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Albany Technical College 

I. Overview 

Mission and Student Profile 

Congruent with the mission to “meet the dynamic and evolving workforce needs,” Albany Technical College (ATC) 
continues to develop, modify, and scale up strategies and interventions designed to promote student success as realized 
by improvement in student retention rates, student graduation rates, and graduate job placement rates.  Progress relative 
to the student success outcomes further substantiates overall self-sufficiency, economic development, community growth, 
and sustainability.  
 
To accomplish the aforementioned goals (outcomes), ATC, an Achieving the Dream (AtD) institution, engages in data-
informed decision-making at both the macro and micro levels.  At least 3 times per Academic Year (AY), a review of the 
student demographic population is analyzed to ascertain population trends and to determine the relationship between the 
population served and the population within the 7 county (Baker, Clay, Calhoun, Dougherty, Lee, Terrell, Randolph) 
service delivery area.  In addition, as a review of Census data, an analysis of the #241 Report - Complete College 
America (CCA) Academic Year 2017 Report Year 2016 – was conducted to assess the status of the student demographic 
population.  According to the referenced report, ATC realized a slight increase of .7% in enrollment for full-time students 
from FY 2009 to AY 2014 – 2,522 to 2,538, respectively.  Concurrently, the College realized an increase of 38% in part-
time student enrollment with AY 2009 equaling 1,537 and AY 2014 part-time enrollment equaling 2,118. Following 2008, 
the nation was beginning to recover from an economic downturn. During the same time span, Albany, GA experienced a 
series of large plant closures, one of which employed over 1300 people alone. By 2009, the unemployment rate in 
Dougherty County was greater than 10% at which time the College realized a spike in enrollment, as dislocated workers 
were encouraged to go back to school and learn additional skills. However, by 2014, the unemployment rate in Dougherty 
County dropped below 10%. Given the above factors, it is possible that by 2014, dislocated workers were returning to 
work, thus only going to school part time. This inevitably increased part time enrollment with the College by 2014.   
 
Reflective of the College’s service delivery area population, ATC’s Black, non-Hispanic students were represented in 
larger proportions over any other racial groups for both full time and part time students. According to the data, between FY 
2009 and AY 2014, the College realized a 13% and 66% percentage change for its Black, non-Hispanic population, 
respectively. However, for the White, non-Hispanic full and part time student population, the College experienced a -35% 
and -16.4% change between the same time periods  
 

II. Goals 

1. Increase the number of graduates 

Performance Metric(s):  CCA Metric 1 Degree Production – Outcome 1  
ATC utilizes RY 2017 CCG (#MEB0332, #MEB0331), various AY 2017 KMS (#DC119, #DC241, #DC265, #CR263, 
#DC224, #DC306, #MEB0198, #TEC0141, #TEC0145), and internal data reports (DREAM Report) to measure the 
college’s success in increasing the number of graduates. 
 
Per KMS #CR263 (AY 2017), ATC realized a small increase over AY 2016 Associate of Applied Science (AAS) 
graduates, going from 268 to 282. Additionally, based on AY 2017 MEB 0332 Degree Production Goal Tracker, Albany 
Technical College, cumulatively since 2008, has reached 67% of its 2025 goal of 18,266 Complete College Georgia 
Graduates by the end of AY 2017. The college also exceeded its AY 2017 CCG individual goal of 1,066 by 156 graduates. 
The table below shows a summary of ATC’s Complete College Georgia (CCG), as well as overall graduate summary. 
 
For continuous improvement with goal of increasing the number of graduates, ATC focused on two additional goals that 
are inextricably linked to promoting student success outcomes.  Both Transform Remediation and Restructure Delivery 
are addressed later in this Report.  ATC selected Transform Remediation as a goal to provide a structured avenue for 
eligible students to shorten the time to completion by allowing them to participate in Blended Learning courses that yield 
academic credit while students complete requirements for remediation.  Equally, ATC selected Restructure Delivery as a 
goal to provide students the opportunity to successfully navigate a program of study in a structured and semi-structured 
cohort format.   
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Table 1.1 ATC College Graduate Performance- AY 2017 

Albany Technical College Graduate Performance- AY 2017 

Complete College Graduates -2017 1222  

Percentage of CCG Goal Met 67% 
(% of Actual through 
2017/Goal by 2025) 

Unduplicated Graduates 1491  

Technical Certificates of Credit 1618  

Diplomas 678  

Associate Degrees 282  

Total Awards  2578  

Cumulative CCG Goals through AY 2017 8662  

Actual CCG cumulative Performance/CCG Goals 
through AY 2017= % Met to Date 

13,107 151% 

CCG Goal by 2025 18,266  

Cumulative TCCG Graduates to Date/CCG Goal by 
2025= Met to Date  

13,107 72% 

 
 
Strategies/Interventions 
Achieving the Dream (AtD) and Education Advisory Board (EAB) Memberships; Data Analytics 
 
Strategically affiliating with student success focused organizations and purposefully connecting with sister institutions with 
similar demographics and student outcomes, ATC maintained and benefitted from memberships with Achieving the 
Dream and the Education Advisory Board (EAB).  Both AtD and EAB provide platforms for colleges to share promising 
practices designed to improve student outcomes.  In addition to multiple convenings (i.e. webinars, annual meetings, 
research conferences), EAB and AtD conducts and disseminates relevant higher education research on enrollment, 
retention, graduation and job placement. 
 
A member of the Education Advisory Board (EAB) for the past 2 years, ATC, in collaboration with TCSG and other 
technical colleges, launched the NAVIGATE – student success – software on June 15, 2017.   The preliminary 
engagement of students (more than 200 students accessing the system to date) is promising; although, it is too early to 
assess the full impact of the software on student outcomes. Transitioning to the use of the (EAB) Navigate has enabled 
Albany Technical College to focus on streamlining processes and creating an optimal learning environment for greater 
student outcomes. The college provides course offerings for students within a mini-mester (C-term) that allows them to 
complete a program faster. The college allows flexibility of course offerings, day, evening and online courses. 
 
Emanating from the engagement with AtD, ATC continues to conduct data analyses to monitor the College’s progress in 
the areas of recruitment, retention, and completion. Focused priority areas of achieving in-field placement of 80%, 
program retention of 70%, and the attraction of five new students per full time faculty per program per semester continues 
to be the focus of the DREAM report, which was launched Summer of 2013. The College still finds this report to be 
quintessential for monitoring programs’ progress in the above areas. Data within the DREAM report is also used to 
populate the Enrollment, Retention, and Completion Management Report which combines and averages term to term data 
into one academic year. Programs that meet or exceed the performance benchmarks are recognized with a Presidential 
Award for Teaching and Learning. As stated for the AY 2016 report, ATC learned the crucial role General Education 
(GenEd) instructors play in supporting students through core courses and preparing them for their program areas. ATC 
also analyzed term to term retention and placement rate for GenEd instructors and recognized those instructors whose 
students are retained above a 70% rate term to term.  
 
In addition to the DREAM and Enrollment Management reports, ATC compared and analyzed awards conferred by 
program, noting numerical and percentage changes between academic years.  The College created the 90% report that 
identified students who completed 90% of their program but have yet to meet the requirements to receive a credential.  
The college utilized this data to re-recruit these students and encourage them to complete their respective program of 
study. Along with this report, the President is provided a daily report utilizing KMS/Cognos and internal reports to track the 
following but not limited to placement, enrollment, graduates (Complete College graduates as well as general graduates), 
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status unknown students, and intended award level reached and non-returning students. These reports are shared with 
the senior staff membership (vice presidents, director of human resources and executive director for public relations and 
marketing), deans and academic program chairs. The analytical data informs decisions relative to student learning and 
achievement for both academic affairs and students affairs.  
 
Resources Allocated 
Both fiscal and human resources were invested to support the goal of increasing the number of graduates.  ATC 
continued membership with AtD and EAB.  ATC further expanded the relationship with EAB by investing in the 
aforementioned NAVIGATE software.   The AtD core team (vice presidents, deans, faculty and staff representatives) 
continues to meet regularly to strategize on how to proceed and move through challenges. Timely support and guidance 
is provided at least two times per year during face-to-face sessions with the AtD data coaches.   The College integrates 
strategies into daily operational practices that come from both the core team and data coaches in efforts to increase 
student success and completion.  
 
The College invests in professional development opportunities for faculty and staff.  Project management, program 
planning (i.e. academic pathways, student learning outcomes), and effective instructional strategies are a few of the topics 
addressed during the Program Year.  During the implementation process of the NAVIGATE software, faculty and staff 
participated in professional development relative to achieving optimal results from the utilization of the software.   The 
topics included streamlined onboarding processes, standardized enrollment steps, enrollment guidance, a seamless 
communication strategy for student outreach, and identifiable opportunities to include students in academic planning.  
Initiating the professional development opportunities and trainings has created campus synchronization and is projected 
to improve the overall college student experience at Albany Technical College with the intention of increasing the 
College’s retention, graduates, and recruitment efforts.   
 
Obstacles 
During RY 2016, ATC launched internal studies to determine the applicability of using Lean Six Sigma (LSS) strategies to 
address challenges with enrollment, retention and graduation identified during AtD sessions.  The AtD Core team still 
realized challenges with the Lean Six Sigma efforts, which was created to help streamline processes and eliminate waste 
that may cause barriers for students matriculating through processes such as admissions and program completion 
courses. Considering the implementation of NAVIGATE, the core team is planning to review the interrelationship between 
the LSS efforts and NAVIGATE.  It is projected that the LSS efforts could further support the implementation of 
NAVIGATE.  
 

2. Transform Remediation  

Performance Metrics – CCA Progress Metric2a: Success in Remedial Education  
ATC utilizes KMS #DC241 Metric 2a, #DC185, Grades First, Early Alert and internal data reports to measure the 
College’s success in transforming remediation. 
 
Metric 2a of #DC241 indicated that ATC had a total of 208 students who enrolled in remedial courses for Fall 2012 
(201312). The 208 statistic represents a difference of 81 students of the total 289 remedial students from RY 2016. Table 
2.1 below disaggregates the data based on the students who took remedial Math, English and Both English and Math.  
Table 2.1 also identifies the respective completion percentages. The data below indicates while the College realized a 
decrease in the number of students taking remedial courses, the College also realized a decline in completion rates from 
RY 2016 to RY 2017 for those who did take remedial courses. 
 
 

Table 2.1 CCA Progress Metric 2a: Success in Remedial Education 

 
Total 

Students 
MATH 
ONLY 

Completed 
English 
ONLY 

Completed 
Both 

English 
and Math 

Completed 

RY 2016- 201212 289 89 68 (76%) 136 66 (49%) 64 27 (42%) 

RY 2017-201312 208 75 53 (71%) 85 39 (46%) 48 28 (58%) 
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Demographically speaking, of the 208 total enrolled students, 174 (84%) of these students were identified as Black, non-
Hispanic. For Math only 56 (75%) of the 75 students enrolled were classified as Black, non-Hispanic, with 41 (73%) 
completing the course. For English only, 73 (86%) of the 85 were classified as Black, non-Hispanic with 33 (45%) 
completing the course. For students enrolled in both Math and English, 46(96%) of the 48 were classified as Black, non-
Hispanic, with 27(59%) completing the courses.  
 
The College’s White, non-Hispanic students represented a smaller portion of the remedial population with only 17 of the 
75 enrolled in Math only with 10 (59%) completing the course. For English only, 11 of the 85-total enrolled were White, 
non-Hispanic, with 6 (55%) completing the course. For both Math and English, 2(4%) of the 48 were identified as White, 
non-Hispanic, with 1 (50%) completing the course. The only other racial demographic represented for term RY 2017 was 
Hispanic and American Indian/Alaskan Native, both represented 1% of the total remedial enrolled.  
 
Of the 208 total enrolled students for remedial courses, 103 (50%) were identified as male, while 105 (50%) were 
identified as female. For English only, the data indicated that males represented 40%, with a 35% completion rate, while 
females represented 60% of the enrolled population, with a 53% completion rate. For Math only, males represented 62% 
of the total enrolled population while females represented 38% of the population. However, males experienced a 73% 
completion rate, while females experienced a 67% completion rate. For students taking both English and Math, males 
represented 50% of the total enrolled population, with a 54% completion rate, while females represented 50% of the total 
enrolled population with a 63% completion rate.  
 
Those aged 25 and over, represented the largest population that took remedial courses. This age group represented 43% 
of the total enrolled population.  
 
Strategies/Intervention 
The use of the Academic Achievement Center and Blended Learning Courses Co-requisite  
 
Although the College realized a decline in performance in transforming remediation, the goal continues to be supported by 
the efforts of the stellar faculty and staff assigned to the Academic Achievement Center (AAC).  The AAC provides 
remedial and tutorial services to students who qualify for remediation and to those students who request or are referred to 
the Center for academic assistance in various subjects.  An analysis of the AAC utilization is conducted at least 2 times 
per year – fall and spring semesters. 
 
In addition to Metric 2a #DC 241, Albany Technical College utilized internal data to track students taking remedial courses 
or learning support. As indicated in previous reports, the College’s co-requisite strategy is the redesigned Remedial 
courses into Blended Learning courses. With this strategy, students who do not reach the required Accuplacer score but 
fall within a certain score range can enroll in a special section of the degree or diploma level class with the learning 
support component embedded (Blended Learning).  The students are given the opportunity to complete modules for the 
learning support component while still moving forward with the credit-bearing coursework. This model is aimed at 
increasing retention because students still receive the additional help needed to be successful but within a course for 
which they can receive college credit. 
 
Since the implementation of Blended Learning in 2014, the college has realized continuous higher pass rates within the 
blended Math and English learning courses over the regular Math and English courses. However, for AY 2017 the student 
performance within the Blended Learning courses were lower in both Math and English for the Spring Term and lower in 
English for Summer 2017. The Office of Institutional Effectiveness will work with the General Education Department to 
investigate potential contributing factors for the decline in recent pass scores.   
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Table 2.1 provides data for AY 2016 and 2017 to show how students within the blended courses performed in comparison 
to the general student population.  

Table 2.1 Pass/Fail Rates for Math and English Blended Learning and General Population 

Term  Math 1012 All 
Math Blended Learning Support 
(BLS) 

English 1101 All English –  Blended 

Spring 2015 

N=339 
Pass Rate:55% 
Non-Pass 
Rate:34% 
Withdrawals:11% 

N=46 
Pass Rate:63% 
Non-Pass Rate:20% 
Withdrawals:17% 
  

N=389 
Pass Rate:47% 
Non-Pass 
Rate:30% 
Withdrawals:23% 

N=69 
Pass Rate:55% 
Non-Pass 
Rate:19% 
Withdrawals:26% 

Summer 2015 

N=237 
Pass Rate:59% 
Non-Pass Rate: 
29% 
Withdrawals: 12% 

N=43 
Pass Rate:63% 
Non-Pass Rate:30% 
Withdrawals:7% 

N=278 
Pass Rate:56% 
Non-Pass 
Rate:33% 
Withdrawals:11% 

N=37 
Pass Rate:70% 
Non-Pass 
Rate:11% 
Withdrawals:19% 

Fall 2015 

N=349 
Pass Rate: 41% 
Non-Pass 
Rate:36% 
Withdrawals: 22% 
 

N=68 
Pass Rate: 53% 
Non-Pass Rate: 18% 
Withdrawals: 29% 

N=330 
Pass Rate: 52% 
Non-Pass Rate: 
30% 
Withdrawals: 18% 

N=100 
Pass Rate: 64% 
Non-Pass Rate: 
26% 
Withdrawals: 10% 

Spring 2016 

N=249 
Pass Rate: 55% 
Non-Pass Rate: 
32% 
Withdrawals: 12% 

N=23 
Pass Rate: 61% 
Non-Pass Rate: 22% 
Withdrawals: 13% 

N=255 
Pass Rate:45% 
Non-Pass 
Rate:31% 
Withdrawals:24% 

N=29 
Pass Rate: 76% 
Non-Pass 
Rate:10% 
Withdrawals: 14% 

Summer 2016 

N=196 
Pass Rate: 69% 
Non-Pass 
Rate:22% 
Withdrawals:8% 

N=22 
Pass Rate: 64% 
Non-Pass Rate:18% 
Withdrawals:18% 

N=193 
Pass Rate: 50% 
Non-Pass 
Rate:23% 
Withdrawals:26% 

N=25 
Pass Rate: 28% 
Non-Pass 
Rate:36% 
Withdrawals:36% 

Fall 2016 
(201712) 

N=331 
Pass Rate: 47% 
Non-Pass 
Rate:38% 
Withdrawals:15% 

N=33 
Pass Rate: 79% 
Non-Pass Rate:18% 
Withdrawals:3% 

N=276 
Pass Rate: 59% 
Non-Pass 
Rate:29% 
Withdrawals:12% 

N=33 
Pass Rate: 70% 
Non-Pass 
Rate:18% 
Withdrawals:12% 

Spring 2017 
(201714) 

N=190 
Pass Rate: 54% 
Non-Pass 
Rate:36% 
Withdrawals:10% 

N=10 
Pass Rate: 50% 
Non-Pass Rate:30% 
Withdrawals: 20% 

N=182 
Pass Rate: 60% 
Non-Pass 
Rate:28% 
Withdrawals:12% 

N=20 
Pass Rate: 40% 
Non-Pass 
Rate:30% 
Withdrawals:30% 

Summer 2017 
(201716) 

N=157 
Pass Rate: 58% 
Non-Pass 
Rate:30% 
Withdrawals:12% 

N=14 
Pass Rate: 71% 
Non-Pass Rate:29% 
Withdrawals:0% 

N=133 
Pass Rate: 69% 
Non-Pass 
Rate:24% 
Withdrawals:7% 

N=12 
Pass Rate: 67% 
Non-Pass 
Rate:33% 
Withdrawals: 0% 

 
 
Resources  
Evidence of the College’s relentless commitment to transforming remediation is the staffing and material resources 
available in the Academic Achievement Center (AAC).  Qualified faculty provide assistance to students in English and 
Math during and the Center is also staffed with a full-time administrative assistant. The AAC is fully equipped with a 
complete computer lab and diverse study materials.  These resources are available for potential as well as current 
students in efforts to prepare students to pass the Accuplacer exam and to provide support, as needed, to students 
throughout their college tenure.  
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Obstacles  
A preliminary review of data suggests that an effort designed to improve overall performance in transforming remediation 
might have inadvertently eclipsed the intended outcome.  During AY 2017, ATC broadened the inclusionary model of 
placing more students eligible for 500 level courses in regular education courses.  The students placed in the non-500 
level courses (regular) received Blended Learning material and supplemental support from staff within the AAC.  
Previously, the College contained all students eligible for 500 level courses in Blended Learning courses only.    
Considering that the College realized a decline in performance for both the Blended Learning courses and the regular 
English and Math courses, the evidence is inconclusive at this time to determine the root cause of the performance 
outcome.  The College is working to disaggregate data to identify all students with Accuplacer scores that would qualify 
such students for Blended Learning courses and compare the referenced students’ performance with the performance of 
students designated as non-Blended Learning based on their Accuplacer scores.    
 

3. Restructure Delivery   

Performance Metric(s): ATC utilizes KMS #DC200 and internal data reports to measure the College’s performance 
relative to restructuring delivery. 
 
Table 3.1 demonstrates a comparison of AY 2016 and AY 2017 regarding retention and graduation rates to date for the 
cohort entering Fall 2015 and Fall 2016, per #DC 200. The data indicated that block scheduling programs during AY 2016 
showed an average retention and graduation rate of 68% and 38%, while AY 2017 showed an average retention and 
graduation rate of 68% and 52%. The college compared these rates to a sample of non-block programs (Marketing 
Management Degree, Business Management Diploma and Hotel, Restaurant, Tourism Management Degree) and found 
that these programs experienced an average retention rate of 52% and an average graduation rate of 45% for AY 2016. 
For AY 2017, non-block programs experienced a 59% retention rate and a 30% graduation rate. The performance 
outcomes identified herein suggests a positive correlation between block scheduling and student retention and 
completion.  
 
 

Table 3.1 #DC 200 Albany Technical College Fall 2015 & Fall 2016 Cohort Comparison- Block Scheduling Data 

Level Major 
Academic 

Year 
Cohort # 

Total 
Retained 

Retention 
Rate 

Total 
Graduated 

Graduation Rate 
Same College 

Diploma Accounting 
2016 6 5 83% 1 17% 

2017 5 4 80% 3 60% 

Degree Accounting 
2016 5 2 40% 1 20% 

2017 5 5 100% 3 60% 

Diploma 
Air Conditioning 
Technology 

2016 9 5 56% 5 56% 

2017 10 10 100% 9 90% 

Diploma Auto Collision 
2016 14 7 50% 7 50% 

2017 10 6 60% 6 60% 

Diploma 
Automotive 
Technology 

2016 8 4 50% 3 38% 

2017 7 3 43% 3 43% 

Diploma 
Law Enforcement 
(Criminal Justice) 

2016 53 34 64% 18 34% 

2017 27 15 56% 8 30% 

Diploma 
Diesel Equipment 
Technology 

2016 10 8 80% 7 70% 

2017 29 21 72% 19 66% 

Diploma Masonry 
2016 1 1 100% 0 0% 

2017 2 1 50% 0 0% 

Diploma Medical Assisting 
2016 3 3 100% 0 0% 

2017 4 1 25% 0 0% 

Diploma 2016 5 3 60% 2 40% 
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Level Major 
Academic 

Year 
Cohort # 

Total 
Retained 

Retention 
Rate 

Total 
Graduated 

Graduation Rate 
Same College 

Networking 
Specialist 

2017 4 3 75% 3 75% 

Degree 
Networking 
Specialist 

2016 4 3 75% 2 50% 

2017 3 3 100% 2 67% 

Diploma 
Pharmacy 
Technology 

2016 4 4 100% 2 50% 

2017 6 5 83% 4 67% 

Diploma 
Welding & Joining 
Technology 

2016 20 17 85% 15 75% 

2017 18 12 67% 11 61% 

Total   2016 142 96 68% 63 38% 

    2017 130 89 68% 71 52% 

Non-Block Scheduled Programs 

Diploma 
Business 
Management  

2016 29 13 45% 4 14% 

2017 31 16 52% 7 23% 

Degree 
Business 
Management  

2016 6 3 50% 2 33% 

2017 14 10 71% 4 29% 

Diploma 
Marketing 
Management 

2016 4 2 50% 1 25% 

2017 5 3 60% 1 20% 

Degree 
Marketing 
Management 

2016 1 1 100% 0 0% 

2017 2 1 50% 0 0% 

Diploma 
Hotel-Restaurant-
Tourism  

2016 9 6 67% 2 100% 

2017 7 5 71% 4 57% 

Degree 
Hotel-Restaurant-
Tourism  

2016 1 1 100% 1 100% 

2017 2 1 50% 1 50% 

Total    2016 50 26 52% 10 45% 

    2017 61 36 59% 17 30% 

 
 
Strategies/Interventions 
COLL 1020, Guided Pathways and Block Scheduling 
 
For AY 2017, ATC continued its block scheduling as agreed upon by TCSG in the following programs: Accounting 
(Diploma and Degree), Air Conditioning Technology (Diploma), Networking Specialist (Diploma and Degree), Medical 
Assisting (Diploma) and Automotive (Diploma). Additionally, Albany Technical College has kept its additional block 
scheduled programs of Criminal Justice (Diploma), Diesel (Diploma), Masonry (Diploma), Auto Collision (Diploma), 
Pharmacy (Diploma) and Welding (Diploma). 
 
