreased numbers (not just percentages) even though it had an 
increase of 119 students from 2009 to 2010).  For diplomas, there was no significant difference in numbers between the 
years even with another large increase of students for the 20-24 age group. The 25-29 age group had a decrease of 
students who graduated at 50% and beyond, while the 30-34 age group had an overall increase for the 50% and 100% 
with the 150% decreasing.  
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Age - Associate Degree 

 2009 Cohort – Graduation Rates by Age – Certificate 

 2009 Cohort – Graduation Rates by Age – Diploma 

 2010 Cohort – Graduation Rates by Age - Associate Degree 

 2010 Cohort – Graduation Rates by Age – Certificate 

 2010 Cohort – Graduation Rates by Age – Diploma  

 
Root Cause:  
It appears that younger students do not yet value their education and what it can mean to their future, including their 
lifetime employment outlook and income potential.  This group is also struggling with many life issues such as raising 
small children, maintaining employment, securing long-term relationships, and applying productive life skills. The data 
shows that the younger age groups enroll more in shorter programs, such as diploma and certificate programs; however, 
they have poor success in these programs. Graduation rates are far higher in the longer, associate degree programs. In 
general, the older the student, the more successful the student was. And, graduation rates increased as the award level 
increased. Therefore, associate degree students were more successful in graduating than the diploma and certificate 
students. Just like Degree Production, an initiative of the College is to encourage more students to enroll and persist in 
the higher award level programs. In addition, more information and support needs to be given to students within the 
ages of 20-29 to help them succeed in their educational goals.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and promote SCTC’s TAP Counseling Program to students among this age group to address 
personal problems that can adversely affect academic progress. 
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Race Demographic 
 
Data Analysis: 
For all degrees, black and white race groups had the most enrollment numbers with multi-racial ranking in a distant third 
place. For associate degree programs, white student graduation rates decreased from 54.27% to 51.8%. Black student 
graduation rates decreased from 53.5% to 46.03%. Multi-racial students increased from 43.24% to 46.58%. White 
students increased the 100% mark going from 13.25% to 18.23% while the 150% mark decreased from 21.15% to 
19.90% and 200% decreasing by about 6%. Black students also had an increase at the 100% mark from 10.84% to 
15.89%. However their 150% mark slightly increased also by about 1.4% with the 200% decreasing by a little less than 
4%. Multi-racial also had a little over a 4% increase at the 100% mark, close to 3% increase at 150% and a very slight 
increase at the 200% mark.  White and black students’ 50% mark had about a 3% and 7.5% increase respectively, while 
multiracial students decreased by a little over 3%. While the graduation went down for white and black students, the 
percentage of students graduating on time increased for all three races. 
 
For certificate programs, white students had a decrease in graduation rates from 40.42% to 32.79%, black students from 
30.04% to 21.90%, and multiracial from 25% to 9.09%. All had large drops at the 50% mark, with blacks dropping by over 
50% and multiracial by over three times. White students slightly decreased at the 100% and 150% mark while black 
students increased slightly in both.   Multiracial decreased in both. 
 
For diploma programs white students decreased slightly from 33.89% to 33.79%, black students from 31.99% to 22.24% 
and multiracial from 24.44% to 18.75%. White students increased graduation rates at the 100% mark by about 3.5% 
while black students had a little over 5% decrease. Multiracial had a slight increase of 1.11%. All decreased slightly at the 
150% level and at the 50% level.  
 
*Data Source: SCTC CCG Analytics 
 2009 Cohort – Graduation Rates by Race – Associate Degree 

 2009 Cohort – Graduation Rates by Race – Certificate 

 2009 Cohort – Graduation Rates by Race – Diploma 

 2010 Cohort – Graduation Rates by Race – Associate Degree 

 2010 Cohort – Graduation Rates by Race – Certificate 

 2010 Cohort – Graduation Rates by Race – Diploma 

 
Root Cause:  
All races seem to do significantly better at the associate level. Both black and multiracial students seem to struggle more 
at the certificate and diploma level. All, however, had graduation rate drops between the 2009 and 2010 cohorts. Similar 
to Degree Production, the College must focus on white and black students, as over 90% of the overall student 
enrollment is classified as one of these two races. The main issues with the white and black race groups are certificate 
programs, followed by diploma programs. The College attributes this issue to either the lack of sufficient academic 
advising, being a first-generation student, or financial restraints. 
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, financial aid workshops, and make COLL 1500 - College Orientation and Career Exploration 
mandatory for all new students. 
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Gender Demographic 
 
Data Analysis: 
The female graduation rate decreased slightly from 55.02% to 53.01% and the males from 51.36% to 44.23% for 
associate degree programs. However, both male and female students had a greater number graduate at 100% for 2010 
from 2009 (female: 12.65% to 18.30%; male: 12.39% to 15.77%). The females had a higher graduation rate over males 
by 3.66% in 2009 and 8.78% and 2010.  
 
The female graduation rate had a very slight decrease for certificate programs with 25.97% for 2009 and 24.52% in 2010. 
The male graduation rate had a higher drop but overall higher graduation rate than the female population (dropped 
from 50.37% to 37.29%). The female population had a slight drop at the 50% mark (9.36% to 7.27%) and a slight increase 
at the 100% mark (8.69% to 10.38%). The male population decreased on both marks (with the large decrease in its 
graduation rate), though the males have a much larger 50% mark than females in both years (37.18% for 2009 and 
25.8% for 2010 against 9.36% and 7.27%). 
 
For diploma degrees, the female population decreased from 35.57% to 32.77% while the male population decreased 
from 29.13% to 24.77%.  Both male and female numbers fluctuated slightly but with no significant increase or decrease. 
Males at 50% decreased from 6.89% to 3.78% and increased 10.43% to 11.06% at the 100% mark; females increased 
from 3.15% to 4.92% at 50% and decreased from 15.18% to 14.53% at the 100% mark. The 150% mark was also very 
slight for both. 
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Gender – Associate Degree 

 2009 Cohort – Graduation Rates by Gender – Certificate 

 2009 Cohort – Graduation Rates by Gender – Diploma 

 2010 Cohort – Graduation Rates by Gender – Associate Degree 

 2010 Cohort – Graduation Rates by Gender – Certificate 

 2010 Cohort – Graduation Rates by Gender – Diploma 

 
Root Cause:  
The female population generally did better in the associate and diploma degrees while the males did better in the 
certificate program by a substantial amount. However, one should note that women out-enrolled men in certificate 
programs by two to three times while in the other programs they are much closer together in numbers (women 
outnumber men in all the programs).  Therefore, like Degree Production, when analyzing data between genders, the 
College must focus on female students enrolled in certificate programs. The female population generally did better in 
the associate and diploma degrees while the males did better in the certificate program by a substantial amount. The 
root cause of this could be that females traditionally make up most of the enrollment for the Health Care Assistant and 
Health Care Science certificates that are essentially waiting areas for students. Also, research published indicates that 
men get much more value than women do from a certificate, and certificate-holders fare better in certain fields, like 
computing, which men dominate.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors particularly who can assist 
students in medical programs and those students that need to be redirected into non-medical fields due to lack of 
available slots in the medical programs. Primary enrollment in these programs is a female.  Other activities will include 
expanded duties by the College’s Graduation Coach and the promotion of SCTC’s TAP Counseling Program to students 
among this age group to address personal problems that can adversely affect academic progress. 
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Campus Location Demographic 
 
Data Analysis: 
The three campuses with the highest enrollment were Griffin, Flint, and Butts with Online classes having more students 
than the Flint or Butts campus. For associate degrees, all four graduation rates dropped from 2009 to 2010. Butts 
dropped from 62.07% to 58.7%, Flint River from 67.83% to 52.99%, Griffin from 53.95% to 48.76%, and Online from 
68.31% to 60.35%. Note that Griffin had a much higher enrollment than the other campuses. The smaller campuses had 
higher graduation rates but also dropped much more than the Griffin campus which stayed fairly close to the 2009 rate. 
The Online area had the highest success rate between all campuses for associate degrees.  
 
Certificate program graduation rates also decreased from 2009 to 2010. Butts dropped from 43.84% to 38.22%, Flint 
River from 43.5% to 43.29%, and Griffin from 31.72% to 23.6%, and Online from 50% to 31.21%. Flint River and Butts 
again had higher rates than Griffin and had much smaller rate drops than in the associate degree programs. However, 
the rates were also much lower than the degree programs. Griffin and Online had a much greater drop than the 
associate degree programs. Griffin had the lowest graduation rate. Online dropped from the highest graduation rate to 
the second lowest between the four.  
 
Diploma graduation rates also decreased from 2009 to 2010. Butts dropped from 52.56% to 46.39%, Flint from 47.92% 
to 47.23%, Griffin from 30.30% to 27.91%, and online from 50.31% to 48.26%. Again, Butts and Flint River had higher 
graduation rates than Griffin by a large percentage, and Online stayed high as well. Flint River had very little shift from 
2009 to 2010. Griffin, by far the largest campus, has by far the lowest graduation rate in all degree programs.  
 
While overall graduation rates may have decreased, all four campuses had an increase of students graduating at the 
100% mark at the associate degree program level. Butts increased about .5%, Flint River about 4%, Griffin about 5%, and 
Online by 7.84%  
 
Certificates had a mixed result for the 100% mark. Butts decreased by 3.73% and Online by 2%. Flint River increased by 
about 3% and Griffin by  a little over .5%. At the 50% mark Butts increased by about 3.5%, but Flint River decreased by 
3.34%, Griffin by 7.27%, and Online by 2.59%.  
 
Diplomas also had a mixed result for the 100% mark. Butts dropped by 2.98% and Flint River dropped by 2.54%. Griffin 
increased by 1.04% and Online by 4.72%. All increased at the 50% mark, Butts by 4.66%, Flint by 1.53%, and Griffin by 
.43% and Online by .01%. At the 150% mark Flint increased by 2.97% and Online by 5.36%. Griffin dropped by .75% and 
Butts by .42%.  
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Campus – Associate Degree 

 2009 Cohort – Graduation Rates by Campus – Certificate 

 2009 Cohort – Graduation Rates by Campus – Diploma 

 2010 Cohort – Graduation Rates by Campus – Associate Degree 

 2010 Cohort – Graduation Rates by Campus – Certificate 

 2010 Cohort – Graduation Rates by Campus – Diploma  

 
  



 

Southern Crescent Technical College:  402 

 

Root Cause:  
The data once again reveals that students in the higher award level programs have higher graduation rates. In general, 
there is a connection between student success and the award level. Students that are more focused, driven, and overall 
successful are typically the students found in the higher level programs, like the associate degree programs. Enrollment 
may be smaller in this higher level program, as it is not suitable for most students, but of those that do enroll, there is a 
higher success rate for them.  
 
Improvement Activity:  
Activities to specifically address this issue include the addition of full-time Academic Advisors and expanded duties by 
the College’s Graduation Coach.  
 
Income (Pell Recipient) Demographic 
 
Data Analysis: 
For associate degree programs, Pell recipients had a 7.45% graduation rate decrease from 2009 to 2010 (59.16% to 
51.71%) while non-recipients had a 3.3% decrease (46.90% to 43.60%).  
 
In certificate programs, recipients had a 4.35% decrease (24.84% to 20.49%), and non-recipients had a 4.91% decrease 
(40.35% to 35.44%).  
 
In diploma programs, recipients had a 6.37% decrease (35.81% to 29.44%), and non-recipients had a .3% decrease (30% 
to 29.7%).  
 
Both groups had decreasing graduation rates from year to year. Pell recipients had the greatest decreases overall, 
however with over 6% decreases in 2 program types and a 4.35% in the other. Non-recipients’ highest decrease was a 
4.91% with .3% being the lowest.  
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Pell – Associate Degree 

 2009 Cohort – Graduation Rates by Pell – Certificate 

 2009 Cohort – Graduation Rates by Pell – Diploma 

 2010 Cohort – Graduation Rates by Pell – Associate Degree 

 2010 Cohort – Graduation Rates by Pell – Certificate  

 2010 Cohort – Graduation Rates by Pell – Diploma  

 
Root Cause:  
When broken down by award level, the date clearly indicates that graduation rates are the highest in the associate 
degree programs, regardless of whether Pell was received or not. The data does show that the associate degree 
graduation rate for both Pell recipients and non-recipients decreased; please note though that even though the rates 
decreased, they are still substantially higher than the rates in diploma and certificate programs. Therefore, an initiative 
of the College is to encourage more students to enroll and persist in the higher award level programs. In addition, more 
information and support needs to be given to students that receive Pell.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and Financial Aid workshops offered during the orientation process. 
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Time of Offering Demographic 
 
Data Analysis: 
In the Associate Degree program, from 2009 to 2010, all session types had an increase of students graduating at the 
100% mark. Afternoon increased from 13.95% to 24.44%, Evening from 13.03% to 19.44%, Morning from 12.89% to 
17.48%, and Online from 10.03% to 17.35%. Afternoon increased from 23.26% to 31.11% and Online from 19.76% to 
26.94% at the 150% mark. The other two had no significant change either way. All four also had a drop in the 200% mark 
as well.  
 
For the certificate program, Afternoon, Evening, and Morning all decreased on almost every % mark. At the 50% mark, 
afternoon decreased from 19.44% to 7.84%, Evening 13.17% to 8.17%, and Morning from 15.24% to 10.74%. The three 
had a small decreases at the 100% mark, decreases at the 150% mark (except Morning which had a slight increase), and 
decreases at the 200% mark. Online was the only one to have a decent increase. It dropped from 11.11% to 9.07% at the 
50% mark but jumped from 13.33% to 17.30% at the 100% mark. It however dropped 2.78% at the 150% mark and 
3.67% at the 200%.  
 
For the diploma program, Evening classes increased from 12.04% to 14.04% at the 100% mark, Afternoon decreased 
from 21.92% 19.87%, Morning from 14.04% to 13.21%, and from 16.54 to 16.44%. There was no significant change at 
the 50% mark. At the 150% mark afternoon classes increased from 13.70% to 18.54%, Evening decreased from 11.65% 
to 10.90%, Morning from 10.49% to 10.48%, and online increased from 14.29% to 19.82%. All decreased between 2-3% 
at the 200% level.  
 
Certificate programs had the biggest negative change from 2009 to 2010 with Morning, Evening, and Afternoon having 
large decreases. Associate degree programs, on the other hand, had large increases for all programs. Online generally 
did well in all programs. One should note that with the low numbers in afternoon classes a change of a few students can 
make a large percentage difference. 
 
*Data Source: SCTC CCG Analytics:  
 2009 Cohort – Graduation Rates by Session Type – Associate Degree 

 2009 Cohort – Graduation Rates by Session Type – Certificate 

 2009 Cohort – Graduation Rates by Session Type – Diploma 

 2010 Cohort – Graduation Rates by Session Type – Associate Degree 

 2010 Cohort – Graduation Rates by Session Type – Certificate  

 2010 Cohort – Graduation Rates by Session Type – Diploma  

 
Root Cause:  
As to the Time of Offering, the Afternoon category holds the best graduation rates overall. The reason for better 
graduation rates during the Afternoon category is primarily the following:   
 
Most general education courses are offering the Morning, Evening, and Online time slots. Very few general education 
courses are offering in the Afternoon. In the Afternoon, the majority of the courses offered are occupational courses 
directly related to a student’s program of study. In many cases, these are advanced courses that are for second year 
students, internships, clinical assignments, and other work-based courses. Therefore, the students in these classes are 
better prepared, have persisted and progressed farther in their program of study, and are more committed to graduate 
as they are close to graduation.    
 
Improvement Activity:  
The expansion of the IPASS early alert program, the redesign of the Tiger’s ROAR (Required Orientation, Advisement, 
and Registration) program, and the expansion of duties by the College’s Graduation Coach are all direct activities that 
will be designed to focus on students in these less successful time slots.  
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Conclusion on Demographics 
Overall, SCTC data concludes demonstrated progress in graduation rates within programs, as the College would rather 
increase its 100% rate and decrease its 150% and 200% rates.  In the 100% program time group, the graduation rate 
increased in 2010 over 2009, while the rate slightly decreased in 2010 from 2009 for the 150% program time group. At 
first glance, it appears that both graduate rates and the number of students graduating both declined in the 200% 
program time group in 2010. This fact is true; however, it is positive to have more people graduating in the 100% and 
150% group. When the numerical student count is compared, 946 students combined from all three program time 
groups graduated in 2009. In 2010, though, the number increased to 1,054 students that combined to graduate from all 
three program time groups. Even though two categories decreased from 2009 to 2010, the College actually views the 
progress as successful. This would simply show that students are graduating on time more than delaying their 
completion.  This is what happened in 2010.  
 
While progress has been made in the 100% graduation rate, several conclusions can be drawn from the analysis of 
programmatic data over the past five years, 2009-2013. First, programs that have blocked schedules seemed to have 
much higher graduation rates than those that did not. Second, of those programs that do not have blocked schedules, 
the larger the program and the more class options are available, the worse the graduation rate seems to be. Therefore, 
a large number of class options each term is actually more damaging to the graduation success of the students in that 
program. Also, for programs in which graduation rates are suffering, students are able to obtain jobs in the field without 
graduating in the program. Third, in terms of award level, the diploma programs seem to have the most issues as far as 
number of programs that do not produce solid graduation rates. However, the certificate level, though few programs 
made the list, have the most students not graduating. This is due to two primary areas. First, Health Care Assistant and 
Health Care Science are two certificates that are basically waiting areas for students attempting to enter a competitive 
healthcare degree or diploma program.  
 
When analyzing data between genders, the College must focus on female students enrolled in certificate programs. The 
female population generally did better in the associate and diploma degrees while the males did better in the certificate 
program by a substantial amount. However, one should note that women out-enrolled men in certificate programs by 2-
3x while in the other programs they are much closer together in numbers (women outnumber men in all the 
programs).  The root cause of this could be, as referenced above, that females traditionally make up most of the 
enrollment for the Health Care Assistant and Health Care Science certificates that are essentially waiting areas for 
students. 
 
Among age groups at the College, special attention must be given to the 20-24. 25-29, and 30-34 age groups. These 
groups are significant because not only are they the bulk of enrollment for the college, but they have the lowest 
graduation rates (with the 20-24 age group having the highest enrollment and lowest of all graduation rates). If these 
ages could be targeted and their graduation rate increase, the overall rate of the college would substantially increase.  
 
For all degrees, black and white race groups had the most enrollment with multi-racial a far third. For associate degrees, 
white student graduation rates decreased from 54.27% to 51.8%. Black students had a greater decrease from 53.5% to 
46.03%. While the graduation went down for white and black students, the percentage of students graduating on time 
increased for all three races. 
 
When considering time of offering, special attention must be focused on Certificate programs, as they had the biggest 
negative change from 2009 to 2010. Morning, Evening, and Afternoon courses showed a large decrease in graduation 
rates. Associate degree programs, on the other hand, had large increases for all programs. 
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Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 7% annually. 

Please note: The College has determined that that the pursuit of higher Degree Production requires the same strategies as the pursuit 

of higher Graduation Rates. Therefore, the Summary of Activities for Degree Production is the same as the Summary of Activities for 

Graduation Rates. 

Summary of Activities: Person(s) Responsible:                  Expected Completion Date 
Expand the existing pilot program called IPASS, an 
early alert program.   The IPASS program has faculty 
sending an early alert notice to a central point 
person in the office of Academic Affairs to indicate, 
just before mid-term, what students are at risk of 
failing due to attendance or performance issues.  An 
aggressive effort is made to contact the student and 
to meet with him/her in order to discuss resources 
to help the student with potential problem areas. 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 
* COLL 1500 faculty 
* IPASS personnel in AA office 

Date reported in December 
2013, May 2014, and July 
2014.  

Expand the existing pilot program called COLL 1500, 
which is a course entitled College Orientation and 
Career Exploration 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 
* COLL 1500 faculty 
* IPASS personnel in AA office 

By Fall 2014, we plan to make 
the course mandatory for all 
new students. Steps to make 
this happen are occurring in 
2013.  

Increase the number of students participating in 
internships and co-ops.  Students who are engaged 
outside the classroom are more likely to persist and 
to graduate. 

* Vice President for Academic 
Affairs (VPAA) 

* All Academic Deans (A/S  
       & Business, CIS,  
       Health, Industrial, 
       Personal Services & 
       Public Safety) 

July 2014  

Increase the number of full-time academic advisors.  
Currently the college employs three full-time 
academic advisors to serve students on the Griffin 
(2) and Thomaston (1) campuses.  In addition to 
faculty advisors, these advisors play a critical role in 
keeping students on track with their academic plans.  
The academic advisors will be housed in the new 
medical building and will be charged with advising 
pre-program allied health students.  One third of the 
student population chooses an allied health program 
of study. 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Personal Services &  
        Public Safety  
* Dean, Allied Health 

July 2014    

Exemption exams * Dean, Distance Learning Date reported in December 
2013, May 2014, and July 
2014.  
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Summary of Activities: Person(s) Responsible:                  Expected Completion Date 
Create program maps for each program of study.  
Students are more likely to persist if they have a 
clear pathway to follow, especially knowing which 
courses to take in which term and in which 
sequence.  

* Vice President for Academic 
Affairs (VPAA) 

* All Academic Deans (A/S  
       & Business, CIS,  
       Health, Industrial, 
       Personal Services & 
       Public Safety) 
* All Full-Time Program  
        faculty 

Revisions will be made in 
December 2013, May 2014, 
and July 2014. 

Redesign Tiger’s ROAR (Required Orientation, 
Advisement, and Registration) program. 
 
 

* Director of Enrollment 
Management 

* Academic Deans 

The ROAR process will be 
evaluated after each session 
beginning Fall 2013, again 
Spring 2014 and Summer 2014. 

Provides supportive services to Special Populations 
students in order to assist them in meeting their 
educational goals.  Services include, but are not 
limited to, academic coaching in the areas of test-
taking skills and test anxiety, classroom 
presentations on topics such as study skills and time 
management, and college and community resource 
referrals. 
 

* Graduation Coach The activity will be continued 
annually and assessed Fall 
2013, Spring 2014 and Summer 
2014. Individual student 
success will be monitored by 
student persistence and grade 
point average. 
 

Create and promote Tiger’s Assistance Program 
(TAP). TAP is a confidential counseling program 
designed to help students and family members with 
personal problems that can adversely affect 
academic performance. 
 

* Vice President for Academic 
Affairs (VPAA) 

* Vice President for Student  
    Affairs (VPSA) 
 

The activity will be continued 
annually with an evaluation 
each term of Fall 2013, Spring 
2014 and Summer 2014 based 
on the number of students 
served. Also, more focus will 
be given to marketing 
strategies. 

Offer Financial Aid workshops during orientation 
that are designed to provide students with an 
overview of financial aid programs, eligibility 
requirements, and regulations. 
 
 

* Director of Financial Aid Because participation in the 
Financial Aid workshops was 
poor, students will be given an 
opportunity to evaluate future 
sessions by completing a 
survey at the end of the 
session each term of Fall 2013, 
Spring 2014 and Summer 2014.  
Also, more focus will be given 
to marketing strategies.   
Presentations at our ROAR 
(Required Orientation 
Advisement and Registration) 
sessions have been added to 
ensure information is 
disseminated to a larger 
population. 
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Summary of Activities: Person(s) Responsible:                  Expected Completion Date 
Recruit students for Student Organizations—Put 
new emphasis on recruiting students to participate 
in all student organizations, which promote student 
engagement and encourage student participation 
and involvement in activities related to their areas of 
interest and educational goals. 
 

* Director of Student  
        Services 

Efforts will continue to 
improve participation.  Success 
can be measured by the 
number of participants will be 
measured in December 2013 at 
the end of the Fall semester.  

Hold President’s Town Hall Meetings to provide a 
platform for discussions on college issues between 
students and SCTC’s President. 
 

* President 
* Director of Student  
        Services 

The schedule has been 
developed for 2013-14.  Sign in 
sheets will be used to monitor 
student participation.   
Participation will be evaluated 
in December 2013 at the end 
of the Fall semester. 

Host Career Fair to enable students to meet with 
potential employers to discuss employment 
opportunities and to submit resumes and 
applications for positions that match their education 
and experiences. 

* Coordinator of Career  
        Services 

 
The activity will be evaluated 
based on participation and job 
placements in December 2013 
at the end of the Fall semester. 

Host College Fairs to provide opportunities for SCTC 
students to meet with recruiters from four year 
institutions to discuss pursuing bachelor degrees 
upon completions of their program of study. 
 

* Coordinator of Career  
        Services 

 
The activity will be evaluated 
based on participation in 
December 2013 at the end of 
the Fall semester. 

Offer Senior Forums to ensure students are 
prepared and evaluated for completion of their 
program of study and to provide information on the 
commencement exercises. 

* Registrar  
The activity will be evaluated in 
December 2013 at the end of 
the Fall semester. 

Research student engagement initiatives to improve 
the learning environment within the classroom and 
to increase academic and student support outside 
the classroom.  

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Vice President for 

Technology and Institutional 
Research 

* Coordinator of Institutional 
Research 

Upon approval of the QEP by 
the SACS-COC committee, the 
Director of the QEP will 
oversee this activity that will 
begin in January 2014 and 
assessed in May 2014 and July 
2014.  

 
Adapt five academic programs of study to a block 
scheduling model. The five programs are as follows:  

1. Accounting (diploma and degree) 
2. Air Conditioning Technology (diploma) 
3. Networking Specialist (diploma and degree) 
4. Medical Assisting (diploma) 
5. Automotive Technology (diploma) 

 
* Vice President for Academic 

Affairs (VPAA) 
* All Academic Deans (A/S  
       & Business, CIS,  
       Health, Industrial, 
       Personal Services & 
       Public Safety) 

 
The activity will be measured 
in December 2013, so the use 
of results may be implemented 
into course schedule planning 
for the following Summer 2014 
and Fall 2014 semesters.  
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 

Success in Remedial Education 
 
Data Definition & Parameters 

 
Success in Remedial Education: (Students Completing Remedial (Learning Support Courses) within Their First Two 
Academic Years) 
 
To study success in remedial education, the College used a specific definition to capture the data, which is as follows:  

“Fall 2010 and Fall 2011 Cohort Comparison: Full-time and part-time students enrolled for the first time at SCTC as a non-High 
School student who enrolled in a Learning Support (remedial) course. Of this cohort, the number who passed their required 
Learning Support courses with a grade of “C” or better during their first two academic years, from the initial Fall Term enrolled, 
through the Summer Term two years later.” 

 

 Based on this definition, the data was then disaggregated within the following categories:  
 Success in Remedial Education: Math Only – Total Students 

 Success in Remedial Education: English Only – Total Students 

 Success in Remedial Education: Math Only - Age 

 Success in Remedial Education: English Only – Age 

 Success in Remedial Education: Math Only - Race 

 Success in Remedial Education: English Only - Race 

 Success in Remedial Education: Math Only - Gender 

 Success in Remedial Education: English Only - Gender 

 Success in Remedial Education: Math Only - Campus & Time of Offering 

 Success in Remedial Education: English Only - Campus & Time of Offering 

 Success in Remedial Education: Math Only – Income (Pell Recipient) 

 Success in Remedial Education: English Only – Income (Pell Recipient) 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 

Success in Remedial Education 
 
Data Definition & Parameters (Continued) 
 
Success in Remedial Education: (Students Completing a College Level Course in the Same Subject within Their First Two 
Academic Years) 
 
To study success in remedial education, the College used a specific definition to capture the data, which is as follows:  

“Fall 2010 and Fall 2011 Cohort Comparison: Full-time and part-time students enrolled for the first time at SCTC as a non-High 
School student who enrolled in a Learning Support (remedial) course. Of this cohort, the number who passed a College Level 
course with a grade of “C” or better in the same subject (Math, English, or Both) during their first two academic years, from the 
initial Fall Term enrolled, through the Summer Term two years later.” 
  

Based on this definition, the data was then disaggregated within the following categories:  
 Success in Remedial Education: College Level Course: Math Only – Total Students 

 Success in Remedial Education: College Level Course: English Only – Total Students 

 Success in Remedial Education: College Level Course: Math Only - Age  

 Success in Remedial Education: College Level Course: English Only - Age  

 Success in Remedial Education: College Level Course: Math Only - Race  

 Success in Remedial Education: College Level Course: English Only - Race  

 Success in Remedial Education: College Level Course: Math Only - Gender  

 Success in Remedial Education: College Level Course: English Only - Gender 

 Success in Remedial Education: College Level Course: Math Only - Campus and Time of Offering 

 Success in Remedial Education: College Level Course: English Only - Campus and Time of Offering 

 Success in Remedial Education: College Level Course: Math Only – Pell Recipient 

 Success in Remedial Education: College Level Course: English Only – Pell Recipient 
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Data Analysis 
Overall Success in Remedial Education 
 
Data Analysis: 
The College compared the Fall 2010 cohort against the Fall 2011 cohort to measure success in remedial education. In the 
2011 cohort, a total of 644 students were enrolled in a Remedial Math or English course at SCTC. Overall, only 358 
(55.6%) of total students completed Math or English remedial courses within their first two academic years beginning in 
Fall 2011 compared to 60.6% from the 2010 cohort. Overall, there is a slightly higher success among students in the area 
of English (63.8%) than Math (51.7%).  
 

Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Total Students 362 429 196 222 54.1% 51.7% 179 213 132 136 73.7% 63.8% 

 
*Data Source: SCTC CCG Analytics:  

• Success in Remedial Education: Math Only – Total Students 

• Success in Remedial Education: English Only – Total Students 
 
Institutional data at Southern Crescent has revealed that remedial courses, known as Learning Support here at SCTC, 
must continue to be redesigned as a success rate such as ours at 55.6% is unacceptable. Since SCTC is a two-year 
technical college, we must maintain our open door admissions policy. Due to this policy, we do not set an academic-
based admissions or entrance requirement with the exception of having a high school diploma or equivalency, which 
poses a challenge. Since we accept all levels of academic ability, we must have a program like Learning Support to assist 
students in improving their academic skills, so they may be successful in an academic program of study.   
 
In 2011, 144 remedial students enrolled in college-level courses within their first two academic years. This is 22.4% of 
total students who enrolled in remedial courses. For these students who reached the point of enrolling in college-level 
courses in Math and English within their first two academic years, success rates were much higher. For college-level 
courses, there was very little difference in the success of Math (84.9%) versus the success of English (83.3%). Overall 
success rates in Math increased from 2010. However, success rates in English remedial courses continue to decline from 
87.2% in 2010. The major difference occurred with the students who needed more than one area of remediation. 
Students who needed both disciplines (Math and English) had a lower success rate of 61.6%. Additional issues also exist 
when the sum totals are disaggregated into groups including campus, time of offering, age, gender, race, and income 
(received Pell). 
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Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Total Students 83 53 62 45 74.7% 84.9% 94 90 82 75 87.2% 83.3% 

 
*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Total Students 

 Success in Remedial Education: College Level Course: English Only – Total Students 

 
**Please Note: Root causes and Improvement Activities are discussed in the upcoming sub-sections of this Success in 
Remedial Education metric.  
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Age Demographic 
 
Data Analysis: 
Within the various age groups at SCTC, the greatest percentage of students enrolled in remedial education from 2010 to 
2011 comes from the “21-25” group. In 2011, 132 students within this age group successfully completed remedial 
education courses within their first two academic years. This number represents 52.8% of the students within this age 
group. This number slightly decreased from a rate of 53.9% in 2010. In 2011, success rates were higher among the “21-
25” group in English than Math. However, for the “21-25” group, remedial English success decreased from 67.3% to 
63.4% in 2011, while Remedial Math success increased from 46.1% to 47.9% in 2011 (167 students). 
 
Second to the “21-25” group is the “19-20” group. While remaining the second largest group in both remedial Math and 
English, there were a far greater number of students within the “19-20” age group in the 2011 cohort than the 2010 
cohort. In 2011, 60 (50.0%) students within this age group successfully completed remedial courses within their first two 
academic years. Success rates were higher among the “19-20” group in English than Math. 
 

Full-time and  
Part-time Students 

 
 

 

Success in Remedial Education    
Students Completing Remedial Courses within Their First Two Academic Years 

___________________________________________ 
% of Students Completed Remedial 

 

Math Only English Only 

 # Enrolled # Completed % Completed # Enrolled # Completed % Completed 

 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Age: 19-20 4 121 3 60 75.0% 50.0% 4 80 3 47 75.0% 58.8% 

Age:  21-25 179 167 83 80 46.4% 47.9% 104 82 70 52 67.3% 63.4% 

Age: 25-29 40 33 30 16 75.0% 48.5% 16 16 15 10 93.8% 62.5% 

Age: 30-34 38 27 20 14 52.6% 51.9% 12 11 8 7 66.7% 63.6% 

Age: 35-39 24 21 16 15 66.7% 71.4% 11 3 8 3 72.7% 100.0% 

Age: 40-44 31 25 19 15 61.3% 60.0% 12 7 11 6 91.7% 85.7% 

Age: 45-49 12 13 7 10 58.3% 76.9% 3 1 2 1 66.7% 100% 

Age: 50-54 15 13 8 7 53.3% 53.8% 5 5 5 3 100.0% 60.0% 

Age: 55-59 14 6 7 4 50.0% 66.7% 7 6 6 6 85.7% 100.0% 

Age: 60-64 4 1 3 0 75.0% 0.0% 3 0 3 0 100.0% 0.0% 

Age: 65-69 1 1 0 0 0.0% 0.0% 2 1 1 1 50.0% 100.0% 

Age: 70+ 0 1 0 1 0.0% 100.0% 0 0 0 0 0.0% 0.0% 

 
*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Age  

 SCTC CCG Analytics: Success in Remedial Education: English Only – Age 
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When analyzing the success rates of those age groups who go on to complete a college-level course within their first two 
academic years, the “21-25” group enrolled 47 students. This represents 57.3% of total remedial enrollment for this age 
group in 2011. Among the students within this age group, 87.2% successfully completed their college-level course. The 
“19-20“ age group enrolled 58 students. Among these students, 74.1% successfully completed their college-level course.  
While there were not a significant number of students of other age groups to do an effective analysis, the “25-34“ age 
groups generally had lower success in remedial education compared to others.  
 
In all age groups, interaction with the key support individuals on campus and accessing key support resources would 
help improve remedial success. This is particularly important to the “21-25” age group, since that group includes the 
greatest number of students enrolled in remedial education. 
 

Full-time and  
Part-time Students 

 
 

 

Success in Remedial Education    
Students Completing College-Level Courses within Their First Two Academic Years 

___________________________________________ 
% of Students Completed College-Level Courses 

 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Age: 19-20 1 15 1 12 100.0% 80.0% 1 43 1 31 100.0% 72.1% 

Age:  21-25 22 19 16 15 72.7% 78.9% 52 28 11 26 78.9% 92.9% 

Age: 25-29 17 4 15 4 88.2% 100.0% 9 4 9 4 100.0% 100.0% 

Age: 30-34 12 6 8 5 66.7% 83.3% 4 5 4 5 100.0% 100.0% 

Age: 35-39 7 5 7 5 100.0% 100.0% 8 1 7 1 87.5% 100.0% 

Age: 40-44 12 2 7 2 58.3% 100.0% 7 6 7 5 100.0% 83.3% 

Age: 45-49 4 1 3 1 75.0% 100.0% 2 1 2 1 100.0% 100.0% 

Age: 50-54 6 0 4 0 66.7% 0.0% 4 1 4 1 100.0% 100.0% 

Age: 55-59 2 1 1 1 50.0% 100.0% 4 1 4 1 100.0% 100.0% 

Age: 60-64 0 0 0 0 0.0% 0.0% 3 0 3 0 100.0% 0.0% 

Age: 65-69 0 0 0 0 0.0% 0.0% 0 0 0 0 100.0% 0.0% 

Age: 70+ 0 0 0 0 0.0% 0.0% 0 0 0 0 100.0% 0.0% 

 
*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Age    

 Success in Remedial Education: College Level Course: English Only – Age   
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Root Cause:  
When broken down by age, the SCTC data clearly indicates that success in remedial education is lowest among the 21-25 
age group. Younger students are coming out of high school far less academically prepared that is necessary for college 
success. More issues with remedial success seem to be with students in remedial Math courses, especially with the 
students within this age group. This could be because they have been away from the formal education system for a few 
years and necessary math and English skills may be lacking. 
 

Improvement Activity:  
Specific activities to address these issues include offering additional lab time in all Learning Support courses and 
promoting an Accelerated Learning Program to allow students to enroll in college-level courses consecutively after 
necessary learning support courses. Removing the COMPASS exit exam as a gatekeeper into the college level courses of 
math and English will also accelerate as many students as possible into these courses, leading to on-time graduation 
rates. 
 
Race Demographic 
 
Data Analysis: 
When analyzing the student population, the black and white race groups make up the greatest percentage of SCTC 
students. Enrollment in remedial Math for the 2011 cohort increased for both white and black students from the 2010 
fall cohort (White: 164 to 213; Black: 162 to 174), with white students having the greatest increase in enrollment. 
Success for white students increased only by .3% (56.7% to 57.3%) while success for black students decreased by 7.5% 
(50.6% to 43.1%).  
 
Remedial English also had an increase of black and white students from 2010 to 2011 (White: 65 to 71; Black: 92 to 124). 
The success rate for white students decreased by 6.2% (from 73.9% to 67.6%) while black students had a more 
significant drop of 17% (75.0% to 58.5%). 
 

Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Race: White 164 213 93 122 56.7% 57.3% 65 71 48 48 73.9% 67.6% 

Race: Black 162 174 82 75 50.6% 43.1% 92 123 69 72 75.0% 58.5% 

Race: Multi-Racial 5 11 2 5 40.0% 45.5% 5 4 2 4 40.0% 100.0% 

Race: American India or Alaskan Native 0 1 0 1 0.0% 100.0% 0 1 0 1 100.0% 100.0% 

Race: Asian 2 0 2 0 100.0% 0.0% 4 3 4 2 100.0% 66.7% 

Race: Native Hawaiian or Pacific Isl 2 0 2 0 100.0% 0.0% 3 0 2 0 66.7% 0.0% 

Race: Unknown 27 30 15 19 55.6% 63.3% 27 11 15 9 55.6% 81.9% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Race 

 Success in Remedial Education: English Only – Race  
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Enrollment from 2010 to 2011 cohorts declined for both black and white students who took college-level Math after 
taking remedial Math; however black students had the greatest decline of those enrolled (from 34 to 8 students). While 
enrollment was lower, black student success increased from 70.6% to 100% and white increased from 75% to 78.4%.  
 
There was no significant change in numbers from 2010 to 2011 for students who took college-level English after taking 
remedial English. The success rate for white students increased slightly from 78.1% to 83.8% (32/41 – 31/39); however 
the success rate for black students decreased from 95.5% to 82.1% (42/44 – 32/39).  
 
Among ethnicities, remedial Math had the lowest consistent success rate. Overall, once students pass remedial classes, 
students seem to do fairly well in college-level courses. The success rate for students who took college-level courses 
after taking remedial classes was over 78% for English and Math.  
 

Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Race: White 44 37 33 27 75.0% 78.4% 41 37 32 31 78.1% 83.8% 

Race: Black 34 8 24 8 70.6% 100.0% 44 39 42 32 95.5% 82.1% 

Race: Multi-Racial 0 0 0 0 0.0% 0% 2 4 1 4 50.0% 100.0% 

Race: American Indian or Alaskan Native 0 1 0 1 0.0% 100.0% 0 1 0 1 0.0% 100.0% 

Race: Asian 0 0 0 0 0.0% 0.0% 2 1 2 1 100.0% 100.0% 

Race: Native Hawaiian or Pacific Isl 2 0 2 0 100.0% 0.0% 1 0 1 0 100.0% 0.0% 

Race: Unknown 3 7 3 7 100.0% 100.0% 4 8 4 6 100.0% 75.0% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Race    

 Success in Remedial Education: College Level Course: English Only – Race   

 
Root Cause:  
When broken down by race, the College must focus its activities on the black student population enrolled in remedial 
education, as success rates among these students tend to be lower than the other races. For black students, males in 
particular, barriers to success can include lack of availability of financial aid, being a first-generation college student, or 
poor or “last minute” use of tutoring services. 
 
Improvement Activity:  
Specific activities to address these issues include offering additional lab time in all Learning Support courses and 
promoting an Accelerated Learning Program to allow students to enroll in college-level courses consecutively after 
necessary learning support courses. Removing the COMPASS exit exam as a gatekeeper into the college level courses of 
math and English will also accelerate as many students as possible into these courses, leading to on-time graduation 
rates. To help eliminate some of the barriers to success, the addition of full-time Academic Advisors, expanded duties by 
the College’s Graduation Coach, financial aid workshops are all activities that will increase success rates. In addition, the 
Center for Networking, Engaging, and Training (NET) will focus its research on learning more about specific programs to 
help improve success among black students.  
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Gender Demographic 
 
Data Analysis: 
Enrollment in remedial education among males and females remained fairly consistent from 2010 to 2011. The greatest 
population of students who enroll and successfully complete remedial education is the Female group, with an overall 
59.4% success rate (387 students). Females have success rates of 67.5% (77 students) in remedial English courses, while 
males have success rates of 59.6% (59 students). Females (56.5%) have higher success rates in Remedial Math courses 
than males (43.7%). The success rate for males decreased in both remedial Math and English courses from 2010 to 2011. 
While the success rate decreased for females from 2010 to 2011 in remedial English, success in remedial Math remained 
fairly consistent (56.0%).  
 

Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Gender: Male 127 158 63 69 49.6% 43.7% 73 99 54 59 74.0% 59.6% 

Gender: Female 235 271 133 153 56.6% 56.5% 106 114 78 77 73.6% 67.5% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Gender  

 Success in Remedial Education: English Only – Gender  

 
When analyzing the success rates of those who go on to complete a college-level course within their first two academic 
years, males have higher success rates in Math (92.3%/13 students). In English, however, the success rates of males and 
females were fairly identical, with success rates of nearly 83% respectively. 
 
While there was a decline in success rates for females in college-level English courses from 2010 to 2011, success in 
Math increased from 75.9% to 82.5%. As for males, an increase is evident from 2010 to 2011 in Math, with 92.3% 
successfully completing as opposed to only 72.0% in 2010. 
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Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Gender: Male 25 13 18 12 72.0% 92.3% 39 29 34 24 87.2% 82.8% 

Gender: Female 58 40 44 33 75.9% 82.5% 55 61 48 51 87.3% 83.6% 

 

*Data Source:  SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Gender   

 Success in Remedial Education: College Level Course: English Only – Gender  
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Root Cause:  
While more females enroll in remedial education, the College must focus on males, particularly black males, as they had 
lower success rates in both math and English. Their success rates also declined from 2010 to 2011.  The literature 
addresses a variety of root causes that affect the completion rates of black males.  The single most important factor 
appears to be the lack of effective college advising while still in high school.  Other issues are more personal such as 
being born into poverty, having lower birth weights which results in developmental issues directing more students into 
special education while in elementary and middle school, and the war on drugs which results in many males having 
criminal records and getting in the way of their educational attainment. 
 
Improvement Activity:  
Specific activities to address these issues include offering additional lab time in all Learning Support courses and 
promoting an Accelerated Learning Program to allow students to enroll in college-level courses consecutively after 
necessary learning support courses. Removing the COMPASS exit exam as a gatekeeper into the college level courses of 
math and English will also accelerate as many students as possible into these courses, leading to on-time graduation 
rates. To help eliminate some of the barriers to success, the addition of full-time Academic Advisors, expanded duties by 
the College’s Graduation Coach, financial aid workshops are all activities that will increase success rates.  The TAP 
program may also assist in helping students deal with many of their personal issues. 
 
Campus Location Demographic 
 
Data Analysis: 
When analyzing the data by campus for success in remedial education at SCTC, the majority of students enroll in these 
courses at the Griffin campus. For students enrolled in remedial English at the Griffin campus, 62.3% (129 students) 
successfully completed the course within their first two academic years. This decreased by 10% from 2010. For students 
enrolled in remedial Math, 52.5% (214 students) successfully completed the course within their first two academic 
years. 
 
While enrollment is much lower on the Flint River Campus, the success rate among students enrolled in remedial English 
is 64.3% (9 students) and remedial Math is 50.0% (22 students). Success rates in remedial English decreased from 2010 
to 2011, while Math success rates increased. While there were not as many students enrolled at the Flint River Campus, 
success among campuses remained fairly equal. 
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In 2010, students had the option of enrolling in an online remedial Math course. Although not many students chose to 
go this route, the success rate of students who enrolled in the online format was only 27%. Therefore, SCTC made the 
decision that learning support course would no longer be offered online. 
 

Full-time and  
Part-time Students 

 
 

 
Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Griffin Campus 341 408 188 214 55.1% 52.5% 170 207 123 129 72.4% 62.3% 

Flint River Campus 38 44 15 22 39.5% 50.0% 19 14 15 9 78.9% 64.3% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Campus & Time of Offering 

 Success in Remedial Education: English Only – Campus & Time of Offering 

 
On the Griffin campus, 22.4% (138 students) of remedial students enrolled in college-level courses within their first two 
years. For these students, their success rate in college-level English is 82.4% (70 students), a decrease of 4% from 2010. 
The success rate of students who go on to complete college-level Math within their first two academic years is 88.5% (46 
students). This is a 10% decrease from 2010. While there were not as many students enrolled at the Flint River Campus, 
success rates in college-level courses among these students were higher than Griffin Campus. 
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Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Griffin Campus 78 52 59 46 75.6% 88.5% 88 85 75 70 85.2% 82.4% 

Flint River Campus 8 6 5 6 62.5% 100.0% 12 8 12 7 100% 87.5% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Campus and Time of Offering 

 Success in Remedial Education: College Level Course: English Only – Campus and Time of Offering 
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Root Cause: 
With the exception of English only data, every category on both the Griffin campus and the Flint River campus has 
improved in the “% of Students Completed Remedial” category. The opposite is true in the “% of Students Completed 
College-Level Courses” category as most numbers have decreased. The College has implemented new activities in the 
past year or so to improve Remedial Education success in our students. As a result of the improvements in the “% of 
Students Completed Remedial” category, the data shows that the activities are indeed working and success is 
happening. As the students in this category progress in their program of studies and take the corresponding College-
Level Courses, the “% of Students Completed College-Level Courses” category should begin to show improvement in the 
data over the next 1-2 years.  
 
Improvement Activity:  
The offerings of support services need to be increased at these locations. The expansion of the IPASS early alert 
program, the redesign of the Tiger’s ROAR (Required Orientation, Advisement, and Registration) program, and the 
expansion of duties by the College’s Graduation Coach are all direct activities that should continue this improvement 
trend in both categories.  
 
Income (Pell Recipient) Demographic 

 
Data Analysis: 
The income levels of our student population can be displayed through their eligibility for the Pell Grant. 75.9% of 
students enrolled in remedial education courses at SCTC receive Pell. Among these students, 50.9% (274 students) 
successfully completed Math remedial courses, while 64.7% (110 students) successfully completed English Remedial 
Courses. From 2010 to 2011, English remedial course success among students who received Pell decreased by 8% (104 
students), while remedial Math success decreased by 4% (151 students). 
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Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Received Pell 275 342 151 174 54.9% 50.9% 143 170 104 110 72.7% 64.7% 

Did Not Receive Pell 87 87 45 48 51.8% 55.2% 36 43 28 26 77.8% 60.5% 

 
*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Pell Recipient 

 Success in Remedial Education: English Only – Pell Recipient 
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When analyzing the success rates of Pell recipients who go on to complete a college-level course within their first two 
academic years, 22% (143 students) of total remedial students are examined. Among these students, 81.1% (30 
students) successfully completed college-level Math, while 81.8% (63 students) successfully completed college-level 
English. From 2010 to 2011, college-level English success among students who received Pell decreased by 7% (67 
students), while college-level Math success increased by 3% (51 students). Those students who did not receive Pell had 
higher success rates in both college-level Math and English courses.  
 

Full-time and  
Part-time Students 

 

 
Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Received Pell 65 37 51 30 78.5% 81.1% 75 77 67 63 89.3% 81.8% 

Did Not Receive Pell 18 16 11 15 61.1% 93.8% 19 13 15 12 79.0% 92.3% 

 

*Data Source:  SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Pell Recipient 

 Success in Remedial Education: College Level Course: English Only – Pell Recipient 
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Root Cause:  
Data analysis within the Income (Pell Recipient) Demographic continues to show that there is simply more success in the 
associate degree programs, regardless of whether Pell was received or not. More issues with graduation rates seem to 
be with students in diploma and certificate programs, especially with the students that did receive Pell. Therefore, an 
initiative of the College is to encourage more students to enroll and persist in the higher award level programs. In 
addition, more information and support needs to be given to students that receive Pell.  
 
Improvement Activity:  
Specific activities to address these issues include the addition of full-time Academic Advisors, expanded duties by the 
College’s Graduation Coach, and Financial Aid workshops offered during the orientation process. 
 
Time of Offering Demographic 
 
Data Analysis: 
In general, more students who took remedial courses enrolled in the daytime rather than evening courses. For students 
who enrolled in remedial courses in the daytime, the success rate for Math was 50.3% (167 students), while students 
enrolled in evening Math courses had a success rate of 57.5% (69 students). For daytime Math students, the success rate 
was 54.2% in 2010. For English, daytime course success was 61.3% (106 students). This decreased from a rate of 72.3% 
in 2010. Students who enrolled in evening English courses had a success rate of 75.0% (27 students). 
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Success in Remedial Education    

Students Completing Remedial Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed Remedial 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Day 265 332 137 167 51.7% 50.3% 141 173 102 106 72.3% 61.3% 

Afternoon 0 0 0 0 0.0% 0.0% 3 12 1 5 33.3% 41.7% 

Evening 114 120 66 69 57.9% 57.5% 45 36 35 27 77.8% 75.0% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: Math Only – Campus & Time of Offering 

 Success in Remedial Education: English Only – Campus & Time of Offering 

 
Improvement in college-level Math success is evident for daytime courses. In 2011, remedial students who went on to 
enroll in college-level Math courses during the daytime had a success rate of 87.5% (42 students). In 2010, they had a 
success rate of 76.6% (49 students). Students who enrolled in evening Math courses had a success rate of 100% (10 
students) in 2011. For college-level English, daytime course success was 84.1% (58 students). This decreased from a rate 
of 88.5% in 2010. Students who enrolled in evening English courses had a success rate of 88.9% (16 students). 
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Success in Remedial Education    

Students Completing College-Level Courses within Their First Two Academic Years 
___________________________________________ 

% of Students Completed College-Level Courses 
 

Math Only English Only 

 
# Enrolled # Completed % Completed # Enrolled # Completed % Completed 

2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 2010 2011 

Day 64 48 49 42 76.6% 87.5% 78 69 69 58 88.5% 84.1% 

Afternoon 0 0 0 0 0.0% 0.0% 2 6 1 3 50.0% 50.0% 

Evening 22 10 15 10 68.2% 100% 20 18 17 16 85.0% 88.9% 

 

*Data Source: SCTC CCG Analytics:  
 Success in Remedial Education: College Level Course: Math Only – Campus and Time of Offering 

 Success in Remedial Education: College Level Course: English Only – Campus and Time of Offering 

 
Root Cause:  
As to the Time of Offering, the Afternoon and Online categories do not affect success in remedial education to a great 
extent, as very few classes are ever offered in this time slot.  
 
The majority of the enrollment occurs in the Morning (Day) time slot. However, the Evening time slot seems to have the 
best success rates.  
 
In general, younger, more traditional, college students tend to be enrolled in the Morning (Day) time slot. These 
students are often not as prepared or as mature as the older, non-traditional, college student that may already have a 
career, a family, and several years of professional work experience. This lack of preparation and maturity in the younger, 
more traditional, college students often to account to poor success rates, especially in the foundational-type classes like 
learning support courses and college-level general education courses.  
 
Improvement Activity:  
The expansion of the IPASS early alert program, the redesign of the Tiger’s ROAR (Required Orientation, Advisement, 
and Registration) program, and the expansion of duties by the College’s Graduation Coach are all direct activities that 
will be designed to focus on students in these less successful time slots.  

 
Conclusion on Demographics 
Data analysis has concluded four major issues with remedial education from 2010 to 2013 at the College. First, special 
attention must be given to students between the ages of 21-25, as this age group encompasses the greatest percentage 
of students and the lowest success rates. Students in this age group have been out of high school for a few years and as 
a result, necessary Math and English skills may be lacking. Second, the College must focus on male students enrolled in 
remedial education, as their success rates continue to decline. Third, the College must focus its activities on the black 
student population enrolled in remedial education, as success rates among the black students population tends to be 
lower than the other races. Finally, while there were higher overall success rates among students in remedial English 
courses than remedial Math in 2011, a greater amount of improvement in success rates across all metrics was shown in 
Math courses from the 2010 cohort to the 2011 cohort than in English. As a result, we should continue to implement 
activities to improve success in remedial English and not shift all of our focus on improving success in remedial Math 
courses just because success rates are typically lower in this area. 
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The data reveals that students who go on to complete a college-level English or Math course within their first two 
academic years have much higher success rates than those who completed their required Learning Support courses 
during their first two academic years.  
 
In further analysis, Southern Crescent Technical College will discover which level of English and Math remedial courses 
(0096, 0097, 0098, or 0099) have most of the issues, so the College can address these in a more defined and specific 
manner. This research is necessary to discover the benefits of removing the COMPASS Exit Exam as a gatekeeper into 
the college-level courses or adopting an Accelerated Learning Program (ALP). The ALP will allow learning support 
students to take college-level courses simultaneously with learning support courses to accelerate completion rates. In 
addition to success in remedial education, the College will also further research data for “Gateway Courses,” or those in 
which a student must pass in order to progress in their program of study. These are often entry-level courses beyond 
just English and Math. 
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In addition to more research, the College has also decided on the several activities to improve each of these issues. The 
activities are documented on the following table.  
 
Plan:   Success in Remedial Education Data Improvement Plan: 
Objective:  To increase the number of successful students in remedial education by 7% annually. 
 

Summary of Activities:   Person(s) Responsible Expected Completion Date: 
Offer and strongly encourage additional lab 
time in all Learning Support courses. 

* Vice President for Academic 
Affairs (VPAA) 
* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 

Learning Support redesign will 
continue throughout the 2013-14 
year with assessment updates in 
December 2013, May 2014, and 
July 2014. 

Remove the COMPASS exit exam as a 
gatekeeper into the college level courses of 
math and English.  Departmental exams, which 
carry a significant weight toward the final 
grade, will replace the current COMPASS exit 
exams. 

* Vice President for Academic 
Affairs (VPAA) 
* Dean, Arts & Sciences (A/S) 
* Learning Support faculty 

Tracking of departmental exams 
success rates will continue in the 
2013-14 year. Exams will revised as 
necessary at the end of term 
points of December 2013, May 
2014, and July 2014.. 

Research pedagogical techniques specific to 
improving academic skills in Math and English. 

* Vice President for Academic 
Affairs (VPAA) 
* Dean, Arts & Sciences (A/S) 
* Vice President for Technology 

and Institutional Research 
* Coordinator of Institutional 

Research 

Upon approval of the QEP by the 
SACS-COC committee, the Director 
of the QEP will oversee this activity 
that will begin in January 2014 and 
assessed in May 2014 and July 
2014. The QEP will be housed in the 
new Center for Networking, 
Engaging, and Training (NET). Research student engagement activities 

specific to improving academic skills in Math 
and English. 

* Vice President for Academic 
Affairs (VPAA) 
* Dean, Arts & Sciences (A/S) 
* Vice President for Technology 

and Institutional Research 
* Coordinator of Institutional 

Research 

Upon approval of the QEP by the 
SACS-COC committee, the Director 
of the QEP will oversee this activity 
that will begin in January 2014 and 
assessed in May 2014 and July 
2014.  

Research methods to facilitate a more 
active learning environment specific to 
improving 
academic skills in Math and English. 

* Vice President for Academic 
Affairs (VPAA) 

* Dean, Arts & Sciences (A/S) 
* Vice President for Technology 

and Institutional Research 
* Coordinator of Institutional 

Research 

Upon approval of the QEP by the 
SACS-COC committee, the Director 
of the QEP will oversee this activity 
that will begin in January 2014 and 
assessed in May 2014 and July 
2014.  
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Southwest Georgia Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name:  Southwest Georgia Technical College 

Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week. Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening. As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.  
 
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified. A timeline of completion of the activities is required. 
  



 

Southwest Georgia Technical College:  427 

 

Metrics: 

Degree Production:  
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.  
 
Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 

 

NOTE TO READERS: 

2014 SWGTC Complete College Georgia Improvement Plan Contributors 

The overall effort in preparing the 2014 Southwest Georgia Technical College (SWGTC) Complete College Georgia 
Improvement Plan was led by the SWGTC Complete College Georgia Planning Committee as follows: 
 

 

Dr. Debbie Goodman, Chair 
 

 

Vice President of Institutional Effectiveness 
 

Dr. Craig Wentworth President 

Dr. Annie McElroy Vice President for Academic Affairs 

Joyce Halstead Vice President of Student Affairs 

Carla Barrow Dean for Academic Affairs 

Dennis Lee Dean for Academic Affairs 

Dr. Jeanine Long Director of Career Placement and Development 

Summer Washington Director of Quality Enhancement Plan (QEP) 

Don Kurtz Institutional Research (IR) Coordinator 

Gloria Lowe Retention Coordinator 

Alison Welsh College Counselor and Part-Time IR 
 

David VanLandingham 
 

 

Student and Institutional Effectiveness Work-Study 
 

 

Each Metric included in the Plan had a Lead Author and a Sub-Committee. These individuals are identified following the 
Summary of Activities for each Metric. 
 