In addition to providing more block scheduling programs than required by the Technical College System of Georgia 
(TCSG), ATC also expanded the offerings of the Student Success Course (COLL 1020).  The student success course is 
designed to assist students to successfully navigate through an academic program of study.  Study skills, student support 
services, library research services (GALILEO) and career portfolio development are among the numerous topics 
addressed within the comprehensive, orientation -focused student success course.   
 
Targeted supplemental student success activities are conducted for former students with earned credit hours insufficient 
to meet requirements for completion of a program of study. An additional targeted program is designed for African-
American males.  The Black Male Intervention provides workshops, tutoring and additional support for Black, non-
Hispanic males in efforts to alleviate barriers that prevent the Black male population from completing.  
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Reflective of the collaborative work with AtD and EAB, ATC continues to operationalize Guided Pathways as a tool to 
assist students in charting out a successful route to academic program completion.  An activity that is strongly encouraged 
in all academic programs is based on one of Stephen Covey’s 7 Habits of Highly Effective People – “Starting with the end 
in mind.”  All students are encouraged to visit the Career Center during their first semester in attendance to craft a 
premature version of their career portfolio.  As students progress through an academic program of study, course 
requirements are designed to support the maturation of the career portfolios. 
 
Resources 
Comparable to the human and material resources available to support the goal of increasing the number of graduates, 
ATC also commits human, fiscal and material resources to support the goal of restructuring the delivery of programs.  An 
agenda item for both the AtD Core Team and the Academic Affairs Council (AAC), data relative to restructuring delivery is 
initially addressed during preliminary sessions with applicable academic affairs representatives (faculty, deans, vice 
president of academic affairs).  The brainstorming outcome of these sessions are then shared with the inter-departmental 
group (administrative services, academic affairs, adult education, institutional effectiveness, center for business solutions) 
for AtD and AAC.  The cross-pollenated teams determine what programs to add for block scheduling, etc.   
 
As referenced previously, the AAC is utilized as a resource to support all goals designed for increasing the number of 
graduates; thus the AAC is also a resource for restructuring delivery.  Resources for the Academic Advisement Center 
consists of the renovated Cross Health Technology Building, the use of the college’s student alert systems along with the 
time, effort, and planning of Academic Advisors and Student Tracking and Retention Services (STARS) counselors. Three 
online success coaches, one instructional designer, one instructional designer specialist, a multi-media coordinator and a 
project manager are also housed within the Center. The objective of having the additional positions mentioned above is to 
ensure that online students have the same advising resources as traditional face to face students.  
 
Obstacles  
The college realizes that there may always be conflicting financial and employment constraints and obligations with 
students. However, the College is working to streamline processes and provide support for students through our Special 
Populations program. Academic deficiency is an also known obstacle for students who do not complete block programs, 
and the embedded learning support modules is the biggest challenge.  To overcome these obstacles, instructional faculty 
are devoting more time to work with students to complete the embedded modules; thereby, ensuring such students are 
program ready.  
 

III. Student Success Implementation Team 

The Student Success Implementation Team provides overall leadership and guidance for the college’s student learning 
and achievement initiatives; lending support to faculty and staff as interventions are executed.  Data findings are shared 
interdepartmentally along vertical and horizontal axes as well as during weekly senior staff team meetings.  Daily a 
comprehensive report identifying the College’s status with CCG metrics is shared with the president who shared with 
senior leadership.  All faculty and staff receive daily statistical reports relative to enrollment of new and returning students 
and students participating in dual enrollment programs and Ability to Benefit (AtB).   ATC also shares appropriate data 
with its Advisory Board Members and community partners.  The table below lists the student success implementation 
team with representation from the college’s senior staff, the Admissions Department, and the Office of Institutional 
Effectiveness. Dr. Kim Lee, serves as the team’s point of contact.  
 
 

Full Name Title/Position 
Role (Point of 
Contact or Member) 

Email Address 

Dr. Anthony O. Parker President Overall leadership aparker@albanytech.edu 

Dr. Kim Lee 
VP for Institutional 
Effectiveness 

Member/POC klee@albanytech.edu 

Dr. Tanjula Petty VP for Academic Affairs Member tpetty@albanytech.edu 

Ms. Linda Coston VP for Adult Education Member lcoston@albanytech.edu 

Ms. Angela Davis Grants Coordinator Member adavis@albanytech.edu 

Ms. Wendy Howell 
Executive Director of Public 
Relations 

Member whowell@albanytech.edu 

Ms. Barbara Brown  VP for Student Affairs Member bbrown@albanytech.edu 
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Full Name Title/Position 
Role (Point of 
Contact or Member) 

Email Address 

Ms. Judy Jimmerson 
Associate VP for Career 
Services 

Member Jjimmerson@albanytech.edu 

Ms. Lorraine 
Alexander 

Special Assistant to 
President 

Member lalexander@albanytech.edu 

Ms. Kathy Skates VP for Administration Member kskates@albanytech.edu 

Ms. Sarah Spurlin 
Administrative Coordinator 
for IE 

Member sspurlin@albanytech.edu 

Mr. Matt Trice 
VP for Center for Business 
Solutions 

Member mtrice@albanytech.edu 

Ms. Daa’iyah Salaam  Research Analyst Member dsalaam@albanytech.edu 

 

IV. Conclusion 

Most Successful and Least Effective Interventions 
While Blended Learning has historically been the most successful intervention, data indicates that Block Scheduling, 
inclusive of the added programs, is currently the most successful strategy. For two consecutive years, the College 
realized higher retention and graduation rates for programs with block scheduling options. The College will continue to 
look at the value of having block scheduling and add programs as deemed necessary. For this reporting period, the least 
effective strategy was the College’s Blended Learning intervention. As stated earlier, The Office of Institutional 
Effectiveness will disaggregate data for the students coded as Blended Learning within the general Math and English 
courses seeking to understand the rationale for the drop pass rates for the blended learning courses in efforts to improve 
for following semesters.  
 
ATC continues to rank as one of the top colleges within the TCSG system in job placement for placing its graduates.  
Upon this report submission, ATC realized a 93% in field placement rate and a 99% overall placement rate for AY 2017 
(to date). As of today, the College has a 94% in field and 98% overall placement. Leading with end in mind, ATC’s 
students are required to visit the Career Center and to create a program portfolio that must be completed upon 
graduation. Each student’s employment status is tracked leading up to graduation and subsequently after graduation. 
Students whose statuses are unknown are followed up by the appropriate dean and faculty member until the students’ 
employment statuses are ascertained.   
 
Adjustment to obstacles 
Recently, the college implemented Faculty First Friday sessions. During this time, faculty present new teaching ideas to 
their peers and colleagues. Along the same lines, the college continues to work on mastering the recently established 
Professional Development Institute (PDI). The PDI has really proven to be an asset to the faculty, as presenters are 
keeping the instructors engaged through the discussion of topics that centers on classroom management, Blackboard E-
learn Gradebook, Black Board and Retention, Human Resources Policies & Emergency Operations Plan, and much more. 
Also, ATC continues data mining to ascertain the potential causes of student drop-outs, stop-outs and program changes.  
 
The College is expanding the Blended Learning Initiative by embedded modules to additional academic program courses 
beyond the English courses. The College is also instituting student workshops and peer to peer tutoring for the Academic 
Achievement Center (AAC) and seeking funding opportunities that will allow the Academic Achievement Center to have 
full-time tutors and outfit the labs with Grammarly software. The AAC will have three touch points with the students: before 
the application process/enrollment, after testing, and during the semester.   
 

V. Next Steps 

ATC’s current CCG goals are increasing graduates, transforming remediation and restructure delivery. While ATC realizes 
success in graduation and placement, for next steps, ATC will focus on encouraging students to graduate with the highest 
credential within a program. For transforming remediation, ATC will research and seek to understand how the Blended 
Learning Module can be improved and implement those improvements. Lastly for Restructure Delivery, based on data 
and the recommendation by the Block Scheduling committee, ATC will seek to add two additional programs to block 
scheduling.  
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Additionally, ATC is continuing to look at ways to expand pathways and collaborations with other education institutions. 
Albany Technical College entered into a partnership with Georgia Military College (GMC) with the result that GMA will be 
opening a satellite campus with the goal of providing the opportunity for students who have obtained their AAS degrees to 
transition into a four-year college and seamlessly obtain their baccalaureate degree. Currently, the College has 
articulation agreements with GMC in the areas of logistics management and operations management that will allow our 
students to transition into GMC with the designation as a first semester junior. Staff from GMC are in the process of 
developing office space and becoming familiar with the college and will begin offering programs in January 2018. 
 
ATC is currently offering the general courses of English and Psychology at the Commodore Conyers College and Career 
Academy (4C) and has credentialed some their instructors as well. This Academy is a special purpose charter school that 
is a result of a collaboration between the Dougherty County and surrounding county school systems, Albany State 
University, and Albany Technical College. The aim of the Academy is to produce college and career ready graduates with 
relevant skills and work ethics that prepares them to compete in a global economy. Currently, Albany Technical College is 
working diligently with all stakeholders to ensure that dual enrolled students receive a quality college experience and 
education. The Academy sits adjacent to the ATC main campus and has a walkway to connect the two institutions. The 
Academy officially opened its doors to students in August 2017. During the spring of 2018, 2018 ATC will offer additional 
courses at the Academy with the aim of aiding high school students to complete and graduate within a shorter completion 
period. With both initiatives, ATC plans to track overall retention rates as well as degree production rates from students 
participating in both projects. For GMC in particular, ATC plans to track retention rates from the College’s degree 
programs leading to completion of baccalaureate degrees with GMC.  
 
Below is a listing of ATC’s strategies and resources for 2018. 
 
 

Strategy/Activity Resources 

Data Analysis DREAM, Enrollment 
Management Report, Daily KMS Report 

Goal: Increase Graduates 

The College will continue utilizing both fiscal and human resources, 
Memberships to AtD and EAB, employing instructional strategies 
and NAVIGATE software, and providing professional development 
for staff and faculty.  

Blended Learning 

Goal: Transform Remediation 

The College will continue to focus on AtD Priority for Gateway 
Courses (Blended Learning). Utilizing the Academic Achievement 
Center, human resources, and research.  

Block Scheduling, Student Success Course 
COLL 1020, Guided Pathways 

Goal: Restructure Delivery  

Continue utilizing the Academic Advisement Center, STARS 
Counselors, and staff.  
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Athens Technical College 
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Athens Technical College 

I. Overview 

The College’s mission as stated in the 2017-18 ATC Online Catalog is as follows: “Athens Technical College, a unit of the 
Technical College System of Georgia, provides educational programs and services through traditional and distance 
education methods to foster lifelong learning, facilitate workplace success, and promote economic development.”  The 
ensuing discussion of demographic characteristics provides a profile of students served by Athens Technical College 
(ATC) during the reporting period.  
 
Total student enrollment at ATC (i.e., unduplicated headcount) increased about 6% from FY 2009 to AY 2014 (Enrollment 
in 2009 was 5,510; in 2014 it was 5,865). This rate of growth exceeded that for all colleges in the Technical College 
System of Georgia (TCSG), which declined about 1% during the same period.  ATC’s growth pattern was influenced by 
rising part-time enrollment and declining full-time enrollment―a pattern similar to that which was detailed in last year’s 
CCG report.  Enrollment for full-time students declined about 16%.  For full-time students transferring in, it declined about 
34%.  Enrollment for part-time students increased about 23%.  For part-time students transferring in, it increased about 
14%.  
 
Most students enrolled at ATC were White (about 62%) and this population grew about 2 percent (2%) from FY 2009 to 
AY 2014.  This growth was due to increases in enrollment of part-time students (20% increase) and part-time students 
transferring in (10% increase). Enrollment of White, full-time students and White, full-time students transferring in 
declined, -21% and -20% respectively. Although enrollment of Hispanic students made up about five percent (5%) of the 
AY 2014 student population, enrollment of this group doubled from FY 2009 to AY 2014 (viz., 108% increase).  This 
growth was heavily weighted by part-time students (173% increase) and full-time students (18% increase).  Almost one-
fourth (i.e., 23%) of ATC’s enrollment was comprised of Black students in AY 2014, and enrollment of Black students 
increased about four percent (4%) from FY 2009 to AY 2014.  The growth in the Black student population was due to a 
10% increase in part-time enrollment and a 52% increase in part-time students transferring in. Asian student enrollment 
made up about three percent (3%) of total enrollment in AY 2014, and it declined 53% from FY 2009 to AY 2014. Students 
reporting a racial background of two or more races made up less than one percent of total student enrollment in AY 2014, 
and enrollment for this group declined almost 282% from FY 2009 to AY 2014. Students reporting an unknown racial 
background made up about 6% of total student enrollment in AY 2014 (i.e., It increased 282% from FY 2009 to AY 2014).  
 
ATC’s total student enrollment was about 65% women (n=3826) and 35% men (n=2039) in AY 2014.  From FY 2009 to 
AY 2014, the number of women rose about four percent (4%), and the number of men rose about 11%. These gains were 
due to increases in part-time and part-time transfer enrollment―the same broad pattern evidenced in last year’s data. In 
AY 2014, about 45% of ATC’s total student enrollment was 25 years old or older, 34% was 20 to 24 years old, and 21% 
was 17 to 19 years old.  Between FY 2009 and AY 2014, enrollment increased in each age category; that is 2%, 5%, and 
20% respectively.  Increased enrollment of part-time and part-time transfer students accounted for the upturn in two of the 
age categories.  The 25 years old or older category exhibited an 8% decline.  In AY 2014, 62% of ATC’s total student 
population received the Pell Grant at entry. This represented a 60% increase from FY 2009, which was heavily weighted 
by increases in part-time enrollment (81% increase) and part-time transfer enrollment (125% increase). Finally, in AY 
2014 about 16% of all students took remedial courses at entry, which was an increment of 148% from FY 2009.  Again, 
part-time enrollees (328% increase) and part-time transfer enrollees (108% increase) accounted for most of the jump. 
[See TCSG Data Center Report DC#241 - AY2017 Complete College Georgia Report CCA Report Year 2016]. 
 

II. Goals 

1. Increase the number of graduates by 2.6% annually over the previous year   

Performance Metrics 
Related to this goal, ATC examined degree production, graduation rates, completion ratio metrics (See TCSG Data 
Center Report DC#241-AY2017), and its 2016 Scorecard Benchmark figures.  Additionally the College examined its 
retention rates from AY 2013 – AY 2016, because retention is a prerequisite for graduation, especially for ATC.  In 2012, 
an internal Achieving the Dream (ATD) cohort analysis revealed that 40% of students in the cohort left the college during 
or immediately after their first term of enrollment. (See ATC Quality Enhancement Plan, p. 15). Thus, it is a significant 
factor affecting our degree production, graduation rates, and completion ratios.    
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From FY 2009 to AY 2014, ATC made gains in degree production, except in one credential area. Although this one area 
declined, the decrease was less than what it had been during the previous year.  The College experienced a 114% 
increase in graduates earning a certificate/diploma less than 1 academic year, a 60% increase in graduates earning a 
certificate/diploma at least 1 but less than 2 years, a 32% decrease in graduates earning a certificate/diploma at least 2 
but less than 4 years, and a 32% increase in graduates earning an associate degree. Although there was a decline in 
certificate/diplomas at least 2 but less than 4 years, the 2014 number represented a gain of about 12.5 percentage points 
compared to the 2013 number. ATC exceeded its target of producing 928 CCG Graduates in 2016; it actually produced 
958.  It also exceeded its target graduation rate of 58% for 2016; the rate was actually 71.7% (See TCSG Data Center 
Report MEB#0198). Thus, the College met or exceeded its graduation benchmarks, and degree production increased.   
 
ATC also compared the graduation rates of the Fall 2009 cohort to the Fall 2010 cohort.  Rates were disaggregated by 
student status (full-time, part-time, and transfer), by type of credential, and by time interval (100%-time, 150%-time, and 
200%-time).  Graduation rates for the certificate/diploma (at least 1 but less than 2 years) generally declined from Fall 
2009 to Fall 2010 [differences at the time intervals ranged from -1.3 to -8.1 percentage points] with part-time students 
lagging farthest behind transfer and full-time students.  For the associate degree, the pattern was mixed.  Graduation 
rates generally increased from Fall 2009 to Fall 2010 for full-time students [differences at the time intervals ranged from 
+5.7 to +11.2 percentage points].  For transfer students, graduation rates generally declined from Fall 2009 to Fall 2010 
[differences ranged from -2 to -10.3 percentage points].  For part-time students, graduation rates generally increased from 
Fall 2009 to Fall 2010 [differences at the time intervals ranged from +1.8 to +5.8 percentage points], except at the 150% 
rate [where the difference was -4.6 percentage points].  So graduation rates for the certificate/diploma (at least 1 but less 
than 2 years) for all student statuses declined from Fall 2009 to Fall 2010.  For the associate degree, gains in graduation 
rates from Fall 2009 to Fall 2010 were attributed to full-time and part-time students but not transfer students. 
 
ATC exceeded its target FTE of 2,300 for 2016; its actual FTE was 2,601 (See TCSG Data Center Report DC#198).  
Furthermore, for AY 2014, the College’s number of awards per 100 FTE (also known as, CCA completion ratio) was 28%.  
This was 4.2 percentage points higher than the completion ratio for AY 2013 (See TCSG Data Center Report DC#241-
AY2017). 
 
Finally, according to the TCSG PAS Trend Report, ATC’s fall-to-fall retention rates are increasing. The annual rates were:  
2013 (64.2%), 2014, (63.8%), 2015 (64.4%) and 2016 (67.2%).  The three-year average rates were: AY13, AY14, and 
AY15 (64.1%) and AY14, AY15, and AY16 (65%).   
 
Strategies/Interventions Implemented 
A necessary condition for graduation is retention, and internal college studies indicated that this was an issue for ATC. 
Consequently, the College developed its own early-alert system to identify students in danger of being academically 
unsuccessful. Then, after TCSG implemented TEAMS, ATC migrated to it. Instructors at ATC use TEAMS to alert 
retention staff—before midterm—about students who may be in danger of being academically unsuccessful. Retention 
staff contact at-risk students within 48 hours by phone or email and offer assistance. During Spring 2015, 567 TEAMS 
alerts were received and 20% of students who received an alert passed with grade C or higher. In Spring 2016, 566 
TEAMS alerts were received and 27% of students who received an alert passed with grade C or higher. In Spring 2017, 
452 TEAMS alerts were received and 29% of students who received an alert passed with grade C or higher. From Spring 
2015 to Spring 2017, the number of alerts declined over time, which may be due to sampling error. More importantly, the 
percentage of those succeeding in the alerted course increased by 9 percentage points from Spring 2015 to Spring 2017.  
Thus increasing student success in courses, which in turn enhances a student’s chances of completing a credential.  
Students are also becoming increasingly aware of the role of the Retention Coordinator and retention advisors on 
campus, and they are becoming more responsive to intervention.  In Fall 2015, the rate at which at-risk students 
responded to retention staff was 64%.  In Fall 2016, that rate jumped to 81%, an increase of 17 percentage points.  
Retention staff also added a semester retention fair for students. This is a more informal, fun outreach program to 
increase students’ awareness of the forms of assistance available.  Furthermore, retention staff practice the intrusive 
advising model, which means, in part, that they visit classrooms to reach students who do not respond to telephone calls.  
When classroom visits and phone outreach do not result in contact with the student, the student receives documentation 
in Degree Works; then alert and support services are discussed with the student during the following pre-registration 
period.   
 
Resources Allocated 
Resources for this initiative were staff and faculty time to develop and attend trainings and support from information 
technology staff to upload and maintain information in TEAMS.   
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Obstacles Encountered 
An ongoing obstacle of the college-wide implementation of TEAMS was maintaining training for the college’s sizable 
adjunct faculty workforce and ensuring that they received the same notices and training as full-time faculty.  The College 
continues to overcome this obstacle by using open labs to train faculty and staff throughout the year.   
 

2. Transfer and Articulation (collaboration)  

Performance Metrics   
For this goal, ATC examined the transfer out metric. Tracking of the Fall 2010 cohort revealed that about 17% of all 
students transferred to a four-year institution by August 31, 2014.  This represented a one-percentage point decrease (-
1%), as compared to the Fall 2009 cohort (See TCSG Data Center Report DC#241-AY2017).   
 
Strategies/Interventions Implemented 
To enhance transfer opportunities, ATC maintains transfer articulation agreements with Clayton State University, DeVry 
University, Life University, Mercer University, Southern Polytechnic State University, a Statewide RN-BSN Articulation 
Program, and the University System of Georgia.  (2017-18 ATC Online Catalog).  
 
Resources Allocated 
Partnerships with other colleges need time from faculty, deans, and executive leadership to form relationships and to 
implement agreements.  They also require publicity to increase stakeholders’ awareness of the new opportunities.  
 
Obstacles Encountered 
It is an ongoing challenge to ensure that new staff/faculty members are aware of articulation agreements, so they may 
help publicize them to students.  The College addresses such issues through professional development of its personnel.   
 

3. Improve College Readiness and Access 

Performance Metrics 
Efforts to improve college readiness and access are part of ATC’s Quality Enhancement Plan (QEP), a component of 
which is the First Semester Seminar Experience (FSSE).  Consequently, the College reviewed local performance metrics 
related to FSSE to assess progress on this goal.  The FSSE course was piloted Summer 2014 and full-scale 
implementation occurred Fall 2014.  Since that time, ATC has regularly monitored local college assessment data and 
made improvements accordingly.  Recent analyses of course completion rates revealed that such changes are having 
positive effects on student success.  For summer terms, the course completion rate rose from 64% in Summer 2014 to 
86% in Summer 2015.  For fall terms, the course completion rate rose from 62% in Fall 2014 to 74% in Fall 2016.  Finally, 
for spring terms, the course completion rate rose from 60% in Spring 2015 to 77% in Spring 2017.  Course completion 
rates by part-of-term were as follows.  The completion rates for 5-week and 8-week summer POTs were 83% and 73% 
respectively.  First and Last POTs followed with 74% and 70% respectively, and the through-term completion rate was 
64%. The overall completion rate for FSSE was 70% (all terms combined).  
 
Finally, preliminary data appear to indicate an association between FSSE and small increases in the fall-to-fall retention 
rate, based on CCG data.  Between AY 2014 and AY 2015 there was a 1.5 percentage point increase in the fall-to-fall 
retention rate, and between AY 2015 and AY 2016 there was a 0.8 percentage point increase.  Furthermore, preliminary 
data appear to indicate an association between FSSE and gains in graduation rates, based on PAS Trend data.  Prior to 
implementation of FSSE, the graduation rate increased 1.96 percentage points from AY 2013 to AY 2014.  Following 
FSSE implementation, the gains increased.  From AY 2014 to AY 2015, the graduation rate increased 2.89 percentage 
points. From AY 2015 to AY 2016, the graduation rate increased 2.88 percentage points.  Additional analyses are 
required to investigate the full implications of these preliminary data, but they are promising indicators that improvement 
initiatives are moving in the desired direction.  
 