The Metric Lead Authors and Metric Sub-Committees reviewed outcome data, performed data analysis, and identified 
potential internal and external root causes of outcomes. Next the Metric Lead Authors and Metric Sub-Committees 
proposed quantitative Metric Goals, Activities, Person(s) Responsible for Activities, and Expected Completion Dates for 
consideration by the SWGTC Complete College Georgia Planning Committee.  
 

During the review process, to assist the reader in connecting Activities and specific Root Causes and to ensure the 
College proposed solutions for each Root Cause and Metric Outcome (as appropriate), Root Causes were numbered in 
the Metric narrative and referenced in the Summary of Activities. Activities having the potential of impacting Root 
Causes and improving Outcomes were planned.  
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Metric: Degree Production 
Analysis of Degree Production Data 

Award Types: Certificate/Diploma, Associate Degree Analysis: 
Southwest Georgia Technical College (SWGTC) experienced an increase of 6.5% (522 to 556) in total degree production 
from FY 2010 to FY 2011 compared with an increase of 19.8% (21,877 to 26,203) for TCSG. SWGTC Associate Degree 
production declined from FY 2010 to FY 2011 by 3.8% (160 to 154), while the TCSG total increased 17.8% (4,743 to 
5,589).  
 

Production of Certificate/Diploma for at least 2 academic years but less than 4 academic years in length increased for 
FY 2010 to FY 2011 by 45.5% (22 to 32) at SWGTC. TCSG also experienced an increase of 9.8% (2,268 to 2,491).  
 

Certificate/Diploma production of at least 1 but less than 2 years at SWGTC from FY 2010 to FY 2011 increased 22.6% 
(186 to 228) while the TCSG production increased 38.3% (7,327 to 10,135). 
 

SWGTC’s production of Certificate/Diploma (less than 1 academic year) of economic value with industry certification or 
licensure decreased from FY 2010 to FY 2011 by 7.8% (154 to 142). TCSG experienced an increase of 6.0% (7,539 to 
7,988) for the same period. The rate of improvement for SWGTC for FY 2010 to FY 2011 was considerably less than the 
rate of improvement for TCSG. 
 
 

SWGTC and TCSG FY 2010 and FY 2011 Comparison of Award Types for Degree Production 

 

Data Source:  CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014  
 CCA Metrics: TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014  

Award Types: 
SWGTC 

FY 2010 to FY 2011 
TCSG 

FY 2010 to FY 2011 

Associate Degree  3.8%   17.8%  

Certificate/Diploma (at least 2 years but less 
than 4 years) 

 45.5%   9.8%  

Certificate/Diploma (at least 1 year but less 
than 2 years) 

 22.6%   38.3%  

Certificate/Diploma (less than 1 year) of 
economic value with industry certification or 
licensure 

 7.8%   6.0%  

Total Degree Production  6.5%   19.8%  
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Student Age Group Analysis: 
For the Certificate/Diploma (less than 1 academic year) of economic value with industry certification or licensure, the 
degree production for the 17-19 age group was the same for FY 2010 and FY 2011 (25) at SWGTC. TCSG experienced a 
10.0% (572 to 629) increase. The 20-24 age group reported a decline of 2.6% (38 to 37) from FY 2010 to FY 2011 for 
SWGTC. TCSG reported improved degree production of 3.4% (1,997 to 2,064) for this age group. The degree production 
for the 25+ age group experienced a reduction of 12.1% from FY 2010 to FY 2011, however TCSG reported an 
improvement of 6.5% (4,970 to 5,295).   
 
SWGTC degree production for the Certificate/Diploma (at least 1 year but less than 2 years) reported a decline of 21.4% 
(14 to 11) for FY 2010 to FY 2011 for the 17-19 age group. TCSG’s improvement for this age group was 8.2% (401 to 434). 
The 20-24 age groups recorded a decrease of 4.6% (65 to 62) for FY 2010 to FY 2011 at SWGTC and TCSG improved 
22.1% (2,357 to 2,878). The 25+ group’s improvement at SWGTC was 44.9% (107 to 155) for FY 2010 to FY 2011 
compared with TCSG’s improvement of 49.3% (4,569 to 6,823).  
Degree production at SWGTC for the Certificate/Diploma (at least 2 years but less than 4 years) improved from 0 to 1 for 
the 17-19 age groups from FY 2010 to FY 2011. TCSG reported a reduction of 14.3% (49 to 42) for the 17-19 age groups. 
The 20-24 age groups reported no change in degree production from FY 2010 to FY 2011 for SWGTC while TCSG 
experienced a 1.1% (725 to 717) reduction for FY 2010 to FY 2011. SWGTC reported an increase in degree production of 
60.0% (15 to 24) for the 25+ age group while TCSG had an increase of 15.9% (1,494 to 1,732) for this age group from 
FY 2010 to FY 2011. 
 
Degree production at SWGTC for the Associate Degree from FY 2010 to FY 2011 remained the same (3) for the 17-19 age 
groups. TCSG’s degree production for the Associate Degree for this age group improved by 7.3% (55 to 59) from FY 2010 
to FY 2011. The 20-24 age groups experienced a decline of 15.0% (60 to 51) at SWGTC for FY 2010 to FY 2011. TCSG 
reported an increase in degree production of 11.4% (1,565 to 1,743) for FY 2010 to FY 2011. Age group 25+ reported an 
increase in degree production of 3.1% (97 to 100) for SWGTC from FY 2010 to FY 2011. TCSG reported an improvement 
in degree production of 21.3% (3,123 to 3,787) for the same period.  
 
The data for age group 25+ provides insight into the economic problems our service area experienced in 2010 and 2011. 
Most of the jobs that were eliminated were manned by the 25+ age group. The displaced workers came to SWGTC 
seeking a new career. The increase in the Certificate/Diploma (at least 1 year but less than 2 years) and 
Certificate/Diploma (at least 2 years but less than 4 years) had very good increases in degree production for this period. 
  



 

Southwest Georgia Technical College:  430 

 

 

 

SWGTC and TCSG FY 2010 and FY 2011 Age Group Comparison of Award Types for Degree Production 

Data Source: CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 
 CCA Metrics: TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014  

Award Types: 
SWGTC TCSG SWGTC TCSG SWGTC TCSG 

17-19 17-19 20-24 20-24 25+ 25+ 

Certificate/Diploma (less than 1 year) of economic 

value with industry certification or licensure 
0.0% 10.0%  

2.6%  
3.4%  12.1%  6.5%  

Certificate/Diploma (at least 1 year but less than 2 

years) 
21.4%  8.2%  

4.6%  22.1% 44.9%  49.3%  

Certificate/Diploma (at least 2 years but less than 

4 years) NA 14.3%  0.0% 1.1%  60.0%  15.9%  

Associate Degree 
0.0% 7.3%  15.0%  11.4%  3.1%  21.3%  

Total Degree Production 
4.8%  8.1%  7.6%  11.4%  15.8%  24.6%  
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Student Gender Analysis: 
 
Male Students: 
The SWGTC degree production for the Certificate/Diploma(less than 1 academic year) of Economic Value with Industry Certification or Licensure for FY 2010 to 
FY 2011 decreased 4.1% (97 to 93). Degree production also decreased for TCSG 7.0% (4,556 to 4,237). The Certificate/Diploma (at least 1 but less than 2 years) 
reported an improvement in degree production of 77.5% (40 to 71) for SWGTC for FY 2010 to FY 2011. TCSG also reported an improvement of 45.0% (2,242 to 
3,252). The Certificate/Diploma (at least 2 but less than 4 years) experienced an improvement in degree production from FY 2010 to FY 2011 of 100.0% (2 to 4) 
at SWGTC and TCSG had an improvement of 47.5% (739 to 1,090). SWGTC reported an improvement in degree production for the Associate Degree of 20.9% (43 
to 52) from FY 2010 to 2011. TCSG also reported an improvement of 18.7% (1,630 to 1,935). The total degree production for all Certificates/Diplomas and 
Associate Degrees at SWGTC improved 20.9% (182 to 220) from FY 2010 to FY 2011 compared to the improvement reported by TCSG of 14.7% (9,167 to 10,514). 
 
Female Students: 
The SWGTC degree production for the Certificate/Diploma (less than 1 academic year) of Economic Value with Industry Certification or Licensure for FY 2010 to 
FY 2011 decreased 14.0% (57 to 49). Degree production improved for TCSG 25.7% (2,983 to 3,751). The Certificate/Diploma (at least 1 but less than 2 years) 
reported an improvement in degree production of 7.5% (146 to 157) for SWGTC for FY 2010 to FY 2011. TCSG also reported an improvement of 35.4% (5,085 to 
6,883). The Certificate/Diploma (at least 2 but less than 4 years) experienced an improvement in degree production from FY 2010 to FY 2011 of 40.0% (20 to 28) 
at SWGTC. TCSG experienced a decline of 8.4% (1,529 to 1,401) in degree production for FY 2010 to FY 2011. SWGTC reported a reduction in degree production 
for the Associate Degree of 12.8% (117 to 102) from FY 2010 to 2011. TCSG reported an improvement of 17.4% (3,113 to 3,654) for the Associate Degree. The 
total degree production for all Certificates/Diplomas and Associate Degrees at SWGTC declined 1.2% (340 to 336) from FY 2010 to FY 2011 compared to the 
improvement reported by TCSG of 23.4% (12,710 to 15,689). 
 

SWGTC and TCSG FY 2010 and FY 2011 Gender Group Comparison of Award Types for Degree Production 

Award Types: 
SWGTC TCSG SWGTC TCSG 

Male Male Female Female 

Certificate/Diploma (less than 1 year) 4.1%  7.0%  14.0%  25.7%  

Certificate/Diploma (at least 1 year less than 2 years) 77.5%  45.0%  7.5%  35.4%  

Certificate/Diploma (less than 2 years less than 4 years) 100.0%  47.5%  40.0%  8.4%  

Associate Degree 20.9%  18.7%  12.8%  17.4%  

Total 20.9%  14.7%  1.2%  23.4%  

Data Source: CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 
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Student Race Analysis: 
 
Black Non-Hispanic Students: 
The SWGTC degree production for the Certificate/Diploma(less than 1 academic year) of Economic Value with Industry Certification or Licensure for FY 2010 to 
FY 2011 decreased 20.8% (53 to 42). Degree production increased 13.1% (2,835 to 3,206) for TCSG. The Certificate/Diploma (at least 1 but less than 2 years) 
reported no change in degree production (71) for SWGTC for FY 2010 to FY 2011. TCSG reported an improvement of 34.9% (3,070 to 4,142). The 
Certificate/Diploma (at least 2 but less than 4 years) experienced an improvement in degree production from FY 2010 to FY 2011 of 66.7% (9 to 15) at SWGTC 
and TCSG had an improvement of 7.6% (747 to 804). SWGTC reported an improvement in degree production for the Associate Degree of 5.0% (40 to 42) from 
FY 2010 to FY 2011. TCSG also reported an improvement of 22.5% (1,482 to 1,815). The total degree production for all Certificates/Diplomas and Associate 
Degrees at SWGTC declined 1.7% (173 to 170) from FY 2010 to FY 2011 compared to the improvement reported by TCSG of 22.5% (8,134 to 9,967). 
 
White Non-Hispanic Students: 
The SWGTC degree production for the Certificate/Diploma(less than 1 academic year) of Economic Value with Industry Certification or Licensure for FY 2010 to 
FY 2011 decreased 4.2% (95 to 91). Degree production increased 2.3% (4,250 to 4,348) for TCSG. The Certificate/Diploma (at least 1 but less than 2 years) 
experienced an improvement in degree production of 38.5% (109 to 151) for SWGTC for FY 2010 to FY 2011. TCSG reported an improvement of 40.9% (3,842 to 
5,414). The Certificate/Diploma (at least 2 but less than 4 years) had improved degree production for FY 2010 to FY 2011 of 50.0% (10 to 15) at SWGTC. TCSG 
had an improvement of 11.3% (1,389 to 1,546). SWGTC reported a decline in degree production for the Associate Degree of 7.9% (114to 105) from FY 2010 to 
2011. TCSG reported an improvement of 15.9% (2,799 to 3,233). The total degree production for all Certificates/Diplomas and Associate Degrees at SWGTC 
improved 10.4% (328 to 362) from FY 2010 to FY 2011 compared to the improvement reported by TCSG of 18.5% (12,270 to 14,541). 
 

SWGTC and TCSG FY 2010 and FY 2011 Race Comparison of Award Types for Degree Production 

Award Types: 

SWGTC  TCSG  SWGTC  TCSG  

Black non-
Hispanic 

Black non-
Hispanic 

White non-
Hispanic 

White non-
Hispanic 

Certificate/Diploma (less than 1 year) 20.8%  13.1%  4.2%  2.3%  

Certificate/Diploma (at least 1 year less than 2 years) 0.0%  34.9%  38.5%  40.9%  

Certificate/Diploma (less than 2 years less than 4 years) 66.7%  7.6%  50.0%  11.3%  

Associate Degree 5.0%  22.5%  7.9%  15.9%  

Total 1.7%  22.5%  10.4%  18.5%  

Data Source: CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 
 CCA Metrics: TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014  
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Student Pell Grant Status Analysis: 
 
SWGTC degree production declined 11.1% (90 to 80) from FY 2010 to FY 2011 for the Certificate/Diploma (less than 1 year) of Economic Value 
with Industry Certification or Licensure compared with TCSG whose improvement was 30.4% (2,465 to 3,215) from FY 2010 to FY 2011. Degree 
production at SWGTC for the Certificate/Diploma (at least 1 year but less than 2 years) experienced an improvement of 21.5% (135 to 164) from 
FY 2010 to FY 2011 while TCSG recorded an increase of 54.1% (4,901 to 7,551). SWGTC experienced an increase in degree production of 61.1% 
(18 to 29) for the Certificate/Diploma (at least 2 years but less than 4 years). TCSG had an increase in degree production for this category of 20.7% 
(1,473 to 1,778). SWGTC reported an increase in degree production for the Associate Degree from FY 2010 to FY 2011 of 14.6% (96 to 110). 
TCSG’s degree production for the same period was higher by 32.8% (2,646 to 3,514). SWGTC’s degree production from FY 2010 to FY 2011 for all 
Certificate/Diploma and Associate Degree students receiving Pell Grant improved 13.0% (339 to 383) compared with the degree production 
reported by TCSG which improved 33.2% (4,744 to 6,320). 
 
 

SWGTC and TCSG FY 2010 and FY 2011 Pell Grant Status Comparison of Award Types for Degree Production 

Data Source:  CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 
  CCA Metrics: TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014 

 
  

Award Types: SWGTC TCSG 

Certificate/Diploma (less than 1 year) of economic value with industry certification or 
licensure 

11.1%  30.4%  

Certificate/Diploma (at least 1 year but less than 2 years) 21.5%  54.1%   

Certificate/Diploma (at least 2 years but less than 4 years) 61.1%  20.7%  

Associate Degree 14.6%  32.8%  

Total Degree Production 13.0%  39.8%  
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Remedial Course Enrollee Analysis: 
The degree production for Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure for SWGTC declined from FY 2010 to 
FY 2011 12.1% (33 to 29) while improving 35.9% (1,102 to 1.498) for TCSG. The SWGTC degree production for the Certificate/Diploma (at least 1 year but less 
than 2 years) was the same (55) from FY 2010 to FY 2011.TCSG reported improvement of 44.5% (1,627 to 2,351) for degree production from FY 2010 to FY 2011. 
Degree production for the Certificate/Diploma (at least 2 but less than 4 years) for SWGTC improved 75.0% (8 to 14) from FY 2010 to FY 2011 while TCSG 
reported degree production improvement of 18.8% (416 to 494). Degree production for the Associate Degree at SWGTC improved 8.7% (46 to 50) from FY 2010 
to FY 2011 while TCSG experienced an improvement of 23.6% (1,599 to 1,977). Degree production for the Certificate/Diploma and Associate Degrees at SWGTC 
improved 4.2% from FY 2010 to FY 2011 and TCSG improved 33.2%. 
 

SWGTC and TCSG FY 2010 and FY 2011 Remedial Course Enrollee Comparison of Award Types for Degree Production 

Award Types: SWGTC TCSG 

Certificate/Diploma (less than 1 year) of economic value with industry certification or 
licensure 

12.1%  35.9%  

Certificate/Diploma (at least 1 year but less than 2 years) 0.0% 44.5%  

Certificate/Diploma (at least 2 years but less than 4 years) 75.0%  18.8%  

Associate Degree 8.7%  23.6%  

Total Degree Production 4.2%  33.2%  

Data Source: CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 
 CCA Metrics:TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014 
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Discipline Analysis: 
 
Education 
The Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure had a decline of 34.5% (29 to 19) in degree production for 
SWGTC from FY 2010 to FY 2011 while TCSG reported an increase of 54.5% (407 to 629). The Certificate/Diploma (at least 1 but less than 2 years) improved in 
degree production 157.1% (7 to 18) from FY 2010 to FY 2011 at SWGTC, and TCSG experienced an improvement of 33.0% (464 to 617). The Certificate/Diploma 
(at least 2 but less than 4 years) did not have any degree production from FY 2010 to FY 2011 for SWGTC or TCSG. The Associate Degree had improvement in 
degree production for SWGTC of 66.7% (3 to 5) from FY 2010 to FY 2011, and TCSG reported improved degree production of 22.7% (405 to 497). The total 
improvement reported for SWGTC was 7.7% (39 to 42) and 36.6% (1,276 to 1.743) for TCSG. 
 
Science, Technology, Engineering, and Math (STEM) 
The Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure had an improvement of 43.8% (16 to 23) in degree 
production for SWGTC from FY 2010 to FY 2011 while TCSG experienced a decline of 41.0% (398 to 235). The Certificate/Diploma (at least 1 but less than 2 years) 
had no change (4) in degree production from FY 2010 to FY 2011 for SWGTC, and TCSG experienced an improvement of 16.1% (186 to 216). The 
Certificate/Diploma (at least 2 but less than 4 years) had an improvement in degree production from FY 2010 to FY 2011 of 2 for SWGTC. TCSG reported an 
improvement in degree production of 49.0% (196 to 292) for FY 2010 to FY 2011. The Associate Degree had a decline in degree production for SWGTC of 29.2% 
(24 to 17) from FY 2010 to FY 2011, and TCSG reported improved degree production of 15.3% (797 to 919). SWGTC reported degree production improvement for 
all Certificate/Diploma and Associate Degrees of 4.5% (44 to 46) compared with TCSG improvement of 5.4% (1,577 to 1,662). 
 
Business and Communications 
The Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure had no degree production for SWGTC from FY 2010 to 
FY 2011 while TCSG had no degree production in FY 2010 and only one certificate/diploma in FY 2011, which was an increase of one. The Certificate/Diploma (at 
least 1 but less than 2 years) had a decline of 38.5% (13 to degree production from FY 2010 to FY 2011 for SWGTC, and TCSG experienced an improvement of 
37.9% (1,178 to 1,624). There was no degree production reported for the Certificate/Diploma (at least 2 but less than 4 years) for SWGTC from FY 2010 to 
FY 2011, and TCSG experienced a decline of 100% (2 to 0). The Associate Degree had a decline in degree production for SWGTC of 30% (20 to 14) from FY 2010 to 
FY 2011, and TCSG reported improved degree production of 13.9% (1,526 to 1,738). SWGTC reported a decline in degree production for all Certificate/Diploma 
and Associate Degrees of 33.3% (33 to 22) compared with TCSG improvement of 24.3% (2,706 to 3,363). 
 
Health 
The Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure experienced a decline of 20.5% (39 to 31) in degree 
production for SWGTC from FY 2010 to FY 2011. TCSG experienced a decline of 7.0% (2,332 to 2168). The Certificate/Diploma (at least 1 but less than 2 years) 
had a reduction in degree production from FY 2010 to FY 2011 for SWGTC of 10.2% (118 to 106), and TCSG experienced an improvement in degree production of 
37.1% (2,298 to 3,151). The Certificate/Diploma (at least 2 but less than 4 years) had an improvement in degree production from FY 2010 to FY 2011 of 42.9% 
(21 to 30) for SWGTC. TCSG reported a reduction in degree production of 11.3% (1,423 to 1,262) for FY 2010 to FY 2011. The Associate Degree had a decline in 
degree production for SWGTC of 1.0% (101 to 100) from FY 2010 to FY 2011, and TCSG reported improved degree production of 8.7% (1,142 to 1,241). SWGTC 
reported a degree production reduction for all Certificate/Diploma and Associate Degrees of 4.3% (279 to 267) compared with TCSG degree production 
improvement of 8.7% (7,195 to 7,822). 
 



 

Southwest Georgia Technical College:  436 

 

Trades 
The Certificate/Diploma (less than 1 year) of Economic Value with Industry Certification or Licensure had a reduction of 1.4% (70 to 69) in degree production for 
SWGTC from FY 2010 to FY 2011, while TCSG experienced a decline of 4.9% (4,083 to 3,883). The Certificate/Diploma (at least 1 but less than 2 years) had an 
improvement in degree production of 150% (36 to 90) from FY 2010 to FY 2011 for SWGTC, and TCSG experienced an improvement of 41.1% (3,090 to 4,359). 
The Certificate/Diploma (at least 2 but less than 4 years) had a decline in degree production from FY 2010 to FY 2011 of 100.0% (1 to 0) for SWGTC. TCSG 
reported an improvement in degree production of 48.1% (621 to 920) for FY 2010 to FY 2011. The Associate Degree had a decline in degree production for 
SWGTC of 18.2% (11 to 9) from FY 2010 to FY 2011, and TCSG reported improved degree production of 32.5% (795 to 1,053). SWGTC reported degree 
production improvement for all Certificate/Diploma and Associate Degrees of 42.4% (118 to 168) compared with TCSG improvement of 18.9% (8,589 to 10,215). 
 

 
Data Source::  CCA Metrics: TCSG Data, Planning, Research Report #DC241; Report Years 2013 and 2014 

 CCA Metrics: TCSG Data, Planning, Research Report #DC244; Report Years 2013 and 2014  

Education STEM Business & Communication Health Trades

SWGTC 7.70% 4.50% -33.30% -4.30% 42.40%

TCSG 36.60% 5.40% 24.30% 8.70% 18.90%
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Pass Rates by Course Delivery Type Analysis: 
 
SWGTC data for course enrollee/pass rates were analyzed for FY 2009 through Full Year 2012. Pass rate comparisons were made for traditional, online, hybrid, 
and web-enhanced methods of course delivery. Traditional methods of course delivery have the highest enrollee average pass rate for 2009 through 2012 
(85.8% [16,536/19,271]) and online delivery has the lowest enrollee average pass rate for 2009 through 2012 (71% [7,080/9,976]). Because the traditional 
method of course delivery enrollment is trending lower (3,488 enrollees in Full Year 2012 vs. 6,136 in FY 2009), and the online, hybrid, web-enhanced methods 
of course delivery enrollments are trending up (9,898 enrollees in Full Year 2012 vs. 5,401 enrollees in FY 2009), improving the online, hybrid, web-enhanced 
pass rates will have a positive effect on degree production for SWGTC. 
 

 
Data Source:  SWGTC 2012 Fact Book, Registrar’s Final Grade Reports, Grade Distribution Analysis Reports 

 

 
Data Source: SWGTC 2012 Fact Book, Registrar’s Final Grade Reports, Grade Distribution Analysis Reports 
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Root Causes: 

Data analysis shows that although degree production is increasing at Southwest Georgia Technical College, it is increasing at a decreasing rate. 

The data provides evidence for the root causes identified below. 

Internal 
I-1. Students withdraw without notice or reason. 
I-2. Students change majors without advising/counseling. 
I-3. Students lack a plan for completion of major. 
I-4. Online course delivery needs to improve. 
I-5. Online course offerings need to increase. 
 

External 
E-1. Students are affected by the socio-economic environment within the service delivery area. 
E-2. Students lack external support. 
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Plan:  Degree Production Improvement Plan: 
Objective:  To increase the graduate total by 18 graduates resulting in a total of 366 for AY 2013. 

The 2014 Objective is to increase degree production for AY 2013 by 18 graduates over the 2012 goal of 348 to result in a total of 366 graduates in AY 2013. The 
College has made good progress in exceeding degree production goals for 2009 through 2012 as reflected in the chart below. Actual graduates for 2013 will not 
be reported until graduate data closes out in mid-September 2013. 
 
 

 
TCSG Data, Planning, & Research; Filed with CR1247/ 60% Goal; Revised  

2009 2010 2011 2012 2013

Goal 298 314 330 348 366

Actual 295 368 414 416
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Summary of Activities: Person(s) Responsible: Expected Completion Date 

Recruitment 

1. Recruit students who have withdrawn with 
some college but no award (certificate, 
diploma, degree). 

 [Reference: Root Cause I-1 and General 

Plan to Increase Enrollment/Potential 

Graduates] 

 

Recruiter  

Program Advisors 

Registrar 

 

10/01/2013 

2. Develop a plan to attract returning military. 
 [General Plan to Increase 

Enrollment/Potential Graduates] 

 

Executive Director of Institutional Advancement, 
Marketing, and Public Relations 

Financial Aid Coordinator  
Deans for Academic Affairs 
 

12/31/2013 

3. Utilize Advisory Committees to develop 

paid infield co-op programs enabling 

students to earn money while attending 

College. 

 [Reference: Root Cause E-2] 

Program Advisors 
Advisory Committee Chairpersons 

Fall Semester 2013 Advisory Committee 
meetings 

 

Advisement 

4. Require all advisors to complete staff 
development on Degree Works before the 
beginning of advisement for Spring 
Semester. 

 [Reference: Root Cause I-1] 

Business Management Faculty  

[Conducting Staff Development Training] 

Deans for Academic Affairs 

Program Advisors 

11/14/2013 

5. Develop a completion plan for students 
using Degree Works and the Program 
Advisement Guide. 

 [Reference: Root Cause I-2, I-3] 

Deans for Academic Affairs 
Program Advisors 
 

Ongoing 
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Summary of Activities: Person(s) Responsible: Expected Completion Date 

6. Seek partnerships with life issue providers 
(day care, transportation, etc.) to provide 
needed services for students. 

 [Reference: Root Cause E-1] 

Retention Coordinator 
Retention/Special Population Specialist 
Vice President of Student Affairs 
Vice President of Administrative Services 

06/30/2014 

Semester Schedule 

7. Schedule curriculum to improve incentive 
to graduate by increasing block scheduling 
of programs and cohort implementation. 

 [Reference: Root Cause I-1, I-2, I-3] 

Vice President for Academic Affairs 
Deans for Academic Affairs 
Program Advisors 

12/31/2013 

8. Increase course offerings in the online 
environment. 

 [Reference: Root Cause I-5] 

Distance Education Coordinator  

Deans for Academic Affairs 

Program Faculty 

Ongoing 

 

Improvement 

9. Identify and implement strategies to 

improve student success in online classes. 

 [Reference: Root Cause I-4] 

Distance Education Coordinator  

Deans for Academic Affairs 

Program Faculty 

04/30/2014 
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Summary of Activities: Person(s) Responsible: Expected Completion Date 

10. Identify and implement strategies for 

graduating more students from the 

Business and Communication Discipline 

programs. 

 [General Finding Related to Degree 

Production of Disciplines] 

 

Dean for Academic Affairs 

Program Faculty 

12/31/2013 

11. Organize a new LIFE* Savers committee to 

identify courses with low student success at 

the end of each term. Members will review 

course practices and meet with faculty to 

offer ideas to improve student success. 

*The SWGTC Quality Enhancement Plan 

(QEP) is Learning Is For Everyone (LIFE) 

[General Finding] 

 

QEP Director 

QEP Cohort One 

College Counselor and Part-Time IR 

 

12/12/2013 (Committee Formed) 
02/03/2014 (Committee Reviews Data from 

Fall 201412) 
06/16/2014 (Committee Reviews Data from 

Spring 201414) 
09/15/2014 (Committee Reviews Data from 

Summer 201416) 

 

Lead Author: Dennis Lee, Dean for Academic Affairs - School of Business, School of Professional Services, and School of Industrial Technology 
Sub-Committee Members: Neil Clements, Business Management Faculty; Claudia Grooms, Associate of Science in Nursing Faculty; 

Ralph Griffith, Drafting Technology Faculty; Don Kurtz, Institutional Research Coordinator; Alison Welch, College 
Counselor and Part-Time IR; and Summer Washington; QEP Director. 