Strategies/Interventions Implemented  
Last year it became apparent that students were more successful in shorter-length FSSE courses, so the College added 
more first and last-part-of-term sections. It also made other curricular and instructional adjustments to fit the shorter 
timeframes. 
 
Resources Allocated 
Resources needed were faculty and staff time to restructure the course and analyze student and faculty feedback, as well 
as support from Institutional Effectiveness in capturing and analyzing data.  
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Obstacles Encountered 
The mini-semester format is proving to be very popular with students, and this presented obstacles of needing additional 
sections, faculty, classroom space, and administrative coordination.  The College addressed these through ongoing 
curricular planning and course scheduling activities.  
 

4. Transform Remediation 

Performance Metrics   
The College used local data to determine the success of its accelerated learning program (ALP) math course, Quantitative 
Skills and Reasoning (MATH 0997/1103).  For Spring 2015, the pilot course enrolled six students, and 67% successfully 
completed it.  The completion rates for the subsequent terms were: Fall 2015 (60%, n=10), Spring 2016 (80%, n=10), Fall 
2016 (50%, n=10), and Spring 2017 (100%, n=6).  Although the number of students affected is small, these rates of 
success are encouraging, especially when comparing them to the ATC’s CCG two-year remedial math completion rate of 
56.3% and one-year remedial math completion rate of 29.3% (See TCSG Data Center Report DC#241-AY2017). 
 
ATC also explored Achieving the Dream (ATD) metrics and other local data to determine the effects of its math-paradigm-
shift initiative for gateway math. From Fall 2014 to Fall 2016, student enrollment in Math Modeling (MATH1101) increased 
44% and declined in College Algebra (MATH 1111) by 14%.  From Spring 2015 to Spring 2017, Math Modeling enrollment 
increased 55% and declined in College Algebra by 31%. Thus, it appears that the College made progress with re-directing 
students into the appropriate gateway math course for the major.  From 2012, the percentage of the ATD cohort who 
attempted gateway math rose from 19% in 2012 and 2013 to 34% in 2014, and 35% in 2015 (an increase of 16 
percentage points). The percentage of the ATD cohort who completed gateway math rose from 14% in 2012 and 2013 to 
24% in 2014, and 27% in 2015 (an increase of 13 percentage points). Hence, the data indicated that the paradigm shift 
was associated with increases in the number of students attempting as well as completing gateway math. 
 
Additionally, ATC examined local data to track the effectiveness of ALP English (ENGL 0099/ENGL 1101) and ALP 
Reading (READ 0099/ARTS 1101).  For ALP English the enrollment and completion rate statistics were as follows:  Fall 
2014 (38%, n=8); Fall 2015 (60% n=10), and Fall 2016 (75% n=4).  For ALP Reading, the enrollment and completion rate 
statistics were as follows:  Fall 2014 (57% n=7), Spring 2015 (57% n=7), and Fall 2015 (30% n=10).  Although the number 
of students affected was small, these rates of success showed promise, especially when comparing them to the CCG two-
year remedial English completion rate of 52% and the one-year remedial English completion rate of 27.6% (See TCSG 
Data Center Report DC#241-AY2017). 
 
Strategies/Interventions Implemented  
The co-requisite model continued to guide redesign of learning support math at the College. In Spring 2015 the 
accelerated learning program math course, Quantitative Skills and Reasoning (MATH 0997/1103) was created.  Students 
who need to take MATH 0098 and/or MATH 0099 can elect to take MATH 0997; thus, students simultaneously complete 
their learning support requirements and earn credit toward a degree program.  The College offers one section each spring 
and fall term, and success rates for the course exceed those of other developmental courses. Related to gateway math 
courses, ATC engaged in a math paradigm shift, which encouraged students to take Math Modeling (MATH 1101), if 
appropriate for their major, rather than College Algebra (MATH 1111).  Only six AAS programs require College Algebra at 
ATC.  Steering students into the appropriate college-level math for their major enhances their chances for success. 
 
Additionally, ATC offers three co-requisite/accelerated learning program courses in English and Reading, namely:  ALP 
English (ENGL 0099/ENGL 1101), ALP Reading (READ 0099/ARTS 1101), and Foundations of Reading and Writing 
(ENGL 0977/READ 0097). This last course was developed in 2016 for implementation Fall 2017; it integrates 
developmental reading and writing.  In 2016, the College made some procedural changes to enhance student access. In 
Fall 2016, the College increased access to ALP English by opening it up to students enrolled in any section of ENGL 1101 
rather than accepting only those students taking ENGL 0099/1101 with the same instructor.  In Spring 2017, the College 
increased access to ALP Reading by modifying the prerequisites to include students coming from READ 0098 and READ 
0097, rather than only accepting those students who tested into it. 
 
Resources Allocated 
Resources needed for developing co-requisite courses were faculty time and effort to make the necessary modifications 
to the courses and to train faculty and advisors regarding the new strategies and options.  The writing lab, which is an 
essential component of ALP English, required resources of dedicated space and staffing by a full-time faculty member 
with prior, specialized experience in operating successful writing labs.  
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Obstacles Encountered 
It is an ongoing challenge to make the benefits of such courses known to students and their academic advisors.  To 
counteract these obstacles on a semester basis, lead instructors for co-requisite Math, English, and Reading send fliers 
about co-requisite courses to General Education faculty and advisors in the Advising Center. They also send personalized 
emails to qualified students explaining the benefits of co-requisite options.   

 

5. Restructure Delivery (includes block scheduling and guided pathways) 

Performance Metrics  
To assess this goal, ATC examined TCSG Data Center Reports and local data to compare starting enrollment counts, 
award counts, attrition rates, and placement rates of block-scheduled programs to all programs at ATC (See TCSG Data 
Center Reports: LB178, LB177, DC112, and DC109).  The seven block-scheduled programs are the following: Accounting 
(AC12 Diploma, AC13 AAS), Air Conditioning (ACT2 Diploma), Automotive Technology (AT14 Diploma), Networking 
Specialist (NS14 Diploma, NS13 AAS) and Medical Assisting (MA22 Diploma).   
 
During AY 2017, the median starting enrollment of all programs at ATC was 20.  During this same time period, all block-
scheduled programs exceeded the median (See Fig. 1 and Table 1).  Starting enrollments for all programs followed a 
downward trend from 2013 to 2017. 
During AY2017, the median number of credentials awarded at ATC was nine (n=9).  During this same timeframe, four of 
the seven block-scheduled programs exceeded the median number of credentials awarded (viz., Accounting (AC12 
diploma; AC13 AAS), Air Conditioning (ACT2), and Networking Specialist (NS13 AAS). (See Fig. 2 and Table 2).   
 
The most recent estimate of ATC’s placement rate for reporting year 2017 based on 2016 graduates was 97.2% (See 
TCSG Data Center Report #DC265 as of 9/19/2017; not final data).  During 2017, the placement rate of all block-
scheduled programs was 100%.  (See Fig. 3) 
 
During AY 2017, the median program attrition rate in all programs at ATC was one percent (1%). 
 
Unfortunately, the only block-scheduled program with an attrition rate at or below 1% was Networking Specialist AAS 
(NS13). Two block-scheduled programs had attrition rates at or above five percent (5%), which was the 75th percentile.  
They were Networking Specialist (NS14 Diploma) and Air Conditioning (ACT2 Diploma). (See Fig. 4 and Table 3). 
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Strategies/Interventions Implemented  
To address declining enrollment issues, ATC continued its campaign to modernize publicity for the College and all of its 
programs, including block-scheduled programs.  The College also implemented two committees to focus on enrollment:  
the Enrollment Committee and the FTE Subcommittee.  The work from these initiatives was associated with a 2% 
increase in total enrollment from AY 2016 to AY 2017 and a 2.9% increase in FTE from AY 2016 to AY 2017 (See TCSG 
Data Center Report, #ER21, 9/7/2017). 
 
By July 2016, the College fully implemented Guided Pathways for all programs of study for both full-time and part-time 
students.  Having all programs loaded within Degree Works and having ready-access to TEAMS data within Degree 
Works has streamlined the monitoring of student progress related to retention, advising, and graduation.  The College 
continues to educate students and train faculty and staff in the use of Degree Works, TEAMS, and Guided Pathways.   
 
Resources Allocated 
Resources needed for maintaining publicity efforts were staff time from Public Relations and Information Technology (IT).  
Resources needed for implementing various initiatives related to enrollment required staff time and training for faculty and 
staff.  Resources needed to maintain Guided Pathways were time from department chairs, academic advisors, staff in the 
registrar’s office, and IT.   
 
Obstacles Encountered 
The College worked to overcome some traditional practices that hampered enrollment.  Now, prior to the start of each 
semester, program chairs personally call their pre-registered students who (after repeated email notifications) remain in 
jeopardy of having their registrations cancelled for nonpayment. This has increased enrollment. Additionally, advisors now 
encourage students to take more than one class per semester; two or more are recommended. This has sharpened 
student and faculty focus on the student’s progress along his/her career (“guided”) pathway. The start-to-finish timeline 
displayed in Degree Works helps faculty, advisors, and students to better visualize the benefits of taking more classes per 
term, and it helps them see the impact of completing each course on that timeline. 
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6. Shorten Time to Degree 

Performance Metrics 
ATC examined time-to-degree to assess this goal.  For AY 2014 the average length of time to earn a certificate or diploma 
at least 1 but less than 2 years was 3.4 years for full-time students, 2.7 years for part-time students, and 2.2 years for 
transfer students. Compared to last year’s report, time-to-degree for this credential shortened for full-time students (-0.4 
years) and transfer students (-0.3 years); it remained the same for part-time students. For AY 2014 the average length of 
time to earn an associate degree was 3.6 years for full-time students, 4.3 years for part-time students, and 3.5 years for 
transfer students.  Compared to last year’s report, time-to-degree lengthened slightly for all AAS students; full-time (+0.1 
years), part-time (+0.1 years), and transfer (+0.4 years).  (See TCSG Data Center Report DC#241-AY2017). 
 
Strategies/Interventions Implemented 
ATC supports prior-learning assessment initiatives in order to shorten time to degree.  The College awards credit for prior 
learning when the equivalency is validated by academically sound and rigorous assessment. Students must demonstrate 
mastery of course competencies through testing or appropriate documentation such as portfolios or certifications received 
from professional organizations. Among the programs in which students earn credit for professional certifications are Fire 
Science, Automotive Technology, Automotive Collision Repair, Criminal Justice, and Paramedicine. Athens Technical 
College also awards credit for courses completed at military service schools. The awarding of credit is based on American 
Council of Education (ACE) recommendations as listed in A Guide to the Evaluation of Educational Experiences in the 
Armed Services. 
 
Resources Allocated 
Resources needed were time and effort of the department chairs to implement the assessment and set standards and 
specifications for the portfolio.   
 
Obstacles Encountered 
This initiative has limited impact.  It affects a small number of students, namely students who have the necessary 
portfolios, certifications, or other documentation.   
 

III. Student Success Implementation Team 

Athens Technical College established Core and Data Teams as mechanisms for implementing Achieving the Dream and 
Complete College Georgia initiatives. The College has experienced recent turnover in our team membership due to 
retirements and career transitions.  Long-standing members such as Caroline Angelo, Sibley Bryan, Dr. Mary Clare 
DiGiacomo, Dr. Tawana Mattox, and Howard Sokol are no longer active.  Personnel joining the team as new members or 
in a new capacity are James Price, Casie Bridges, Nathan Loyd, and Dr. Jennifer Palmer.  The Core Team meets every 
other week to discuss and request data on issues related to increasing enrollment, completion, placement, and retention.  
The Data Team meets monthly to review and approve requests from the Core Team (as well as others), to plan and 
coordinate projects, and to serve as technical advisors regarding the many kinds of data available to users.  Minutes and 
work products of both teams are published on the College’s Intranet for access to all faculty and staff.  Our Webmaster 
and Director of Public Relations support both committees’ communications needs.   
 
 

Full Name Title/Position Role Email address 

Dr. Andrea Daniel President 
Core Team Leader 
(Point of Contact) 

adaniel@athenstech.edu 

James Price 
Vice President for Academic 
Affairs 

Data Team Leader  
(Point of Contact) 

jprice@athenstech.edu 

Core Team Members 

Jennifer Benson Vice President for Student Affairs Core Team Member jbenson@athenstech.edu 

Casie Bridges 
Business Administrative 
Technology Program Chair 

Core Team Member cbridges@athenstech.edu 

Antoine Boynton Director of Public Relations Core Team Member aboynton@athenstech.edu 

Nick Chapman Dean of Business and Education Core Team Member nchapman@athenstech.edu 

Dr. Alysen Heil Mathematics Instructor 
Core Team Co-
Chair/Member 

aheil@athenstech.edu 
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Core Team Members 

Glenn Henry 
Dean of Life Sciences and Public 
Safety 

Core Team Member ghenry@athenstech.edu 

Nathan Loyd FSSE Coordinator Core Team Member nloyd@athenstech.edu 

Amelia Mills 
Director of Recruitment and 
Retention 

Core Team Member amills@athenstech.edu 

Dr. Jennifer Palmer 
Dean of General Education and 
Online Learning  

Core Team Member jpalmer@athenstech.edu 

Lenzy Reid 
Executive Director, Walton 
County Campus 

Core Team Member lreid@athenstech.edu 

Stuart Rolf 
Program Chair for Machine Tool 
Technology 

Core Team Member srolf@athenstech.edu 

Carol Stanley Director Library Services Core Team Member cstanley@athenstech.edu 

Data Team Members 

Geoff Barrow Webmaster Data Team Member gbarrow@athenstech.edu 

Virginia Bramblett Accounting Program Chair Data Team Member vbramblett@athenstech.edu 

Dr. Bobbi Johnstone 
Director of Institutional 
Effectiveness 

Data Team Co-
Chair/Member 

bjohnstone@athenstech.edu 

Dustin McDaniel Director of Financial Aid Data Team Member dmcdaniel@athenstech.edu 

Vidya Nahar Mathematics Instructor Data Team Member vnahar@athenstech.edu  

Dr. Crystal Robinson 
Anatomy and Physiology 
Instructor 

Data Team Member crobinson@athenstech.edu 

 

IV. Conclusion 

The most successful strategies were the TEAMS early alert initiatives; FSSE 1000; co-requisite remedial courses; the 
college-level, math-paradigm-shift strategy; and faculty outreach to pre-registrants at risk of not enrolling due to non-
payment.  Regarding TEAMS initiatives, data show that students are increasingly responsive to staff contacts and an 
increasing percentage of students are passing the class that triggered the alert. Since the implementation of TEAMS, 
retention rates have risen consistently and this in turn, increases the likelihood that students will graduate.  Mini-semester 
FSSE offerings have proved more popular and successful than through-term offerings, and there appear to be gains in 
retention and graduation rates following FSSE implementation. Student success rates in our co-requisite remedial courses 
generally exceed those in our traditional remedial courses, but numbers affected are small.  The math paradigm shift 
involving Math Modeling (Math 1101) and College Algebra (Math 1111) led to significantly more students attempting and 
completing college-level, gateway math.  Students who complete college-level math are more likely to complete a 
credential.  Having faculty program chairpersons personally call students who were in jeopardy of having their pre-
registrations cancelled due to non-payment of fees was highly effective in increasing overall enrollment and enrollment in 
block-scheduled programs.  
 
Less successful strategies were articulation agreements and prior learning assessment.  Both initiatives affect smaller 
numbers of students and recent articulation agreements have yet to produce data sufficient for analysis.  To implement 
the programs above, the College adopted an “all hands on deck” approach.  Faculty and staff have conducted and 
attended training, stretched themselves and their resources to think outside the box, reconfigured course structures, re-
imagined college processes, and collaborated so that students remain in college, pursue their career paths, and earn their 
credentials.  Collectively these initiatives directly and indirectly affect completion of a college credential. 
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V.  Next Steps 

The College will focus on a number of initiatives in the upcoming year.  First, it will continue the practice of department 
chairs contacting students who are in jeopardy of losing their pre-registration due to non-payment, especially for block-
scheduled programs.  Such efforts will require ongoing time and attention from all faculty and staff.  Second, ATC will 
continue to enhance FSSE and investigate its effects on graduation and retention.  Finally, several activities are planned 
related to co-requisite remediation.  The English faculty will move sentence-level work into the online platform in ALP 
English (ENGL 0099/1101) and investigate if such a change increases student engagement and success, as it does in 
ENGL0989.  The English faculty will investigate the effectiveness of ALP READ 0099 as a substitute for 0098; they will 
compare success rates in subsequent coursework for both groups. The English faculty will follow-up on students taking 
the new course, Foundations of Writing (ENGL 0977), and they will follow students’ achievements in subsequent courses.  
Co-requisite Math, English, and Reading faculty will survey students about issues affecting expansion of these kinds of 
course offerings and helpful course structures and processes.   
 
All of these initiatives will require the time and attention of existing staff and faculty, IT support, and services from 
Institutional Effectiveness.  Some initiatives may require additional personnel, equipment, or funding depending on needs 
identified by data or recommendations made by various committees. 
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Atlanta Technical College 
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Atlanta Technical College 

I. Overview 

Atlanta Technical College, as a unit of the Technical College System of Georgia, is located in the city of Atlanta, and is an 
accredited institution of higher education that recognizes the importance of global education. The mission of the college is 
to provide lifelong educational opportunities and experiences through academic and innovative career preparation, service 
learning, and multiple program delivery modalities that lead to technical certificates, diplomas, and associate degrees and 
make student development and success possible in a competitive global economy. 
 
Atlanta Technical College (ATC) enrolled 6,622 students in Complete College Georgia (CCG) programs in the CCG 
Report 2017 (Report Year 2016). The CCG Report includes programs that are Certificates of less than one academic 
year, Certificates/Diplomas of at least one year but less than two, Certificates/Diplomas of at least two years but less than 
four, and Associate Degree programs. Total unduplicated enrollment decreased by 5.6% from 2013 to 2014 in CCG 
programs.  In addition, total unduplicated enrollment from 2012 to 2014 in CCG programs has decreased by 11.1%.  Of 
the 6,622 students enrolled in 2014, 2,406 (36%) were full-time and 4,216 (64%) were part-time. Full-time enrollment 
decreased by 4.9 percentage points, and part-time enrollment decreased by 6 percentage points from 2013 to 2014.  
Approximately 16.6% of the student population took remedial courses in Report Year 2016 compared to 15% in the 
previous year. There were approximately 39% males and 61% females enrolled in 2014. Students enrolled in CCG 
programs in AY2014 were mostly age 25 and over, which represents 68.8% of enrollment. Students that received the Pell 
grant represented 76% of the total enrollment in 2014. Based on the above information, in AY2014, the majority of Atlanta 
Tech’s CCG students were low income Black females age 25 and over. (Source:  DC241 RY2016) 
 

II. Goals 

Atlanta Technical College implemented the overall goal of increasing the number of graduates in 2017 by 2.6% or 731 
graduates. In addition, Atlanta Technical College’s 2017 goals include continuing the process of transforming remediation 
and restructuring delivery. Strategies and interventions to address each goal and performance metrics to measure goal 
attainment are discussed. Atlanta Technical College utilizes various data sources to assess the effectiveness of the 
strategies and interventions in achieving the goals as stated above. The Student Success Implementation Team 
reviewed: 
 

 Complete College Georgia All Metrics Summary report 

 Knowledge Management System (KMS) reports 

 Survey reports 

 AVID Student Success Initiative data reports 

 Achieving the Dream data reports 

 Integrated Postsecondary Education Data System (IPEDS) 
 
 

2017 Complete College Georgia (CCG) Progress Summary 

Metric Goal Actual Result 

Degree Production To produce 731 CCG graduates in 2017. 
ATC produced 1,445 CCG graduates in 
2017. 

Graduation Rate 
To increase the graduation rate by 2% 
over the previous CCG report year. 

The CCG 100% graduation rate decreased 
by 4.7%, the 150% graduation rate 
decreased by 3.7%, and the 200% 
graduation rate decreased by 2.6%.  

Success in Remedial 
Education 

To increase the number of students 
successfully completing remedial 
education requirements and college-level 
courses in the same subject as remedial 
education by 3% over the previous CCG 
report year. 

The number of students successfully 
completing remedial education 
requirements increased by 44 students. 

Source: TCSG, KMS Report #DC241; TCSG, KMS Report #MEB0332  
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Goal 1: Increase the number of state graduates by an additional 4,816 or 2.6% annually over the previous year. 

Performance Metric 
Complete College Georgia Outcome Metric 1: Degree Production 
 
Atlanta Technical College exceeded the state CCG degree production goal for the ninth consecutive year. There were 
1,445 total CCG graduates in 2017, an increase of 93 over the 2016 numbers. There were 1,445 total CCG graduates in 
2017, an 93-graduate increase from the 2016 numbers (Chart 1.1).  Table 1.1 shows an overall .14% increase in 
credentials awarded in 2017. The college awarded 5.7% less diplomas, and .4% less associate degrees than the prior 
year; however, the number of certificates awarded increased over the prior year by 1.6%. The increases in certificates 
awarded is a result of continuing to focus on increasing the number of embedded TCCs in diploma and associate degree 
programs. 
 

Table 1.1: Awards Conferred 
 

Year Certificates Diplomas Degrees Total Awards % of Increase/Decrease 

2010 1,058 476 95 1,629 Baseline Year 

2011 1,243 745 176 2,164 32.84% 

2012 1,641 583 160 2,384 9.23% 

2013 1,057 602 147 1,806 -32.00% 

2014 1,883 613 253 2,749 34.30% 

2015 2,015 600 260 2,875 4.38% 

2016 2,135 529 274 2,938 2.19% 

2017 2,170 499 273 2,942 .14% 

Source:  TCSG, KMS Report #CR263 
 
 

Chart 1.1: Complete College Georgia Graduates 
 

 
Source:  TCSG, KMS Report #DC332, 2025 Goal 

 
Strategies/Interventions 
In 2017, the Curriculum Coordinator and the Academic Deans of academic programs worked to identify new certificate 
programs to embed in existing diploma and degree programs. Embedded technical certificates of credit (TCC) offer 
students the opportunity to obtain one or more credential(s) while matriculating through a diploma or degree. This strategy 
to increase the number of graduates proved to be effective by yielding 1.6% more TCC credentialed students in 2017 than 
in 2016.  
 