SWGTC Complete College Georgia Planning Committee Members (listed at beginning of document)
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Metric: Graduation Rate 
Analysis of Graduation Rate Data 
 
Looking at the Data-Award Levels/Student Types/100%, 150%, and 200% of Time 
 

Certificate/Diploma (at least 1 but less than 2 years) 
SWGTC total graduation rate of Certificate/Diploma for Full-time, Part-time, and Transfer students (cohort 200802) for Certificate/Diploma for Full-
time, Part-time, and Transfer students for 100% completion time was 20.4% (System 15.4%). In comparison, (cohort 200902) for Certificate/ 
Diploma for Full-time, Part-time, and Transfer students for 100% completion time was 21.8% (System 14.2%), an increase of  1.4% (System 
decrease  1.2%).  
 

Full-time, Part-time, and Transfer students (cohort 200802) for Certificate/Diploma for Full-time, Part-time, and Transfer students for 150% 
completion time was 21.7% (System 19.0%). In comparison, (cohort 200902) for Certificate/Diploma for Full-time, Part-time, and Transfer students 
for 150% completion time was 26.6% (System 18.1%), an increase of  4.9% (System decrease  0.9%).  
 

Full-time, Part-time, and Transfer students (cohort 200802) for Certificate/Diploma for Full-time, Part-time, and Transfer students for 200% 
completion time was 23.8% (System 20.6%). In comparison, (cohort 200902) for Certificate/Diploma for Full-time, Part-time, and Transfer students 
for 200% completion time was 29.5% (System 18.9%), an increase of  5.7% (System decrease  1.7%). 
 

SWGTC graduation rates in all three completion times increased from the previous year’s rates, while the System as a whole also fell below the 
previous year. In the 2014 Report each of the completion times, SWGTC’s percentage completion rate was higher than the System as a whole. 
 

2013 Report - Certificate/Diploma (at least 1 but less than 2 years) 

Southwest Georgia 
Technical College 

 

Beginning 
Cohort 
200802 

Grad in 
100% time 
Cumulative 
Headcount 

200901 

Grad in  
100% time 
(percent of 

Cohort) 
200901 

Grad in  
150% time 
Cumulative 
Headcount 

201001 

Grad in 
150% time 
(percent of 

Cohort) 
201001 

Grad in  
200% time 
Cumulative 
Headcount 

201101 

Grad in  
200% time 
(percent of 

Cohort) 
201101 

Total 240 49 20.4% 52 21.7% 57 23.8% 
 

Technical College 
System of Georgia 

Total 13,229 2,035 15.4% 2,508 19.0% 2,725 20.6% 

 
2014 Report - Certificate/Diploma (at least 1 but less than 2 years) 

Southwest Georgia 
Technical College 

 Beginning 
Cohort 
200902 

Grad in  
100% time 
Cumulative 
Headcount 

201001 

Grad in  
100% time 
(percent of 

Cohort)  
201001 

Grad in  
150% time 
Cumulative 
Headcount 

201101 

Grad in  
150% time 
(percent of 

Cohort) 
201101 

Grad in  
200% time 
Cumulative 
Headcount 

201201 

Grad in  
200% time 
(percent of 

Cohort) 
201201 

Total 271 59 21.8% 72 26.6% 80 29.5% 
 

Technical College 
System of Georgia 

Total 15,013 2,131 14.2% 2,710 18.1% 2,834 18.9% 

CCA Metrics; TCSG Data, Planning, Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Associate Degree 
SWGTC total graduation rate of Associate Degrees for Full-time, Part-time, and Transfer students (cohort 200702) Full-time, Part-time, and Transfer 
students for 100% of normal completion time was 41.7% (System 15.2%). In comparison, (cohort 200802) Full-time, Part-time, and Transfer 
students for 100% of normal completion time was 51.6% (System 16.2%). SWGTC graduation rate at 100% increased from the prior year by 
 9.9% (System increased by  1.0%).  
 
 

Full-time, Part-time, and Transfer students (cohort 200702) Full-time, Part-time, and Transfer students for 150% of normal completion time was 
45.8% (System 21.5%). In comparison, (cohort 200802) Full-time, Part-time, and Transfer students for 150% of normal completion time was 53.1% 
(System 22.4%). SWGTC graduation rate at 150% increased from the prior year  7.3% (System increased  0.8%). 
 
  

Full-time, Part-time, and Transfer students (cohort 200702) Full-time, Part-time, and Transfer students for 200% of normal completion time was 
48.3% (System 25.0%). In comparison, (cohort 200802) Full-time, Part-time, and Transfer students for 200% of normal completion time was 56.3% 
(System 25.0%). SWGTC graduation rate at 200% increased from the prior year  8.0% (System remained the same percentage). 
 
Again, SWGTC exceeded prior year graduation rates in all of the completion times, and the system as a whole increased the prior year in 100% and 
150% and remained the same in 200% normal completion time. However, SWGTC fared significantly better than the System as a whole in all 
Associate Degree completion times. Although SWGTC performed favorably when compared to System rates, the College continues to develop 
activities to improve its Success in Graduation Rates. 
 
 

2013 Report - Associate Degree 

Southwest Georgia 
Technical College 

 Beginning 
Cohort 

200702 

Grad in  
100% time 
Cumulative 
Headcount 

200901 

Grad in  
100% time 
(percent of 

Cohort) 
200901 

Grad in  
150% time 
Cumulative 
Headcount 

201001 

Grad in  
150% time 
(percent of 

Cohort) 
201001 

Grad in  
200% time 
Cumulative 
Headcount 

201101 

Grad in  
200% time 
(percent of 

Cohort) 
201101 

Total 120 50 41.7% 55 45.8% 58 48.3% 
 

Technical College 
System of Georgia 

Total 4,344 661 15.2% 937 21.6% 1,086 25.0% 

 
2014 Report - Associate Degree 

Southwest Georgia 
Technical College 

 Beginning 
Cohort 
200802 

Grad in  
100% time 
Cumulative 
Headcount 

201001 

Grad in  
100% time 
(percent of 

Cohort) 
201001 

Grad in  
150% time 
Cumulative 
Headcount 

201101 

Grad in  
150% time 
(percent of 

Cohort) 
201101 

Grad in  
200% time 
Cumulative 
Headcount 

201201 

Grad in  
200% time 
(percent of 

Cohort) 
201201 

 Total 64 33 51.6% 34 53.1% 36 56.3% 
 

Technical College 
System of Georgia 

Total 4,679 759 16.2% 1,048 22.4% 1,169 25.0% 

CCA Metrics: TCSG Data, Planning, Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Summary 
 
Report Year 2013 SWGTC reported an overall Certificate/Diploma (at least 1 but less than 2 years) graduation rate of 23.8% and an overall Associate Degree 
Graduation Rate of 48.3%. That yielded an overall Graduation Rate of 32.0%. 
 
Report Year 2014 SWGTC reported an overall Certificate/Diploma (at least 1 but less than 2 years) graduation rate of 30.0% and an overall Associate Degree 
Graduation Rate of 46.8%. That yielded an overall Graduation Rate of 33.9% 
 
 
Note: To arrive at a single rate for each level the initial cohort number for Full-time, Part-time and Transfer students were added together. The 200% of time 
graduates for Full-time, Part-time and Transfer students were added together. The sum of the 200% graduates was divided by the sum of the cohort groups. The 
same formula was used to arrive at the Associate Degree graduation rate. 
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SWGTC Compared to TCSG in enrollment types – Certificate/Diploma (cohort 200902) 
SWGTC Certificate/Diploma cohort 200902 was more successful in 100% and 150% time to completion than the percentage of the same enrollment types of the 
System as a whole. SWGTC Full-time and Part-time student enrollment types were more successful at the 200% time completion than the System as a whole. 
The System had a greater percent success rate in Transfer students than SWGTC at the 200% time completion. 
CCA Metrics: TCSG Data Planning & Research Reports #DC241 and #DC244; Report Year 2014 
 
SWGTC Compared to TCSG in enrollment types – Associate Degree (cohort 200802) 
SWGTC Associate Degree cohort 200802 was more successful in all time completion groups for Full-time and Transfer students than the System as a whole. The 
System had a greater success rate for Part-time students in all time completion groups. 
CCA Metrics: TCSG Data Planning & Research Reports #DC241 and #DC244; Report Year 2014 
 

      
 
  

100% 150% 200%

Full-time SWGTC 16.8% 25.3% 32.6%

Full-Time TCSG 16.0% 20.0% 21.4%

Part-time SWGTC 10.5% 14.0% 15.1%

Part-time TCSG 8.0% 12.6% 13.9%

Transfer SWGTC 37.8% 40.0% 10.0%

Transfer TCSG 16.8% 19.8% 20.9%
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100% 150% 200%

Full-time SWGTC 23.0% 23.1% 23.1%

Full-Time TCSG 5.9% 14.4% 17.8%

Part-time SWGTC 0.0% 0.0% 0.0%

Part-time TCSG 4.4% 8.1% 11.9%

Transfer SWGTC 58.8% 60.8% 64.7%

Transfer TCSG 26.0% 31.3% 33.9%
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Summary 
 

SWGTC’s greatest success rate is with Transfer students in all time completion groups for both Certificate/Diploma and Associate Degree. The Part-time 
Associate Degree students in this cohort were not successful. Associate degree part-time students often take more than 200% of time to complete and aren’t 
reflected in this data.  

 
 
Looking at the Data-Gender, Race, Age Groups, Financial Aid, Pell and Remediation  
 
Analysis was completed for demographic data: gender, race, age groups, financial aid (receiving Pell), and remediation. Data examined was for cohort 200902 for 
Certificate/Diplomas and cohort beginning 200802 for Degree. Group sizes were small but are included in the data reported and summarized below. This allows 
for a reference point to compare Report Year 2015 data.  
CCA Metrics: TCSG Data Planning & Research Reports #DC241 and #DC247; Report Year 2014 
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SWGTC Compared to TCSG 
Gender, Race, Age Groups, Pell (at entry) and Remediation (at entry) -- Certificate/Diploma (cohort 200902)  
CCA Metrics: TCSG Data Planning & Research Reports #DC241 and #DC244; Report Year 2014 
 
Gender:  
Females out performed males in 100% and 150% time to completion; Males out performed females in 200% time to completion. SWGTC graduates 
outperformed the System as a whole in all areas, both in time and gender. 
 
Race: 
Only Black non-Hispanic and White non-Hispanic races provided enough population data for valid comparisons. White non-Hispanic exceeded Black non-Hispanic 
population groups in 100%, 150%, and 200% completion times. SWGTC exceeded the TCSG as a whole in all three completion times. 
 

 

   
 
  

100% Time 150% Time 200% Time

Male SWGTC 19.7% 22.7% 51.5%

Female SWGTC 22.4% 26.8% 29.8%

Male TCSG 13.2% 17.0% 17.9%

Female TCSG 14.7% 17.7% 20.0%
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Success Comparison 
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(at least 1 but less than 2 years) 
SWGTC / TCSG 

by Gender 

100% Time 150% Time 200% Time

Black non-Hispanic
SWGTC

15.0% 20.3% 23.0%

White non-Hispanic
SWGTC

36.8% 42.4% 46.2%

Black non-Hispanic
TCSG

14.0% 18.1% 19.4%

White non-Hispanic
TCSG

14.7% 18.4% 19.3%
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60%
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Success Comparison 
Certificate/Diploma  

(at least 1 but less than 2 years) 
SWGTC / TCSG 

by Race 
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Age Groups: 
In 100% time completion, TCSG as a whole was more successful than SWGTC in the 17-19 age groups. In 100% time completion SWGTC 20-24 and 25+ age 
groups were more successful than the System as a whole. In 150% and 200% completion times, SWGTC performed better than the System in all age groups. 
 
Pell (at entry) and Remediation (at entry): 
At entry, SWGTC students had a greater percentage of students in the cohort receiving Pell than the System in all time completion groups. At entry, SWGTC 
students had a greater percentage of students in the cohort requiring remediation than the System did in all time completion groups. 
 

      
 

 
  

100% Time 150% Time 200% Time

17-19 SWGTC 11.5% 16.3% 20.2%

17-19 TCSG 11.8% 15.7% 17.1%

20-24 SWGTC 31.0% 36.7% 40.8%

20-24 TCSG 14.4% 17.6% 18.6%

25+ SWGTC 25.8% 29.9% 31.0%

25+ TCSG 16.2% 20.4% 21.6%
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(at least 1 but less than 2 years) 
SWGTC / TCSG 
by Age Groups 

100% Time 150% Time 200% Time

Pell (at entry) SWGTC 20.6% 24.7% 27.1%

Pell (at enrty) TCSG 16.5% 20.9% 22.2%

Remediation (at entry)
SWGTC

12.0% 16.4% 23.9%

Remediation (at entry)
TCSG

6.2% 9.8% 11.5%
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SWGTC Compared to TCSG 
Gender, Race, Age Groups, Pell (at entry) and Remediation (at entry) – Associate Degree (cohort 200802)  
CCA Metrics: TCSG Data Planning & Research Reports #DC241 and #DC244; Report Year 2014 
       
Gender:  
Females out performed males in 100%, 150%, and 200% times to completion. Males out performed females in 200% time to completion. SWGTC graduates 
outperformed the System as a whole in all areas, both in time and gender. 
 
Race:  
Only Black non-Hispanic and White non-Hispanic races provided enough population data for valid comparisons. 
White non-Hispanic exceeded Black non-Hispanic population groups in 100%, 150%, and 200% completion times. SWGTC exceeded the TCSG as a whole in all 
three completion times. 
 

      
  

100% Time 150% Time 200% Time

Male SWGTC 28.0% 28.0% 28.6%

Female SWGTC 50.0% 50.0% 53.8%

Male TCSG 14.2% 19.8% 22.7%

Female TCSG 17.7% 24.3% 27.4%
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Black non-Hispanic
SWGTC

27.2% 27.2% 36.3%

White non-Hispanic
SWGTC

50.0% 52.0% 52.0%

Black non-Hispanic
TCSG

13.3% 17.7% 20.0%

White non-Hispanic
TCSG

19.0% 27.0% 46.1%
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Age Groups: 
In 100% time completion, SWGTC was more successful than the System in all age groups. In 150% and 200% completion times, the System as a whole performed 
better than SWGTC in 17-19 age groups. In 150% and 200% SWGTC performed better than the System in 20-24 and 25+ age groups. 
 
Pell (at entry) and Remediation (at entry): 
At entry, SWGTC students had a greater percentage of students in the cohort receiving Pell than the System in all time completion groups. At entry, SWGTC had 
a greater percentage of students in the cohort requiring remediation in the 100% time completion. The System as a whole had a slighter higher percentage of 
students receiving remediation at the 150% time completion and clearly a greater percentage of students receiving remediation in the 200% time completion. 
 

       

100% Time 150% Time 200% Time

17-19 SWGTC 10.6% 10.6% 10.6%

17-19 TCSG 5.4% 12.4% 15.7%

20-24 SWGTC 50.0% 53.6% 57.1%

20-24 TCSG 17.0% 22.1% 24.9%

25+ SWGTC 56.7% 56.7% 60.0%

25+ TCSG 25.1% 31.5% 34.3%
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100% Time 150% Time 200% Time

Pell (at entry) SWGTC 34.9% 37.2% 42.9%

Pell (at enrty) TCSG 15.7% 22.8% 25.7%

Remediation (at entry)
SWGTC

10.0% 10.0% 10.0%

Remediation (at entry)
TCSG

4.1% 10.3% 13.5%
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What the Data Told Us  
 
SWGTC still recognizes the need to enroll and retain students for the best graduation rate outcome. The College must do a better job as students enter the front 
door to keep them from slipping out the back door.  
 
Enrollment type does play a difference in student success. Transfer students complete, for the most part, faster than other enrollment type students. This was 
true for both Certificate/Diploma and Associate Degree students. Students also have a greater likelihood to complete on time when attending College full-time. 
Enrollment increases in full-time and transfer students could positively affect the graduation rate. Increasing FTE could also increase graduation rates as those 
students taking fewer classes take longer to graduate. 
 
Females outperform males in timely graduation and white non-Hispanic students have a greater percentage of graduating within 100%, 150% and 200% than do 
black non-Hispanic students. Students 20 years old and older have a greater success rate than those students who are 17 to 19 years old when entering SWGTC.  
This held true for both Certificate/Diplomas and Associate Degrees. 
 
Students receiving Pell (at the time of entry) did well, in completing within the 100%, 150%, and 200% time completion groups. Certificate/Diploma students 
receiving remediation were more successful in completing in a timely fashion than their Associate Degree peers. 
 
The College has a high success rate with selective and lock step programs that attract transfer and program ready students. However, only a few of those 
programs begin in the Fall Semester, leaving those successful students out of the cohort data. That is supported by the 2010 actual graduation rate from TCSG 
Scorecard of 74.6% (FY 2010) compared to the CCG cohort from Report 2013 (ending FY 201101) which was 32.0%. The parameters of the cohort differed in the 
two graduation rates; however the TCSG Scorecard cohort included many students whose successful programs started at points other than the Fall Semester.  
 
Overall, SWGTC had higher graduation rates in all areas as a whole than did the TCSG as a whole. The College recognizes the need to continue to expect higher 
graduation rates and must continue to retain students and encourage them to persevere toward a timely graduation. 
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Root Causes: 
 
Internal 

I-1. Advisement for graduation achievement is critical. Students need a path to follow from the time they first enroll until they successfully graduate. As 
students are able to have access to Degree Works this can be achieved if there is a clear advisement path to follow. 

I-2. Students often change majors. If students began with clearer expectations and a better understanding of the demands and expectations within majors 
and make a more informed decision this could reduce major changes. Another reason students change majors is a result of failing out of a program. 
These students need to be advised and steered to stay within the same level of studies, if possible. Staying within the same level of studies could 
eliminate taking a different level of core and as a result lead to faster graduation. 

I-3. Students have busy lives and often have to balance academics, work, and family, resulting in not enrolling full-time. Encouragement to enroll full time 
could help students graduate faster. 

 
 
 
 
External 

E-1. Once more, we see the decline in the economy forcing students to rethink their education. Financial Aid is an issue for many students, and without it 
they are unable to attend college. Recent changes in HOPE require students to “make up” the difference in the cost of a college education. For some, 
the difference is too much to manage. 

E-2. Displaced workers have far less time to receive unemployment benefits than in years past. For some, unemployment benefits supplemented their 
finances allowing students to focus on taking more classes and finish faster.  However, with 19 weeks of unemployment benefits, students run out of 
funds before completing programs and find they are unable to complete. 

E-3. Childcare issues, especially during the summer months, continue to be an issue, particularly for single parents. 
E-4. The cost of living, coupled with the ever increasing cost of fuel, makes prospective students think about how they will afford to get to and from college 

classes.  For some it comes down to buying food or buying gasoline.  
E-5. Healthcare programs often have high added expenses that exceed financial aid. Students often cannot overcome the financial barrier between personal 

financial obligations and purchasing books, supplies, insurance, testing fees, and licensure fees, needed to graduate and join the workforce. 
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Plan:   Graduation Improvement Plan: 
Objective: To increase graduation rate by 2%. 

 

The 2014 Objective established in the 2014 Improvement Plan is to increase the total graduation rate overall by 2% for certificate/diploma and 
associate degree students over the baseline cohorts provided in Report Year 2014 for students graduating at 100% of time, 150% of time, and 
200% of time, which were as follows:  

-Certificate/Diploma (at least 1 yr. but less than 2 yrs.) Total 200902 baseline cohort: 21.8% at 100%; 26.6% at 150%; 29.5% at 200%;  
-Associate Degree Total 200802 baseline cohort: 51.6% at 100%; 53.1% at 150%; 56.3% at 200%.  

 

Note: To arrive at a single rate for each level the initial cohort number for Full-time, Part-time and Transfer students were added together. The 200% of time 
graduates for Full-time, Part-time and Transfer students were added together. The sum of the 200% graduates was divided by the sum of the cohort groups. The 
same formula was used to arrive at the Associate Degree graduation rate. 
 

Summary of Activities: Person(s) Responsible:  Expected Completion Date:  

1. Investigate the production of Marketing 
videos that are specific to programs or 
program groups (The School of …) that 
highlights the real work activity of program 
graduates: economic opportunities, pros 
and cons, requirements of program 
readiness, etc. for use in recruitment prior to 
College application (and major selection) in 
high schools, running on campus monitors, 
on the College website, Facebook, 
YouTube, etc.  
[Reference: Root Cause I-2] 

 

Executive Director of Institutional Advancement, 
Marketing, and Public Relations 

Vice President for Academic Affairs 
Deans for Academic Affairs 
Program Advisors 
Recruiter 
 

12/05/2013 

2. Initiate the advisement of new students to 
take COMP 1000 the first semester of 
College attendance to be better prepared 
for courses with online elements. 
[Reference: Root Cause I-1] 
 

Vice President for Academic Affairs 
Deans for Academic Affairs  
Program Advisors 
Distance Education Faculty  
COMP 1000 Instructors  
 

12/05/2013 

3. Investigate the program admission and start 
semesters of those programs that attract 
the transfer students. Look into existing 
program starts that could move to the fall 
semester; also consider any new programs 
that may be able to begin for fall semester 
start up time.  [General Finding] 

Vice President for Academic Affairs 
Deans for Academic Affairs  
 

12/05/2013 
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Summary of Activities: Person(s) Responsible:  Expected Completion Date:  

4. Research new strategies for advising and 
mentoring. 
[Reference: Root Cause I-1] 
 

Vice President for Academic Affairs 
Vice President of Institutional Effectiveness 
Deans for Academic Affairs  
Retention Coordinator  
 

12/30/2013 

5. Create an internal marketing campaign that 
encourages full-time enrollment, which has 
a greater persistence toward graduation. 
[Reference: Root Cause I-3] 

Executive Director of Institutional Advancement, 
Marketing, and Public Relations 

Vice President for Academic Affairs 
Deans for Academic Affairs 
Program Advisors 
 

12/30/2013 

6. Re-organize the institution-wide retention 
committee with the primary goal of 
discovering which factors and/or behaviors 
are associated with persistence and timely 
graduation. Once these factors and 
behaviors are identified, develop and 
implement a retention intervention plan. 
[General Finding] 
 

Vice President of Student Affairs 
Vice President for Academic Affairs 
Retention Coordinator 
 

12/30/2013 

7. Monitor SWGTC Foundation funding 
availability that assists students to bridge 
the gap between financial needs and 
College costs. 
[Reference: Root Cause E-1, E-2, E-4, E-5] 
 

Executive Director of Institutional Advancement, 
Marketing, and Public Relations 

Vice President of Administrative Services 
Financial Aid Director 
 

01/30/2014 [Fall Study] 
05/29/2014 [Spring Study] 
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Summary of Activities: Person(s) Responsible:  Expected Completion Date:  

8. Seek partnerships with life issue providers 
(day care, transportation, etc.) to provide 
needed services for students. 
[Reference: Root Cause E-3] 

 

Retention Coordinator 
Retention/Special Population Specialist 
Vice President of Student Affairs 
Vice President of Administrative Services 

06/30/2014 

 

Lead Author: Dr. Jeanine Long, Director of Career Placement and Development  
Sub-Committee Members: Dr. Heidi Bivins, Natural Sciences Faculty; Tammy Bryant, Associate of Science Nursing Program Director; 

Don Kurtz, Institutional Research Coordinator; Gloria Lowe, Retention Coordinator; Matthew Nolan, Radiologic 
Technology Faculty and Faculty Council Chair; Chris Parrish, Computer Information Systems Faculty and SWGTC 
2013 Rick Perkins Award Winner; Larry Russell, Workforce Investment Act (WIA) Case Manager, Thomasville; and 
Summer Washington, QEP Director. 

SWGTC Complete College Georgia Planning Committee Members (listed at beginning of document)
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Metric: Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
2a: Completing Remedial (Learning Support) Courses 
 
Southwest Georgia Technical College (SWGTC) Overall Success Rate for all students in remedial education was 66.1% for the Fall Cohort 2009 (201002), which is 
above the System rate of 54.1%. The success rate for both SWGTC and the System increased from the Fall 2008 (200902) cohort. The SWGTC success rate 
increased 10.7%, and the System success rate increased 6.3%. 
 
Of SWGTC’s 66.1% (72/109) success rate for Fall Cohort 2009, Math Only students had a rate of 69.8% (44/63); English Only students had a rate of 63.6% 
(14/22); and Both Math and English a rate of 58.3% (14/24). SWGTC results compared to TCSG System Totals indicated that SWGTC outperformed the System 
Overall Success Rate for the Total Remedial by 12.0% [System rate: 54.1% (6,320/11,675)]; outperformed the System Math Only by 9.8% [System rate: 60.0% 
(2,968/4,950)]; outperformed System Both Math and English by 14.2% [System rate: 44.1% (1,741/3,950)]; and outperformed the System English Only by 5.5% 
[System rate: 58.1% (1,611/2,775)]. SWGTC performed favorably when compared to the System rate of 54.1%. 
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Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC244 and #DC251; Report Year 2014  

Math Only English Only Both Math & English Total

SWGTC 69.80% 63.60% 58.30% 66.10%

TCSG 60.00% 58.10% 44.10% 54.10%
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Student completing Remedial Courses within First 
Two Academic Years of enrolling in Remedial 
Courses 

SWGTC 
Report Year 

2014 

TCSG 
Report Year 

2014 

SWGTC/TCSG 
DIFFERENCE 
Report Year 

2014 

Math Only 44/63        69.8% 2,968/4,950   60.0% 9.8%  

English Only 14/22        63.6% 1,611/2,775   58.1% 5.5%  

Both Math & English 14/24        58.3% 1,741/3,950   44.1% 14.2%  

Total Remedial 72/109       66.1% 6,320/11,675  54.1% 12.0%  

 

Student completing Remedial Courses within First 
Two Academic Years of enrolling in Remedial 
Courses 

SWGTC 
Report Year 

2013 

TCSG 
Report Year 

2013 

SWGTC/TCSG 
DIFFERENCE 
Report Year 

2013 

Math Only 28/52      53.8% 1,720/3,406   50.5% 3.3%  

English Only 11/23      47.8% 1,090/2,129   51.2% 3.4%  

Both Math & English 12/17      70.6% 1,019/2,472   41.2% 29.4%  

Total Remedial 51/92      55.4% 3,829/8,007   47.8% 7.6%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC244 and #DC251; Report Years 2013 and 2014 
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The College success rates for students enrolled in remedial education in the Fall Cohort 2009 increased in all areas from the Fall Cohort 2008 except for students 
enrolled in both math and English courses. This trend is the same for remedial students completing college level courses in the same subject for these two 
cohorts as reflected in section 2b. 
 

Student completing Remedial Courses within First 
Two Academic Years of enrolling in Remedial 
Courses 

SWGTC 
DIFFERENCE 

REPORT YEAR 2013-2014 

TCSG 
DIFFERENCE 

REPORT YEAR 2013-2014 

Math Only 16.0%  9.5%  

English Only 15.8%  6.9%  

Both Math & English 12.3%  2.9%  

Total Remedial 10.7%  6.3%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC244 and #DC251; Report Years 2013 and 2014  
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Race 
SWGTC race and demographic total data for remedial education for Fall Cohort 2009 showed that black, non-Hispanic remedial students 
outperformed white, non-Hispanic remedial students by 5.6%. Black, non-Hispanic students had a success rate of 69.4% (25/36), while the success 
rate for white, non-Hispanic students was 63.8% (44/69). When compared to the System rates, SWGTC white, non-Hispanic remedial students 
outperformed the System by 6.0% [System rate: 57.8% (2,859/4,944)], and SWGTC black, non-Hispanic remedial students outperformed the 
System by 18.3% [System rate: 51.1% (2,968/5,810)].  

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 

 

 
The College success rates for students enrolled in remedial education, by race, in the fall Cohort 2009 increased in all areas from the Fall Cohort 
2008 except for white, non-Hispanic students enrolled in both math and English remedial courses. This trend is the same for remedial students 
completing college level courses in the same subject for these two cohorts as reflected in section 2b. 
 

Student completing Remedial Courses within First Two 
Academic Years of enrolling in Remedial Courses (By Race) 

Black, Non-Hispanic 
Difference 

Report Year 2013-2014 

White, Non-Hispanic Difference 
Report Year 2013-2014 

Math Only 34.8%  10.6%  

English Only 17.1%  2.5%  

Both Math & English 19.4%  35.7%  

Total Remedial 24.4%  1.3%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Gender 
SWGTC found that males for total data for Fall Cohort 2009 for total data outperformed females by 8.7%. The SWGTC male student success rate was 71.4% 
(30/42) while the female success rate was 62.7% (42/67). When compared to the System rates, SWGTC females outperformed System students by 4.7% [System 
rate: 58.0% (3,996/6,884)], and SWGTC males outperformed System students by 22.9% [System rate: 48.5% (2,324/4,791)]. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 

 
The College success rates for students enrolled in remedial education, by gender, in the fall Cohort 2009 increased in all areas from the Fall Cohort 
2008 except for female students enrolled in both math and English remedial courses. This trend is the same for remedial students completing 
college level courses in the same subject for these two cohorts as reflected in section 2b. However, the success for male students completing 
college level courses in English also decreased as reflected in section 2b. 
 

Student completing Remedial Courses within First Two 
Academic Years of enrolling in Remedial Courses (By 
Gender) 

Female 
Difference 

Report Year 2013-2014 

Male 
Difference 

Report Year 2013-2014 

Math Only 15.3%  17.1%  

English Only 18.8%  14.4%  

Both Math & English 26.7%  8.9%  

Total Remedial 7.1%  15.8%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Age 
SWGTC students for Fall Cohort 2009 aged 25 and over outperformed students aged 17-19 (directly from high school) by 13.7%; and outperformed students 
aged 20-24 by 0.6% [Aged 17-19 rate: 57.5% (23/40); Aged 25 and over rate: 71.2% (37/52); Aged 20-24 rate: 70.6% (12/17)]. SWGTC outperformed the System 
in all three categories: Students aged 17-19 (directly from high school) by 2.9% [System rate: 54.6% (2,475/4,529)]; students aged 25 and over by 13.8% [System 
rate: 57.4% (2,611/4,550)]; and students aged 20-24 by 24.5% [System rate: 46.1% (1,196/2,596)]. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 
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The College success rates for students enrolled in remedial education, by age, in the fall Cohort 2009 increased in all areas from the Fall Cohort 
2008 except for total students age 17-19 and students age 17-19 enrolled in English only and both math and English remedial courses. This trend is 
the same for remedial students completing college level courses in the same subject for these two cohorts as reflected in section 2b.  
 

Student completing Remedial Courses within First 
Two Academic Years of enrolling in Remedial Courses 
(By Age) 

17-19 
Difference 

Report Year  
2013-2014 

20-24 
Difference 

Report Year  
2013-2014 

25+ 
Difference 

Report Year  
2013-2014 

Math Only 15.0%  46.4%  11.3%  

English Only 11.6%  75.0%  50.0%  

Both Math & English 33.3%  66.7%  16.7%  

Total Remedial 6.0%  42.0%  17.4%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Income: Received Pell Grant at Entry 
SWGTC success of total remedial students based on Income: Received Pell Grant (at entry) for Fall Cohort 2009 recorded a success for Total Remedial Students of 
41.3% (26/63). The System outperformed SWGTC by a success rate of 0.3% [System rate: 41.6% (2,890/6,946)]. SWGTC success rates by courses taken were: 
Math Only 35.3% [12/34]; English Only 41.2% [7/17]; and Both Math and English 58.3% [7/12]. Students enrolled in both math and English remedial courses 
were most successful. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC2441; Report Year 2014 
 

 
The College success rates for students enrolled in remedial education, by income, in the fall Cohort 2009 increased in all areas from the Fall Cohort 2008. This 
trend is the same for remedial students completing college level courses in the same subject for these two cohorts as reflected in section 2b.  
 

Student completing Remedial Courses within First Two Academic Years of enrolling 
in Remedial Courses  

(By Receiving Pell Grant at Entry) 

Difference 
Report Year 
2013-2014 

Math Only 19.3%  

English Only 18.1%  

Both Math & English 20.8%  

Total Remedial 19.6%  
Data Source:  Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Program Area PAS Groups 
The analysis of success in remedial education by Program Area (PAS) group for Fall Cohort 2009 indicated that only three (3) groups had greater than five (5) 
students enrolled in remedial courses for this cohort including: Business Office Technology, Computer Information Systems, and Health Care Assistant. In two of 
the three programs (Business and Office Technology and Healthcare Assistant), students enrolled in English Only remedial courses were more successful than 
students enrolled in Math Only or Both Math and English remedial courses. Remedial Students Total was most successful in Healthcare Assistant followed by 
Computer Information Systems and Business and Office Technology. Remedial students in the Health Care Assistant PAS group were most successful. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Report #DC252; Report Year 2014 
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The Business and Office Technology and Health Care Assistant PAS groups were also included in the groups for Report Year 2013 that had greater than five (5) 
students enrolled in remedial courses. The College success rates for students in these two PAS groups in the fall Cohort 2009 increased in all areas from the Fall 
Cohort 2008 except for Business Office Technology total students and Business and Office Technology students enrolled in math only remedial courses. This 
trend is the same for remedial students completing college level courses in the same subject for these two cohorts as reflected in section 2b. However, the 
success for Business and Office Technology majors completing college level courses in both math and English courses remained at 0.0% success for both years. 
 

Student completing Remedial Courses within First 
Two Academic Years of enrolling in Remedial 
Courses (By PAS Group) 

Health Care Assistant 
Difference 

Report Year 2013-2014 

Business and Office Technology  
Difference 

Report Year 2013-2014 

Math Only 25.7%  40.0%  

English Only 20.0%  75.0%  

Both Math & English 4.7%  10.0%  

Total Remedial 21.6%  3.0%  

Data Source:   Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014 
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Learning Support Course Redesign-First Cohort 
The redesign of the SWGTC Learning Support courses was implemented in Spring 2013 (201314). Current year data for AY 2013 shows that this cohort included 
176 unduplicated/206 duplicated students enrolled in 16 sections (4 Reading, 3 English, 9 Math) of the three remedial courses.  
 

Spring 2013 (201314) Cohort Enrollment for Spring 2013 (201314) 

READ 0090  21 students enrolled 71.42% passed with a grade of “C” or higher 

ENGL 0090  42 students enrolled 66.67% passed with a grade of “C” or higher 

MATH 0090 143 students enrolled 76.22% passed with a grade of “C” or higher 

Spring 2013 (201314) Cohort Enrollment for Summer 2013 (201316) 

READ 0090 

14.29% re-enrolled in remedial course 

4.76% enrolled in ENGL 1010 

9.52% enrolled in ENGL 1101 

71.43% did not enroll 
 

ENGL 0090 

7.14% re-enrolled in remedial course 

9.52% enrolled in ENGL 1010 

7.14% enrolled in ENGL 1101 

2.38% enrolled in occupational course 

9.52% enrolled in program core course 

64.29% did not enroll 
 

MATH 0090: 

33.57% re-enrolled in remedial course 

0.70% enrolled in MATH 1012 

7.00% enrolled in MATH 1111 

4.20% enrolled in occupational course 

4.20% enrolled in program core course 

50.35% did not enroll 
Data Source: SWGTC Banner Reports: Academic History 201314 and Student Schedules 201316 
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Summary 
SWGTC continues to seek improvement of its Success in Remedial Education; thus enabling the rates to increase as Learning Support students complete Learning 
Support classes, gateway courses, and graduate. Although the success rates for all three remedial courses for this cohort were well above the 50% benchmark 
for spring semester 2013, the percentages of successful students that did not enroll summer semester 2013 were also above 50%. The data for this cohort will 
be tracked and analyzed each term for two academic years in an effort to determine why students are not succeeding and why successful remedial students are 
not re-enrolling and progressing.  
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Metric: Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
2b: Completing College Level Courses 
 
SWGTC had a 34.9% total success rate for students completing a college level course in the same subject as their remedial course within their first two academic 
years of enrolling in the remedial course for Fall Cohort 2009. Of 34.9% (38/109) success rate, Math Only students had a rate of 44.4% (28/63); English Only 
students had a rate of 31.8% (7/22); and Both Math and English a rate of 12.5% (3/24). SWGTC results compared to TCSG System Totals indicated that SWGTC 
outperformed the System Overall Success Rate for the Total Remedial by 7.1% [System rate: 27.8% (3,244/11,675)] and outperformed the System Math Only by 
11.7% [System rate: 32.7% (1,621/4,950)]. The System outperformed SWGTC in English Only by 1.9% [System rate: 33.7% (934/2,775)] and Both Math and 
English by 4.9% [System rate: 17.4% (689/3,950)]. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014  
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Student completing College Level Course in Same Subject 
within First Two Academic Years of enrolling in Remedial 
Courses 

SWGTC 
Report Year 2014 

TCSG 
Report Year 

2014 

SWGTC/TCSG 
Difference 

Report Year 
2014 

Math Only 28/63    44.4% 1,621/4,950    32.7% 11.7%  

English Only 7/22     31.8% 934/2,775     33.7% 1.9%  

Both Math & English 3/24     12.5% 689/3,950     17.4% 04.9%  

Total Remedial 38/109   34.9% 3,244/11,675   27.8% 07.1%  
 

Student completing College Level Course in Same 
Subject within First Two Academic Years of 

enrolling in Remedial Courses 

SWGTC 
Report Year 2013 

TCSG 
Report Year 

2013 

SWGTC/TCSG 
Difference 

Report Year 
2013 

Math Only 11/52   21.2% 575/3,406   16.9% 04.3%  

English Only 5/23    21.7% 407/2,129   19.1% 02.6%  

Both Math & English 3/17    17.6% 276/2,472    11.2% 06.4%  

Total Remedial 19/92   20.7% 1,258/8,007  15.7% 05.0%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014 
 

The College success rates for students completing a college level course in the same subject within the first two academic years of enrolling in the remedial 
course in the Fall Cohort 2009 increased in all areas from the Fall Cohort 2008 except for students enrolled in both math and English courses. This trend is the 
same for remedial students completing remedial courses for these two cohorts as reflected in section 2a. 
 

Student completing Remedial Courses within First Two Academic Years of 
enrolling in Remedial Courses 

SWGTC 
Difference 

Report Year 
2013-2014 

TCSG 
Difference 

Report Year 
2013-2014 

Math Only 23.2%  15.8%  

English Only 10.1%  14.6%  

Both Math & English 5.1%  6.2%  

Total Remedial 14.2%  12.1%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Race 
SWGTC race demographic total data for Fall Cohort 2009 students completing a college level course in the same subject as their remedial course within their first 
two academic years of enrolling in the remedial course showed that black, non-Hispanic remedial students outperformed white, non-Hispanic remedial students 
by 1.3%. Black, non-Hispanic students had a success rate of 36.1% (13/36), while the success rate for white, non-Hispanic students was 34.8% (24/69). When 
compared to the System rates, SWGTC white, non-Hispanic remedial students outperformed the System by 4.0% [System rate: 30.8% (1,525/4,944)], and SWGTC 
black, non-Hispanic remedial students outperformed the System by 11.1% [System rate: 25.0% (1,451/5,810)].  
 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 
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The College success rates for students completing a college level course in the same subject within the first two years of enrolling in the remedial 
course, by race, in the fall Cohort 2009 increased in all areas from the Fall Cohort 2008 except for white, non-Hispanic students enrolled in both 
math and English remedial courses. This trend is the same for remedial students completing remedial courses for these two cohorts as reflected in 
section 2a. 
 
 

Student completing College Level Course in Same Subject 
within First Two Academic Years of enrolling in Remedial 
Courses (By Race) 

Black, Non-Hispanic 
Difference 

Report Year 2013-2014 

White, Non-Hispanic Difference 
Report Year 2013-2014 

Math Only 46.7%  16.6%  

English Only 16.3%  5.0%  

Both Math & English 1.4%  1.8%  

Total Remedial 23.6%  9.8%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Gender 
SWGTC gender demographic total data for Fall Cohort 2009 students completing a college level course in the same subject as their remedial course within their 
first two years of enrolling in the remedial course found that females outperformed males by 10.2%. The SWGTC female student success rate was 38.8% (26/67) 
while the male success rate was 28.6% (12/42). When compared to the System rates, SWGTC females outperformed System students by 7.4% [System rate: 
31.4% (2,163/6,884)], and SWGTC males outperformed System students by 6.0% [System rate: 22.6% (1,081/4,791)]. 
 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 
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The College success rates for students completing a college level course in the same subject within the first two years of enrolling in the remedial course, by 
gender, in the fall Cohort 2009 increased in all areas from the fall Cohort 2008 except for female students enrolled in both math and English remedial courses 
and male students enrolled in English only. This trend is the same for remedial students completing remedial courses for these two cohorts as reflected in 
section 2a. However, the success for male students taking remedial courses in English increased in the fall Cohort 2009 from the fall Cohort 2008 as reflected in 
section 2a. 
 
 

Student completing College Level Course in Same Subject within 
First Two Academic Years of enrolling in Remedial Courses  
(By Gender) 

Female 
Difference 

Report Year 2013-2014 

Male 
Difference 

Report Year 2013-2014 

Math Only 28.4%  17.0%  

English Only 22.4%  22.2%  

Both Math & English 10.0%  2.2%  

Total Remedial 18.2%  7.9%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Age 
SWGTC age demographic total data for Fall Cohort 2009 students completing a college level course in the same subject as their remedial course within their first 
two years of enrolling in the remedial course found that SWGTC students aged 25 and over outperformed students aged 17-19 (directly from high school) by 
19.2%; and outperformed students aged 20-24 by 14.8% [Aged 17-19 rate: 25.0% (10/40); Aged 25 and over rate: 44.2% (23/52); Aged 20-24 rate: 29.4% (5/17)]. 
SWGTC outperformed the System in all three categories: Students aged 17-19 (directly from high school) by 0.8% [System rate: 24.2% (1,097/4,529)]; students 
aged 25 and over by 10.0% [System rate: 34.2% (1,557/4,550)]; and students aged 20-24 by 7.2% [System rate: 22.2% (577/2,596)]. 
 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 
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The College success rates for students completing a college level course in the same subject within the first two years of enrolling in the remedial course, by age, 
in the fall Cohort 2009 increased in all areas from the Fall Cohort 2008 except for total students age 17-19 and students age 17-19 enrolled in English only and 
both math and English remedial courses. This trend is the same for remedial students completing remedial courses for these two cohorts as reflected in section 
2a.  
 

Student completing College Level Course in Same 
Subject within First Two Academic Years of enrolling 
in Remedial Courses (By Age) 

17-19 
Difference 

Report Year 2013-2014 

20-24 
Difference 

Report Year 2013-2014 

25+ 
Difference 

Report Year 2013-2014 

Math Only 38.0%  20.0%  23.6%  

English Only 10.0%  50.0%  33.3%  

Both Math & English 25.0%  33.3%  22.2%  

Total Remedial 1.9%  29.4%  25.0%  

Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Income: Received Pell Grant at Entry 
SWGTC total data for Fall Cohort 2009 students receiving Pell Grant at Entry and completing a college level course in the same subject as their remedial course 
within their first two years of enrolling in the remedial course found that students based on Income: Received Pell Grant (at entry) recorded a success for Total 
Remedial Students of 23.8% (15/63). SWGTC outperformed the System by 2.2% [System rate: 21.6% (1,501/6,946)]. SWGTC success rates by courses taken were: 
Math Only 29.4% [10/34]; English Only 23.5% [4/17]; and Both Math and English 8.3% [1/12]. Students enrolled in math only remedial courses were most 
successful. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Year 2014 
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The College success rates for students completing a college level course in the same subject within the first two years of enrolling in the remedial 
course, by income, in the fall Cohort 2009 increased in all areas from the Fall Cohort 2008. This trend is the same for remedial students completing 
remedial courses for these two cohorts as reflected in section 2a.  
 

Student completing College Level Course in Same Subject within First Two 
Academic Years of enrolling in Remedial Courses  
(By Receiving Pell Grant at Entry) 

Difference 
Report Year 2013-2014 

Math Only 25.4%  

English Only 15.8%  

Both Math & English 8.3%  

Total Remedial 19.5%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014  
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Program Area PAS Groups 
The analysis of success in remedial education by Program Area (PAS) group for Fall Cohort 2009 students completing a college level course in the same subject 
within their first two academic years of enrolling in the remedial course indicated that only three (3) groups had greater than five (5) students enrolled in 
remedial courses for this cohort including: Business and Office Technology, Computer Information Systems, and Health Care Assistant. In all three programs, 
students enrolled in Math Only remedial courses were more successful than students enrolled in English Only or Both Math and English remedial courses. 
Remedial Students Total was most successful in Healthcare Assistant followed by Computer Information System and Business and Office Technology. Remedial 
students in the Health Care Assistant PAS group were most successful. 
 

 
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Report #DC254; Report Year 2014  
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The Business and Office Technology and Health Care Assistant PAS groups were also included in the groups for Report Year 2013 that had greater than five (5) 
students enrolled in college level courses in the same subject within the first two academic years of enrolling in the remedial course. The College success rates 
for students in these two PAS groups in the fall Cohort 2009 increased in all areas from the Fall Cohort 2008 except for Business and Office Technology total 
students and Business and Office Technology students enrolled in math only remedial courses. This trend is the same for remedial students completing remedial 
courses for these two cohorts as reflected in section 2a. However, the success for Business and Office Technology majors completing remedial courses in both 
math and English courses increased 10.0% in the fall cohort 2009 from the fall cohort 2008. 
 

Student completing College Level Course in Same 
Subject within First Two Academic Years of enrolling 
in Remedial Courses (By PAS Group) 

Health Care Assistant 
Difference 

Report Year 2013-2014 

Business and Office Technology 
Difference 

Report Year 2013-2014 

Math Only 44.3%  10.0%  

English Only 20.0%  25.0%  

Both Math & English 26.2%  0.0% 

Total Remedial 38.3%  1.1%  
Data Source: Complete College America (CCA) Metrics: TCSG Data, Planning, & Research Reports #DC241 and #DC244; Report Years 2013 and 2014 
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Root Causes: 
 
Internal 

I-1. Students are unprepared for academic and occupational courses. 
I-2. Students are not utilizing support services provided by the College. 
I-3. Students are not attending open labs offered by remedial education faculty for additional assistance and instruction outside of class. 
I-4. Students seem to lack motivation to progress more timely. 

 
External 

E-1. Socio-Economic background of student population. 
E-2. Family conditions (single parent, lack of support).  
E-3. Financial Burdens (lack of financial assistance, childcare). 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective:  To increase the number of successful students in remedial education by 11 students (10%). 
 
The 2014 Objective established in the 2014 Improvement Plan is to increase the number of successful students in remedial education by 11 students (10%). This 
is over the 200902 Fall 08 baseline of 55.4% [51 out of 92 Fall enrolled remedial students completed remedial requirements through the Summer Term two 
years later] as reported in Report Year 2013. The numeric goal is to increase the number of successful remedial students from 51 to 62 students and to increase 
the percent by 10% from 55.4% to 65.4%. 
 

Summary of Activities: Person(s) Responsible: Expected Completion Date: 

1. Implement the college-level gateway 
course/learning support course co-
requisite. 

 [General Finding] 
 

Vice President for Academic Affairs 
Dean for Academic Affairs 
Faculty 

08/20/2013 

2. Provide ongoing orientation and training for 
new faculty members teaching redesigned 
Learning Support Classes. 

 [Reference: Root Cause I-1, I-4] 
 
 

Vice President for Academic Affairs 
Dean for Academic Affairs 
QEP Director 
Learning Support Faculty 
 

04/30/2014 (LIFE Course) 
06/30/2014 (Redesign/Implementation) 
 

3. Evaluate success of redesigned courses 
and modify as needed. 

 [General Finding] 
 

Vice President for Academic Affairs 
Dean for Academic Affairs 
Learning Support Faculty 

06/30/2014 

4. Track and analyze the Spring 2013 
(201314) cohort each semester for two 
academic years to determine where and 
why students are succeeding or not. 

 [Reference: Root Cause I-1] 
 
 

Institutional Research Coordinator/Script Writer 
Vice President for Academic Affairs 
Dean for Academic Affairs 

 

12/11/2014 (Spring 201314 cohort last 
report) 

 

 

5. Suggest Learning Support faculty 
participate in a QEP LIFE Cohort and track 
changes in student engagement, higher 
order thinking skills, and performance after 
faculty completion of LIFE Seminar. 

 [Reference: Root Cause I-1] 

QEP Director 
Learning Support Faculty 
 

05/05/2014 (Faculty Complete LIFE Seminar 
if participating in 2014 cohort) 

12/11/2014 (Collect first LIFE data-Fall  
201512) 

04/30/2015 (Collect second LIFE data-
Spring 201514) 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

6. Research strategies to support 
underperforming student populations. 

 [Reference: Root Cause I-1, I-2, I-3, I-4,  
 E-1, E-2, E-3] 

Retention Coordinator 
Retention/Special Population Specialist 
Vice President of Institutional Effectiveness 
Vice President for Academic Affairs 
Dean for Academic Affairs 
Learning Support Faculty 
 

04/30/2014 

7. Redesign the Early Alert System to include 
required participation in college success 
workshops. 
[Reference: Root Cause I-1, I-2, I-3] 

Vice President of Student Affairs 
Retention Coordinator 
Vice President for Academic Affairs 
Dean for Academic Affairs 
Faculty 
 

04/30/2014 

8. Provide teaching assistants for remedial 
courses with high enrollment if funding is 
available. 
[Reference: Root Cause I-3] 

Vice President for Academic Affairs 
Dean for Academic Affairs 
Executive Director of Institutional Advancement, 

Marketing, and Public Relations 
 

Ongoing 

9. Track the success of students that enroll in 
remedial classes “late” (on or after the first 
day of class). 
[General Finding] 

 

Dean for Academic Affairs 
Learning Support Faculty 

02/03/2014 (Review Data from Fall 201412) 
06/16/2014 (Review Data from Spring 

201414) 
09/15/2014 (Review Data from Summer 

201416) 
 

10. Determine the feasibility of implementing 
scholarships for Learning Support 
students. 
[Reference: Root Cause E-3] 

Vice President for Academic Affairs 
Dean for Academic Affairs 
Executive Director of Institutional Advancement, 

Marketing, and Public Relations 
Learning Support Faculty 
 

05/05/2014 
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Summary of Activities: Person(s) Responsible: Expected Completion Date: 

11. Seek partnerships with life issue providers 
(day care, transportation, etc.) to provide 
needed services for students. 
[Reference: Root Cause E-1, E-2, E-3] 

 

Retention Coordinator 
Retention/Special Population Specialist 
Vice President of Student Affairs 
Vice President of Administrative Services 
 

06/30/2014 

 

Lead Author: Carla Barrow, Dean for Academic Affairs - School of Arts and Sciences and School of Health Sciences 
Sub-Committee Members: Lee Fletcher, Learning Support Math Faculty; Gwen Pittman, Learning Support English and Reading Faculty; 

Dr. Jay Snodgrass, English Faculty, and Steve Wooten, Math Faculty. 
SWGTC Complete College Georgia Planning Committee Members (listed at beginning of document) 
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2014 Complete College Georgia Improvement Plans 

College Name:  West Georgia Technical College  

Instructions:   
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.                                                                                             
 
Summary of Activities  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metrics: 
 
Degree Production: 
Annual number of certificates or diplomas of less than 1 academic year (of economic value, with industry certification or 
licensure), at least 1 academic year but less than 2 academic years, and at least 2 academic years but less than 4 
academic years in length, associate’s degrees, and bachelor's degrees awarded; disaggregated by institution type (two-
year; four-year research, very high activity; all other four-year), age group, gender, race/ethnicity, Pell status (at any 
time), remedial status (at any time), and discipline.   
 
Graduation Rates: 
Number and percentage of entering undergraduate students who graduate from a degree or certificate program within 
100%, 150%, and 200% of normal program time. Disaggregated by degree/credential type, institution type (two-year; 
four-year research, very high activity; all other four-year), and by race/ethnicity, gender, age group, Pell status (at time 
of entry), and remedial status (at time of entry). 
 
Success in Remedial Education: 
Annual number of entering first-time undergraduate students enrolled in remedial education courses who complete 1 
remedial education courses in math, English/reading, or both and complete a college-level course in the same subject; 
by institution type (two-year; four-year research, very high activity; all other four-year), by race/ethnicity, gender, age 
groups, and Pell status (at time of entry). 
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Metric:  Degree Production 
Analysis of Degree Production Data 
 
Analysis #1 
The committee charged with developing a plan for the Degree Production metric reviewed the data in the CCG Report – 
Outcome Metric 1. After deeper analysis of the data, the committee found that students who are admitted to the Health 
Care Science and Health Care Assistant certificate programs are not completing the certificates prior to admission into 
their chosen Health Science program due to the competitive selection process. Data provided in the CCG report 
indicates 0 graduates in these programs in FY2005 and 1 graduate in FY2009. Through a review of Fall Semester 2011 
and Spring Semester 2012 Registered Nursing graduates via DegreeWorks, the committee found that only two students 
successfully completed the coursework for the Health Care Science certificate but were not awarded in BANNER. A 
review of the Summer Quarter 2011 Practical Nursing graduates via DegreeWorks found that 4 students were similarly 
eligible for awards in the Health Care Assistant certificate program, and the remaining students in this group were within 
one course of completing the certificate. An evaluation of data has indicated that a root cause of low completion of 
degree programs by a large portion of the student population stems from Health Care Assistant and Health Care Science 
students not completing the relative certificates prior to competing for selection into selective health care programs. 
 
Analysis of Activity for 2014 Improvement Plan 
An analysis of the same DegreeWorks audit on Registered Nursing and Practical Nursing program graduates revealed 
that non-completion of the Healthcare Assistant and Healthcare Science certificates continues to be an issue. In AY2012 
one RN graduate and four PN graduates had completed the Healthcare Science and Healthcare Assistant certificates, 
respectively, but none of those awards were conferred. In AY2013, one RN graduate and two PN graduates were eligible 
for the same awards, but only one (Healthcare Assistant) was conferred. All nonconferred awards were for the 
completion of certificates with a Nurse Aide specialization. 
  
The data confirmed the need to proceed with the 2013 activity plan to incorporate curricular changes in the Health 
Sciences programs, and the plan was implemented beginning Fall Semester 2013. As one of the largest generators of 
enrollment in the Healthcare Science certificate, the ADN program was chosen as having high potential to impact 
completion of the Healthcare Science certificate. ADN faculty determined that completion of the Nurse Aide credential, 
a specialization within that certificate, would give students the foundational knowledge and skills to succeed in the ADN 
program once selected for admission. To that end, the ADN Program Chair submitted for approval a proposal requiring 
prospective students to complete Nurse Aide certification prior to acceptance into the program. The request was 
approved and the requirement became part of the competitive selection process for the ADN program; the requirement 
was made effective with the July 2013 College Catalog beginning Fall Semester. At the time of this report, data on the 
effectiveness of this activity was not available. The Dean of the School of Health Sciences will be responsible for 
measuring the effect of this new requirement in AY2014 through the analysis of the graduation rate in the Healthcare 
Science certificate program, specifically the Nurse Aide specialization. 
 
Analysis #2 
Additional review of the CCG Report indicates little change in degree production among various demographic population 
groups. However, the committee extracted additional data from FY2011 to accompany the CCG report (see Appendix A) 
and found a dramatic difference in degree production by gender. Between 2005 and 2011, the number of unduplicated 
female students awarded in all programs has increased from 558 to 958, a growth of 79.74%. However, male student 
degree production has remained stagnant and shows growth less than 1%. The overall male population at WGTC has 
decreased in most recent years from 33.2% in FY2010 and 31.8% in FY2011. Data reports via KMS indicate overall 
enrollment decreases (FY2010 compared to FY2011) in primarily male programs selected such as Electronics (-0.7%), Air 
Conditioning Technology (-1.6%), Welding (-10.07%), Fire Science (-21.98%), and Applied Manufacturing (-39%). The 
committee determined that the root cause of decreasing degree production of male students is relational to the 
decrease in total male enrollment at the college. 
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Analysis of Activity for 2014 Improvement Plan 
Additional analysis of WGTC enrollment and degree production data was suggestive of subtle changes occurring in the 
distribution of the student population by gender. Although total enrollment for the College has decreased from FY2011 
through AY2013, the percentage of male students enrolled has increased slightly (1.11%) in relation to the percentage of 
female students enrolled (see Appendix A). Most of that growth occurred in AY2013 after activities to target 
recruitment and retention of male students were implemented. However, the number of degrees awarded to male 
students has continued to decline during that same period, with decreases of 14.10% in AY2012 and 12.80% in AY2013. 
Although any prediction of an increase in degree production correlated to the increased recruitment and retention 
activities instituted by the College in AY2013 is premature at this point, it is reasonable to assume that as the male 
population continues to increase, degree production will increase as well as a result of those activities and as that 
population matriculates to graduation. In AY2014 WGTC will continue the ACE Program established in AY2013 and 
evaluate participation and academic performance of male students in that program. Activities designed to coincide with 
the addition of a new football program will be implemented as well, as male athletes are recruited into that program. 
Those activities, along with the existing athletes’ tutoring and other support services available for male students, are 
expected to have a positive impact on degree production for this student population. 
 