Advisement sheets have been modified to illustrate at which point the student has earned an embedded TCC included in 
a higher credential. Throughout this past year, the Curriculum Coordinator in conjunction with the deans, programs chairs 
and other key stakeholders at ATC have developed and/or implemented embedded TCCs which has had a direct impact 
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on the graduation rate. Eight additional embedded TCCs have been identified for 2017.  Five have been approved and 
were implemented in 2017. Three other certificates are in the final approval process at SACSCOC. In addition, the EMS 
Professions Diploma was developed, approved and implemented in 2017 and ATC began admitting students to the 
program, summer 2017. The significance of this program is that students currently enrolled in the EMT and/or Advanced 
EMT (AEMT) programs can enroll in the diploma program, received the same credentials as they are embedded in the 
Diploma and deemed eligible for Title IV Federal Aid.  Whereas previously, the AEMT program was not eligible for Title IV 
Federal Aid and as a result, the number of students in the AEMT program were steadily declining. 
 
Resources 
ATC utilized human resources to include the Curriculum Coordinator and academic deans from each division to 
collaboratively review each program for potential embedded TCCs.  The Curriculum Coordinator will continue to 
collaborate with the deans and program chairs to identify additional programs eligible for fast-tracking in 2017.   
 
Additionally, ATC entered into agreement with Educational Advisory Board (EAB) to launch the student success 
technologies, “Navigate” and “Campus”.  “Navigate” is a web-based platform which provides a digital to-do list for current 
and prospective students.  Text messages and email prompts will alert students to any outstanding items they may need 
for successful matriculation each term. Similarly, “Campus” is a web-based platform designed for faculty and staff 
utilization. Staff and faculty can schedule advising appointments, store advising notes, and provide targeted outreach to 
students within the technology. “Navigate” launched during Summer 2017 and “Campus” piloted with select faculty and 
staff during the Fall 2017.   
 
Obstacles 
Staffing, workload, and time constraints posed obstacles in reviewing each program for potential embedded TCCs. In 
regards to our collaboration with EAB, implementation of “Navigate” and “Campus” was delayed due to technological 
constraints. Implementation was slated to begin May 2017, but officially launched July 2017. 
 

Goal 2: Transform Remediation 

Performance Metric 
CCG Progress Metric 2a: Success in Remedial Education 
 
In 2017, Atlanta Technical College aimed to increase the number of students successfully completing learning support 
(LS) requirements and college-level courses in the same subject as remedial education by 3%.  The finalized CCG Report 
Year 2016 shows that Atlanta Technical College enrolled 733 students in remedial education in fall 2012.  As Table 2.1 
illustrates, of the 733 students, 393 or 53.6% successfully completed remedial education courses within their first two 
academic years of enrollment. Success in remedial education for fall 2011 and fall 2012 was on average approximately 
53%. Although the college did not meet the overall remedial completion goal, there was a 7.5% increase in students 
completing both Math and English Learning Support. 
 
 

Table 2.1: CCG Success in Remedial Education 
 

Student Success in Remedial Education 
Fall 
2007 
Cohort 

Fall 
2008 
Cohort 

Fall 
2009 
Cohort 

Fall 
2010 
Cohort 

Fall 
2011 
Cohort 

Fall 
2012 
Cohort 

Total Remedial 48.2% 47.2% 53.3% 54.3% 53.3% 53.6% 

Math Only 64.1% 46.9% 61.0% 60.0% 57.9% 55.7% 

English Only 46.9% 44.9% 55.1% 50.8% 64.0% 58.6% 

Both Math and English 41.6% 50.3% 47.4% 53.5% 37.5% 45.0% 

Source: TCSG, KMS Report #DC241 
 
 
Additionally, ATC also analyzed the data shown in the Achieving the Dream Outcome 1 report of students successfully 
completing developmental course requirements in 2 years. The ATD data is shown in Table 2.2 and Chart 2.2.  The first 
cohort of students to matriculate under the Learning Support Redesign were in the fall 2011 cohort.  In addition to the 
tentative ATD data on 2015 English learning support, 17% of fall 2015 provisional admitted students completed learning 
support, converting to regular admittance status by fall 2016.  15% of provisional admitted student admitted in the fall 
2016 converted to regular admittance by the fall 2017 term. 
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Table 2.2: Successful Completion of Remedial Education Requirements in 2 years 
 

Successful Completion 
of Developmental 
Courses in 2 years 

2011 
(Includes 
fall 2010) 

2012 
(Includes 
fall 2011) 

% 
change 

2013 
(Includes 
fall 2012) 

% 
change 

2014 
(Includes 
fall 2013) 

% 
change 

2015* 
(includes 
fall 2014) 

Math 51.4% 23.8% -53.7% 19.6% -17.6% 19% -3.1% 10% 

English 37.4% 42.3% 13.1% 42.5% 0.5% 41% -3.5% 17% 

*Data not finalized.  Source: ATD, KMS Report #ATD22 
 
 

Chart 2.2 Successful Completion 
 

 
Completion of Remedial Education Requirements in 2 years 

 
 
Recent data from the 2016 and 2017 academic year on learning support courses is shown in Table 2.3 and Chart 2.3.  On 
average, success rates for all subjects has remained constant for the past two years, with increasing success rates in 
English.   
 
 

Table 2.3: Academic Term Success Rates in Remedial Education Courses 
  

Fall 2015 Spring 2016 Fall 2016 Spring 2017 

# 
Enrolled 

% 
Success 

Rate 
# 

Enrolled 

% 
Success 

Rate 
# 

Enrolled 

% 
Success 

Rate 
# 

Enrolled 

% 
Success 

Rate 

Math 456 75% 385 79% 393 74% 327 73% 

English 175 63% 143 64% 155 66% 93 78% 

Reading 133 87% 77 83% 121 78% 80 74% 

Source: TCSG, KMS Report #LB178. 
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Chart 2.3: Academic Term Success Rates in Remedial Education Courses 

 

 
 
 
Strategies/Interventions  
As a strategy for the Learning Support Redesign efforts beginning in 2012, a Learning Support Task Force was created.  
The Learning Support Task Force piloted a Co-Requisite Math Course to address the declining success rates in 
developmental Math. In fall 2014, the College ran a pilot Co-Requisite Math course to provide an opportunity for students 
to complete their LS Math course and their General Education Math course in one semester. The first 7 weeks of the 
semester, students took the LS Math course. If the students passed the LS portion of the Co-Req., they sat for the 
College Algebra (MATH 1111) portion of the course the last 7 weeks. Students with COMPASS scores 26-36 qualified for 
the Co-Req.   
 
Due to the success of the pilot, the college created four additional Math Co-Requisite courses in fall 2015. The fall 2015 
co-requisite courses showed similar success rates. Moving into fall 2016, the college has used this same model. Both the 
LS Math course and the College Algebra course are 16 weeks in length.  Therefore, each student in the co-requisite is 
registered for two math courses simultaneously.  
 
The college ran the math co-requisite model during Fall 2016 of AY2017. There was an 65.8% completion rate in the LS 
Math portion of the Math Co-Requisite course. There was also a 21% attrition rate, which was higher than the average 
attrition rate of 15% for all learning support Math courses at the college. There was a 33% completion rate in the General 
Education Math portion of the Math Co-Requisite. The attrition rate was approximately 33%. The co requisite class was 
scheduled for Spring Semester 2017, but the course did not make necessary enrollment.  There was a dip in overall 
retention and completion for Math Co-Requisite courses in 2017.  We attribute this decrease to a change in departmental 
leadership and delivery structure of the Co-Requisite courses. 
 
Based on TCSG Co-Requisite trends, the LS Task Force decided to expand the number of Co-requisite courses offered in 
2017.  Additionally, the LS Task Force is examining national trends and best practices in the area of academic 
remediation.  In 2017 and beyond, additional academic support services will be offered as companion resources for 
students enrolled in learning support courses.  Other, more learner-centered teaching strategies will also be applied. 
 
Resources 
To address the Learning Support Redesign (LSR) intervention, a Learning Support Task Force was developed and is a 
viable ongoing think tank. The task force identified a cross-section of faculty and staff to serve as human resources to 
address issues of the Learning Support Redesign. In addition, the revised Learning Support manual is used as a resource 
for Learning Support faculty development. 
 
Obstacles 
Obstacles to the success of the LSR include poor success in LS Math due to the “self-paced” nature of the current 
emporium model. To address the poor success in LS, members of the task force met with LS faculty to discuss a plan to 
expand the Co-Requisite model, transition away from the emporium model, and implement a more student-centered 
approach to LS Math.  For example, the LS Task Force has revised the Co-Requisite model to include concurrent 
registration in both LS Math and College Algebra, with both courses taught by the same instructor.  This approach has 
proven to be more effective at the state and national level (TCSG and Community College of Baltimore).   
 

75%
79%

74%
73%

63% 64% 66%

78%
87% 83%

78%

74%

0%

20%

40%

60%

80%

100%

% Successfully Completed % Successfully Completed % Successfully Completed % Successfully Completed
Math English Reading



 

Atlanta Technical College | 35  

Additionally, there are plans to retire the emporium model in LS Math altogether and replace it with a variation of an AVID-
based course structure mixed with some vestiges of the former MATH 0098/0099.  Finally, the LS Task force is working 
with the Atlanta Technical College instructional design team to redesign the electronic course work in Blackboard to align 
the course more effectively with varying levels of student abilities in LS Math. 
 

Goal 3: Restructure Delivery 

Performance Metric 
Outcome Metric 2: Graduation Rates 
 
The Report Year 2017 CCG Outcome Metric 2 tracks the fall 2010 cohort graduation within the 100%-time frame, 150%-
time frame, and the 200%-time frame.  CCG data was aggregated to combine the certificate, diploma, and associate 
degree programs for the overall graduation rates shown in Table 3.1.   
 
 

Table 3.1: CCG Graduation Rate 
 

 Fall 2009 
cohort 

Graduated 
100% time 

Graduated 
150% time 

Graduated 
200% time 

Fall 2010 
cohort 

Graduated 
100% time 

Graduated 
150% time 

Graduated 
200% time 

# Total Students 913 164 210 218 794 105 153 169 

% Graduation Rate  17.9% 23% 23.9%  13.2% 19.3% 21.3% 

Source: KMS, DPR Report #DC241 
 
 
Atlanta Technical College’s 2017 CCG goal was to increase the graduation rate by 2%. The CCG 100%-time frame 
graduation rate decreased by 4.7%, the 150%-time frame graduation rate decreased by 3.7%, and the 200%-time frame 
graduation rate decreased by 2.6%.  However, The TCSG Performance Benchmark Report Table 3.2 shows the 
graduation rate within two years increased by 4% from 2016 to 2017.   In addition, Atlanta Technical College graduation 
rate increase in IPEDS data from 2016-2017, shown in Table 3.3.  
 
 

Table 3.2: TCSG Performance Goals & Benchmarks 
 

Graduates within Two Years 2015 Actual 2016 Actual 2017 Actual 

100% Time 61.9% 65.2% 69.2% 

Source: KMS, DPR Report #DC198 
 
 

Table 3.3: IPEDS Graduation Rates 
 

Blank cell 2009 Cohort 2010 Cohort 2011 Cohort 2012 Cohort 

100% of normal time 17% 11% 18% 17% 

150% of normal time 23% 24% 28% 31% 

200% of normal time 34% 35% 39% 43% 

Source:  IPEDS, Graduation Rate Survey 2016-2017 
 
 
The IPEDS graduation rates indicate a 3% increase in 150% time to graduation in the 2012 cohort from the prior year 
cohort. The 200% time to graduation rate also increased 4% the 2012 cohort over the prior cohort. IPEDS cohort data is 
based only on full-time credential-seeking students.  However, CCG cohort data is based on all first-time, non-dual 
enrollment students.  Ultimately, both cohort data sets illustrate a graduation-rate challenging the college. 
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During the reporting years listed above, there has been inconsistent data reporting of degree completion (TCCs) campus-
wide.  However, the college is restructuring its Department of Records and Institutional Effectiveness in order to address 
these challenges.  
 
Strategies/Interventions  
Prior to 2015 and continuing to date, an early alert program and mandatory advising is used to address on-time 
graduation. Implementation of the Early Alert program has helped to address those students needing intervention prior to 
failing courses and consequently not completing course requirements for their program. The Early Alert System was 
streamlined and integrated with the Technical College System of Georgia’s electronic system (TEAMS). The electronic 
system allows faculty and staff to track their referrals and offer progress updates to advisors. The TEAMS student 
success metrics are shown in Table 3.4. 
 
 

Table 3.4: TEAMS Student Success Metric Rates 
 

  Fall 2015 Spring 2016 Fall 2016 Spring 2017 

Next Term Enrollment % 63% 47% 62% 51% 

Graduation % 11% 5% 16% 10% 

Total Retention % 65% 47% 63% 54% 

Total Non-Retention % 35% 53% 37% 46% 

Source: TCSG, KMS Report #TMS3156 
 
 
Students referred to TEAMS had varying opportunities for success based upon the time at which the alert is submitted.  
Research on early alert best practices indicates that the earlier a student is referred the likelihood increases for successful 
interventions to take place.  
 
There has been inconsistent TEAMS reporting from faculty and staff.  For example, Table 3.4 illustrates a decrease in 
next term enrollment from fall 2015 to spring of 2016.  Many students were referred to TEAMS too late for any 
interventions to adequately impact their success. Professional development for faculty and staff, related to the TEAMS 
referral process, is now offered regularly to address this concern.  
 
However, as Table 3.4 indicates, almost half of the students who are referred to TEAMS are retained each semester.  
This is due to the services provided by Student Success Advisors, who provide one-on-one coaching, advising, and/or 
referring. Students are strongly encouraged to utilize both internal and external resources. Some of the resources include, 
but not limited to the Student Success Center workshops, tutoring within the Academic Success Center, and a multitude 
of community resources. 
 
The Student Success Center advises all students who have been identified by the Office of Financial Aid as a being 
placed on Satisfactory Academic Progress (SAP) suspension.  Advisors create a Student Completion Plan; assessing 
credit hours, minimum program length, and the student’s academic/personal capacity. After completing a completion plan, 
they are referred to the Office of Financial Aid, whom will render a decision as to whether or not to reinstate financial aid 
for the student. 
 
In addition to the services that the Student Success Center provides, ATC continued block scheduling of 5 programs to 
provide students with availability of courses needed to graduate in the appropriate sequence and at the appropriate time. 
The college provides block scheduling of the Accounting, Air Conditioning Technology, Automotive Technology, Medical 
Assisting, and Networking Specialist programs. Table 3.5 and Table 3.6 provide the retention and graduation rates in the 
blocked scheduled programs and compare the rates to all programs combined. 
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Table 3.5: Block Scheduled Program Retention 
 

Level Major Description 
Fall 

2013 
Cohort 

Fall 2013 
Retention 

Rate 

Fall 
2014 

Cohort 

Fall 2014 
Retention 

Rate 

Fall 
2015 

Cohort 

Fall 2015 
Retention 

Rate 

Fall 
2016 

Cohort 

Fall 2016 
Retention 

Rate 

Diploma Accounting 19 47% 12 42% 26 46.1% 22 27.3% 

Degree Accounting 27 52% 16 38% 31 35.4% 57 36.8% 

Diploma 
Air Conditioning 
Technology 

74 58% 41 37% 66 30.3% 78 24% 

Diploma Automotive Technology 63 63% 47 2% 85 49.4% 92 45.7% 

Diploma Medical Assisting 36 22% 51 35% 52 30.7% 52 28.9% 

Degree Networking Specialist 16 63% 7 0% 14 53.8% 43 37.2% 

Diploma Networking Specialist 20 30% 6 17% 17 23.5% 19 47.4% 

 All Block Scheduled 255 51% 180 26% 291 35.8% 363 35.3% 

 All Programs 1768 48% 1626 33% 1181 40.7% 2587 40.6% 

Source: TCSG KMS Report #DC131 

 
 

Table 3.6: Block Scheduled Program Graduation 
 

Level Major Description 
Fall 

2013 
Grads 

Fall 2013 
Grad 
Rate 

Fall 
2014 
Grads 

Fall 2014 
Grad 
Rate 

Fall 
2015 
Grads 

Fall 2015 
Grad 
Rate 

Fall 
2016 
Grads 

Fall 2016 
Grad 
Rate 

Diploma Accounting 0 0% 1 8% 5 19.2% 14 63.3% 

Degree Accounting 1 4% 4 25% 11 35.5% 10 17.5% 

Diploma Air Conditioning Technology 9 12% 10 24% 42 63.6% 29 37.2% 

Diploma Automotive Technology 37 59% 32 68% 42 49.4% 18 19.6% 

Diploma Medical Assisting 1 3% 7 14% 13 25.0% 19 36.5% 

Degree Networking Specialist 2 13% 6 86% 8 47.0% 7 16.3% 

Diploma Networking Specialist 4 20% 0 0% 2 14.3% 11 57.9% 

  All Block Scheduled 54 21% 60 33% 123 42.3% 108 29.8% 

Source: TCSG KMS Report # DC110 
 
 
The retention rate of the fall 2016 cohort blocked scheduled programs was 35.3% compared to 40.6% for all programs. 
The blocked scheduled programs retention rate decreased by .5% from the prior year cohort. The retention rate 
decreased by .1% for all programs.  There were significant decreases in the blocked schedule program graduation rates. 
The fall 2016 cohort blocked schedule graduation rate decreased by 12.5% from the prior year cohort. Only the 
Accounting diploma and Networking Specialist diploma blocked scheduled programs more than doubled their graduation 
rate over the prior year. 
 
Resources 
The Student Success Center continues to play an integral part of student success initiatives at ATC. Services include, but 
are not limited to: first-year student advising, management of the early alert program, academic skills workshops, and 
campus liaisons with external resources. Even after the initial grant funding expired, ATC committed institutional funds to 
maintain the staff and programmatic functions of the Student Success Center, beginning October 1, 2016. The Academic 
Success Center provides on-going tutoring and supplemental instruction for all students (learning support students 
included). All tutors are trained in the AVID Socratic Tutoring method.  
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With the adoption of EAB’s “Navigate”, senior leadership decided to discontinue using alternate pins, which as a result, 
discontinues mandatory advising. “Navigate” provides students the opportunity to build their course schedule, schedule 
appointments with advisors, and keep track of their progress as they matriculate through their program. Navigate mirrors 
our course registering system and will block students from taking courses out of sequence and without successfully 
passing any prerequisites.  
 
Due to limited funding, the College Student Inventory was not administered during 2017, as in previous years.  However, 
with the collaboration with EAB via “Navigate”, ATC is now able to provide an intake survey. The intake survey outlines 
employment goals, college goals, and preferences with subjects and activities.  With this new information, the Student 
Success Center as well as campus leadership can now use the data to proactively plan targeted success initiatives.  ATC 
implemented the intake survey, within “Navigate,” July 2017, and over 737 students have successfully completed it.  
 
Finally, the First Year Experience Seminar (FYES) course was institutionally developed by the college as a retention and 
graduation intervention.  The course is designed to transition, connect, and acclimate new students. The course creates 
an awareness of campus resources and holistic skills for educational and career success. Through the nurturing of 
academic, personal, social, career, and technological talents, students develop the skills necessary to be successful in 
college and their community. 
 
Obstacles 
Over 70% of ATC students received Pell grant funds in 2012 and in 2016, which means that those students are 
economically disadvantaged. Statistically, students who are economically disadvantaged tend to also experience 
achievement gaps, and low academic performance.  For example, the CCG report in year 2016, indicated that students 
receiving PELL completed remedial courses at lower rates compared to all other enrolled students.   
 
Furthermore, as mentioned previously, another obstacle is the college-wide challenge with effective data collection and 
reporting.  For this reason, the college has added additional support to the areas of Institutional Effectiveness and 
Institutional Research. 
 

III. Student Success Implementation Team  

The Student Success Implementation Team is the human resource that reviews all Student Success Initiatives for CCG. 
The Implementation Team’s membership has changed tremendously over the past 12 months due to personnel changes 
in leadership roles. 
 
 

Name Title 

Dr. Victoria Seals President 

Ms. Caroline Angelo Executive Vice President for Academic and Student Affairs (Point of Contact) 

vacant Dean of Institutional Effectiveness and Research 

Ms. Debra Saunders Associate Vice President of Adult Education 

Ms. Sonya McCoy-Wilson Dean of Arts and Sciences 

Ms. Carole Pickett Institutional Research Data Analyst 

Ms. Donna Boisseau Curriculum Coordinator 

Ms. Elaina Chance Student Success Coordinator 

Mr. Ronald Laws Faculty, First Year Experience (FYES)  

Dr. Nathalie Dames Faculty, Math Department Chair 

Dr. Ian Toppin Dean of Industrial and Transportation Technologies  
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The leadership team at Atlanta Technical College is committed to building an evidence-based campus culture. The 
institutional effectiveness process requires all academic and student support service programs to develop program and 
student learning outcomes, use multiple methods to assess them, and use the assessment results to improve the 
programs. The Student Success Implementation Team extends this practice to student success interventions by 
developing outcomes and assessment plans for each major intervention. With the adoption of the college’s 2018-2022 
new strategic plan, the Student Success Implementation Team ensured that CCG goals were aligned. 
 

IV. Conclusion 

Atlanta Technical College’s 2017 CCG metrics increased in the areas of Degree Production. However, we experienced a 
decline in our graduation rates and a decline in the success rate within Remedial Education. We reviewed previous 
interventions and strategies associated with Learning Support Redesign, Embedded TCC programs, Early Alert Program, 
and Blocked Scheduling. Through this review process, many enhancements are in progress for 2018. 
 
The Learning Support Task Force will provide on-going assessment to Learning Support Redesign, more specifically the 
Co-Requisite Model.  By collaborating with the department of instructional design and faculty development from AVID, we 
are hopeful the success rates will improve. As it relates to TEAMS, the college saw the need to provided additional 
professional development opportunities to improve utilization and efficacy of the program. Trainings are on-going and are 
offered in-person and in asynchronous formats. Lastly, there were no significant changes to the Blocked Scheduling 
intervention in 2017. These strategies/interventions were effective and will be continued in 2018.  
 
FYES data from AY17 shows that 73% of students enrolled and successfully completed the First Year Experience course 
in the fall 2016.  In the following spring 2017 term, had a 63% success rate.   
 
The college continues its commitment to the Student Completion Plan and the Co-Requisite Model 
strategies/interventions. As shown in Chart 2.2, there is a large gap in the success of LS Math students versus LS English 
students. During 2015, the Learning Support Task Force looked more closely into ways to increase success in LS Math 
courses. The Co-Requisite Model is in the early stages and while positive success was achieved with the pilot cohorts, 
more time is needed to monitor long term success of the intervention. The Implementation Team will discuss assessment 
plans and develop reporting tools to further analyze the effectiveness of the Student Completion Plan and the Co-
Requisite Model. 
 
As a result of the opportunities for improvement in 2017, Atlanta Technical College will diversify the committees that 
contribute to the college’s overall student success plan. The college has developed a shared definition of student success 
that is specific to the mission of Atlanta Technical College.  “Student Success means that our students persist, grow and 
develop, complete their educational goals and programs of study, and continue on to work or further study. In other words, 
Atlanta Technical College students start strong, stay strong, and finish strong.” 
 

V. Next Steps 

 
Table 4: 2018 Planned Strategies/Interventions 

 

Strategy/Intervention Description of Strategy/Intervention Resources 

Learning Support 
Redesign (provisional 
pathways) / Co-
Requisite Model 

Goal 1, 2 

Enhance tutoring services offered in the Academic 
Success Center. Continue to provide professional 
development opportunities for tutors.  Expand the 
Co-Requisite Model for Math. Transition away from 
the emporium model, and implement student-
centered engagement approaches. 

Learning Support Task Force 

Arts and Sciences 

Institutional Effectiveness 
and Research 

First Year Experience 

Goal 1, 3 

Continue to refresh the curriculum and coursework 
offered in the FYES course to ensure that students 
remain engaged and connected to the campus 
community 

Arts and Sciences 

Student Success Center 
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Strategy/Intervention Description of Strategy/Intervention Resources 

Embedded Technical 
Certificates of Credit 

Goal, 1 

Monitor course sequences to embed new TCC 
programs into Diploma and Associate Degree 
programs. Identify additional programs eligible for 
fast-tracking. 

Curriculum Coordinator 
Academic Deans 

TEAMS / Student 
Completion Plan 

Goal 1, 3 

Maintain a process to assess student need for 
services. Create resource network to meet the 
students’ individualized needs. 

Student Success Center 

The Office of Financial Aid 

Blocked Scheduling 

Goal 1, 3 

Maintain currently block scheduled programs. 
Monitor graduation rates and perform analysis to 
determine programs that can benefit from block 
scheduling. 

Academic Deans 

Campus Technologies 

Goal 1, 3 

Provide training on EAB Products for campus. 
Market functions of advising, registration, and 
degree planning on multiple mediums (i.e. text, 
social media, and website). 

Student Success Center 
Faculty Advisors 

Deans & Program Chairs 
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Augusta Technical College 
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Augusta Technical College 

I. Overview 

The student success vision for Augusta Technical College is purposed to eradicate barriers to college completion.  The 
College’s mission is to provide “academic and technical education, customized business and industry training, continuing 
education, student support, economic development, and adult education services to its service area (Burke, Columbia, 
Lincoln, McDuffie, and Richmond Counties) at a competitive financial value.”  In keeping with the mission of the College, 
various strategic approaches have been implemented, assessed, and refined to close achievement gaps, increase 
student success rates, and supply the five-county service area with a competent, skilled workforce. 
 
In review of KMS Reports #DC241 CCA RY 2014 – 2017; #ER21 AY 2015 – 2017; #CR1245 AY 2015 -2016; and 
#TES0289 AY 2017 total enrollment (excluding high school students) continues to decline for the College. (See Figure 1 – 
Note: AY 2015* – AY 2017 is not final; AY 2016** – AY 2017 may include students enrolled in non-CCG recognized 
certificate programs of study.)    For AY 2013 – 2015*, it is noted that approximately 1 out of 3 students is enrolled as a 
full-time student; i.e. enrolled in at least 12 semester credit hours. This trend shows some improvement in increasing the 
number of students that are enrolled as full-time in comparison to AY 2012 where 1 out of 4 students were full-time.   For 
AY 2013 and AY 2014, the data shows, an increase of 18.05% (n=312) and 8.7% (n=177) respectively in full-time student 
enrollment with a decrease of 7.12% (n= -158) projected for AY 2015*.  However, the part-time student enrollment 
continues to decrease.  (See Figure 2)  
 

 

 
 
 

 
 
 

Student demographic data from KMS Report #DC241 CCA RY 2017 shows that Augusta Technical College continues to 
serve a student population where greater than 50% are age 25 and older. (See Figure 3)  It is also noted that the majority 

6707

6156
6042

5812 5761 5704

2012 2013 2014 2015* 2016** 2017**

Figure 1: CCG Enrollment (AY 2012 - AY 2017)
Source: KMS Reports #DC241 CCA RY 2014  - RY 2017; #ER21 AY 2015 - AY 2017;

#CR1245 AY 2015- AY 2016; #TES0289 AY 2017 

1729 2041 2218 2060

4978 4115 3824 3752

2012 (6707) 2013 (6156) 2014 (6042) 2015* (5812)

Figure 2: CCG Full-time and Part-time Enrollment 
(AY 2012 - AY 2015)

Source: KMS Report #DC241 CCA RY 2014 - RY 2017
*Note: AY 2015 Data is NOT final

FT PT
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of the students enrolled remains to be female; however, the difference in males and females is less than 1000 (n = 804) 
for AY 2014 versus a difference of 1505 in AY 2012. (See Figure 4) 
 
 

 
 

 

 
 
 
For AY 2014, other demographic data shows that the majority of students are African American, non-Hispanic (51.4%).  
While, trending demographic data for students receiving Pell Grant funding at entry to the college reveals the total number 
of recipients is decreasing [AY 2012 = 4478 recipients; AY 2013 = 4267 recipients; AY 2014 = 4205 recipients; AY 2015 = 
4017 recipients]; however, consistency remains at approximately 70% of the total enrollment in receipt of the funding.   
 
 

II. Goals 

16.1% 14.6% 14.0% 14.4%

30.3% 31.4% 32.2% 27.6%

53.6% 54.0% 53.9% 52.9%

2012 (6707) 2013(6156) 2014(6042) 2015*(5812)

Figure 3: CCG Annual Enrollment Percentage by Age - Year 
(Actual Enrollment)  

Source: KMS Report #DC241 CCA RY 2014 - RY 2017
*Note: AY 2015 data is NOT final

Directly from High School (17-19) 20-24 25 and over

2601 2479
2619

2473

4106

3677
3423 3339

2012 (6707) 2013 (6156) 2014 (6042) 2015*(5812)

Figure 4: CCG Annual Enrollment by Gender
Year (Actual Enrollment)

Source: KMS Report #DC241 CCA RY 2014 - RY 2017
*Note: AY 2015 data is NOT final

MALE FEMALE
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Various strategic efforts continue to impact the TCSG-CCG priorities of Transform Remediation, Restructure Delivery, and 
Shorten Time to Degree; however, Augusta Technical College continues to review and to refine efforts that will show 
improvements in meeting the mandatory priority of increasing the number of graduates to meet the prescribed goal.  A 
summary of the outcomes for strategies/interventions and the performance metrics used to measure success follows. 
 

Goal 1: Increase the Number of Graduates by 2.6% Annually Over the Previous Year 

Performance Metric 
The performance metric used to measure the increase in the number of graduates is the CCG outcome metric, Degree 
Production.   The degree production numbers for Augusta Technical College demonstrated a steady increase for AY 2013 
– AY 2016; however, a decrease of 9.52% (n=121) is projected for AY 2017. (See Figure 5)  While the goal of increasing 
graduates by 2.6% was not met for AY 2017, the College has achieved 77.65% (n=11,083) of the cumulative goal 
(14,273) to date and 36.82% (n=11,083) of the cumulative goal (30, 097) by 2025. 
 
 

 
 
 
Strategy/Intervention 1 Academic Advising 
One strategy purposed to increase the number of graduates is academic advising.   

 
Resources 
The academic advisement team for the College is comprised of the Academic Counselor, Career Services Director, the 
state funded Student Navigator, and three (3) academic advisors/navigators.   Each individual within the unit is tasked 
with individual advisement of constituent groups, as well as overall current student advisement and registration. Guided 
Pathways and a degree audit from Degree Works are essential tools utilized by this team.   
 
Obstacles 
The College understands that the structure of academic advising continues to be an obstacle in meeting the current and 
new students’ needs for progressing towards completion of his/her intended program of study.   To meet this goal of 
increasing the number of CCG graduates by 2.6% annually, the College has restructured the Admissions and Advising 
units under the umbrella of Enrollment Services with a director that oversees Student Records, Admissions, Advising, and 
Testing Services.  Moreover, the College needs to assess the current structure of departmental advising for advanced 
students by program faculty.  A transition plan needs to be developed between professional advisors (new student 
advising) and faculty advisors (advanced student advising).   
 
  

1116

984

1187 1197
1271

1150

AY 2012 AY 2013 AY 2014 AY 2015* AY 2016* AY 2017*

Figure 5: CCG Graduates (Actual) AY 2012 - AY 2017
Source: KMS Degree Production Goal Tracker MEB0332
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Strategy/Intervention 2 – Early Alert 
Another strategy to increase the number of graduates is early alert.  For this strategy, the College measures the increase 
in the number of faculty users of the TCSG Early Alert Management System (TEAMS).  Moreover, for the 2016 CCG 
report, it was decided that a retention rate of at least 65% after one (1) term beginning Summer 2017 would be 
demonstrated. 

 
Per the KMS TEAMS Retention of Students with an Alert (For 1 Term) Report (#TMC3141) and Retention of Students 
with an Alert (For 3 Terms) Report (#TMC3158, the number of students receiving an alert has increased each term since 
the Spring 2015 implementation with the exception of Summer 2017.  For this term, a decrease of 290 is noted. (See 
Table 1)  In addition, the data shows that as the number of students receiving alerts increased, the percent of total 
retained (students enrolling or graduating in at least one of the subsequent terms) increased also with the exception of 
Fall 2016 and Spring 2017.  Although there are noted decreases in the number of alerts and percent of total retained in 
various terms, the college’s goal to show the retention rate for students receiving an early alert would increase to 65% by 
Summer 2017 was achieved. (See Table 1). 
 
 

Table 1: Early Alert Student Count and Total Retention Rate 
(Source: KMS TEAMS Retention Report #TMC3141 and #TMC3158) 

 

Blank cell 
Student Count 

Total Retention Rate 
After 1 Term 

Total Retention Rate 
After 3 Terms 

Spring 2015 26 23% 42% 

Summer 2015 55 29% 42% 

Fall 2015 55 45% 56% 

Spring 2016 139 43% 63% 

Summer 2016 171 60% 72% 

Fall 2016 320 58% 64% 

Spring 2017 571 36% 59% 

Summer 2017 281 67% 67% 

 
 
In review of the Early Alert retention data, it is noted that the average total retention rate after three terms in a given 
academic year is similar to the retention rate for the College for AY 2016 and AY 2017.  However, preliminary data for the 
CCG cohort fails in comparison.  (See Table 2)  
 
 

Table 2: Retention Rate Comparisons for the College, CCG Cohort, and TEAMS 
(Source: KMS Scorecard, KMS  Report #DC302, and KMS TEAMS Retention Report #TMC3158) 

 

Academic Year 
College’s 

Retention Rate 

CCG Retention Cohort – 
Retention Rate 
(Data Not Final) 

TEAMS Total Retention After 
3 Terms Average by 

Academic Year 

AY 2014 64.8% 39.1%(2020) N/A 

AY 2015 65.3% 30.5%(2021) ~42% 

AY 2016 64.3% 23.4%(2022) ~63.7% 

AY 2017 65.0% 12% (2023) ~63.3% 

 
 

Resources 
The primary resources used for this goal are the academic advisement team, college faculty (full- and part-time), Student 
Success Center Coordinator, Institutional Research Analyst, and KMS reports. 
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Obstacles 
Although usage of the TEAMS system continues to grow from term to term, it is still a challenge to get full participation 
from faculty of the early alert system.  While the College did meet its goal of increasing the number of faculty by 15 (n = 33 
for AY 2016, n = 63 for AY 2017) For AY 2018, the college hopes to increase the number of consistent users by 10.  As 
the system enters its third year since launch, the next step for the strategy is continuing to promote usage of the system 
early on in the term so that students have a better chance of completing their chosen program of study.   

 

Goal 2: Restructure Delivery (includes block scheduling and guided pathways) 

Performance Metric 
To measure performance for this goal, the college examines CCG Progress Metric 5: Retention Rates.  As evidenced by 
Table 2, the retention rates for the CCG cohorts will not be final for at least another three years; therefore, the college 
instituted other indicators of success for each of the strategies to follow. 
 
Strategy/Intervention 1 – Increase Student Success and Retention Rates in Distance Education Course Offerings 
For this strategy, the College examines the success and retention rates for all Distance Education course offerings.  In 
this case success is all students that earn a grade of “C” or higher.  As part of the College’s SACSCOC approved Quality 
Enhancement Plan (QEP), the Distance Education unit has exerted much effort in coordinating the scheduling of online 
courses and developing courses to include uniform course enhancements. The QEP focus statement is: To improve 
student learning in distance education through course design enhancements focusing on required orientations and the 
use of innovative resources and advanced multimedia. To meet the overall objective of this focus statement, one strategy 
has been to require students to complete and pass an online orientation, known as “Badge” training prior to registering for 
an online course. Since its implementation during the Summer 2015 semester, the “Badge” training has worked to prepare 
students in advance for the skills they will need and the expectations they will meet in an online class.  Data collected 
from the College’s local student information system provides evidence of how online course retention rates and course 
success rates (grade of “C” or higher) have improved. (See Figure 7) 
 
 

Figure 7 
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Resources 
The resources allocated to meet this goal include the Distance Education Team, the QEP committee, and Distance 
Education faculty. 
 
Obstacles 
Presently, there are no obstacles for this strategy.  
 
Strategy/Intervention 2: The attrition rate of block scheduled programs in the 2014 CCG Retention Cohort will not 
exceed 40%. 
Augusta Technical College uses block scheduling as a strategy to restructure delivery.  The block scheduling model for 
the College is an option for most on-track degree and diploma seeking students; i.e., students are able to register for 
courses by choosing a day or evening “block”.  The College’s block scheduling committee continues to seek efficient 
methods to successfully track and evaluate progress for this metric; however, there are many variables that impact the 
success results.  

 
For the 2014 CCG report, it was determined that the goal for this strategy would be that the annual attrition rate for the 
TCSG mandated block scheduling programs of study would not exceed 40% and we continue to use this benchmark as a 
success indicator for block scheduling.  For the 2017 progress report, four of the seven block programs exceed this rate.  
[Air Conditioning = 65.4%; Automotive Technology = 60%; Medical Assisting = 60%; Networking Specialist Degree = 50%]  
However, the goal was met by the Air Conditioning and Automotive Technology programs. (See Table 3)   It is also noted 
that the attrition rate decreased for the Accounting degree, Air Conditioning Technology diploma, Medical Assisting 
diploma, and Networking Specialist degree programs. The overall retention rate for the 2014 cohort is 30.5%. (Note: data 
is not final until 2021)   
 
 

Table 3: CCG Block Scheduling Tracking – Fall 2014 Cohort 
(Source: KMS Report #DC302) 

 

Level Major 
Cohort 
Total 
(A) 

Total 
Matriculating (B) 

Total Graduated 
(C) 

Retention Rate 
(B+C)/A 

Attrition Rate 
(100% - Retention Rate) 

Blank cell 
F15 F16 F17 F15 F16 F17 F15 F16 F17 F15 F16 F17 

Diploma Accounting 7 5 0 0 0 2 2 71.4% 28.6% 28.6% 28.6% 71.4% 71.4% 

Degree Accounting 14 5 0 2 0 2 2 35.7% 14.3% 28.6% 64.3% 85.7% 71.4% 

Diploma 
Air 
Conditioning 
Technology 

26 11 0 0 9 16 17 76.9% 61.5% 65.4% 23.1% 38.5% 34.6% 

Diploma 
Automotive 
Technology 

30 3 0 0 15 18 18 60% 60% 60% 40% 40% 40% 

Diploma 
Medical 
Assisting 

20 7 0 2 0 4 6 35% 20% 40% 65% 80% 60% 

Diploma 
Networking 
Specialist 

7 3 0 0 0 1 1 42.9% 14.3% 14.3% 57.1% 85.7% 85.7% 

Degree 
Networking 
Specialist 

22 4 0 1 6 10 10 45.5% 45.5% 50% 54.5% 54.5% 50% 

 
 
Resources 
The resources allocated are the Institutional Research Analyst, the block scheduling committee, local SQL reports, and 
local SAS reports. 
 
Obstacles 
Successful tracking and evaluation continue to be a major obstacle for this strategy. The block scheduling committee has 
not been able determine an effective solution that meets the needs of the CCG cohorts.  However, the College has 
purchased a more robust data analytics package that will help with tracking all students for the identified block scheduling 
programs of study. More information regarding implementation of the data analytics package is provided in the Next Steps 
section of the report. 
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Goal 3: Transform Remediation 

Performance Metric 
The performance metric used to measure performance for this goal is the CCG progress metric 2b, Success in Remedial 
Education.  In review of KMS Report #DC241 CCA RY2014 – RY2017, the number of students by CCG cohort for has 
steadily decreased for those needing remediation in English only.  The numbers have fluctuated by cohort for those 
needing math only. (See Table 4)  In review of the pass rates for CCG cohorts of Fall 2010 – Fall 2013 that enrolled in a 
learning support course and competed the college level course within one year or two years, it is noted that the results are 
50% for math and between 43 and 45 percent for English. (See Table 4) 
 
Strategies/Interventions – Implement the co-requisite remediation model 
Augusta Technical College initially implemented a Learning Support (LS) Redesign initiative during the Fall 2012 
Semester.  Each year the redesign efforts have been modified in hopes of demonstrating increased success in remedial 
education.  During the Summer 2016 semester, the College piloted its newest redesign effort, co-requisite remediation, 
also referred to as the Accelerated Learning Program (ALP).  The ALP model was fully implemented during the Fall 2016 
semester. The initial results show pass rates for both Math and English were significantly higher than the CCG cohorts of 
Fall 2010 – Fall 2013 that enrolled in a learning support course and competed the college level course within one year.   
The pass rates for the ALP math students were also higher than the 2 year pass rate in the CCG cohort.  The pass rates 
for the ALP English students were similar to the 2 year pass rate in the CCG cohort.  In summary, comparison of both 1 
year and 2 year pass rates for both English and math indicate that the ALP model is having a positive impact on the 
success rates in remedial education (See Tables 4 and 5). 
 
 

Table 4: Success in Remedial Education 
Completing College Level Courses within one or two years 

(Source: KMS Report #DC241CCA RY 2014 – RY 2017) 
 

 MATH ONLY ENGLISH ONLY 

 Student Count 
Pass Rate 

1 year 
Pass Rate 

2 Years 
Student Count 

Pass Rate 
1 Year 

Pass Rate 
2 Years 

Fall 2010 203 N/A 28.6% 118 N/A 42.4% 

Fall 2011 123 24.4% 38.2% 98 29.6% 54.1% 

Fall 2012 159 20.8% 34.6% 97 33.0% 43.3% 

Fall 2013 148 18.9% 29.7% 65 35.4% 55.4% 

 
 

Table 5: Co-Requisite Remediation 
(Source: KMS Co-Requisite Remediation Report #TEC 1723) 

 

 MATH ONLY ENGLISH ONLY 

 Student Count Pass Rate Student Count Pass Rate 

AY 2016 155 56.8% 27 51.9% 

AY 2017 709 48.1% 166 48.2% 

 
 
Resources 
The resources allocated to meet the goals include the Academic Dean, college faculty, the Institutional Research Analyst, 
local SQL reports, and KMS reports.  In addition, the College’s second Predominately Black Institutions (PBI) Competitive 
Grant awarded by the United States Department of Education funds travel expenses for a learning support mathematics 
instructor to attend the Kellogg Institute/National Center for Developmental Education each summer through 2020.  The 
institute provides training in enhancing developmental teaching strategies and improving outcomes for underrepresented 
students.  
 
Obstacles 
The responsibility of communicating the co-enrollment process to students by faculty and professional advisors was less 
than desirable; which ultimately yielded the lack of student buy-in.  In addition, the scheduling of companion courses has 
been identified.  Ways to eradicate these obstacles will be discussed in the Next Steps section. 
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Goal 4: Shorten Time to Degree 

Performance Metric 
The college will measure success of this goal by monitoring the progress of the PLA process implementation plan and 
CCG outcome metric, Time and Credits to Degree Average Years.  CCG cohort data for AY 2012 – AY 2015 
demonstrates that on average Augusta Technical College students complete certificates or diplomas planned for at least 
one year, but no more than two years in approximately 2.6 years; while, those seeking associate degrees, complete their 
program of study in approximately 3.6 years.  (See Figures 8 and 9: Data Source KMS Report #DC241 CCA RY 2014 – 
RY 2017) 
 

 
 
 

 
 

 
 

Strategies/Interventions – Implement a Prior Learning Assessment (PLA) Process 
In an effort to help students complete college in a timely manner, Augusta Technical College is committed to increasing 
awareness of the need to enroll in at least 15 credit hours per semester, by promoting the Fast to Finish campaign on the 
homepage of the college’s website, and implementing a Prior Learning Assessment Program.  All goals stated in the 2016 
progress report for the implementation of a PLA process were met. The stated goals were to approve the College’s PLA 
plan, implement the PLA program, provide professional development, and market the PLA program, and develop a direct 
pipeline for the Augusta Warrior Project referrals of veterans.  

 
The College’s PLA Program was fully implemented in April 2017, with its first portfolio assessment.  To date, Four (4) 
students have submitted five (5) portfolios (via email).  Seven professional development opportunities to include “Lunch ’n’ 
Learns” have been provided by the PLA Coordinator. Four additional staff members completed the Prior Learning 
Assessment Certification with DePaul University’s Continuing Education Department.  The PLA Coordinator and Director 
of Community Engagement and Public Affairs designed and published a Prior Learning Assessment Brochure. While the 
partnership with Augusta Warrior Project had a slow start, the PLA Coordinator in conjunction with the Military Navigator 
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have developed a PLA Certification and Licensure Credit Crosswalk; as well as, reestablished a presence at the Fort 
Gordon Army Base Education Center.   
 
Resources 
Resources for this strategy are the PLA Coordinator, the PLA Task Force, and the Institutional Research Analyst.  
 
Obstacles 
Presently, there are no obstacles for the implementation of the strategy.  
 

III. Student Success Implementation Team 

 

Full Name Title 
Role (Point of 
Contact or Member) 

CCG Strategy Assignment or 
Responsibility 

Evett Davis High School Coordinator Member 
Promote the college as an option to 
the “directly from high school (ages 
17-19)” population 

Dr. Melissa Frank-
Alston 

SVP – Institutional 
Effectiveness and Research 

Member Tracking, Evaluation, and Reporting 

Shanan Glenn Student Navigator Member Advisement Services and Early Alert 

LaTosha Hicks PLA/PBI Coordinator Member Prior Learning Assessment 

Dr. Nichole Kennedy VP – Student Affairs Member Advisement Services and  Early Alert 

Amy Laughter Academic Counselor Member Advisement Services and Early Alert 

Johnica Mitchell AVP – Strategic Initiatives Point of Contact Capacity Building, Block Scheduling, 

Tammy O’Brien 

Dean of Information 
Technology, Distance 
Education, and Library 
Services 

Member Distance Education 

Steven Studdard Instructor, Mathematics Member Transform Remediation 

John Richardson 
Dean, Arts and Sciences, 
Learning Support, and 
Personal Services 

Member Transform Remediation 

Donna Wendt 
Director, Career Services, 
Academic Advising, 
Navigation 

Member Advisement Services and Early Alert 

Crystal Willis 
Student Success 
Coordinator 

Member 
Share retention strategies with the 
college community 

 
Each member is responsible for the coordination, tracking, and evaluation of one or more strategies as identified in the 
table.  Presently, the majority of student data analyses is performed by the Institutional Research Analyst and is shared 
with the college community in various ways.  The Institutional Research Analyst performs analyses upon request and 
department specific data is shared with each academic division upon “closing the loop” of annual IE assessment plans.  
TCSG benchmark performance data for the college is provided on the Institutional Effectiveness and Research page of 
the college’s website.  Complete College Georgia and Achieving the Dream data is shared through annual progress 
reports via email, in faculty and local board meetings, and through the college’s annual report and fact book.  The College 
continues to explore other ways to share data in a consistent real-time manner (e.g. via a college dashboard). 
 