Analysis #3# 
Additional review of the CCG Report indicates that there are concerns with undetected awards toward degree 
production. Through an analysis of FY2005 through FY2009 unduplicated graduates, the committee found significant 
decline in program graduates that may indicate a large volume of “undetected” awards, which would also negatively 
impact overall degree production. The primary cause is inadequate tracking of student progress and timely submission 
of degree completion paperwork. To examine the issue further, the committee decided to analyze award data for 
FY2011 by PAS Group (see Appendix B). This review for associate degree programs revealed that the Computer 
Information Systems and the Accounting associate degree programs have the largest declines occurred in awards at 
54.5% and 44.4%, respectively. Reviewing all diploma programs indicated the largest declines in the Accounting, 
Computer Information Systems (both Computer Support and Networking), and Criminal Justice programs, with declines 
of 86.4%, 50%, 75%, and 70%, respectively.  
 
Further analysis of the declining program groups (see Appendix C) indicates a potential increase in degree production 
enhancement simply through a more thorough identification of academic progress and degree completion. In the 
sample analyzed, the increase would range from a low of 6 undetected awards (15% increase) attributable to Accounting 
TCC awards (5AY1) to a high of 36 undetected awards (300% increase) attributable to undetected Computer Information 
Systems TCC awards (5AV1). Overall, 213 (67.4% increase) additional awards could have been conferred in FY2011 with 
maximum current degree production.  
 
Analysis of Activity for 2014 Improvement Plan 
An analysis of awards conferred in these same PAS groups since FY2005 indicated that the pattern of degree production 
has been erratic, declining from 2005 to 2011, increasing from 2011 to 2012, then declining again in 2013 to date; 
however, AY2013 data is incomplete. It is therefore difficult to predict whether AY2012 marked a trend in increasing 
awards since FY2011, and if the trend will continue for these targeted programs. It was noted that in AY2012, although 
all groups with the exception of Criminal Justice experienced a decline from FY2005 to FY2011, awards from FY2011 to 
AY2012 had increased significantly for all groups in both associate degree and diploma awards, again with the exception 
of Criminal Justice, which declined in that year. In associate degree award production, Accounting and Early Childhood 
Care and Education associate degrees experienced the greatest increase; in diploma award production, the greatest 
gains were seen in Accounting and Computer Information Systems (see Appendix C). 
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Further analysis of undetected awards, primarily embedded certificates, within these PAS groups in AY2012 revealed 
that the number of awards that could have been conferred but were not, has remained high, ranging from a low of 
21.6% in the Accounting group to a high of 231% in the Computer Information Systems group (see Appendix C). 
 
Data from AY2013 is incomplete but to date shows that Criminal Justice awards have increased for the associate degree 
(from 17 in AY2012 to 23 in AY2013) and the embedded Criminal Justice Fundamentals certificate (from 26 in AY2012 to 
37 in AY2013), and that Early Childhood Care and Education awards have increased in that same period for the diploma 
(from 20 to 21). All other AY2013 awards for these PAS groups have remained the same or declined; however, the 
College expects gains in awards conferred as complete data for this year becomes available. 
 
The AY2014 activities related to this metric, specifically the measures implemented for the identification of embedded 
award exit points and the automated reporting of degree completion provided by the DegreeWorks upgrade, are 
expected to contribute significantly to increased degree production as the College’s tracking and reporting mechanisms 
improve. 
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Plan:  Degree Production Improvement Plan 
Objective: To increase the graduate total by 60 graduates. 
Data Source:  KMS DC108 Report 
                

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Analysis #1 – Incorporate curricular changes in 
Health Sciences programs to encourage students to 
complete the Health Care certificates prior to 
entering the competitive selection process. 
 
2013 Progress: The Associate Degree Nursing 
Program Chair submitted a proposal to the 
Curriculum/Academic Affairs Committee requiring 
prospective students to complete nurse aid 
certification prior to acceptance into the program. 
The committee approved the request in Summer 
2012 to be implemented in January 2013.  
 
2014 New Activity: Measure the effect of this new 
requirement through the analysis of increased 
graduation rate in the Nurse Aide program in 
AY2014 

Responsible for New Activity: 
Dean of Health Sciences: 
Coordinator for Research and 
Planning: (evaluation) 

Fall Semester 2013 

 Collect data and create 
spreadsheet of graduates 
in Nurse Aide TCC 

Spring Semester 2014 

 Continue to collect data 
Summer Semester 2014 

 Collect data and conduct 
analysis of findings 

Analysis #2 - Target male students for recruitment 
and retention activities, especially in those programs 
that have shown to produce larger numbers of male 
graduates. 
 
2013 Progress: In AY2013, the College established 
the ACE Program (Answering the Call of Excellence). 
The program is designed to bring African American 
male student together to enhance their social 
integration and academic success. Several activities 
were planned as retention efforts. 
 
2014 New Activity: Continue ACE Program activities 
and evaluate participation levels from year to year. 
Examine student performance data to determine if 
program is effective (grades, persistence). In 
AY2014, develop specific activities to target male 
student enrollment, especially collaborate with the 
Athletic Department in recruiting male athletes into 
the new Football Program. 
 

Responsible for New Activity: 
Director of Admissions: 
Enrollment Center 
Coordinators (recruitment 
activities); Director of 
Athletics; ACE Program 
Coordinator: David Taylor; 
Coordinator for Research and 
Planning: (evaluation) 

Fall Semester 2013 

 Establish recruitment 
activities for male students 

 Track student participation 
and persistence for ACE 
and Athletic programs 

Spring Semester 2014 

 Implement recruitment 
activities for male students 

 Track student participation 
and persistence for ACE 
and Athletic programs  

Summer Semester 2014 

 Continue recruitment 
activities 

 Track student participation 
and persistence for ACE 
and Athletic programs 

 Conduct comparison 
analysis 
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Analysis #3 – Develop the Student Advisement 
Center where advisement staff will continuously 
evaluate student progress and degree completion 
using DegreeWorks with final evaluation at point of 
advisor transition from Advisement Center to 
Program Faculty Advisor. 
 
2013 Progress: The College has established the 
Student Advising Center began serving students in 
Summer 2012. Students receive advising via email, 
phone, kiosk, or in person. Each student receives a 
sequencing sheet indicating the recommended order 
of course completion and (if a continuing or transfer 
student) a copy of their Degree Works audit. Each 
term students are contacted via their student email 
account and reminded of registration 
dates/deadlines, encouraged to seek advisement 
prior to registration, and provided helpful 
information regarding the health care competitive 
selection processes. In addition, advisors have gone 
into many of the general education classrooms to 
share with the students the benefits of the advising 
center and encouraged the students to be proactive 
in their course selection and planning. Currently the 
Student Advising Center supports approximately 
1500 emails, 500 phone calls, and 300 appointments 
monthly. 
 
2014 New Activity: Further implement survey 
evaluation that was launched to all students that 
used the center this academic year (AY2013). Results 
are currently being tabulated and will be compared 
to survey results in AY2014. 

Responsible for New Activity: 
Director of Academic Support 
Services; Advisement Center 
Coordinator(implementation); 
Coordinator for Research and 
Planning: (data analysis) 

Fall Semester 2013 

 Launch survey to students 
who participated in 
Advising Center 

 Collect evaluation data 
and create spreadsheet 

Spring Semester 2014 

 Launch survey to students 
who participated in 
Advising Center 

 Collect evaluation data 
and create spreadsheet  

Summer Semester 2014 

 Launch survey to students 
who participated in 
Advising Center 

 Collect evaluation data 
and create spreadsheet  

 Conduct analysis of 
findings 

Analysis #3 - Identify exit courses for embedded 
Diploma and TCC where possible. Faculty instructing 
exit course will communicate to students and assist 
in preparing degree request paperwork at 
conclusion of the exit course.  
 
2013 Progress: Academic Affairs Office has identified 
each degree, diploma, and TCC offered at WGTC and 
developed a spreadsheet template to help identify 
the exit course or courses completed in the 
student’s last semester of each program. 
 
 
 
 
 
 
 

Responsible for New Activity: 
Program Faculty; Director of 
Academic Support Services; 
Student Advising Center staff; 
Registrar,  (tracking) 
 

Fall Semester 2013 

 Collect and track exit 
course graduation 
applications 

Spring Semester 2014 

 Collect and track exit 
course graduation 
applications 

Summer Semester 2014 

 Collect and track exit 
course graduation 
applications 

 Conduct analysis of findings 

 Prepare comparison report 
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2014 New Activity: Starting Summer 2013, faculty 
advisors assumed responsibility for having students 
complete the graduation application for each eligible 
student in the exit course. The faculty member 
collects all applications and submits them personally 
to the Registrar for processing. In addition, the 
faculty member informs those students who are 
interested in receiving their diploma that they 
should follow up with the Registrar to pay any 
graduation fees. Regardless of whether a fee is paid, 
the Registrar documents the completer in BANNER. 
The Registrar will track all completers using this 
method and the College will review data at the end 
of AY2014. 

Analysis #3 - Implement Phase II of Degree Works to 
allow automated reporting of degree completion. 
 
2013 Progress: The Information Technology 
Department has performed the software upgrade in 
June 2013 to DegreeWorks for access to automated 
degree completion. 
 
2014 New Activity: The WGTC DegreeWorks core 
team will attend training provided by TCSG in 
anticipation of full implementation in Fall 2013. 
 
 
 

Responsible for New Activity: 
Information Technology 
Executive Director; Database 
Administrator (install); 
Registrar;(implementation) 
 

Fall Semester 2013 

 Implement DegreeWorks 
Phase II 

 Provide 
information/training to 
students 

Spring Semester 2014 

 Track student use of 
DegreeWorks 

 Provide 
information/training to 
students 

Summer Semester 2014 

 Evaluate usage reports to 
determine if additional 
training is needed for 
students 
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Block Scheduling: Develop a pilot for part-time 
“cohort” programs to provide lock step courses 
toward graduation. 
 
2013 Progress: After consideration of several 
programs, the Early Childhood Education program 
was selected to pilot a part-time course rotation 
starting Summer 2013 at the LaGrange and Carroll 
campuses. 
 
2014 New Activity: The College will conduct follow 
up meeting with faculty and program chair to 
determine factors of success and continuation of 
rotation during Fall 2013 Semester. Collect data on 
the student participants. The College will further 
examine the strategy to potentially add cohort 
programs for part-time students in Dental Assisting, 
Practical Nursing, or Medical Assisting to be piloted 
in AY2014. 
 

Responsible for New Activity: 
Assistant Vice President for 
Academic Affairs and 
committee (choose 
appropriate program, develop 
rotation); Director of Academic 
Support Services; Campus 
Directors of Instruction 
(scheduling); Institutional 
Effectiveness Research 
Coordinator (evaluation) 
 

Fall Semester 2013 

 Conduct follow up meeting 
with faculty and program 
chair at the end of the 
semester 

 Examine additional PT 
cohort programs 

Spring Semester 2014 

 Plan curriculum rotation for 
additional PT cohort 
programs 

 Advertise program and 
recruit students for new 
cohorts 

Summer Semester 2014 

 Track data for student 
participation and 
persistence with the new 
PT cohort ECCE program 

 Secure faculty, prepare 
courses to begin new 
cohort program in Fall 
2014 
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Metric:  Graduation Rate 
Analysis of Graduation Rate Data 
 
Analysis #1 
The committee charged with developing a plan for the Graduation Rate metric reviewed the data in the CCG Report – 
Outcome Metric 2. After further analysis, the committee decided to concentrate on the data of graduation rates for full-
time and part-time students. A result of the data analysis demonstrates that part-time students are not graduating at 
the same rate as full-time or transfer students. The full-time and transfer students have a 4-year graduation rate at 21% 
while the part-time students graduate at 4.7% (see Appendix D). After comparing the rates between major/program 
groups, it was determined that a few cohort programs (Automotive and Cosmetology) tended to have higher graduation 
rates than non-cohort programs. One root cause contributing to the higher success was the “lock-step” program 
structure where full-time students take courses as a block each term with a predetermined schedule/rotation toward 
program completion. One of the root causes of a lower graduation rate for part-time students can be linked to program 
design and/or curricular offerings. 
 
Analysis of Activity for 2014 Improvement Plan 
A comparison of graduation rates for 200802 and 200902 cohorts (using CCG Reports 2013 and 2014—DC243) revealed 
that full-time and transfer students have continued to graduate at higher rates than part-time students; however, the 
graduation rate for the first group has declined a total of 8.9% over the last two years while the graduation rate for part-
time students has increased 4% over that same period (see Appendix D). Within the two cohort programs examined 
(Automotive and Cosmetology), full-time students in both programs continued to graduate in higher numbers than did 
part-time or transfer students, with one exception; in the Cosmetology 200902 cohort, 51.8% of transfer students who 
began the program graduated, as compared to 46.5% of full-time students and 29.1% of part-time students in the same 
cohort. Based on this data, the College is considering implementing the cohort structure in additional programs in 
AY2014. A pilot part-time student cohort for Early Childhood Care and Education was started in Summer Semester 2013 
and will continue to be tracked to determine factors related to student success. Other programs being examined for the 
pilot implementation in AY2014 include three programs in the School of Health Sciences, a division most conducive to 
successful cohort groups but which have to date had no part-time cohorts established.   
 
Analysis #2 
The committee also found that remedial students graduate at a lower rate than non-remedial students. The age groups 
as well as full-time/part-time status were reviewed in detail (see Appendix E). One assumed root cause is that students 
coming to WGTC right out of high school are underprepared and/or do not understand the high stakes nature of the 
placement exam (COMPASS). Further research will be conducted to determine if any variances are present in examining 
placement test scores by age group. Furthermore, the committee would like to conduct focus groups with specific age 
groups in remedial classes and part-time students in remedial/non-remedial classes to further explore the reasons for 
lack of persistence toward graduation. However, regardless of the age group, students need assistance prior to entrance 
and during the first semesters to refresh skills and acclimate to the college environment. 
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Analysis of Activity for 2014 Improvement Plan 
Additional analysis of graduation rates for remedial and non-remedial students, based on the 2013 and 2014 CCG 
Reports (DC243), showed that remedial students have continued to graduate at a lower rate than non-remedial 
students, although the gap between the two groups has declined from a difference of 12.4% in the 2012 report to 11.8% 
and 9.3% in the 2013 and 2014 reports, respectively (see Appendix E). An examination of graduation rates by age group 
revealed that non-remedial students in the 17-19 year-old group continued to graduate at lower rates; however, for 
remedial students the lowest graduation rates were seen for those aged 20-24. Students in the 25 and over age group 
showed inconsistent results, at times graduating at higher rates than either of the other groups, other times at lower 
rates. An analysis of COMPASS placement test scores by age group conducted in AY2013 demonstrated that students 25 
and over performed higher on reading (70%) and writing (63%) placement tests than students under 24 (51% for both). 
Placement test scores in algebra demonstrated that students aged 25 and older achieved lower test scores (19%) than 
students under 24 (27%). These initial findings seem to suggest that math may be a stumbling block for students aged 25 
and older, inhibiting their persistence toward graduation. The College conducted focus groups in AY2013 in order to 
determine barriers that remedial and non-remedial students may have that forestall or terminate their progress toward 
timely degree completion. Based on the results of these focus groups, the College has decided to separate focus groups 
planned for AY2014 by age group rather than combining all groups. The focus groups will also be conducted at additional 
locations for a greater cross-section of students. In addition to the focus groups, COMPASS Boot Camp sessions were 
initiated in order to prepare students in all age groups for the admissions placement exam. It is expected that as 
students prepare for the exam, their scores will increase, allowing them to bypass remediation, move directly into 
gateway and program level courses, and persist to graduation in greater numbers. The College will continue the boot 
camp sessions in AY2014 and track student performance to determine their impact on student success in placement 
testing. 
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Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 5% 
Data Source:  KMS Report – DC198 Performance Benchmarks 
                 

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Analysis #1 – In order to increase full-time 
enrollment which has a greater persistence toward 
graduation, the College will conduct the Gimme 5! 
Campaign to encourage students through 
advisement to take five courses per term. 
 
2013 Progress: Starting in Fall 2012, the College 
promoted the Gimme 5! Campaign through 
promotional buttons and posters. The newly 
developed advisement center continued to promote 
five courses through all advising methodology, 
including new sequencing sheets for all programs. 
 
2014 New Activity: The College will conduct an 
analysis of student performance to determine 
persistence and course success of students taking 5 
courses. Examine disaggregated data by age, 
race/ethnicity, and gender. 

Responsible for New Activity: 
Director of Academic Support 
Services (advisement); 
Coordinator for Research and 
Planning: (data analysis) 

Fall Semester 2013 

 Track data for students who 
register and complete 5 
courses 

Spring Semester 2014 

 Track data for students who 
register and complete 5 
courses 

Summer Semester 2014 

 Track data for students who 
register and complete 5 
courses 

 Conduct data analysis 
disaggregated by age, 
race/ethnicity, and gender 

 

Analysis #1 – Develop a pilot for part-time “cohort” 
programs to provide lock step courses toward 
graduation. 
 
2013 Progress: After consideration of several 
programs, the Early Childhood Education program 
was selected to pilot a part-time course rotation 
starting Summer 2013 at the LaGrange and Carroll 
campuses. 
 
2014 New Activity: The College will conduct follow 
up meeting with faculty and program chair to 
determine factors of success and continuation of 
rotation during Fall 2013 Semester. Collect data on 
the student participants. The College will further 
examine the strategy to potentially add cohort 
programs for part-time students in Dental Assisting, 
Practical Nursing, or Medical Assisting to be piloted 
in AY2014. 
 

Responsible for New Activity: 
Assistant Vice President for 
Academic Affairs and 
committee (choose 
appropriate program, develop 
rotation); Director of Academic 
Support Services; Campus 
Directors of Instruction 
(scheduling); Institutional 
Effectiveness Research 
Coordinator, (evaluation) 
 

Fall Semester 2013 

 Conduct follow up meeting 
with faculty and program 
chair at the end of the 
semester 

 Examine additional PT 
cohort programs 

Spring Semester 2014 

 Plan curriculum rotation for 
additional PT cohort 
programs 

 Advertise program and 
recruit students for new 
cohorts 

Summer Semester 2014 

 Track data for student 
participation and 
persistence with the new 
PT cohort ECCE program 

 Secure faculty, prepare 
courses to begin new 
cohort program in Fall 2014 

Analysis #2 - Develop no-charge, short COMPASS 
preparatory course to familiarize students with 
testing; offer preparatory course in spring, summer 
semesters to prepare high school seniors for 
admission. 
 

Responsible for New Activity: 
Vice President for Academic 
Affairs; Assistant Vice 
President for Academic Affairs: 
Robert Curry; Director of 

Fall Semester 2013 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of participants 
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2013 Progress: Initially two “boot camp” sessions 
were developed. Pre-test Boot Camp was developed 
to assist students prior to taking the COMPASS. A 
post-test Boot Camp was also developed to support 
students who had previously taken the placement 
exam and did not pass. After the first pilot, the two 
boot camps were merged together to capture more 
students and provide better support to students. In 
Summer Semester 2013, 434 students participated 
in the Boot Camp. 
 
2014 New Activity: The College will continue to 
conduct the merged boot camps at several of the 
campus locations. Student performance will be 
tracked to determine impact on student success in 
placement testing. The College is also considering 
offering some version of the boot camp to high 
school students. 

Academic Support Services; 
Student Success Coordinator: 
Kim Crockett (develop course);  
Institutional Effectiveness 
Research Coordinator,  
(evaluation) 
  

and performance 
Spring Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of participants 
and performance  

Summer Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of participants 
and performance  

 Conduct analysis of findings 

Analysis #2 – Conduct a focus group session per 
campus with specific age groups in LS courses to 
explore external factors. 
 
2013 Progress: Three focus groups were conducted 
at the LaGrange, Coweta, and Carrollton campuses. 
Students were selected from learning support math 
classes. The objective of the focus group was to 
identify external factors, by age group, that impact 
student success in learning support courses. The 
initial results of the focus groups did not 
demonstrate any difference in external factors by 
age group. Rather, the majority of the results 
concentrated on frustrations with computer based 
learning environment. 
 
2014 New Activity: In AY2014, the focus groups will 
be implemented at additional locations. The College 
will also look at having separate focus groups per 
age group rather than a mixed group of various ages. 
Results will be compiled, analyzed, and compared to 
original focus group results. 
 

Responsible for New Activity: 
Director of Academic Support 
Services: Lauren Lunk; Student 
Success Coordinator: Kim 
Crockett (facilitation, compile 
results) 

Fall Semester 2013 

 Conduct additional focus 
groups at campus locations 

 Collect data and prepare 
findings 

Spring Semester 2014 

 Conduct additional focus 
groups at campus locations 

 Collect data and prepare 
findings 

Summer Semester 2014 

 Conduct additional focus 
groups at campus locations 

 Collect data and prepare 
findings 

 Conduct analysis of findings 
and compare results to 
prior year’s findings 
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Analysis #2 – Conduct an analysis of COMPASS 
placement test scores by age group and part-time 
attendance for Fall Semester cohort. 
 
2013 Progress: The analysis of COMPASS placement 
test scores by age group and part-time attendance 
was conducted. Initial findings show that there was 
little difference in scores when examining FT and PT 
students. However, in the disaggregated data for 
age, the data demonstrated that students 25 and 
over performed higher on reading (70%) and writing 
(63%) placement tests than students under 24 (51% 
for both). Placement test scores in algebra 
demonstrated that students aged 25 and older 
achieved lower test scores (19%) than students 
under 24 (27%). 
 
2014 New Activity: The College will continue to 
conduct the analysis of COMPASS placement test 
scores by age group and attendance status. We will 
compare Fall 2012 to Fall 2013 performance. 

Responsible for New Activity: 
Director of Admission: Mary 
Aderhold (data analysis) 

Fall Semester 2013 

 Collect data of placement 
test scores by age group 
and attendance 

 Conduct analysis of findings 
and compare findings to 
prior year 
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Metric:  Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
Analysis #1 
The committee charged with developing a plan for Success in Remedial Education reviewed the data in the CCA Report – 
Progress Metric 2. After reviewing the data, the committee determined that of the 1345 first-time entry students, the 
largest age group needing remediation in either math or English was students coming directly from high school (17-19 
age group). Forty-two percent of this group of entering students needed remediation, as compared to 34.2% of students 
20-24 years old and 30.6% of those over age 25. In 6 of the 12 demographic groups defined in the metric, the need for 
math remediation was greater than that for English. An analysis of recent data (see Appendix F) reveals that this trend 
has continued; of the 6711 (duplicated) WGTC students enrolled in learning support courses in FY2011, 65.36% required 
remediation in basic math or algebra as compared to a combined 34.64% who needed remediation in writing and 
reading skills. Both of these findings suggest a lack of preparation for college-level work, particularly in college algebra, 
and perhaps a lack of confidence or high anxiety level about math performance. Anecdotal evidence from admissions 
counselors strongly suggests that students also may not realize that the placement exam (COMPASS) is a high stakes test 
that may place them in multiple levels of remedial coursework, based on their performance. 
 
Analysis of Activity for 2014 Improvement Plan 
Further analysis of remedial course enrollment confirmed that this trend in the need for math remediation has 
continued over AY2012 and AY2013, although a slightly smaller percentage of students needed math remediation in 
AY2013 (60.72%) than in AY2012 (61.32%) and a slightly higher percentage needed English and reading remediation in 
AY2013 (39.28%) than in AY2012 (38.68%) (see Appendix F). Overall enrollment in remedial courses—English, math, and 
reading—has declined progressively since FY2011, from a duplicated number of 6711 that year to 5243 and 4061 in 
AY2012 and 2013, respectively. Although it is too early in the process to draw a conclusion, it is hoped that the 
COMPASS Boot Camp sessions offering assistance in placement exam preparation, instituted in AY2013, will prove 
successful in lowering the number of students who require remediation before advancing to gateway and program level 
courses. The College will continue those sessions in AY2014 and will also link students to additional resources, including 
attitudinal surveys, instructional videos, and test anxiety information, from the newly designed website when it goes 
live.  
   
Analysis #2 
Through further analysis, the data reveals that of the 492 students (in 200802 cohort) enrolled in remedial classes, only 
57.5% completed those courses, and only 34.8% completed a gateway course of the same subject within their first two 
years, with completion of math higher (62.8%) than English completion (56.4%). However recent data shows that while 
the English learning support (LS) course completion rate remained consistent at 56.13%, math completion fell to 57.03% 
in FY2011 (see Appendix G). Possible causes of low completion rates in LS courses include the traditional, lecture based, 
teacher-centered instructional mode of the classes, prolonged time required for completion, lack of adequate academic 
support, and the same high stakes testing, currently also the exit exam, that placed student in the remedial courses 
initially. Grade distribution reports for this same time period also reveal wide grading disparities among course sections, 
particularly between full-time and adjunct faculty. In the highest level of each LS subject, patterns of low scores on the 
COMPASS exit exam indicate inadequate student preparation within the courses themselves may be a contributing 
factor. 
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Analysis of Activity for 2014 Improvement Plan 
Analysis of data for learning support English and math courses showed that the course completion rate in remedial 
English continued to be higher than that in remedial math courses, for both AY2012 and AY2013; the success rate for 
both subjects declined in AY2012 but increased in AY2013 (see Appendix G). One factor influencing the increased 
success rate, particularly in math, may be the AY2013 implementation of a course redesign that replaced the traditional 
lecture format with a modularized approach using an interactive learning management system (ALEKS). Within ALEKS, 
embedded authentic assessment with a targeted diagnostic component identifies each student’s weakest areas, 
allowing more intentional remediation. The use of interactive, computer-assisted instruction allows for a more 
consistent assessment standard as well, eliminating the wide variances in course grades. The formative, mastery-based 
assessment inherent to the course redesign has also replaced the high-stakes COMPASS exit exam that had proven to be 
ineffective in allowing students to progress to the subsequent gateway course and in predicting success in that course. 
Through the modularization, the student success rate in math learning support increased nearly 7% from AY2012 to 
AY2013. A similar modularization was piloted in English and reading learning support courses in Summer Semester 2013 
and fully implemented in Fall Semester 2013. Conclusions regarding the effectiveness of this piloted redesign for English 
and reading would be premature, as the initial group contained only 98 students; however, initial findings have been 
promising. The College will continue to gather data from the full implementation of the redesigns in AY2014. 
 
Analysis #3  
Rates for all students completing gateway courses within their first two academic years is lower (26.8%) than that for 
completers needing remediation (34.8%). One barrier to math gateway course completion is the final exam, on which 
30% of a student’s grade is based. An analysis of FY2011 student learning outcomes assessment data for the college 
algebra gateway course reveals that only 25% of students completed the department final exam with a passing score of 
70% or higher. These scores account in part for the relatively low success rate of 66.68% for students completing the 
gateway algebra course. The success rate for the gateway writing course is somewhat higher at 71.55% for the same 
period (see Appendix H). Another barrier to success in gateway courses is the length of time between completion of 
learning support courses and enrollment in gateway courses; in an effort to maximize financial aid, many students delay 
degree-level core and pursue diploma options, with several semesters between. Studies show that success in gateway 
courses is heightened by enrollment immediately after completion of remediation (Bailey, Jeong, & Cho, 2010). 
Reference: Bailey, T., Jeong, D. W., & Cho, S. (2010, March). Referral, enrollment, and completion in developmental 
education sequences in community colleges. Economics of Education Review, 29, 255-270. 
 
Analysis of Activity for 2014 Improvement Plan 
An analysis of completion rates in the gateway courses MATH 1111, College Algebra, and ENGL 1101, Composition and 
Rhetoric, in AY2012 and AY2013  revealed a reversal in the trend toward higher English course completion. The success 
rate for ENGL 1101 declined to 67.15% in AY2012 and further to 63.63% in AY2013. In contrast, the success rate for 
MATH 1111 increased to 68.65% and 69.40% for those same years, respectively (see Appendix H). The College instituted 
two pilots in AY2013 designed to improve success rates in these two gateway courses: (1) A mini-semester, or 7 ½ week, 
version of ENGL 1101 and MATH 1111 designed to begin at midterm; students completing learning support courses by 
that point may enroll in the gateway course immediately upon remedial completion rather than waiting until the end of 
the term. (2) A concurrent offering of the remedial and gateway English courses for students who missed the placement 
cutoff score marginally; students enrolled in the concurrent courses receive more targeted academic support, leading to 
increased success in the gateway course. The mini-semester pilot proved successful for the math progression, although 
student numbers were limited; the 11 students who completed the learning support math course and enrolled in 
College Algebra at midterm all completed successfully. No English learning support students completed by midterm and 
advanced to the Composition course. The course concurrency pilot was not successful, primarily because it was treated 
more as an accelerated learning support option, much like the mini-semester opportunity; one student was eligible to 
advance to the gateway course at midterm but chose not to. The College has redesigned the pilot to run as a true 
concurrency model for Fall 2013 and will track that project’s success in AY2014. 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective: To increase the number of successful students in remedial education by 200. 
Data Source: WGTC BANNER Reports (grade distribution) 
                  

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Analysis #1 - Convey importance of placement 
testing through admissions counseling and 
COMPASS prep information page on the WGTC 
website. Delay student placement testing at least 
one week after application to allow applicants time 
to prepare. Create email accounts for all applicants; 
email link to access COMPASS preparation web page 
with resources (described below). 
 
2013 Progress: In Spring 2013, the College changed 
the retest policy for placement exams. The current 
policy allows students to retest after 7 calendar days 
with a fee of $15 per section. The College also began 
developing a COMPASS Boot Camp (see below). 
Students who participated in the COMPASS Boot 
Camp were not charged a testing fee. After the pilot 
camps in Spring 2013, the College decided to 
combine the efforts into one COMPASS Boot Camp. 
In Summer 2013, 434 students participated in the 
COMPASS Boot Camp. 
 
2014 New Activity: In AY2014, the College will offer 
the Boot Camps more frequently and will begin full 
implementation of the Boot Camps at each campus 
location. Further analysis of data will be conducted 
in AY2014 to determine performance. 

Responsible for New Activity: 
Vice President for Academic 
Affairs; Assistant Vice 
President for Academic Affairs; 
Director of Academic Support 
Services; Student Success 
Coordinator; (develop course);  
Institutional Effectiveness 
Research Coordinator, 
(evaluation); Enrollment 
Center Coordinators:  
(disseminate info) 
 
 

Fall Semester 2013 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance 

 
Spring Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance  

Summer Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance  

 Conduct analysis of 
findings 

Analysis #1 - Revise online information page to 
include Skills Tutor access, COMPASS test 
preparation with practice exam questions, math 
anxiety inventories (such as RMARS) or locally 
developed attitudinal surveys (through SoftChalk for 
immediate feedback), along with general and 
situational coping skills for test anxiety. Include 
Tegrity videos of faculty tips for test taking. Provide 
link to anticipated TCSG Learning Support Portal 
page for additional resources. 
 
2013 Progress: In AY2013, the College has decided 
to revamp the current website. At the time of this 
report, the College is currently securing a consultant 
to assist in the revision of the website. However, the 
current website contains updated information on 
Skills Tutor, the new COMPASS Boot Camp, and ACT 
Practice Skills to assist students in test preparation. 
 
 
 

Responsibility for New 
Activity: Director of Academic 
Support Services; Student 
Success Coordinator,  (revise 
resources page); Dean of 
Arts/Sciences; Institutional 
Effectiveness Research 
Coordinator, (choose inventory 
or develop local attitudinal 
survey); Dean of Arts/Sciences; 
Faculty (develop videos); 
Webmaster,  (post revised 
page) 
 

Fall Semester 2013 

 Work on revisions to the 
WGTC Website 

 Select additional resources 
Spring Semester 2014 

 Launch new Student 
Support webpage 

 Track activity of usage 
Summer Semester 2014 

 Track activity of usage  
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

2014 New Activity: In AY2014, additional resources 
such as attitudinal surveys, instructional videos, and 
test anxiety information will be added to the College 
website during the revision process. 

Analysis #1 - Develop no-charge, short COMPASS 
preparation course to familiarize students with 
testing; offer spring, summer semesters to prepare 
high school seniors for admission. 
 
2013 Progress: The College created a committee in 
Fall 2012 to develop this strategy. The results 
produced two programs a Pretest Boot Camp and a 
Posttest Boot Camp. After the pilot camps in Spring 
2013, the College decided to combine the efforts 
into one COMPASS Boot Camp. In Summer 2013, 
434 students participated in the COMPASS Boot 
Camp. 
 
2014 New Activity: In AY2014, the College will offer 
the Boot Camps more frequently and will begin full 
implementation of the Boot Camps at each campus 
location. Further analysis of data will be conducted 
in AY2014 to determine performance. 
 

Responsible for New Activity: 
Vice President for Academic 
Affairs; Assistant Vice 
President for Academic Affairs; 
Director of Academic Support 
Services; Student Success 
Coordinator: Institutional 
Effectiveness Research 
Coordinator, (evaluation) 
 

Fall Semester 2013 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance 

Spring Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance  

Summer Semester 2014 

 Conduct Boot Camps at 
campus locations 

 Collect data and create 
spreadsheet of 
participants and 
performance  

 Conduct analysis of 
findings 

Analysis #2 - Redesign learning support course 
format from teacher-centered to learner-centered, 
from lecture-based to flexible, modular, computer-
assisted approach with more immediate feedback 
and interaction. Software will be used extensively in 
math but supplementally in writing to allow for 
group and individual writing activities. Concentrate 
on redesign not for leniency but for relevance and 
rigor to prepare students for subsequent 
coursework.  Institute course-specific diagnostic 
assessment for accurate placement into 
individualized learning plans consisting of only those 
modules needed to remediate deficiencies. 
 
2013 Progress: The course redesign of MATH 0090 
was completed by Fall 2012 and fully implemented 
in Spring 2013. Lecture format was replaced by a 
modular approach using an interactive learning 
management system (ALEKS). Embedded authentic 
assessment with a targeted diagnostic component 
identifies each student’s weakest areas, allowing 
more intentional remediation. Through the 

Responsible for New Activity: 
Dean of Arts/Sciences: Brian 
Barkley; QEP Coordinator: 
Chad Matthews; QEP Director 
and Assistant Vice  President 
for Curriculum: Sindi McGowan 
(data collection) 

Fall Semester 2013 

 Collect data of student 
success in ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

Spring Semester 2014 

 Collect data of student 
success in ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

Summer Semester 2014 

 Collect data of student 
success in ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

 Conduct analysis of 
findings and prepare 
comparison report 
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Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

modularization, the student success rate increased 
over 8% from AY2012 to AY2013. The redesign of the 
ENGL and READ 0090 courses was piloted in Summer 
2013 but not fully implemented until Fall 2013, so 
data is not yet available for those courses. 
 
2014 New Activity: Continue to gather data from 
course redesigns of ENGL/READ 0090 after full 
implementation, as well as from MATH 0090.  

Analysis #2 - Move from summative, high-stakes 
testing to formative, mastery-based assessment. 
Replace COMPASS exit exam with ongoing, authentic 
embedded assessment.  
 
2013 Progress: The redesign of the MATH 0090 
course called for phasing out the COMPASS as an 
exit exam if substantiated by the data from those 
students’ exit exam scores upon completion of the 
course. Course modularization included adding 
embedded assessment as students progressed 
through each module. In Spring and Summer 2013, 
after full implementation of the redesign, of 231 
students who completed MATH 0090 and took the 
COMPASS as an exit exam, 219 (94.81%) passed. This 
passage rate confirms the efficacy of the embedded 
assessment; the COMPASS was discontinued as the 
exit exam for MATH 0090, effective Fall 2013. The 
redesign of the ENGL/READ 0090 was implemented 
in Fall 2013, so data is not yet available for those 
courses. 
 
2014 New Activity: Tracking of student success in 
MATH 0090 will continue in AY2014 to ensure that 
the current embedded assessment methods remain 
effective in preparing students for the rigors of the 
college algebra gateway course. 
The use of embedded assessment instituted in 
ENGL/READ 0090 in AY2013 will continue in AY2014 
to determine a suitable alternative to the COMPASS 
exit exam in those courses as well. 

Responsible for New Activity: 
Vice President for Academic 
Affairs; Assistant Vice 
President for Academic Affairs; 
Dean of Arts/Sciences; 
Learning Support Faculty 
(choose assessments); Math 
Program Chair; Learning 
Support Program Chair; English 
Program Chair 
 

Fall Semester 2013 

 Faculty will discuss 
suitable alternative to 
COMPASS for ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

Spring Semester 2014 

 Faculty will make 
recommendation for 
alternative to COMPASS 
for ENGL/READ 0090, seek 
approval 

 Collect data of student 
success in MATH 0090 

Summer Semester 2014 

 If approved, prepare the 
implementation of 
alternate assessment to 
begin Fall 2014 

 Collect data of student 
success in MATH 0090 

 Conduct analysis of 
findings and prepare 
comparison report 

Analysis #2 - Redesign COLL 1000 College Life course 
in abbreviated mini-semester format to be taken 
concurrently with LS courses; Require students 
needing remediation in more than one subject to 
take COLL 1000 as a supplemental resource.  
 
2013 Progress: In AY2013, the College has 
redesigned COLL 1000 in an on-campus and online 
format. New textbook has been selected and 
supplementary online materials were chosen for the 
course. The course was developed in an Angel 

Responsible for New Activity: 
Student Success Coordinator; 
Faculty (deliver course); 
Director of Academic Support 
Services; Institutional 
Effectiveness Research 
Coordinator,  (evaluation, 
student perceptions); Director 
of Instruction for Online 
Campus 

Fall Semester 2013 

 Begin offering revised 
COLL 1000 in online and 
traditional format 

 Compare student 
performance at the end of 
the term 

Spring Semester 2014 

 Explore the opportunity to 
offer course in a 
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course shell that can be used in the online course 
format or on-campus format. 
2014 New Activity: In AY2014, the College will begin 
offering the revised course and online course version 
of the COLL 1000 course, beginning Fall Semester 
2013. The College will also begin to explore the 
concurrent offering with learning support courses. 
College administration will continue discussions 
about the possibility of offering a free abbreviated 
course as an option for students. 

 
 
 
 

concurrent offering format 

 Explore the possibility 
of offering course free 
of charge 

Summer Semester 2014 

 Implement 
recommendations for 
Fall 2014 

Analysis #2 - Strengthen academic support services, 
including accurate advisement and expanded 
tutoring. Increase tutoring availability on each 
campus, staffing with qualified adjunct faculty. 
Investigate peer tutoring opportunities and benefits; 
implement when feasible. 
 
2013 Progress: In AY2013, the College secured 
additional funding to add science and accounting 
tutors to academic support services. With the 
assistance of the Student Advising Center, the 
College provided more accurate information to staff 
and faculty to assist in advising efforts. Peer tutoring 
was explored using work study positions. 
 
2014 New Activity: In AY2014, a proposal to expand 
tutoring services was presented to administration. 
Support was acquired for increased consistency of 
tutoring procedures, delivery of services, and 
evaluation methods. The College will continue to 
work toward increased funding for tutoring services, 
increased training for tutors, and tracking of activity 
in an electronic format. 

Responsible for New 
Activities: Assistant Vice 
President for Academic Affairs; 
Student Success Coordinator, 
(coordinate tutoring services); 
Director of Academic Support 
Services; Institutional 
Effectiveness Research 
Coordinator, (evaluation, 
student satisfaction results) 
 

Fall Semester 2013 

 Expand tutoring 
services on each 
campus 

 Develop consistent 
procedures 

 Determine tracking of 
students 

 Secure evaluation of 
services 

Spring Semester 2014 

 Monitor tutoring 
services, including 
student participation 

 Develop tracking of 
student success 

Summer Semester 2014 

 Submit 
recommendations for 
AY2015 improvements 

Analysis #3 - Redesign and strengthen the learning 
support courses leading to gateway courses in order 
to better prepare students for the rigors of college-
level writing and math.  
 
2013 Progress: The three-course math learning 
support sequence was consolidated into a single 
modularized course, MATH 0090, fully implemented 
in Spring 2013. Of the 106 students who completed 
MATH 0090 and enrolled in the subsequent gateway 
math course, 94 (88.67%) were successful. The same 
redesign was employed for ENGL and READ course 
sequences to 0090 courses, fully implemented in Fall 
2013. Data for those courses is not yet available. 
 
2014 New Activity: Tracking of course completion 
for both the learning support and gateway courses 
will continue through AY2014. A pilot project is 

Responsible for New 
Activities: Vice President for 
Academic Affair; Assistant Vice 
President for Academic Affairs; 
Dean of Arts/Sciences; 
Learning Support Faculty 
(choose assessments); Math 
Program Chair; Learning 
Support Program Chair; English 
Program Chair; Faculty 
(redesign, deliver courses) 
Assistant Vice President for 
Curriculum and QEP Director,  
(data collection) 

Fall Semester 2013 

 Collect data of student 
success in ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

 Discuss feasibility 
combining ENGL and 
READ 0090, seek 
approvals 

 Make 
recommendation to 
administration 

Spring Semester 2014 

 Collect data of student 
success in ENGL/READ 
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planned to combine ENGL/READ 0090 courses into 
one to strengthen the integration of reading and 
writing skills. This method has been proven in the 
literature to increase college-level critical reading 
skills and writing competency. 
 
 
 

0090 

 Collect data of student 
success in MATH 0090 

Summer Semester 2014 

 Collect data of student 
success in ENGL/READ 
0090 

 Collect data of student 
success in MATH 0090 

 Conduct analysis of 
findings and prepare 
comparison report 

Analysis #3 – Pilot and implement mini-semester 
MATH 1111 and ENGL 1101 courses so that students 
who complete LS courses midterm may begin 
gateway courses as soon as they complete the 
required remediation. Encourage students through 
academic advisement to take gateway courses as 
soon as possible after their last math experience. 
 
2013 Progress: In Fall 2012 and Spring 2013, five 
sections of MATH 1111 and one section of ENGL 
1101 were made available in the second half of each 
semester for those students wishing to enroll 
immediately upon completion of learning support 
courses at midterm; no sections were available in 
Summer  2013 due to the already abbreviated 
summer scheduling format. Academic advisors 
encouraged and assisted students who completed LS 
by midterm in fall or spring to register in the 
subsequent gateway course. Of the 11 students who 
completed LS and enrolled in the MATH 1111 at 
midterm in AY2013, 11 (100%) completed 
successfully.  No ENGL learning support students 
completed LS by midterm and enrolled in the ENGL 
1101 either fall or spring semester.   
 
2014 New Activity: Tracking of course completion 
for the half-term gateway course will continue 
through AY2014 for math. More course sections, 
determined by the total LS math course enrollment 
for each term, will be made available for students 
who complete MATH 0090 by midterm. Academic 
advisors will proactively contact students who 
complete that course by midterm and encourage 
them to enroll immediately in the gateway course, 
citing the previous success rates as a motivator. 
Upon implementation of the redesign for English 
and reading learning support courses, it was realized 

Responsible for New Activity: 
Assistant Vice President for 
Academic Affairs; Dean of 
Arts/Sciences:; Math Program 
Chair; Learning Support 
Program Chair; English 
Program Chair; Directors of 
Instruction,  (monitor course 
scheduling); Institutional 
Effectiveness Research 
Coordinator,  (evaluation, 
provide data analysis, student 
perceptions) 
 
 
 
 
 
 
 
 
 

Fall Semester 2013 

 Collect data of LS 
student success in 
mini-semester ENGL 
1101 

 Collect data of LS 
student success in 
mini-semester MATH 
1111 

Spring Semester 2014 

 Collect data of LS 
student success in 
mini-semester ENGL 
1101 

 Collect data of LS 
student success in 
mini-semester MATH 
1111 

Summer Semester 2014 

 Collect data of LS 
student success in 
mini-semester ENGL 
1101 

 Collect data of LS 
student success in 
mini-semester MATH 
1111 

 Conduct analysis of 
findings and prepare 
comparison report 
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that although the courses are modularized, modules 
are integrated and the courses are not self-paced, as 
the math course is. Therefore, it is not possible for 
students to complete at midterm and enroll in a 
subsequent course. The mini-semester activity will 
be continued for math but replaced with another 
activity for English and reading remediation in 
AY2014. 

Analysis #3 - Pilot course concurrency with English 
LS; allow students with higher placement scores to 
take gateway courses concurrently with subject-
specific learning labs/learning support courses in 
order to progress more quickly and receive targeted 
academic support. Review longitudinal data to 
determine feasibility of full implementation. 
 
2013 Progress: The ENGL 0098/1101 pilot for Fall 
2012 was developed not as a course concurrency but 
rather as an accelerated version of 0098 that 
allowed students to advance to the gateway course 
at midterm, provided all 0098 exit requirements 
were met. One pilot section on each of two 
campuses was scheduled; however, one section was 
cancelled due to low enrollment. In the remaining 
section, only one student met the criteria for 
completion, and that student did not want to 
advance to 1101 at midterm. It was determined that 
more investigation of the course concurrency model 
was needed in order to implement a pilot 
effectively, so no pilot was scheduled for Spring or 
Summer 2013. 
 
2014 New Activity: After gathering additional data 
and best practices from other institutions that have 
successfully implemented a concurrency program 
(such as Baltimore County), the pilot was redesigned 
and is being offered in AY2014. Results from this 
pilot will be gathered, analyzed and reported in the 
upcoming academic year to determine the feasibility 
of implementation. 

Responsible for New 
Activities: Vice President for 
Academic Affairs; Assistant 
Vice President for Academic 
Affairs; Dean of Arts/Sciences; 
Learning Support Faculty 
(implement pilot, recommend 
course sections); Learning 
Support Program Chair; English 
Program Chair; Faculty 
(redesign, deliver courses) 
Assistant Vice President for 
Curriculum, (data collection); 
Institutional Effectiveness 
Research Coordinator, 
(evaluation, provide data 
analysis, student perceptions) 
 

Fall Semester 2013 

 Collect data of LS 
student success in 
ENGL 0098/1101 

Spring Semester 2014 

 Collect data of LS 
student success in 
ENGL 0098/1101 

Summer Semester 2014 

 Collect data of LS 
student success in 
ENGL 0098/1101 

 Conduct analysis of 
findings and prepare 
comparison report 

 
 
  



 

West Georgia Technical College:  509 

 

Appendix A - West Georgia Technical College 
Local BANNER Reports – Enrollment Data Query and Graduates by Term (grads_by_term.sql) 
Enrollment % by Gender (post-merger) 
 

Year Male Female 
FY2010 31.05% 68.95% (Duplicated) 
FY2011 30.88% 69.12% (Duplicated) 
AY2012 31.07% 68.93% (Duplicated) 
AY2013 31.99% 68.01% (Duplicated) 
 

Degrees Awarded to Males (Unduplicated) Students are counted in their highest degree earned in the AY 

 
Typ
e 

 
FY200
5 

 
FY2009 

%Change 
FY05-FY09    
FY2011 

% 
Change 
FY09-
FY11 

 
AY201
2 

% 
Chang
e 
FY11-
FY12 

 
AY201
3 

% 
Chang
e 
AY12-
AY13 

All Degrees 402 500 24.38
% 

77
3 

54.60% 664 -
14.10% 

579 -
12.80
% 

Certificates 329 430 30.70
% 

55
7 

29.53% 400 -
28.19% 

411 2.75% 
Diplomas 29 2

1 
-
27.59% 

11
1 

428.57
% 

135 21.62
% 

90 -
33.33
% 

Associate Degrees 44 4
9 

11.36
% 

10
5 

114.29
% 

129 22.86
% 

78 -
39.53
% 

 
Comparison of Overall % of Awards going to Males (Duplicated) 
 

Year Comparison FY2005 FY2009 FY2011 AY2012 AY2013 
Total # of Degrees Awarded to Males 960 1033 990 936 894 
% All Degrees Awarded to Males 41.88% 48.40% 33.73% 34.66% 38.07% 
% All Certificates Awarded to Males 49.70% 59.81% 35.13% 37.39% 42.98% 
% All Diplomas Awarded to Males 22.31% 24.42% 26.99% 26.64% 27.52% 
% All Associate Degrees Awarded to Males 26.19% 21.49% 33.33% 33.89% 26.97% 
 
Appendix B - West Georgia Technical College 
KMS Report #DC109 – Awards by Program (FY2011, AY2012, AY2013) 
Updated to include AY2012 and AY2013 to date graduates Programs with Declining Degree production FY2005 – AY2012 
 
Associate Degree Programs: 

 
Program Area 

 
FY2005 
Awards 

 
FY2009 
Awards 

 
% 
Change 

 
FY2011 
Awards 

 
AY2012 
Awards 

 
AY2013 
(to date) ACCT 72 40 -44.40% 17 29 15 

CIST - CSS 11 5 -54.50% 4 20 13 
CIST – Networking 14 9 -35.70% 8 31 14 
ECCE 12 16 -33.30% 12 22 18 
CRJ 1 3 200% 6 17 23 
 
Diploma Programs: 

 
Program Area 

 
FY2005 
Awards 

 
FY2009 
Awards 

 
% 
Change 

 
FY2011 
Awards 

 
AY2012 
Awards 

 
AY2013 
(to date) ACCT 22 3 -86.40% 3 9 9 

CIST - CSS 6 3 -50.00% 0 2 2 
CIST – Networking 4 1 -75% 2 6 2 
ECCE 19 8 -57.90% 5 20 21 
CRJ 10 3 -70% 12 10 8 
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Appendix C - West Georgia Technical College 
KMS Data Report #DC109 – Awards by Program - Local BANNER Reports – Class Schedule (cl_mt.sql), WGTC Graduates DegreeWorks 
FY2011 Undetected Degree Production (by PAS Group):                                                    AY2012 Undetected Degree Production (by PAS Group): 
       

 

 
PAS 

Group 

 
Degree Level 

 
Awards 

 
Undetected 

Awards 

 
Potential 

Degree 

Production 

 
% of Awards 

Undetected 

 
% of Total 

Possible 

Awards 

Embedded 

 
Award item 

 
ACC 

AAS-ACC  
31 

 
0 

 
31   

 
Diploma not Embedded 

ACC Diploma  
10 

 
0 

 
10   Office Account Specialist TCC 

Office 

Accounting 

Specialist 

 
40 

 
6 

 
46 

 
15% 

 
86.96% 

 

ACC Total 

 
81 6 87 

    
CIS 

 
AAS – CSS 

 
16 

 
0 

 
16 

   
CSS Diploma not 

embedded 

 
AAS – NS 

 
23 

 
0 

 
23 

   
Ntw Sp. Diploma not 

embedded 

CSS Diploma  
5 

 
0 

 
5   PC Repair Technician TCC 

NS Diploma  
4 

 
0 

 
4   PC Repair Technician TCC 

PC Repair 

Technician 
12 36 48 300% 25%  

CIS Total 

 
60 96 96 

   
CRJ AAS – CRJ 25 0 25   CRJ Diploma 

 
CRJ Diploma 

 
19 

 
20 

 
39 

 
105.20% 

 
48.72% 

 
CRJ Fundamental TCC 

 
Criminal Justice 

Fundamental 

 
30 

 
14 

 
44 

 
46.70% 

 
68.18% 

 

CRJ Total 

 
74 34 108 

   ECE AAS – ECCE 23 0 23 

  
ECE Diploma 

 
ECCE Diploma 

 
13 

 
17 

 
30 

 
130.70% 

 
43.33% 

1.Child Dev Sp 2. ECC & Ed 

Basic 

Child Dev 

Specialist 
 

64 

 
20 

 
84 

 
31.30% 

 
76.19%  

 
E Child Care and 

Ed Basics 

 
61 

 
40 

 
101 

 
65.60% 

 
60.40% 

 

ECE Total 

 
161 77 238 

    

 
PAS 

Group 

 
Degree Level 

 
Awards 

 
Undetected 

Awards 

 
Potential Degree 

Production 

 
% of Awards 

Undetected 

 
% of Total 

Possible 

Awards 

Embedded 

 
Award item 

AY2013 

 
Awards to Date 

 
ACC 

AAS-ACC  
29 

 
0 

 
29   Diploma not 

Embedded 

 
15 

ACC Diploma  
9 

 
0 

 
9   Office Account 

Specialist TCC 

 
9 

Office 

Accounting 

Specialist 

 
37 

 
8 

 
45 

 
21.6% 

 
82.22% 

  
30 

ACC Total 

 
75 8 83 

   
54 

 
CIS 

 
AAS – CSS 

 
20 

 
0 

 
20 

   
CSS Diploma 

not embedded 

 
13 

 
AAS – NS 

 
31 

 
0 

 
31 

   
Ntw Sp. Diploma 

not embedded 

 
14 

CSS Diploma  
2 

 
0 

 
2   PC Repair 

Technician TCC 

 
2 

NS Diploma  
6 

 
0 

 
6   PC Repair 

Technician TCC 

 
2 

PC Repair 

Technician 
13 30 43 231% 30%  2 

CIS Total 

 
72 30 102 

   
33 

CRJ AAS – CRJ 17 0 17   CRJ Diploma 23 

 
CRJ Diploma 

 
10 

 
0 

 
10   CRJ 

Fundamental 

TCC 

 
8 

 
Criminal 

Justice 

Fundamental 

 
26 

 
31 

 
57 

 
119.23% 

 
45.61% 

  
37 

CRJ Total 

 
53 31 84 

   
68 

ECE AAS – ECCE 22 0 22 

  
ECE Diploma 18 

 
ECCE Diploma 

 
20 

 
0 

 
20   1. Child Dev Sp 

2. ECC & Ed 

Basic 

 
21 

Child Dev 

Specialist 
 

38 

 
11 

 
49 

 
28.95% 

 
77.55%   

20 

 
E Child Care 

and Ed Basics 

 
70 

 
79 

 
149 

 
112.86% 

 
46.98% 

  
42 

ECE Total 

 
150 90 240 

   
101 
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Appendix D - West Georgia Technical College  

CCG Report 2012 ‐ DC243, Student Detail 
All Students by Attendance Type 

 CCG Report 2013 ‐ DC243, Student Detail 
All Students by Attendance Type 

 CCG Report 2014 ‐ DC243, Student Detail 
All Students by Attendance Type 

1115 Students in Total Cohort 1186 Students in Total Cohort 1551 Students in Total Cohort 

 
Beginning  Graduated  % Graduated 

 
Beginning Graduated % Graduated 

 
Beginning Graduated % Graduated 

Full-time 349 67 19.2% Full-time 400 74 18.5% Full-time 513 76 14.8% 

Part-time 277 13 4.7% Part-time 374 19 5.1% Part-time 446 39 8.7% 

Transfer 489 110 22.5% Transfer 412 78 18.9% Transfer 592 59 10.0% 

TOTAL 1115 190 17.0% TOTAL 1186 171 8.7% TOTAL 1551 174 8.7% 

 

Beginning Graduated   % Graduated 
 

Beginning Graduated % Graduated 
 

Beginning Graduated % Graduated 

Full-time and Transfer 838 177 21.1% Full-time and Transfer 812 152 18.7% Full-time and Transfer 1105 135 12.2% 

Part-Time 277 13 4.7% Part-Time 374 19 5.1% Part-Time 446 39 8.7% 

TOTAL 1115 190 17.0% TOTAL 1186 171 14.4% TOTAL 1551 174 11.2% 

 

Automotive (AUTT) students had a graduation rate of 37.5% 
 

Automotive (AUTT) students had a graduation rate of 44.4% 
 

Automotive (AUTT) students had a graduation rate of 14.2% 

Beginning Graduated   % Graduated Beginning Graduated % Graduated Beginning Graduated % Graduated 

Full-time 4 2 50.0% Full-time 4 4 100.0% Full-time 3 1 33.3% 

Part-time 3 0 0.0% Part-time 4 0 0.0% Part-time 4 0 0.0% 

Transfer 1 1 100.0% Transfer 1 0 0.0% Transfer 0 0 0.00% 

TOTAL 8 3 37.5% Total students 9 4 44.4% Total students 7 1 14.2% 

 

Cosmetology (COSM) students had a graduation rate of 43% 
 

Cosmetology (COSM) students had a graduation rate of 39.0% 
 

Cosmetology (COSM) students had a graduation rate of 43.6% 

Beginning Graduated   % Graduated Beginning Graduated % Graduated Beginning Graduated % Graduated 

Full-time 46 20 43.5% Full-time 42 20 47.6% Full-time 43 20 46.5% 

Part-time 18 4 22.2% Part-time 20 4 20.0% Part-time 24 7 29.1% 

Transfer 15 10 66.7% Transfer 15 6 40.0% Transfer 27 14 51.8% 

Total students 79 34 43.0% Total students 77 30 39.0% Total students 94 41 43.6% 

 

  



 

West Georgia Technical College:  512 

 

Appendix E - West Georgia Technical College       

        

2012 CCG Report - DC243, Student Detail 
     

        Remedial By Age Group   Remedial by Attendance Type   

351 Students in Total Cohort   351 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 132 6 4.5% Full-Time 150 19 12.7% 

Age 20-24 69 6 8.7% Part-Time 134 4 3.0% 

Age 25 and over 150 18 12.0% Transfer 67 7 10.4% 

TOTAL 351 30 8.5% TOTAL 351 30 8.5% 

        Non-Remedial By Age Group   Non-Remedial by Attendance    

764 Students in Total Cohort   764 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 190 41 21.6% Full-Time 199 48 24.1% 

Age 20-24 201 39 19.4% Part-Time 143 9 6.3% 

Age 25 and over 373 81 21.7% Transfer 422 103 24.4% 

TOTAL 764 161 21.1% TOTAL 764 160 20.9% 

        2013 CCG Report - DC243, Student Detail 
     

        Remedial By Age Group   Remedial by Attendance    

406 Students in Total Cohort   406 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 177 12 6.8% Full-Time 168 20 11.9% 