IV. Conclusion 

Augusta Technical College will continue to research and determine best practices that promote college completion.  The 
strategies that have been successful for the college are the Early Alert Program Learning Support Redesign, and online 
course enhancements.  The increase in the number of alerts issued and the QEP Badge Training requirement are having 
a positive impact on retention.  In addition, preliminary Learning Support data indicates that the co-requisite remediation 
strategy is having a positive impact on success rates in remedial education.   
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Achieving the expected number of CCG graduates continues to be the largest obstacle for the College.  However, it is 
anticipated that implementation of new program offerings will help.  The College will examine all Program Groups to 
determine where new certificate programs of less than one year (embedded Technical Certificates of Credit) may be 
created for students that stop attending.  Hopefully, this will allow an opportunity for a person to receive a college 
credential that aligns with his/her career focus. This adjustment along with the restructuring of the advising units should 
have an impact on the number of degrees produced by the College. 
 

V. Next Steps 

The college will implement the following activities in 2018. 
 

Planned Activity Resources 

Goal 1-(Increase # of Graduates) Improve Data Tracking and 
Reporting to improve success outcomes for the degree production and 

success in remediation metrics.   

SAS Visual Analytics, provides a single 
solution for statistical visualization and 
reporting. This tool will enable us to give 
administrators, faculty, and staff 
expanded assess to detailed college 
data on selected core measures.  

Goal 2- (Restructure Delivery) Block scheduling: The faculty advisors 
of each block scheduled program will be surveyed to determine if there are 
existing gaps with course scheduling that need to be addressed.  Training 
opportunities will be provided to the College’s block scheduling committee 
on how to generate and analyze the data using the new data analytics 
package.  Moreover, the newly developed KMS retention reports will be 
reviewed and shared with the faculty advisors, professional advisors, and 
the Academic Affairs Leadership Team. 

KMS retention reports 

Block Scheduling Committee 

Institutional Research Analyst 

Goal 3- (Transform Remediation) Co-requisite Remediation: The 
Learning Support faculty will continue to evaluate and assess the success 
rates of the co-enrolled remediation model.   One strategy moving forward 
is to include indicators on the College’s academic course schedule that will 
assist faculty and professional advisors in easily identifying English 
companion courses taught by the same instructor. Another strategy is to 
provide a revised frequently asked questions/answers (FAQ) document to 
our students and our advising stakeholders. 

Dean of Arts, Sciences, Learning 
Support, and Personal Services 

Full- and Part-time General Core, Basic 
Skills, and Learning Support Faculty 

KMS Co-requisite reports 

Institutional Research Analyst 

Goal 4-(Shorten Time to Degree)- Prior Learning Assessment:- 
Regular office hours will be scheduled for campus personnel to meet with 
veterans at the local Army Base. Military PLA Equivocal Credit Tables will 
be developed to aid in the transferring of military credit via transcript or 
DSST exams.  A network to include the Military Navigator and VA 
Certifying Benefits Financial Aid Representative will be formed to identify 
more ways to support persons transitioning out of the military. The 
Institutional Research Analyst will develop reports to track PLA credits.  
Lastly, the PLA Task Force will form a sub-committee with Vice Presidents 
(VP), Associate VP and Deans to provide a regular systemic review of the 
PLA process. 

PLA Coordinator 

PLA Task Force 

Military Navigator 

Fort Gordon Army Base Education 
Liaison 

VA Certifying Benefits Financial Aid 
Representative 

Institutional Research Analyst 
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Central Georgia Technical College 
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Central Georgia Technical College 

I. Overview  

Central Georgia Technical College (CGTC) is a two-year technical college with the primary mission of workforce 
development.  The College continues to offer traditional and distance education programs and services to citizens within 
its eleven-county service area.  Central Georgia Technical College had a number of activities during AY2017 in support of 
credit instruction completion efforts.  The goal was for CGTC to have a 4.7% increase in graduates over the prior year.  In 
AY2016, CGTC results indicated 3,204 graduates and AY2017 results indicated 3,474 graduates, an 8.4% increase in 
year to year graduates and awards conferred [TCSG DC306 FY2017]. In AY2017, TCSG array of end of year enrollment 
reports dated 9/7/17, the College serviced 11,429 unduplicated students of which 61.9% (7,071 of 11,429) received some 
form of financial aid (CR1660). 
 
In addition, 63.7% (7,277 of 11,429) of CGTC students are designated by one of the Special Populations designations; 
1,090 of whom were single parents, making CGTC the largest such group in our system (CR1024).  Enrollment was 
composed of 36.3% female and 63.7% male (ER20).  50.4% of students were African American and 43.0% were White 
with 6.6% from all other IPEDS reporting categories for race/ethnicity (Post 311). CGTC met its benchmark for graduation 
rate of 70.4%.  End of Year data (AY2017) indicated a graduation rate of 73.90% which was an improvement from the 
previous year (KMS Benchmark Summary as of 9/27/17). TCSG’s CCA 2017 Report for context metric one, enrollment, 
indicates the following: a 24.2% decrease in full time students between Fiscal Year 2009 and Academic Year 2014 while 
the part time students increased 11.8%, include a 132.7% increase in our Hispanic population of part time students.  
Black students remain the largest group of remedial students (993 of the 1,944).  Black student’s success as remedial 
students taking Math only succeed at a 45.3% rate; those in English only, a 45.9% rate.  However, when taking both Math 
and English, that success rate drops significantly to 31.8%. 
 
Retention has shown positive signs; the Fall 2010 cohort realized a 61.1% retention for Spring 2011 with Black (60.4%), 
White (62.0%), and Hispanic (69.2%) students each showing similar success.  In terms of age and retention, the 20-24 
year olds perform the poorest with 55.5% retention. (TCSG KMS CCG Report DC241, FY2017). 
 

II. Goals 

Increase the number of graduates by an additional or 2.6% annually over the previous year; for AY2018 the CGTC goal is 
1,765. (TCSG KMS Performance Benchmark Summary Report MEB0198)  
 
CGTC improvement goals included the need to increase, a) success in remedial; b) degree production and c) graduation 
rate.  
 

 Provide block scheduling in targeted programs as well as design guided pathways (Degree Production) 

 Support and expand the Accelerating Opportunities (AO) and REACH program (Degree Production) 

 Provide resources to assist students to persist from term to term (Degree Production & Grad Rate) 

 Provide resources to help students earn a certificate, diploma, or technical certificate of industry 
value/certification (Degree Production & Grad Rate) 

 Ensure enrollment in the required general education courses which correspond to needed Learning Support 
courses (Success in Remedial) 

 Improve success of students enrolled in remedial courses (Success in Remedial) 

 Provide professional development opportunities and resources for faculty and staff (All Metrics) 
 
 

Performance Metrics 
Goal #1: Success in Remedial (Progress Metric 2a)  
 
Learning Support improvement is measured by the number of successful grades and the number of subsequent 
enrollments in the next course in the sequence of courses for that particular subject. The goal was to increase the number 
of successful students in remedial education by 10% annually to meet or exceed the CCG & TCSG remediation 
transformation goals.  The College outcomes reflect an increase from 255 successful remedial students in AY2016 
(Report Year AY2015) to 262 in AY2017 (Report Year AY2016), a year-to- year increase of 7 or 2.7% (KMS #DC241, 
AY2017 Report Year 2016).  Of the 595 students enrolled in remedial, the 262 successful completers represents a 44.0% 
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completion rate. To track more current success rates of existing students, the College utilized FY2017 term to term results 
from institutionally generated reports, which identified an improvement in student success rates from Fall 2016 (201712) 
to Spring 2017 (201714) in each learning support course with the exception of ENGL (English).  Table CGTC-1 below 
shows the learning support success rates for these courses by terms. Future improvement strategies will focus on 
activities to provide continuous improvements in Math and increasing success rates in English courses (CGTC iNet 
Report #128 Gateway Data, 2017). 
 
 

Table CGTC-1. Gateway Course Completion Rates (Success in Remedial) 
 

Fall 201712 Enrollment Successful (S) % Successful 

All Learning Support Courses 1027 712 69.3% 

ENGL0090 257 213 82.9% 

ENGL0098 122 67 54.9% 

MATH0090 206 155 75.2% 

MATH0098 207 132 63.8% 

MATH0098L 19 9 47.4% 

MATH0099 216 136 63.0% 

Spring 201714 Enrollment Successful (S) % Successful 

All Learning Support Courses 750 522 69.6% 

ENGL0090 100 73 73.0% 

ENGL0098 116 79 68.1% 

MATH0090 120 95 79.2% 

MATH0098 196 134 68.4% 

MATH0099L 6 3 50.0% 

MATH0099* 212 138 65.1% 

(CGTC iNet Report #128 Gateway Data, 2017) 
 
 
Goal # 2: Degree Production (Outcome Metric 1) The CGTC goal was to experience an increase by 2.6% or 44 awards 
over the prior year.  CGTC data for FY2017 results indicated an annual enrollment of 11,429 students, a decrease of 85 
students from FY2016.  Full Time Equivalent volume also dropped 4.4% during the same period.  In spite of this drop in 
enrollment, the number of graduates increased (TCSG Report ER21 FY2017).  The CCG goal for AY2017 was 1,719 
graduates and the College experienced a total of 2,089; 370 over the goal (TCSG Performance Benchmark Summary 
Report #MEB0198, FY2017).  
 
Goal #3: Graduation Rates (Outcome Metric 2) The CGTC goal was to increase the graduation rate by 5% annually.  The 
College results indicated a graduation rate of 74.0%, an increase of 5.3% over the 2016 achieved rate of 68.7%.  
Complete College Georgia Fall 2010 (201102) cohort data indicated that the majority of students enrolled full-time in 
Associate Degree programs graduated in 200% of time at a rate of 9.8% and 100% of time at a rate of 8.3% which was 
higher than the previous year.  Part-time graduates in the same credential area graduated in 200% of time at a rate of 
5.8% and 100% of time at a rate of 2.9% of time.  (KMS CCG Report #DC241, FY2017). 
 
Ultimately, performance results continue to indicate a need to purposefully advise students to select the appropriate 
career and course sequence, enroll in 12 or more hours per term and to stay abreast of and take advantage of student 
and academic support services.  Progress towards intervention strategies to meet or exceed the expected CCG outcome 
metrics are identified below. 
 
Strategies and Interventions (includes progress, resources, obstacles, and resolution) 
*Terms: ALFAA B’s-purposeful advising term; QEP – Quality Enhancement Plan; BlendFlex–a distance education 
asynchronous/synchronous course delivery method; iNet–the college’s internal data warehouse; ATD-Achieving The 
Dream. 
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(1) Block Scheduling - flexible scheduling in day, afternoon and evening blocks in the following programs: Accounting 
(diploma and degree); Air Conditioning (diploma); Networking Specialist (diploma and degree); Medical Assisting 
(diploma); Automotive (diploma).  (Degree Production)  

Progress: Implemented mini-mester system (referred to as S1 and S2) to provide greater number of choices for 
students, including an additional entry point. Also began registration for Fall term to coincide for registering for 
Summer; students have greater sense of control over their schedule. Sample reports for Block Scheduling 
analyses can be found in Table CGTC-2 Block Scheduling by Program Outcome Success Data.  
Resources: Space utilization and staffing.  
Obstacles: Consideration for course time, scheduling, and instructor load regarding the mini-mester system.  
Resolution: Piloted a number of courses and have expanded each term.  

 
(2) R.E.A.C.H. (Raising Expectations of Achievement) Organization – an organization which mentors and develops 
the academically disadvantaged student, in the College’s underperforming population, for success.  Academically 
disadvantaged status is determined by the student’s enrollment in at least one learning support course. (Success in 
Remedial) 

Progress: A partnership was formed with Robins Financial Credit Union to provide financial literacy training 
sessions for R.E.A.C.H. members. Learning Support faculty are being trained to use and utilize the TEAMS early 
alert system. Increased penetration across all sites where LS courses are taught.  
Resources: Designated staff to coordinate CGTC R.E.A.C.H. activities, Foundation support funds, and 
professional development opportunities. Increased marketing efforts, received new fiscal year funding for REACH 
session operations and field trips, etc. As a result, the volume of students participating is expected to increase, as 
will retention and completion.  Additionally, created one key point of contact on each campus for students.  
Obstacles: Mentor staffing and student awareness of the program continues to be obstacles.  Data derived from 
internal generation is inconsistent in showing positive impact on student retention and completion.  Term 
completion rates from Fall 2015 to Spring 2017 have been 71%, 100%, 67%, 78%, and 0%, respectively (CGTC 
iNet Enrollment and Completion files).   

 
(3a) Intentional Advising – Student Success Coach for Health programs; Special Populations (Degree Production & 
Graduation Rate) 

Progress: Each of the numerous health programs with competitive selections had separate criteria and process.  
These have now been consolidated into one criteria and one process, allowing for easier transfer from one 
program to another. The revision also provides a document that is easy for students to interpret. Special 
Populations Progress: Recently hired a full time counselor to provide those services to students.  Developed a 
comprehensive improvement plan for students in non-traditional programs.  
Resources: Provided continued funding for the Success Coach position; hired Instructional Assistants for rural 
locations.  
Obstacles: There are a number of students not selected for their desired programs.  Previously, these students 
were able to complete the Health Science Technical Certificate of Credit; that credential has been discontinued.  
Resolution: A more deliberate process of re-advisement of un-selected students in each of the health programs.  

 
(3b) Intentional Advising – the QEP Purposeful Advisement Plan: ALFAA Bs (Removing Barriers and Benchmarks). 
(Degree Production & Graduation Rate). The three-prong approach is: 1. Purposeful Advising, 2. Student Support 
Services and 3. Academic Support.  

Progress: ALFAA was developed with direct input from CGTC faculty, staff and students. The major steps in the 
ALFAA process are Step 1: Academic Preparedness (Academic Barriers); Step 2: Life Obstacles (Social 
Barriers); Step 3: Financial (Financial Barriers); Step 4: Advise for Classes (Academic Benchmarks); Step 5: 
Affirm (Academic and Personal Benchmarks).  
Resources: ALFAA is an internally devised system that relies on existing resources applied which include 
Technology Department time and effort to provide Banner and Degree Works scripts to apply ALFAA plans, 
Academic Affairs staff to manage DegreeWorks, and QEP Coordinator to handle QEP operations.  
Obstacles: There were duplicate systems in place for entering new advisement plans that was resolved by a 
shared link, DegreeWorks Note & Plans/ALFAA Advisement Tool. Usage of the ALFAA process by faculty 
advisors remains below desired rate. For the three terms in FY2017, the usage rate was 41%, 29%, and 24%. 
New fulltime and adjunct faculty were not well versed in the ALFAA B’s Process and how it could assist their 
students’ academic progress (CGTC Internal Survey Report – ALFAA Advising Usage Survey).  
Resolution: Returning faculty need to be updated on changes and enhancements to the ALFAA B’s process as 
well as refreshed on how to best utilize the tool. Resolution: The QEP Coordinator continues to provide ALFAA 
B’s refresher sessions  
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(4) Blended Learning – offering course instruction to students any-time, anywhere; students have the opportunity to get 
their instruction by sitting in class or from a remote location via electronic device (Degree Production & Graduation 
Rate) 

Progress: The volume of course offerings has increased to nineteen courses.  
Resources: Purchased tutoring pods and extended tutoring hours to expand tutoring and blended learning course 
offerings.  
Obstacles: While much of this model involves asynchronous instruction and remote access, there is still a need 
for classroom instruction which can cause scheduling obstacles.  
Resolution: Provided continued funding for technology and preparation time for the development of new courses 
in this delivery model.   

 
(5) Co-requisite Remediation (formerly Learning Support Redesign) – restructured learning support courses (MATH 
0090, ENGL 0090, and READ 0090) (Success in Remedial) 

Progress: Selected a low cost textbook that integrates the reading and writing curriculum together. Awarded mini-
grant proposal to implement Common Reading for Learning Support curriculum. Enhanced the traditional lecture 
style classroom with Learning Center features for students to improve reading, vocabulary, and grammar skills. 
Scheduled the mini-mester plan so that the support classes fall mainly in S1 semester and the corresponding 
program class in S2 semester Selected open-web source as the textbook that integrates the reading and writing 
curriculum together.  
Resources: Utilized IE staff to produce data reports which indicated those students registered for co-requisites 
and deployed training of faculty and staff on carrying out the co-requisite model.  
Obstacles: Results indicated lower term to term rates in ENGL courses. The College began integrating the 
curriculum to encompass both English and reading competencies. Increased need for computer labs. Identifying 
the approaches that work best for teaching the co-requisite models Teaching students from various sections of 
ENGL 0090&0098 as well as MATH 1111 and coping with the different pace of student learning vs levels content.  
Resolutions: Reviewed standards and curriculum; then, collaborated on implementing the best practices for both 
competencies Coordinated with various campuses to utilize current computer labs efficiently. Collaborated with 
faculty to implement some best practices Collaborated with Pearson to host onsite workshop to review 
MyMathLab new features;  

 
(6) Academic Success Center expansion Expanded tutoring and academic support services to rural areas. (Success in 
Remedial) 

Progress: Telepresence units installed in the Warner Robins and Macon ASCs as the origination sites for tutoring. 
A third unit installed at Putnam in May 2017.  Existing sites benefited from additional access to subject tutors not 
available at one location, but available from another by telepresence.  
Resources: Installed Telepresence units in rural sites, included tutoring utilizing tutoring pods at rural locations, 
provided workshops to improve student performance and self-awareness as well as financial well-being.  
Obstacles: Timely process to get equipment ordered, received, and installed. Recruiting and retaining qualified 
part-time staff who can work flexible hours continues to be a challenge. AY2016 TutorTrac records identify 2,769 
students made 9,160 visits to the combined ASCs for tutoring services. AY2017 TutorTrac records identify 2,301 
students made 6,605 visits to the combined ASCs for tutoring. PBI and TAACCCT grants ended Sept. 30, 2017 
and Perkins funds reduced in AY2017. 
Resolutions: Provide services more efficiently with fewer staff without impacting student learning.  

 
(7) Accelerating Opportunities (AO) – a process of providing dual credit opportunities for students working towards a 
GED credential.  Student is enrolled in GED basic skills and in a certificate of credit (Degree Production & Grad Rate) 

Progress: Results for FY2017 indicate 40 AO participants, 17 GED graduates, 5 TCC+GED (AO) completers, with 
three remaining requiring GED completion prior to being awarded a TCC.  
Resources: Provided early alert assistance to participants, provided wrap around services such as bus passes, 
childcare, GED test and attendance stipends based on need.  
Obstacles: Recruitment of eligible AO participants.  Scheduling of afternoon credit courses.  Awards decreased 
from 21 in AY2016 to 9 in AY2017.  
Resolution: Dedicated AO Coordinator position and increased visitation to other campuses for recruitment.  
Expanded use of TelePresence equipment in Adult Education also promotes AO. Development of broader range 
of program choices.  
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(8) Tracking Outcomes – A) Gateway Courses: a comprehensive review of term to term outcomes in gateway courses 
as compared to an institutional success rate; longitudinal study of a gateway course with high failure rates; B) Tracking 
Enrollments, graduates, placements, special populations, etc.; C) Tracking Cohorts of students in the underperforming 
population. (Degree Production & Grad Rate) 

Progress: A restructuring in Student Affairs has dedicated a staff member to the development and implementation 
of Orientation.  Technology staff updated student communications to use language that first generation and first 
time in college students can better understand.  
Resources: Institutional Effectiveness (IE) research staff time and effort. 
TEAMS Student Navigator Progress: Students are able to self-alert via the Student Resources page. 35% of self-
alerts generated were submitted via this new platform (5 of 14). TEAMS: 201712: Alerts: 136, Class Pass Rate: 
30%, Graduation/Reenrollment Rate: 57%, TEAMS 201714: Alerts: 123, Class Pass Rate: 42%, 
Graduation/Reenrollment Rate: 32% (CGTC TEAMS Report FY17). 
Obstacles: To gain an understanding of how to locate results in gateway courses and other pertinent data and 
use results for improvement several professional development sessions on institutional data were established. 
Due to conflicts with health faculty schedules, a third iNet training session was offered during Fall Semester to 
specifically accommodate their needs.  
TEAMS Obstacles: assistance needed in creating tutorials (narrating, editing, etc.  
Resolution: Dedicated staffing.  

 
(9) Course and activity level data reviews (all metrics) 

Progress: Increased the percentage of students enrolled in both COLL 1500 and at least one 0090 Learning 
Support class from 55% (169 / 307) in Fall 2015 to over 75% in Fall 2016. Offered seven professional 
development sessions on using iNet with over 40 CGTC faculty and staff in attendance.  
Resources: IE staff time and effort.  
Obstacles: training faculty/staff to understand multiple data sources (local data system, KMS reports, CCG 
reports, etc.) and how the various pieces of data can be used to inform practice. 
Resolution: multiple training opportunities and development of an Educational Data Analytics series of 
professional development 

 
(10) Prior Learning Assessment (Degree Production) 

Progress: CGTC designated staff to developing PLA for our students. Ongoing development of the database to 
match  
Resources: grant & local funds.  
Obstacles: Time and personnel constraints related to curriculum.   
Resolution: Alignment and building the database is significant to completion of the PLA project.  

 

III. Student Success Implementation Team 

The College structure includes a broad-based CCG Implementation Team which corresponds and meets regularly on 
student data analyses and to share results of progress and student success initiatives. Valuable input is shared and 
gathered to determine accomplishments and/or obstacles towards student success strategies as listed in the CCG Plan.  
 
 

Full Name Title/Position Role (Member) Email Address 

Deborah Burks  
VP for Institutional 
Effectiveness; CCG 
Point of Contact 

Management, Assessment, 
and Planning  - IE  

dburks@centralgatech.edu 

Kashatriya Eason 
Special Populations 
Director, North 

Special Pops tracking and 
reporting  – Student Affairs  

keason@centralgatech.edu 

Donna Dutcher 
Special Populations 
Director, South 

Special Pops tracking and 
reporting – Student Affairs  

ddutcher@centralgatech.edu 

Dr. Amy Holloway 
VP for Academic 
Affairs 

Assessment and 
Planning  –  Academics  

aholloway@centralgatech.edu 

Desna Toliver 
Assistant Director for 
Career Services 

Placement performance/ 
tracking – Student Affairs  

dtoliver@centralgatech.edu 

Craig Jackson VP for Student Affairs 
Assessment and Planning  – 
Student Affairs  

cjackson@centralgatech.edu 

mailto:dburks@centralgatech.edu
mailto:keason@centralgatech.edu
mailto:ddutcher@centralgatech.edu
mailto:aholloway@centralgatech.edu
mailto:dtoliver@centralgatech.edu
mailto:cjackson@centralgatech.edu
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Full Name Title/Position Role (Member) Email Address 

Bonnie Quinn 
Director for 
Institutional 
Effectiveness 

Assessment and Planning – 
Data tracking and reporting - 
IE  

bquinn@centralgatech.edu  

Sam Lester 
Director for 
Professional 
Development 

Faculty and Staff Training - 
IE  

slester@centralgatech.edu 

Janet Kelly 

Assistant VP for 
Enrollment Services, 
Marketing and Public 
Relations 

Assessment and Planning  – 
Student Affairs  

jkelly@centralgatech.edu 

Rolandria Tolbert 
Program Specialist for 
Institutional 
Effectiveness 

Planning, Data tracking and 
reporting – IE    

rdtolbert@centralgatech.edu 

 
 
Data Analysis and Dissemination 
The CCG Student Success Implementation Team collects data from a number of sources such as the Office of 
Institutional Effectiveness and the College’s internal data archival site “iNet” as well as reports from front-line faculty and 
staff, TCSG KMS, and other external data sources.  Data is analyzed and discussed among the Team using relying on a 
variety of statistical analytics and institutional knowledge from internal personnel. Results of data analysis are shared 
through a series of staff and faculty meetings, online reporting to all or selective groups of personnel in the form of 
informational slideshows. 
 

IV. Conclusion 

The strategies and interventions discussed above are means of producing solutions to increase graduates over the 
previous year in order to meet or exceed established goals.  In-effective strategies included the expansion of TEAMS to 
all program areas.  Participation was lacking from faculty and those selected to respond to TEAM tickets.  Adjustments 
were imparted which included training sessions for faculty and staff. In addition, the expansion of and operation of 
Accelerated Opportunity (AO) when the College expected this program to continually grow and be successful, lack of 
knowledgeable and effective staffing caused a drop in participation and ongoing activities for success.  This however 
recently changed with a switch in staffing governing AO coupled with extended professional development detailing 
processes and improvement strategies.   
 
Several initiatives will be expanded to increase these success efforts and are identified within the College’s next steps. 
The Accelerated Opportunities program expansion continues to offer a great opportunity to allow Adult Education students 
the ability to participate in college credit courses with the supports in place to facilitate their success.  There has been 
moderate success in this program but use of TelePresence technology and innovative teaching design will only engage 
students further and lead to improved results.  
 
Similarly, the CGTC REACH program learning community and mentorship model suggests success for a critical and 
somewhat fragile population of students. Changes were made to the REACH criteria to improve scheduling during S1 and 
S2 terms, and a financial literacy component was added.    
 
BlendFlex continues to be the future of instructional design and is being successful and very well received by not only our.  
Scheduling of BlendFlex courses with the brick-and-mortar courses continues to be a challenge.  Using a class type code 
that reflects the multiple instructional delivery options for students would be an incredible benefit for accurate classroom 
utilization.   
 
Purposeful Advisement opens the door for remarkable improvement in the appropriate advisement of students, not just for 
academics but to remove other barriers to their success and greatly improving the engagement of students with their 
advisor and subsequently, the College.   
 
  

mailto:bquinn@centralgatech.edu
mailto:slester@centralgatech.edu
mailto:jkelly@centralgatech.edu
mailto:rdtolbert@centralgatech.edu
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The volume of use in the recently expanded Academic Success Center can only benefit students as they embrace this 
valuable support. By leveraging Federal grant funds, tutoring will be expanding to the College’s more rural satellite 
campuses providing more opportunities of support for students. Although the Learning Support Redesign and the Co-
Requisite Math Course (Learning Support and Algebra) implementations had mixed beginnings, a thorough analysis and 
investigation into results have led to early positive returns in the most recent semester.  The Co-Requisite Math Courses 
were initially taught by separate instructors; now each are taught by the same teacher and results are improving.  
 

V. Next Steps 

CGTC will continue to deploy activities under each of the aforementioned progress and outcome metrics in an effort to 
gain insight in the long term which will prove to inform future decisions concerning deploying strategies for success.  Many 
activities will be ongoing as a result of meeting our benchmarks.  Strategies for success during the 2018 academic year 
will include:  
 
Block Scheduling.  For Fall term 2017, CGTC implemented block scheduling in nearly all programs through mini-mester 
(session 1/session 2) scheduling. The following programs include mini-mester scheduling: Accounting, Business 
Technology, Computer Information Systems, Commercial Truck Driving, Early Childhood, Industrial Systems, 
Management, Marketing, Surgical Technology, and Welding.  
Resources Needed: Adequate faculty staffing and classroom space/labs.  An efficient use of classroom space. 
 
Purposeful Advisement – QEP.   Purposeful advising is one of the intervention strategies implemented in the CGTC 
QEP and commended by ATD.  A five-step advisement approach called the ALFAA Process provides purposeful advising 
across all occupational program disciplines regarding potential academic, social, and financial barriers, as well as helping 
students establish academic and personal benchmarks. To improve usage of ALFAA, faculty benchmarks are being 
developed to identify high and low usage areas.  Several student-centered activities are planned to engage and 
encourage students to embrace the ALFAA process.  A regularly planned email for advisors, ALFAA BUZZ, will be sent. 
Resources Needed: Marketing materials, student activity funds, & efficient use of time for training. 
 
Co-Requisite Model Remediation.  Diploma level classes are scheduled on the mini-mester plan so that the support 
classes fall mainly in semester S1, and the corresponding program class in semester S2.  These strategies are coupled 
with purposeful advising.  Faculty will early alert ENGL students not meeting standards. The COLL 1500 course taken 
concurrently by students in Learning Support assessment tool (i.e., QEP college services scavenger hunt) will be revised 
to better reflect material taught in class.  Resources Needed: Recruitment and training of faculty, time for training in best 
practices related to this model, R.E.A.C.H. Organization support funds for expected expansion due to increased 
penetration efforts. 
 
Military Support Services – VECTR Center.  CGTC's Military and Veterans Services recognizes the unique education, 
circumstances, characteristics and experiences that our active duty, guard, reservists, veterans and their families 
bring.  In that light, their move into the College is facilitated by providing them with one-on-one career and educational 
counseling, facilitate their receipt of available financial aid, aid in acquiring credit for prior learning or work experiences, 
and work in concert with the department of labor, community employers and other resources to transition into a civilian 
career.  The CGTC Student Veterans have formed an organization which has applied to be a chapter of the national 
Student Veterans of America.  
Resources Needed: Professional development funding for staff and student veteran activities internal and external to the 
College as well as professional memberships in veteran and related organizations; support for PLA (Prior Learning 
Assessment) activities and increased funding for Veteran wrap around support services. 
 
TEAMS & Student Navigator Resources.  CGTC utilizes TCSG's TEAMS an Early Alert Management System which is a 
web-based early intervention referral process designed to identify and sustain students who may be at-risk of failing in 
college.  The program allows faculty & staff to collectively communicate student related concerns that may affect student 
achievement.  The program enhances academic performance, retention, and on-time degree completion.  Student 
Navigator resources and activity progresses include Success Tools Workshops (which serve as the new student 
orientation), Titans VIP Text Alert Services, You Tube Tutorials for CGTC Subscribers, and the creation of a resourceful 
Student Support Services webpage for student use.  The system has been enhanced by using a Student Resource page 
where students can self-alert.  Self-alerts will now include a response to “how did you hear about us” in an effort to better 
indicate awareness of TEAMS.  A robust and engaging orientation is being developed.  
Resources Needed: Increased staffing of Student Navigator Program Assistants for each campus; statewide upgrade of 
TEAMS capabilities.  
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Appendix A: Block Scheduling Data Analysis 

 
Attainment: Of those student completing a course, what percent were successful as determined by the rate of A/B/C. 
(CGTC iNet Report #297 Attainment, Fall FY2017) 
 
 

SUBJECT A B C D F PERCENT 

TOTAL CGTC 11585 9612 4371 836 2195 89% 

Accounting 288 249 133 28 130 81% 

Air Conditioning 159 178 73 21 32 89% 

Automotive 141 170 116 11 5 96% 

Commercial Truck Driving 308 119 5 2 25 94% 

Medical Assisting 265 214 55 8 34 93% 

Networking Specialist 355 244 162 30 84 87% 

 
 
Retention: Those students entering Fall term 2015 (201612) and are still enrolled, graduated, or transferred to another 
TCSG or USG college. (TCSG TEC0200, 2017) 
 
*Major Code refers to credential-specific designations for each level (Technical Certificate of Credit, Diploma, or Degree) 
 
 

Major 
Code* 

Award 
Level 

Major Description Cohort 
Total 

Retained 
Total Retained 

Rate 

  TOTAL CGTC 1,709 1,123 65.7% 

AC13 Degree Accounting 16 9 56% 

AC12 Diploma Accounting 6 3 50% 

PA61 TCC Payroll Accounting Specialist 1 0 0% 

ASG1 TCC Automotive Chassis Technician Specialist 1 1 100% 

AB51 TCC Automotive Collision Repair Assistant I 1 0 0% 

AF12 Diploma Automotive Fundamentals 9 6 67% 

AT14 Diploma Automotive Technology 30 22 73% 

ALR1 TCC Auto Maintenance and Light Repair Tech 9 4 44% 

ACK1 TCC Air Conditioning Electrical Technician 1 1 100% 

AZ31 TCC Air Conditioning Technician Assistant 25 19 76% 

ACT2 Diploma Air Conditioning Technology 24 16 67% 

CT61 TCC Commercial Truck Driving 34 25 74% 

MA23 Degree Medical Assisting 14 8 57% 

MA22 Diploma Medical Assisting 27 13 48% 

MC41 TCC Medical Coding 7 6 86% 

MS61 TCC Medical Skin Care Specialist 2 1 50% 

NS13 Degree Networking Specialist 4 3 75% 

NS14 Diploma Networking Specialist 3 2 67% 
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Graduation rates: Determined by the rate of graduates to graduates and non-graduate leavers. (TCSG TEC3111, 
FY2017) 

**Major Code refers to credential-specific designations for each level (Technical Certificate of Credit, Diploma, or Degree) 

Major 
Major 
Code* 

Non-
Graduate 
Leavers 

Graduates 
Graduates Plus 
Non-Grad 
Leavers 

Rate 

CGTC TOTAL  2,135 6,081 8,216 74.0% 

Accounting AC12 26 78 104 75.0% 

Accounting AC13 28 66 94 70.2% 

Auditing and Assurances Specialist AAA1 0 11 11 100.0% 

Air Conditioning Electrical Technician ACK1 0 94 94 100.0% 

Air Conditioning Technician Assistant AZ31 2 122 124 98.4% 

Air Conditioning Technology ACT2 21 58 79 73.4% 

Automotive Chassis Technician Specialist ASG1 0 79 79 100.0% 

Automotive Climate Control Technician AH21 0 76 76 100.0% 

Automotive Collision Repair Assistant I AB51 2 22 24 91.7% 

Automotive Engine Performance Technician AE51 0 74 74 100.0% 

Automotive Engine Repair Technician AE61 0 64 64 100.0% 

Automotive Fundamentals AF12 6 21 27 77.8% 

Automotive Technology AT14 13 39 52 75.0% 

Automotive Transmission/Transaxle Tech 
Specialist 

AA71 0 49 49 100.0% 

Commercial Truck Driving CT61 5 238 243 97.9% 

Medical Assisting MA22 51 69 120 57.5% 

Medical Assisting MA23 18 21 39 53.8% 

Medical Billing Clerk MB21 2 77 79 97.5% 

Medical Coding MC41 15 41 56 73.2% 

Networking Specialist NS13 16 30 46 65.2% 

Networking Specialist NS14 13 13 26 50.0% 
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Chattahoochee Technical College 
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Chattahoochee Technical College 

I. Overview 

 
Chattahoochee Technical College is a point of access for individuals, business and industry, and communities through 
traditional campuses and online means to: programs that are occupational or transferable and associate degrees, 
diplomas, certificates, non-credit courses, and adult education in an environment supportive of learning, teaching, 
retention, and graduation. Chattahoochee Technical College’s efforts toward student success including increasing the 
college’s retention rate, increasing the college’s graduation rate, and students taking more hours each term they are 
enrolled, continuing revision of learning support delivery and increasing pathways toward alternative success routes 
through articulation agreements and grant funded programs.  
 
In the years between Fiscal Year 2009 and Academic Year 2014, Chattahoochee Technical College has experienced a 
continuing shift from fulltime students (-30.1%) to part-time students (24.2%).  The largest percentage change was in the 
college’s Hispanic population, with increased growth in both fulltime students (51.5% - from 194 to 294) and part-time 
students (190.7% - from 247 to 728).  Increase in students receiving the Pell Grant seems to be slowing from the CCG 
2016 Progress Report numbers, with an increase in fulltime students of only 13.7% and part-time students of 91.9%. 
 

Full analysis of DC241 report 

Review of the DC241 reports for 2017 and 2016 provide information on shifts in the overall success of students. First-time 
entry students for Fall 2012 (201312) showed an increase in new first-time entry students from 2125 in 201212 to 2544 in 
201312. The percentage of new first-time students requiring remediation decreased from 65.6% to 60.9%. With the 
exception of the very small populations of those of two or more races (N=29) and unknown race (N=15), all races, gender, 
and age groups saw a decrease in number of first time students needing remediation. The number of students completing 
their remedial work within two academic years decreased from 30.0% to 24.8%.  The percentage of students completing 
remedial work in two years, or completing college level course within the same year or two years as remedial decreased 
as well.  Fortunately, institutional data on the success rates of the co-requisite model of completion of learning support 
and college course is much higher. 
 
For first-time new students beginning in Fall 2012, data indicates a decrease in the percentage of students completing at 
least one college level English or Math course within the first year (from 23.2% in Fall 2011 to 21.1% in Fall 2012. Most 
demographics also demonstrated in a decrease in percentage in their completion rates in both completion in one year or 
two years. 
 
In order to progress towards completion and graduation, students must remain on target to complete the required credit 
hours. Most demographic groups as well as the total student population indicated an increase in the number of students 
reaching the 24  or 30 semester hour (full time students) or the 15 or 30 semester hour (part time students) check point for 
the end of their first year. Exceptions include decreases in the fulltime population include the Hispanic and female 
demographic. Data indicates a drop in the percentage of part time students of black, non-Hispanic race reaching the 12 
and 15 semester hour mark within the first year.  The male part-time population credit accumulation at 15 semester hours 
also decreased from the previous year. 
 
Overall, retention rates for full time CTC students registering for the following term fell from 73.2% for the Fall 2009 cohort 
to 69.1% for Fall 2010 cohort. With the exception of Hispanic and unknown race, all groups fell during the above time 
period; the retention rate of that group rose from 69.4% to 78.3%.  The two year retention rate for the total student 
population also fell (although slightly) from the fall 2010 cohort rate of 56.3% to the fall 2011 cohort rate of 54.0%.  No one 
demographic demonstrated an increase. However, after two years, the total student retention rates for three and four 
years do show increases. 
 
Retention rates for part-time Chattahoochee Technical College students registering for the following term fell as compared 
to the previous year from 57.8% for the fall 2009 cohort to 54.7% for the Fall 2010 cohort. Two year part-time student 
retention rates also fell between the fall 2008 cohort and the fall 2009 cohort from 44.7% to 39.1%.  All demographic 
groups with population greater than 10 showed decreases. The part-time populations demonstrated similar retention rates 
into the third year and fourth year checkpoint for the Fall 2010 cohort. Unlike the full time and part-time student 
populations, the total transfer student population demonstrated increases in retention rates at all checkpoints.   
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Course completion numbers for Chattahoochee Technical College indicate a large decrease in the number of students 
enrolling and completing courses for student enrolled in Fall 2014: 71.6% of full time students, 66.2% of part-time 
students, and 69.6% of transfer students completed courses attempted. For academic year 2013, 92% of full time 
students, 92.5% of part-time students and 87.9% of transfer student credit hours that were attempted were completed. 
Interestingly, reviewing academic year 2012 showed a rate of 76% for full time students, 75.6% for part-time students, and 
73.8% for transfer students, much closer to the Fall 2014 rates. The college is at a loss to explain the increase in course 
completion rates for the 2013 academic year. 
 
The outcomes of interventions and activities of the college is reflected in the data gathered to evaluate degree production, 
graduation rates, the transfer out rates, and the time and credits to degree. Degree production comparison from FY 2009 
to AY 2014 exhibited an overall decrease in the certificates of less than one year (40.7%) from the previous year (72.5%). 
The only demographic that exhibited an increase from the previous year were females. Certificates greater than one year 
but less than two stayed constant from the previous year (0.5%), as did certificate/diplomas greater than two years but 
less than 4 (-73.4%).  Associates degree production (-6.4%) decreased from the previous year.  It is apparent that the 
activities reported in the 2016 CCG report of identifying and awarding embedded certificates resulted in an uptick in 
degree production for that year. The re-centering of the degree production rate this year is not surprising. 
 
Full time students graduating with associate degrees continues to show growth with an increase from 5.2% to 5.5% in 
100% time, increase in 150% time (8.0% to 9.6%) and an increase in 200% time (11.9% to 14.2%). However, the 
graduation and transfer rate for full-time associate degree students decreased from 31.5% of the cohort to 27.9%. Part-
time students graduating with Associate degrees decreased in graduation at all four time periods.  The transfer student 
associate degree population saw increases in graduation rates at all markers (100%, 150% and 200% markers). These 
increases are mirrored with all demographic groups. These results again demonstrate that the goals of the majority of 
associate degree students are to complete their program of study or continue on to a 4-year institution. 
 
Of those students who choose to transfer out to a four year institution, data does indicate a slight increase or no change 
from the Fall 09 cohort to the Fall 10 cohort in all areas (full-time, part-time, and transfer).  The percentage of students 
that transferred out in most populations in all three areas increased.  This stability indicates what college staff have 
maintained: a significant portion of the college population attends CTC with the goal of transferring out.  
 
The amount of time a student remains in school may correlate to their ability complete their program of study. Therefore, it 
is important to review the time to degree, how long on average it takes students to complete their first award. Comparing 
Academic Year 2013 and Academic Year 2014, the data indicates that for all students (full-time, part-time, and transfer) 
striving toward certificate/diplomas of at least one year but less than two, the average time to completion increased by as 
much as 0.1 to 0.5 years and for associate degrees it increased as much as 0.3 to 1.0 years. Additionally, the number of 
credit hours students actually completed increase as well for all levels of programs, with the exception of part-time 
associate degree students. 
 

II. Goals 

In the course of participating in the Complete College Georgia program, Chattahoochee Technical College continues to 
focus on: Increasing the Number of Graduates, working on Transfer and Articulation, Transform the Remediation 
program, Restructure Delivery of courses, and Shorten the Time to Degree. With these goals in mind, the college selected 
twelve strategies to contribute to meeting these goals. Specifically, the college selected to focus on:  
 

1. Prior Learning Assessment to include Veteran’s services and expansion of exemption exams; 
2. Academic Advising (CTC's Quality Enhancement Plan - QEP);  
3. Focus on Retention including new student orientation and a formal Veterans Center;  
4. Development of Associate of Science (AS) Degree Options for Students;  
5. Continued Evaluation of Business/Industry needs to focus on identification of new academic programs and 

current program moves/expansions;  
6. Target Stopped Out Students from prior terms;  
7. Block Scheduling in Select Programs.  
8. Continue to modify learning support courses and co-requisite model to promote quick progression through 

sequence. 
9. Increase parts of term scheduling availability for occupational courses and learning support;   
10. Increase articulation support by participation in Kennesaw State University’s Transfer Advocate Gateway 

program;    
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11. Implementation of technology solutions to provide student services that will aid in retention such as College 
Scheduler software, the 24-7 Blackboard Call Center, and the Single Sign On option under the Integrated 
Learning Platform. 

12. Increase financial assistance to students to aid in retention. 
 

Goal 1: Increase the number of graduates 

Performance Metric(s) 
Current year data (AY 2017) indicates continued growth for Chattahoochee Technical College in the number of students 
completing a program of study and receiving an award. 
 
 

Graduate/Awards (Performance Benchmarks Data, DC198) 
 

Academic Year Awards Conferred Growth from Previous Year 

AY 2012 1927  

AY 2013 1382 -28% 

AY 2014 1271 -8% 

AY 2015 1849 +31% 

AY 2016 2131 +13% 

AY 2017 2327 +9.2% 

 
 
Strategies/Interventions 
Chattahoochee Tech will continue to promote Prior Learning Assessments through collaboration with Veterans services to 
award credit to current and former service men and women for work and training completed in their service (strategy 1).  
CTC staff are involved in the statewide effort in streamlining the PLA process through participation on the PLA Taskforce. 
As a part of the college’s QEP, the targeted program advisement continues to be revised and refined (strategy 2).   
 
The college has placed emphasis on targeting those students who stopped out prior to graduations at various points in the 
process through Advising Services (strategy 6). Finally, work with business and industry continue to identify possible 
TCCs that may be embedded in existing programs allowing students to work toward a higher level degree while obtaining 
the knowledge base as well as earning a credential allowing the student to demonstrate a competencies needed in 
industry (strategy 5).  In order to optimize student credit hour enrollment per term in program that require pre-requisites, 
CTC continues to increase the courses available on a part of term availability (strategy 9).  Students are able to register 
through multi “mini-terms” and thus satisfy course prerequisites in a timely manner. 
 
Resources Allocated 
The college dedicates staff in the Records Office to growing the number of graduates by identifying embedded certificates 
that have been earned.  College advisement personnel (professional and faculty) are specifically targeting program 
completed during individual advisement sessions. 
 
Obstacles 
For CTC, the greatest ongoing obstacle to increase graduates is the large population of CTC students enrolled in the 
college who have the goal of transferring out rather than actually completing a program of study with the college. In FY17, 
this population was 5217 out of an annual enrollment of 14,640 or 35.6% of the student population (TEC0348). 
 

Goal 2: Transfer and Articulation 

Performance Metric(s) 
Data provided in the DC241 report (page 34-36) indicates the rate at which students choose to leave the college and 
transfer to another institution before completing a program of study. The data reported in the 2017 report indicates a slight 
rise in the number of individuals transferring to another institution of higher education.  
 
  



 

Chattahoochee Technical College | 66  

Rates of Transfer Out 
 

First Time Entry Term 200602 200702 200802 200902 201002 201102 

Full Time  18.2% 20.3% 19.6% 20.6% 19.6% 20.2% 

Part Time  9.4% 11.2% 12.5% 9.3% 10.5% 13.9% 

Transfer  21.1% 23.8% 25.1% 24.9% 24.1% 29.4% 

 
 
Strategies/Interventions 
CTC is a partner with KSU in the Transfer Advocate Gateway program that provides advisement and support through a 
fulltime KSU enrollment specialist located on one of the CTC campuses (strategy 10). This program allows up to 200 CTC 
students to participate.  The KSU enrollment specialist advised 115 CTC students and average of two times during FY17.  
Academic Affairs continues to seek out opportunities to work with other colleges and universities through articulation in 
providing opportunities for students to transition to higher degrees post-CTC (strategy 4).  
 