Age 20-24 88 3 3.4% Part-Time 157 2 1.3% 

Age 25 and over 141 12 8.5% Transfer 81 5 6.2% 

TOTAL 406 27 6.7%  406 27 6.7% 
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780 Students in Total Cohort   780 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 238 31 13.0% Full-Time 232 54 23.3% 

Age 20-24 243 53 21.8% Part-Time 217 17 7.8% 

Age 25 and over 299 60 20.1% Transfer 331 73 22.1% 

TOTAL 780 144 18.5%  780 144 18.5% 

        2014 CCG Report - DC243, Student Detail 
     

        Remedial By Age Group   Remedial by Attendance    

576 Students in Total Cohort   576 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 246 17 6.9% Full-Time 236 12 5.1% 

Age 20-24 108 4 3.7% Part-Time 204 4 2.0% 

Age 25 and over 222 11 5.0% Transfer 136 1 0.7% 

TOTAL 576 32 5.6%  576 17 2.9% 

        Non-Remedial By Age Group   Non-Remedial by Attendance Type   

975 Students in Total Cohort   975 Students in Total Cohort   

 Beginning Graduated % Graduated  Beginning Graduated % Graduated 

Age 17-19 327 40 12.2% Full-Time 277 41 14.8% 

Age 20-24 254 37 14.5% Part-Time 242 27 11.1% 

Age 25 and over 394 65 16.4% Transfer 456 51 11.1% 

TOTAL 975 142 14.5%  975 119 12.2% 
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Appendix F - West Georgia Technical College 
 
Local BANNER Report – Grade Distribution Report for Specific Term (grade_dist.sql) 
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  Eng 353 349 118 
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Appendix G - West Georgia Technical College 
Local BANNER Report – Grade Distribution Report for Specific Term (grade_dist.sql) 
  

FY 2011 ‐ English Learning Support FY 2011 ‐ MATH Learning Support 

Summer 2011‐01 
Total 
Enrollment # Successes Summer 2011‐01 

Total 
Enrollment # Successes 

ENGL 97 43 36 MATH 97 183  

ENGL 98   MATH 98 285 163 

   MATH 99 351  

Fall 2011-02 Fall 2011-02 

ENGL 97 100 67 MATH 97 408  

   MATH 98 285 163 

   MATH 99 500 249 

Winter 2011-03 Winter 2011-03 

ENGL 97 64 48 MATH 97 252 152 

ENGL 98 216 111 MATH 98 445 266 

   MATH 99 495 221 

Spring 2011-04 Spring 2011-04 

ENGL 97 38 25 MATH 97 201 144 

ENGL 98 168 86 MATH 98 362 223 

 

Total 1019 572 Total 4389 2503 

Percentage Rate   56.13%   % Rate 57.03%   

AY 2012 ‐ English Learning Support AY 2012 ‐ MATH Learning Support 

Summer 2012‐01 
Total 
Enrollment   # Success Summer 2012‐01 Total Enrollment   

# 
Success 

ENGL 97 15 12 MATH 97 60 45 

ENGL 98 77 51 MATH 98 169 128 

   MATH 99 191 118 
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Fall 2012‐12   Fall 2012‐12  

ENGL 97 137 87 MATH 97 158 100 

ENGL 98 278 115 MATH 98 554 309 

   MATH 99 505 222 

Spring 2012‐14 Spring 2012‐14 

ENGL 97 114 73 MATH 97 103 59 

ENGL 98 214 81 MATH 98 432 225 

   MATH 99 492 193 

Summer 2012‐16 
 

Summer 2012‐16 
 

ENGL 97 
 
54 

 
41 MATH 97 

 
59 

 
29 

ENGL 98 86 55 MATH 98 224 123 

   MATH 99 268 126 

Total 975 515 Total 3215 1677 

Percentage Rate   52.82%  Percentage Rate   52.16%  

 

AY 2013 ‐ English Learning Support AY 2013 ‐ MATH Learning Support 

Fall 2013‐12 
Total 
Enrollment   # Success Fall 2013‐12 Total Enrollment   

# 
Success 

ENGL 97 138 88 MATH 90 283 40 

ENGL 98 215 115 MATH 97 97 54 

   MATH 98 182 140 

   MATH 99 360 169 

Spring 2013‐14 Spring 2012‐14 

ENGL 90 59 31 MATH 90 968 664 

ENGL 97 88 66 MATH 97 0 0 

ENGL 98 202 106 MATH 98 0 0 

   MATH 99 0 0 

Summer 2012‐16 
ENGL 90 

 
39 

 
17 

Summer 2012‐16 
MATH 90 

 
576 

 
390 

ENGL 97 33 26 MATH 97 0 0 

ENGL 98 46 38 MATH 98 0 0 

   MATH 99 0 0 

Total 820 487 Total 2466 1457 

Percentage Rate  59.39%  Percentage Rate   59.08%  
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Wiregrass Georgia Technical College 
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2014 Complete College Georgia Improvement Plans 

College Name: Wiregrass Georgia Technical College 
 
Instructions:  
The 2014 CCG Improvement Plan is a separate document from the 2013 Activity Report. This plan should build upon the 
college’s existing 2013 plan. Colleges should revise the plan as appropriate based on progress reported in the Activity 
Report. Particular attention should be given to gaps in performance or other factors that impact each of the three 
metrics identified in the 2013 CCG Activity Report. 
 
The 2014 Degree Production Improvement Plan should also include planned activities associated with restructuring 
course delivery such as the block method of scheduling. TCSG’s definition of block scheduling is: scheduling of all classes 
(program and general education) required for completion and graduation within a similar time frame within the days of 
the week.  Such that, for example, students who can only attend during the morning hours are able to enroll in all 
necessary classes for their particular program of study, without having to enroll in classes during the afternoon or 
evening.  As a reminder, we have agreed as a system that we already schedule the following five programs in block 
schedules; Accounting (Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma 
and Degree), Medical Assisting (Diploma), and Automotive Technology (Diploma). 
 
Analysis of data: 
To get a meaningful understanding of college’s performance on the metrics, review disaggregated data by various 
characteristics (program, campus, time of offering, age, gender, race etc.) You’re answering basic questions such as, 
what do these data tell you and what factors are likely to have contributed to these results for each metric. This analysis 
should involve all critical divisions engaged in the planning and evaluation process at the college.   
                                                                                           
Summary of Activities:  
List specific activities the college will engage in to improve performance on the metrics. Outline activities that are 
relevant to the issues addressed in the analysis of data section. Individuals responsible for implementing, and 
monitoring the improvement activity should also be identified.  A timeline of completion of the activities is required. 
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Metric:  Degree Production 

Analysis of Degree Production Data 

Metric Used in Data Collection  
CCA Outcome Metric 1:  Degree Production (CCA Report Year 2012 and 2014)  
CCA Report Year (RY) 2012:    Total Graduates FY 2005 - 255     Total Graduates FY 2009 - 337 
CCA Report Year (RY) 2014:    Total Graduates FY 2006 - 288     Total Graduates FY 2011 - 363 
 
Certificate/Diploma Level Less Than One Year 
RY 2012:  32.2% increase in degree production for certificate/diploma level of less than one year      
RY 2014:     26% increase in degree production for certificate/diploma level of less than one year 
 
Certificate/Diploma of at least One Year but Less Than Two 
RY 2012:  29.6% decrease in degree production for certificate/diploma level at least one year, but less than two years 
 
Certificate/Diploma of at least Two Years but Less Than Four 
RY 2012:  26.4% decrease in degree production for certificate/diploma level of at least two years but less than 4 years 
RY 2014:  12.3% decrease in degree production for certificate/diploma level of at least two years but less than 4 years 
 
Associate Degrees 
RY 2012:  102.2% increase in degree production for associate degree level   
RY 2014:     125% increase in degree production for associate degree level   
 
Remedial Students: 
RY 2012:  56.4% decrease (average) in degree production for all certificate/diploma level students required to complete 

remedial coursework  
500% increase in degree production for associate degree level students required to complete remedial 

coursework  
RY 2014:  90.2% decrease (average) in degree production for all certificate/diploma level students required to complete 

remedial coursework 
22.2% increase in degree production for associate degree level students required to complete remedial 

coursework  
 
Pell Grant Students: 
RY 2012:     3.2% increase (average) in degree production for all certificate/diploma level students receiving Pell Grant 

at some point  
83.3% increase in degree production for associate degree level students receiving Pell Grant at some point  

 
RY 2014:     85.5% increase (average) in degree production for all certificate/diploma level students receiving Pell Grant 

at some point  
220.8% increase in degree production for associate degree level students receiving Pell Grant at some point  

 
Wiregrass Georgia Technical College met and exceeded the degree production goal by 31.5% for the 2013 CCG Activity 
Report Year.  The Complete College America Goal Report obtained from TCSG shows Wiregrass Georgia Technical 
College exceeding expectations of overall degree productions in both the 2012 and 2014 Report Years.  The overall 
degree production goal for Report Year 2012 was 511.  Wiregrass Georgia Technical College exceeded this goal by 55 
degrees, with a total of 566 degrees produced.  In Report Year 2014, the goal was 566 and WGTC exceeded it by 330 
degree (36.8%), for a total of 896 degrees produced.  Wiregrass Georgia Technical College remains one of the top three 
technical colleges for this category in the state, when compared to other TCSG schools. 
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Wiregrass Georgia Technical College continued to see an increase in degree production for certificate/diploma level 
programs of less than one year.  For this Report Year (2014), WGTC also saw an increase of 51.9% in degree production 
for certificate/diploma level of at least one year, but less than two.  Certificate/Diploma of at least two years, but less 
than four continued to see a decrease, but at a slower pace than the 2012 Report Year.  Associate Degree production 
continued to climb, with a 125% increase.  These changes in degree production could have been influenced by many 
things.  One of the factors that could have caused an increase in graduates and degree production was the impending 
merger of East Central Technical College and Valdosta Technical College.  Many students were trying to finish their 
program courses before the merger so they would have the original name of the college they were attending on their 
diploma.  A second cause for this may have been the economic downturn which started during this time period.  More 
students started attending technical colleges in order to learn a new skilled-trade which would allow them to return 
quickly to the workforce in a more viable career.  A third cause for the increase in degree production would be the 
variety of newly added programs to the college.  During this time period, more associate degrees and a larger variety of 
certificates and diplomas were added to meet the local workforce needs in the surrounding communities. 
 
Unfortunately, Wiregrass Georgia Technical College experienced a larger decrease in degree production for students 
who were required to take remedial classes, with the exception of associate degrees which continued to see an increase.  
Students who required remedial coursework during this time extended their programs by one to four quarters, 
depending on the remedial course level they tested in to.  Because of the set-up of these courses, little could be done to 
allow students to move more quickly through the courses, which is believed to have caused much frustration and 
motivation on the students’ part.  Because of this, the remedial courses for Wiregrass Georgia Technical College, as well 
as all other TCSG schools, have been revamped to be offered in a modular format, allowing students to complete all 
necessary remedial coursework in one to two terms.  The belief behind this is that students will see their progress more 
quickly, building up their motivation and self-esteem, allowing them to find confidence to complete their courses and 
move ahead.  Data for these changes will not be available for analysis until next fiscal year for this metric. 
 
Wiregrass Georgia Technical College has seen a rather large increase in degree production for students who received the 
Pell grant at some point during their enrollment.  This change is believed to be affected by the overall increase in the 
number of students who receive Pell and the downturn in the economy, which forced many students to attend college. 
 
Academic year 2013 data has not yet been completed; therefore analysis on newly implemented procedures cannot yet 
be analyzed. 
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Plan:  Degree Production Improvement Plan: 
Objective: To increase the graduate total by 5.3% 
 

Summary of Activities:                  Person(s) Responsible:                  Expected Completion Date:    

Student survey results, which are given to students at the 
end of each course, will be evaluated to determine if core 
course scheduling is continuing to meet the needs of WGTC 
students. 

Dean of Arts and Sciences 
Implementation date Fall 
Semester 2013 

An evaluation of graduates will be completed at the end of 
Summer 2014 of students who started in the Fall 2012 
cohort to determine if the offering of core courses on parts 
of term ensures students can successfully complete college 
in a shorter period of time.  This evaluation of students will 
compare the time until completion of this cohort with the 
normal time of completion for chosen programs. 

Graduation Coordinator;            
Dean of Arts and Sciences 

Expected completion date 
is Summer Semester 2014 

The Technical and Industrial (T&I) division will have the 
comprehensive degree plans for all TCC’s, diplomas, and 
degrees for their area completed by midterm of Fall 2013. 

Dean of Technical and 
Industrial;  
VP of Academic Affairs 

Expected completion date 
is midterm Fall Semester 
2013 

Upon implementation of DegreeWorks Phase II, all degree 
plans will be entered into the DegreeWorks system to 
allow for better advisement of students.   

Curriculum Director 
Expected completion date 
is end of Fall Semester 2013 

The Curriculum Director and Program Coordinators for 
each program area will ensure the comprehensive degree 
plans are kept up-to-date with any curriculum changes for 
all TCC’s, diploma, and degree programs.   

Curriculum Director; 
Program Coordinators;  
 Academic Deans 

Ongoing starting with end 
of Fall Semester 2013 

The Curriculum Director for WGTC will build a new faculty 
advisement orientation for all new faculty advisors, with 
assistance from the Academic Deans.   

Curriculum Director; 
Academic Deans 

Implementation date Spring 
Semester 2014 

The proposed QEP plan will be centered on faculty 
development, to include increasing aspects of faculty 
advising.   

QEP Team 
Implementation date 
beginning Spring Semester 
2015 

Former Student Survey results will be analyzed to aid in 
determining successfulness and needed improvements of 
the Student Success Centers on each campus 

Dean of Student Affairs; 
VP of Student Affairs 

Ongoing starting with end 
of Fall Semester 2013 

Program and General Education courses will be offered in 
block schedules, beginning with T&I programs, with others 
to follow. 

Academic Deans  
Implementation beginning 
Spring 2014 
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Metric: Graduation Rate 
Analysis of Graduation Data:  
 
Metric Used in Data Collection  

CCA Outcome Metric 2:  Graduation Rates (CCA Report Year 2012 and 2014) 

 

 

      
 
 
 
 
 
 
 
 
 
 
 

Certificate/Diploma Program Graduates (RY 2012 - Fall Cohort 2006 and RY 2014 - Fall Cohort 2008): 

Full-Time Students (243 total) – RY 
2012 

45 (18.5%) graduated within 100% 
time 

57 (23.5%) graduated within 150% 
time 

59 (24.3%) graduated within 200% 
time 

Full-Time Students (306 total) – RY 
2014 

80 (26.1%) graduated within 100% 
time 

98 (32%) graduated within 150% 
time 

100 (32.7%) graduated within 200% 
time                    

Full-Time Student Increase/Decrease 
Total cohort increased by 63 students   

7.6% increase in students graduating 100% 
time 

8.5% increase in students graduating 150% 
time 

8.4% increase in students graduating 200% 
time 

Part-Time Students (121 total) – RY 
2012 

7 (5.8%) graduated within 100% 
time 

22 (18.2%) graduated within 150% 
time 

25 (20.7%) graduated within 200% 
time 

Part-Time Students (153 total) – RY 
2014 

17 (11.1%) graduated within 100% 
time 

23 (15%) graduated within 150% 
time 

24 (15.7%) graduated within 200% 
time                      

Part-Time Student Increase/Decrease 
Total cohort increased by 32 students   

5.3% increase in students graduating 100% 
time 

3.2% decrease in students graduating 150% 
time 

5% increase in students graduating 200% 
time 

Transfer Students (218 total) – RY 
2012 

56 (25.7%) graduated within 100% 
time 

59 (27.1%) graduated within 150% 
time 

60 (27.5%) graduated within 200% 
time 

Transfer Students (212 total) – RY 
2014 

58 (27.4%) graduated within 100% 
time 

65 (30.7%) graduated within 150% 
time 

68 (32.1%) graduated within 200% 
time 

Transfer-Time Student Increase/Decrease 
Total cohort decreased by 6 students   

1.7% decrease in students graduating 100% 
time 

3.6% decrease in students graduating 150% 
time 

4.6% decrease in students graduating 200% 
time 
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Wiregrass Georgia Technical College met and exceeded the graduation rate goal by 4.2%.  The Report Year 2012 data 

provided by TCSG shows the College’s 2005 cohort starting with a total of 618 students.  Of those 618 students, 427 

(69.1%) graduated within 200% of time.  The Report Year 2014 data shows the College’s 2007 cohort starting with a total 

of 695 students.  Of those 695 students, 546 (78.6%) graduated within 200% of time.  Combining these totals, Wiregrass 

Georgia Technical College experienced an overall 9.5% increase in graduation rates between Report Year 2012 and 

Report Year 2014. 

  

Associate Degree Program Graduates (RY 2012 - Fall Cohort 2005 and RY 2014 - Fall Cohort 2007): 

Full-Time Students (2 total) – RY 
2012 
0 (0%) graduated within 100% time 
0 (0%) graduated within 150% time 
0 (0%) graduated within 200% time 

Full-Time Students (9 total) – RY 
2014 
2 (22.2%) graduated within 100% 
time 
2 (22.2%) graduated within 150% 
time 
2 (22.2%) graduated within 200% 
time                    

Full-Time Student Increase/Decrease 
Total cohort increased by 7 students   
22.2% increase in students graduating 100% 
time 
22.2% increase in students graduating 150% 
time 
22.2% increase in students graduating 200% 
time 

Part-Time Students (6 total) – RY 
2012 
0 (0%) graduated within 100% time 
0 (0%) graduated within 150% time 
1 (16.7%) graduated within 200% 
time 

Part-Time Students (5 total) – RY 
2014 
0 (0%) graduated within 100% time 
0 (0%) graduated within 150% time 
1 (20%) graduated within 200% 
time                      

Part-Time Student Increase/Decrease 
Total cohort decreased by 1 student   
No changes in students graduating 100% 
time 
No changes in students graduating 150% 
time 
3.3% increase in students graduating 200% 
time 

Transfer Students (28 total) – RY 
2012 
11 (39.3%) graduated within 100% 
time 
12 (42.9%) graduated within 150% 
time 
13 (46.4%) graduated within 200% 
time 

Transfer Students (10 total) – RY 
2014 
2 (20%) graduated within 100% 
time 
3 (30%) graduated within 150% 
time 
4 (40%) graduated within 200% 
time 

Transfer-Time Student Increase/Decrease 
Total cohort decreased by 18 students   
19.3% decrease in students graduating 
100% time 
12.9% decrease in students graduating 
150% time 
6.4% decrease in students graduating 200% 
time 
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 WGTC decided to break this data down further based on race, gender, and Pell recipients to see what factors could have 

played a role in the changing numbers.  Because of the small number of students from races other than black non-

Hispanic and white non-Hispanics, only data from these two groups were considered in this analysis.  Overall for Report 

Year 2012 white non-Hispanic and black non-Hispanic races were similar on graduation numbers, with 71.4% and 65.7% 

respectively.  However, upon receiving the 2014 report, WGTC saw a bigger difference in the graduation rates.  White 

non-Hispanic classified students in this particular cohort group graduated at 73.7%, while black non-Hispanic classified 

students graduated at 87.7%, a significant jump from the previous Report Year cohort (+22%).   Male students tended to 

graduate less often than their female counterparts.  In the 2012 report, males were at a 52.4% graduation rate while 

females were at 80.1%.  The female graduation rate increased to 85.1% for the 2014 report year, a difference of 5%, 

while the male graduation rate increased significantly more to 67.8%.  This was an increase of 15.4%, but still much 

lower than the female graduation rate.  Part of this is due to the fact there WGTC enrolls a larger population of female 

to male students.  One last breakdown of data is in reference to students who have received Pell grant upon entry to the 

College.  WGTC has a large number of Pell recipients due to the economically disadvantaged communities within the 

service area.  During the 2012 report, Pell recipients graduated at a rate of 77.2%.  This number increased to 83.1% with 

the 2014 report. 

Academic year 2013 data has not yet been completed; therefore analysis on newly implemented procedures cannot yet 
be analyzed. 
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Plan:  Graduation Improvement Plan: 
Objective: To increase graduation rate by 5.3% 
    

Summary of Activities:                    Person(s) Responsible:              
Expected Completion 

Date:    

The Dean of Arts and Sciences and the College Success Lead 
Instructor will work together to analyze end-of-term student 
course surveys to determine how helpful students perceive this 
course to be.  This information will assist the College in 
determining whether or not to expand course offerings to all 
incoming freshmen. Data will be collected and compiled for 
one year, starting with Fall 2013, before being reported to the 
VP of Academic Affairs for determination. 

Dean of Arts and 
Sciences;  
College Success Lead 
Instructor; 
VP of Academic Affairs 

To be completed Fall 
Semester 2014 

Admissions staff will be trained by the Student Success Center 
staff on each campus on the importance of the placement test 
preparation service and will provide new applicants with this 
information prior to sending them to the Testing Center. 

Student Success Center 
Staff; 
Admissions Staff; 
Dean of Student Affairs 

To be implemented by 
midterm of Fall Semester 
2013 

Student Success Center staff will collect data on the number of 
students each term who seek placement testing preparation, 
starting Fall 2013.  At the same time, the Testing Center staff 
will survey students who choose not to participate in this 
service to find out why.  The Student Success Center staff and 
Testing Center staff will work together to compile data of 
students who participated in this service and those who did 
not, and whether or not they were required to complete 
remedial courses.  This data will be compiled for one year.  At 
the start of Fall 2014, the Dean of Student Affairs will analyze 
the data to determine if this is a viable service for the college.  

Student Success Center 
Staff; 
Testing Center Staff; 
Dean of Student Affairs 

To be completed Fall 
Semester 2014 

Retention, Graduation, and Placement data for each program 
offered at WGTC will be collected and analyzed, then 
distributed to each Program Coordinator.  The Program 
Coordinator for each area will be responsible for developing 
Program Improvement Goals/Plans to increase retention, 
graduation, and/or placement as needed.  Programs will be 
analyzed on a yearly basis. 

Curriculum Director; 
Deans; 
Program Coordinators 

To be completed Fall 
Semester 2013; each 
following Fall 
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Metric: Success in Remedial Education 
Analysis of Success in Remedial Education Data 
 
For the 2013 Plan, Wiregrass Georgia Technical College used the CCA Progress Metrics 2a:  Success in Remediation 
Report Year 2012.  From there several activities were created to help improve the remedial education program.  After 
completing research, it was determined that students were completing the remedial course, but were failing to 
complete the equivalent degree-level course.   At that point, it was decided to start at the remedial education level to 
make adjustments to the program to hopefully improve the success rate of students when they continued on with their 
education.   
 
To be able to accurately analyze the progress through the 2013 year, WGTC decided to collect and used classroom data 

instead of the 2014 CCA Progress Metrics 2a:  Success in Remediation Report 2014.  Doing this allowed the College to 

better examine the activities that were started and collect data to assist in determining whether or not the implemented 

plan could be considered successful.  One of the Learning Support English Instructors piloted a modular platform 

remedial education English and reading course while collecting data during fall semester 2012 and spring semester 2013.  

The students’ final average, number of completed modules, and average expectation of completion for the modular 

classroom were among the data collected. 

Fall Semester 2012 one of the Learning Support English Instructor piloted two modular classrooms:  one each for 
Learning Support English and Learning Support Reading.  Since the new course names and titles had not been decided at 
that time, WGTC decided to continue students in the existing course numbers (0096, 0097 and 0098).  Students were 
registered for the remedial courses based on parts of term A and B, meeting the standard setup of the existing remedial 
courses; part term A ran the first eight weeks of fall semester and part term B ran the second eight weeks of fall 
semester.  Meeting times for each part of term was four days a week, one hour and fifteen minutes each class meeting. 
Students, upon completion of all modules in their designated courses, received an institutional grade of A, B, C, D, or F 
for the course, and a grade of “EX” for any sequenced course after the course they were enrolled in.  This grading system 
allowed students to move on to the next level general education course without any pre-requisite or test score errors. 
 
Combining both A term and B term in fall 2012, there were 29 students who took the English pilot course.  Of those 29 
students, 18 passed with a 70% (C) or better and were allowed to move on to the next level course.  This is a 62% pass 
rate.  The students were allowed to take a diagnostic test at the beginning of the term using an exam generated by 
MyWritingLab.  This exam pulled 55 questions from a variety of topics including subject-verb agreement, pronoun- 
antecedent agreement, punctuation, and writing skills. The instructor noticed that even when students passed a certain 
set of questions on the diagnostic test, it was not guaranteed they would pass the pre-test; thus, students were required 
to take a pre-test for each module.  If a student was able to obtain 80% or higher on the pre-test, he or she could 
continue on to the next module.  If the student received below an 80% on the pre-test, he or she was prompted to 
complete the module’s material before taking the post-test. 
 
Combining both A term and B term in fall 2012, there were 20 students who took the Reading pilot course.  Of those 20 
students, 12 passed with a 70% (C) or better and were allowed to move on to the next level course.  This is a 62% pass 
rate.  Like the English students, the Reading students were allowed to take a diagnostic test at the beginning of the term 
using an exam generated by MyReadingLab.  It pulled 40 questions from various topics including implied main ideas, 
inferences, and patterns of organization. 
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Since the modular classroom did not roll out in its entirety until summer 2013 two more classes were piloted in spring 
2013.  Combining both A term and B term in spring 2013, there were 16 students who took the English pilot course.  Of 
those 16 students, 12 passed with a 70% (C) or better and were allowed to move on to the next level course.  This is a 
75% pass rate.  Comparing the fall and spring pass rates, this is a 13% increase.  The College feels that this is an 
improvement; however, wants to make sure students aren’t getting stuck once they complete the remedial course. 
 
Combining both A term and B term classes in spring 2013, there were 36 students who took the Reading pilot course.  Of 
those 36 students, 27 passed with a 70% (C) or better and were allowed to move on to the next level course.  This is a 
75% pass rate.  Comparing the fall and spring pass rates, this is a 13% increase. 
 
The pilot course gave the instructor the chance to develop a layout for each class.  It was decided that not providing 
students with class lectures would be a great disservice, especially with the particular needs of remedial students.  
Therefore a schedule of lectures for each class was developed.  Each week the students in these pilot courses received 
lectures on the appropriate chapters.  Students could follow along and ask necessary questions at that time about the 
module work that corresponds with that chapter.  It was felt that this eliminated a lot of questions students would have 
while working through the modules.  She also incorporated work outside of MyWritingLab or MyReadingLab, such as 
writing three essays in English and reading an outside novel in Reading.  The modular classroom seems to be working in 
regards to students completing the modules and moving on to the next course.  It allows for students to get through 
material at a pace they create themselves, and yet slow down and pay careful attention to the areas where they are 
deficient. 
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Plan:  Success in Remedial Education Data Improvement Plan: 
Objective: To increase the number of successful students in remedial education by 25% 
                                         

Summary of Activities 
Person(s) 

Responsible: 
Expected 

Completion Date   

Several activities will be performed at the end of Summer Semester 2013 
and again at the end of Fall Semester 2013 to provide a better rounded 
picture of how the new modular remedial courses are working for WGTC 
students.  At the end of each analysis period, adjustments and/or 
improvements will be made to enhance student learning so that they can 
be more successful in completing their remedial coursework, as well as the 
next level courses. 

1. Perform a grade analysis of remedial students for the Summer 
Semester 2013 and Fall Semester 2013. 

2. Conduct meetings at the end of each term with all Learning 
Support Faculty to discuss questions, concerns, challenges, and 
suggestions surrounding the new remedial format. 

3. Conduct a student survey at the end of Summer Semester 2013 
and Fall Semester 2013 to determine what issues students have 
faced with the new modular format. 

All Remedial 
Education 
Instructors;  
Dean of Arts and 
Sciences 

January 2014 

The Gap Analysis Student Survey will be conducted during Fall Semester 
2013.  The data from this survey will be analyzed to make improvements in 
the modular format of remedial education to better benefit student 
success in this and subsequent areas. 

Learning Support 
English Instructor 

December 2013 

During Fall Semester 2013 the Learning Support English Instructor will 
choose three courses, one each for Reading, English, and Math remedial, in 
which she will shadow the students through their first instructional year to 
determine a rate of success in remedial courses as well as the next level 
general education course.  This shadowing exercise will assist the College 
in performing a Leakage Analysis to aid in determining if the students’ 
needs are being met with the new modular format of the remedial 
courses.   By following students for a year, it will be more obvious to the 
College where shortfalls may be improved, as well as what is being done 
well. 

Vice President of 
Academic Affairs; 
Learning Support 
English Instructor 

January 2015 
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