Resources Allocated 
The largest resource allocation the college gives towards this goal is the time commitment of Academic Affairs 
administration to foster relationships and work toward obtaining more agreements with other institutions. Staff in retention 
services have provided support towards the KSU TAG program including time to assist in hosting information sessions, 
space for these sessions, and referrals of students to the program. The KSU staff member on campus has been fully 
integrated into the CTC processes.  
 
Obstacles 
CTC firmly believes that additional AS program offerings would allow more students to attain desired workforce skills while 
also permitting students to continue on a path to a four-year degree. As a college, CTC will continue to nurture the 
college’s relationship with Board of Regents institutions as well as local private colleges, which may open doors in the 
future to further AS programs.  
 

Goal 3: Transform Remediation 

Performance Metric(s) 
Internal data measures such as grade reports allows the college to continuously review the success rate of the changes 
made to the learning support programs. Internal data indicates a higher level of success in pilot programs such as co-
requisite model as compared to CCG progress Metric 2b, which indicate success rates of 11.0% for students taking math 
only, 28.7% for those in English only, and 5.4% for those in both. The overall success rate for completion of remedial and 
college level was only 10.8%.  Data below indicates the success rates of students participating in the co-requisite model 
by term.   
 

ENGL 0090B and ENGL 1101 Results 
 

TERM # Students RESULTS 

201514 10 80% passed 1101 with C or higher, 20% earned a D in 1101 

201516 9 67% passed 1101 with C or higher, 11% Withdrew, 22% Failed 1101 

201612 13 62% passed 1101 with C or higher, 15% Withdrew, 23% Failed 1101 

201614 4 100% passed 1101 with C or higher 

201616 11 73% passed 1101 with C or higher, and 18% earned a D. 

201712 9 55.5% passed 1101 with C or higher, and 44.4% failed 

201714 11 100% passed 1101 

201716 6 83.3% passed 1101 with C or higher, and 1 student failed 
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Math 0090B and MATH 1111 Results 

TERM # Students RESULTS 

201514 20 
85% passed college level math with C or higher, 10% Withdrew; 5% 
earned a D in 1111 

201516 2 100% passed college level math with C or higher 

201612 59 
59% passed college level math with C or higher, 17% earned a D, 
and 5% failed. 

201614 53 
70% passed college level math with C or higher, 21% earned a D, 
7.5% withdrew, and 1 student failed. 

201616 14 
71.4% passed college level math with C or higher, 7.1% earned a D, 
14.3% withdrew, and 1 student failed. 

201712 66 
71.2% passed college level math with a C or higher, 10.6% earned a 
D, 6.1% withdrew, and 12.1% failed. 

201714 80 
70% passed college level math with a C or higher, 12.5% earned a 
D, 6.25% withdrew, and 11.25% failed. 

201716 11 
63.6% passed college level math with C or higher, 18.2% earned a 
D, and 18.2% failed.  

 
 
Strategies/Interventions 
Chattahoochee Technical College continues to modify the learning support process to allow eligible students to progress 
more quickly through learning support by pairing learning support courses with the gateway college level courses such as 
READ 0090 with PSYC 1101, ENGL 0090 with ENGL 1101, and MATH 0090 with MATH 1111 (strategy 8). Students 
participating in the co-requisite program are able to register for both courses in the same term, take the classes (often) 
back to back and with the same instructor. The Learning Support course then serves the student as an almost surrogate 
supplemental instruction for the gateway course, increasing their likelihood of success. The college began scheduling 
learning support courses during the mini-terms and continues to seek the right balance of course offerings. 
 
Resources Allocated 
In order to provide students the opportunity to complete both their learning support course and their college level course in 
the same term requires time from staff and administration to identify eligible students, as well as the funds to continuously 
provide training to faculty in best practices, software, and college policy and procedure.  
 
Obstacles 
Changing student perception of nature of learning support is always a challenge. Non-traditional students view their 
testing into learning support as a failure on their part.  CTC is aware that some peer colleges do not require a learning 
support class, but instead require time spent in a lab setting on in tutoring as an option. Unfortunately, the sheer number 
of students in learning support courses at the college limits our ability to use those strategies. In FY17, with an 
unduplicated total enrollment of 14,642, there was an unduplicated 3377 in learning support classes, with 2988 of those 
taking learning support math.  The college continues to struggle to employ adequate number of math and English faculty 
to lower the student/faculty for learning support classes. 
 

Goal 4: Restructure Delivery 

Performance Metric(s) 
KMS data report TEC0200 provides the college with the ability to track success of those programs taught in the block 
model. This report indicates that in the Fall 201612 cohort, which began with 1561 students, 391 students graduated 
within one year, 10 students graduated from another technical college, 495 remained enrolled for AY2017, 15 enrolled at 
another technical college, and 97 enrolled at a USG institution. The overall retention rate for the college was 64.6%.  
Below indicates the specific cohort numbers, retention rates and graduation rates for specific block scheduled programs 
for academic years 2015, 2016 and 2017.  The overall retention in identified block programs is consistent across 
academic years and is close to the same percentages as non-block programs. The graduation rate for identified block 
programs is significantly higher than non-block programs, illustrating the success of block scheduling in facilitating 
program completion. 
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Level Major 
Academic 
Year 

Cohort 
# 

Total 
Retained 

Retention 
Rate 

Total 
Graduated 

Graduation 
Rate 

Diploma Accounting 
2015 9 6 67% 5 56% 

2016 12 7 58% 4 33% 

Diploma Accounting 2017 27 22 81% 15 56% 

Degree Accounting 
2015 36 21 58% 7 19% 

2016 39 25 64% 16 41% 

Degree Accounting 2017 5 2 40% 1 20% 

Diploma 
Air 
Conditioning 
Technology 

2015 30 16 53% 14 47% 

2016 27 22 81% 21 78% 

Diploma Air Cond Tech 2017 28 22 79% 20 71% 

Diploma 
Automotive 
Technology 

2015 26 21 81% 15 58% 

2016 12 5 42% 5 42% 

Diploma Auto Tech 2017 21 18 86% 14 67% 

Diploma 
Networking 
Specialist 

2015 7 6 86% 4 57% 

2016 12 10 83% 6 50% 

Diploma Networking 2017 7 4 57% 3 43% 

Degree 
Networking 
Specialist 

2015 15 8 53% 3 20% 

2016 10 8 80% 8 80% 

Degree Networking 2017 20 12 60% 7 35% 

Non-Block model programs (for comparison) 

Diploma 
Computer 
Programming 

2015 8 4 50% 0 0% 

2016 36 24 67% 14 39% 

Diploma Programming 2017 12 9 75% 3 25% 

Degree 
Computer 
Programming 

2015 36 20 56% 5 14% 

2016 8 4 50% 0 0% 

Degree Programming 2017 49 33 67% 6 12% 

Diploma 
Business 
Management 

2015 20 10 50% 1 5% 

2016 20 12 60% 4 20% 

Diploma  2017 17 5 29% 0 0% 

  
2015 49 32 65% 4 8% 

2016 49 34 69% 17 35% 

Degree 
Business 
Management 

2017 80 51 64% 17 21% 

 
 
Strategies/Interventions 
Students in the programs above remain able to complete each of these programs within the same time block. Additionally, 
programs such as Cosmetology and Barbering are cohort programs that can be completed in one block over three 
semesters. The college will work on scheduling to promote additional programs as block offerings (strategy 7). 
 
Resources Allocated 
Time and effort continue to be the resources allocated to maintaining block scheduling, primarily in the scheduling 
process.  No additional facilities or equipment are required. 
 
Obstacles 
As a college, we have limited obstacles outside of the constant changes to the economy that require students to leave as 
job opportunities become available. In addition, the majority of students at CTC are part-time because of family and work 
requirements and are not able to benefit from block scheduling.  
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Goal 5: Shorten Time to Degree 

Performance Metric(s) 
Measurement of Time to Degree can be found in the DC241 report from Complete College Georgia (p.37). This year’s 
report indicates a lengthening of time to degree with students enrolled in academic year 2014 than the previous year. 
However, preliminary data for more recent years does not reflect a decrease in time to completion but rather a continued 
steady increase. This indicates that previous activities have not been successful in decreasing time to degree.   
Data on academic advisement shows that non-health program advisors conducted advisement in person, by phone, or by 
email with 3758 students.  
 

Time to Completion (in average years) 
 

Academic Year Full Time Students Part Time Students Transfer Students 

 
Certificates 
(Between 1 
and 2 years) 

Associates 
Certificates 
(Between 1 
and 2 years) 

Associates 
Certificates 
(Between 1 
and 2 years) 

Associates 

2011 1.2 1.3 1.3 1.3 1.2 1.4 

2012 1.9 2.0 2.0 2.1 1.6 2.0 

2013 2.4 2.8 2.4 3.1 1.9 2.3 

2014 2.5 3.3 2.9 3.6 2.2 2.6 

 
 
Strategies/Interventions 
The college will implement the College Scheduler software this year to address this metric. College Scheduler allows 
students to enter their course scheduling parameters (days, times, and campus requirements, along with needed courses) 
and the software chooses optimum schedules with maximum number of courses listed (strategy 11).  Colleges that utilize 
this software see an average increase of 1.3 credit hours per student.  Additionally, colleges see a decrease in walk-in 
advisement traffic because of utilization of the software. CTC will also continue to promote collaboration between 
academic and student affairs to provide high quality advisement from the beginning of student enrollment through the 
creation of teams consisting of both faculty and staff provide more streamline advising with greater accuracy (strategy 2, 
10). By pairing learning support courses with the comparable gateway course, Chattahoochee Technical College allows 
students to progress more quickly through the hurdle of learning support and progress towards their program of study. 
Current parings include ENGL 0090B with ENGL 1101 as well as READ 0090 and PSYC 1101 (strategy 8). The creation 
of more parts of term also provides a greater flexibility for students by giving them a true picture of course time 
commitment for classes, enabling them opportunity to preserve both their academic record and financial aid should they 
need to leave in the middle of a term, allowing them credit for courses completed until that point (strategy 9). 
 
Resources Allocated 
Academic advisors along with faculty spend greater time meeting with one another to ensure greater levels of 
understanding and build strong relationships, which serves the students with more accurate and seamless advisement.  
Greater time commitment by both academic affairs staff as well as student affairs staff is required in order to manage the 
data input required by having an increase of parts of term.  
 
Obstacles 
The limiting factor in a student’s credit hour load each term is most often related to non-academic factors, such as work 
and family requirements.  As previously mentioned, the majority of students at CTC take less than 12 credit hours per 
term because of external restrictions. In fact, the percentage change of fulltime students from FY09 to AY14 decreased by 
30.1%, while part-time students during the same time period increased 24.2%.  The continued need for financial aid by 
students and the decrease in PELL eligible programs also plays a factor in student’s credit hour enrollment. The college 
foundation continues to seek avenues to support students financially including emergency grants and an increasing 
number of scholarships.  The amount of awards given out by the CTC Foundation in FY17 increased to 71 students 
receiving a total of $80,650 from the previous year’s 56 students receiving $59,100. In addition, emergency tuition grants 
were increased to $11,727 given out to 24 students from the previous year’s $8,656 to 15 students. 
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Goal 6: Communication 

Performance Metric(s) 
Continued training in TEAMS assists the faculty in becoming aware of identifying student issues as well as having the 
resources to assist students. In academic year 2017, the college had 1059 unduplicated alerts issued (total alerts = 
1,350). Increased collaboration with faculty and staff through the academic advising program allows for a seamless 
transition and provides the best possible services to students. In fact, satisfaction with Academic Advising as measured 
via the Noel Levitz Student Satisfaction Survey continues to be higher than the national average. Lastly, the establishment 
of the Veteran’s center provides a place for veteran students and their family members to receive direct assistance or 
resources specifically geared towards their needs, in turn increasing their ability to take courses and shortening their time 
to completion.   
 
Strategies/Interventions 
Many strategies set by the college serve to enhance and improve college-wide communication internal among the faculty 
and staff as well as communication with the student population. It is hoped that the implementation of the Blackboard Call 
Center in Fall 2017 will provide a 24/7 communication portal for student questions about admission, records, student 
financial aid, and payment (strategy 11).  Paired with the college’s VoIP phone system, response time to any additional 
questions should be decreased as well, as the Call Center will forward those additional questions directly back to the 
appropriate office. A revised New Student Orientation process will be rolled out Fall 2017 that will take a pro-active 
position on questions that students often have (strategy 3). One academic program at the college (Business Technology) 
has utilized WebEx for student advisement and/or instruction purposes with noted success (strategy 2, 11).  Additional 
programs will be targeted in the next year. 
 
Resources Allocated 
Time used by staff to implement new technology (specifically in the offices of Student Affairs and Technology 
Advancement) will make up the bulk of resources used in the coming year.  Additionally, expanding the use of technology 
(WebX, use of CISCO Telepresence, etc.) outside of the classroom has allowed expanded training opportunities for 
faculty/staff and has allowed more communication with less travel.  
 
Obstacles 
As a large institution with most employees and students considered multi-campus, delivering the right message to the 
right people and the right time is difficult. Technology can provide assistance, but may be a challenge at times both for 
both students and faculty/staff.  Excellent support from IT allows other departments to overcome challenges with 
technology and training and continued use of the new technology increase the comfort level of both students and 
faculty/staff.  In addition, while traditional age students are often more comfortable than older adult student in using 
technology to get information, the college still finds that most students will not check their student email on a periodic 
basis. 
 

III. Student Success Implementation Team 

 
Implementation Team Members 

 

Name Title Goals 

Trina Boteler Vice President    (POINT OF CONTACT) 2, 10, 11 

Alaina Abney Director, Student Engagement and Retention 3 

Elizabeth Anderson Dean, Arts and Sciences 8, 9 

Frances Carlson Associate Dean, Personal and Public Services 1, 5 

Missy Cusack Executive Director of Enrollment Services 11 

Diane Geis Associate Dean, Technical Studies 1, 5 

Julie Holland Dean, Academic Support 2, 6 

Lindsey  Holzman Director, Records 9 

Jennifer Loudermilk Associate Dean, Mathematics 8 

Marian Muldrow Associate Dean, English and Humanities 8 

Barry Munday Veteran’s Services Coordinator 1, 3 
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Name Title Goals 

Jamal Murray Enrollment Specialist (KSU) 10 

Jennifer Nelson Vice President, External and Student Affairs 3, 11, 12 

Bethany  Schultz Director, Advisement 2, 3, 6 

Marcy Smith Dean, Business and Technical Studies 1, 4, 5, 7 

Jennifer Smith Associate Dean, Business and Computer Science 1, 5 

Jason Tanner Vice President, Academic Affairs 4, 5, 7, 9 

 
 
Data analysis and Sharing of Results 
Chattahoochee Technical College utilizes various sources of data collection and analysis to determine the level of 
success and tracking of progress for the Complete College Georgia goals and college initiatives. Academic Advising as 
well as the information sessions for Health Sciences students utilize survey tools to evaluate student retention of 
information as well as student satisfaction with the information presented and services provided to the students.  
Analysis of year-to-year comparison data pulled from banner allows the college to evaluate and establish baseline data for 
the new college focus on retention and success. Internal banner reports also provide information to the college community 
in regards to student enrollment and completion. Presentation and discussion of data and subsequent analysis is 
accomplished at Senior Leadership meetings comprised of all Vice Presidents, Deans, and Executive Directors. 
Committees, faculty meetings, college wide events, and small departmental meetings provide one setting for sharing the 
results of the data collected. Two events a year provide an opportunity to share data with the faculty and staff of the 
college in a face-to-face format. Smaller committees such as the Council on Advising receive regular updates on data 
pertaining directly to their function and in doing so, a continuous feedback loops exists allowing for data flow to the 
committee and recommendations from the committee based on data to improve processes.   
 

IV. Conclusions 

Most successful strategies/interventions 
The creation of advising teams and the increased use of technology in the advising process have allowed academic 
advising to provide a greater level of service to all students as well as serve as an excellent resource for faculty. Staff are 
able to learn more about certain programs and build a relationship with the faculty in that program.   
 
The increased effort in utilizing the TEAMS system to identify at risk students and providing them with personal 
communication has provided excellent data on student needs as well as assisted students in obtaining necessary 
resources to make educated decisions about their education. These efforts along with the increased work on targeting our 
veteran population has resulted in the college’s retention rate to remain at a relatively stable 64.6% for the 201612 
Beginning Cohort from 66.0% for the 201512 Cohort.   
 
Continuing data on using a co-requisite model to deliver learning support indicates a higher level of success than students 
using the traditional model. Student participating in this program are overall successful in completing their learning support 
but also in completing the gateway course, potentially reducing their time at the college one term.   
 
Least effective 
Communicating effectively with students as well as with members of the college community continues to pose a 
challenge. It is hoped that implementation of new technology initiatives will provide more pathways to provide relevant 
communication to students.  
 
What adjustments have we made? 
Academic Advising has expanded their services using technology to provide for students who are more place-bound or 
online. As a part of our QEP, we have continued to make adjustments in advising activities through the revision of the 
QEP. In the last year, the college revised how TEAMS is managed internally allowing for greater levels of training and 
accountability for those who are responding to TEAMS alerts. 
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V. Next Steps 

The college will continue to employ data collection and evaluation in determining possible actions to address noted 
deficiencies. In order to continue making strides towards student success, resources, including financial resources, 
staffing, and time, must be dedicated to the ongoing improvement of the college, from encouraging existing faculty and 
staff to ensure a positive atmosphere as well as continued professional development opportunities to assist current faculty 
and staff to continuously improve their own skill sets. The college commits to continuing the twelve initiatives listed in 
Section II – Goals, including an expansion of co-requisite learning support and exploring more block scheduling options.  
Support proves to be one of the greatest resources available when given from all levels including the state, college 
administration, faculty, and staff. Additional funding to allow the college to hire the best faculty and staff possible to 
support all initiatives will always remain crucial to the success of the college and to the students.  
 
The college will continue to focus on engaging students within the college community through enhanced campus 
involvement opportunities by increasing campus programming and modifying the role of the Student Government 
Association on campus. Campus life must commit more staff and effort as available funding for programming continues to 
be reduced from prior years due to a high demand for funding by clubs and other areas of the college. Academic Affairs 
will continue to seek out new articulation opportunities for students as well as increase collaboration with the local K-12 
system to provide seamless educational transition for students. This requires the time, funds for traveling, and resources 
to best research the available options for the college. Chattahoochee Tech will continue to increase student options for 
the co-requisite learning support initiative, including expansion to all credit-offering campuses.  This will require no 
additional resources in terms of facilities or equipment, but may require addition of adjunct instructors. 
 
The most challenging initiatives for the upcoming year will be those related to technology enhancements and upgrades. 
The funds needed to purchase software and hardware necessary will hinge on grant applications.  In addition, the staff 
time and effort for implementation will take away from the necessary daily work of those offices. 
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Coastal Pines Technical College 
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Coastal Pines Technical College 

I. Overview 

Coastal Pines Technical College, a unit of the Technical College System of Georgia, is a multi-campus, two-year college 
in Southeast Georgia that supports the workforce development and lifelong learning needs of communities, businesses, 
and industries. Through traditional and distance delivery formats, the learner-centered College offers associate degree, 
diploma, and technical certificate programs; continuing education opportunities; adult education services; and customized 
training for economic advancement. 
 
When comparing CPTC student demographics to the previous reporting period using the KMS DC241 Report (2017 
Report, CCA Report Year 2016), Metric 1, the following observations were noted. Student demographic data was 
analyzed by totals for type of enrollment, ethnicity, gender, age groupings, Pell recipients, and remedial enrollment. CPTC 
compared previous year data to the current year data and reported the significant changes in this report. 
 
When analyzing full-time, part-time and transfer students, part-time enrollment increased by 8% (266 students), while full-
time enrollment decreased by 31% (320 students). The transfer rate of part-time students increased by 109% (191 
students), which reflects an increase for the second year in a row. Full-time transfer rate decreased by 10% (18 students). 
 
Black student population represented 28% (674 students) of total student enrollment, white student population 
represented 66% (1617 students) of the total student enrollment, and Hispanic population represented 4% (94 students) 
of the total student enrollment. All other ethnicity categories, Asian, Native Hawaiian or other Pacific Islander, American 
Indian/Alaska Native, Two or More Races, Unknown, and Non-Resident Aliens represented 2% (52 students) of the total 
student enrollment. From the previous reporting period, the black population increased by 1% (2 students), the white 
population decreased by 3% (7 students) and the Hispanic population increased by 1% (1 student). The Other category of 
ethnicities did not change from the rate in AY2016. 
 
Disaggregated data in reference to ethnicity did not show as significant an increase in the number of black, white, and 
Hispanic part-time transfer students as the previous year. The Hispanic disaggregated data showed a 650% increase for 
the previous reporting period, but dropped to 200% with still a relatively small sample of only 12 students (compared to 15 
previously).  
 
Overall gender data for CPTC showed that enrollment increased in the number of part-time students, male—28% (175 
students) and female—11% (91 students). There was a decrease in full-time student enrollment for males by 28% (109 
students) and females by 32% (211 students). Part-time, transfer male students attending CPTC increased by 96% (66 
students), and female part-time transfer increased by 118% (125 students). Full-time transfer female students showed a 
decrease of 2% (2 students), while the full-time transfer males decreased by 25% (16 students).  
 
In reference to age categories for the reporting period, CPTC students ages 25 and over represented 52% (1267 
students) of the total student population, 20-24 years old students represented 30% (719 students), and 19% (451 
students) of the population was students 17-19 years old coming to CPTC directly from high school. When comparing to 
the previous reporting period, there were insignificant changes for each age category.  
 
During the reporting period, 69% (1672 students) of CPTC students received Pell. 22% of CPTC’s full-time students (533 
students) enrollment received Pell, and 47% (1139 students)  of the part-time student population received Pell. There was 
a 225% (224 students) increase in part-time transfer students receiving Pell from the previous reporting period. 
 
Students who entered CPTC during the report period needing remedial courses represented 5% (118 students) of the 
total student enrollment. This measurement was flat from the previous reporting period. 
 

II. Goals 

Goal 1: Increase the number of graduates annually over the previous year 

Chart 1 below shows CPTC degree production since 2015.  The CPTC goal of 776 CCG graduates was exceeded by 110 
for FY17, but this was a decrease of 74 students over last year’s goal.  CPTC is still 1748 graduates ahead of the overall 
projected goal. 
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Chart 1: Degree Production Metric 
KMS Report MEB0332 

 

Academic Year Graduate Goal Number 
Difference between Actual CCA 

Graduates and CPTC Goal 

2015 737 88 

2016 756 184 

2017 776 110 

2018 797  

Cumulative Through 2017 
8,057 actual graduates of the 
total initiative goal of 13,304 

+1748 above goal 
(as of Fall 201812) 

 
 
Chart 2 shows CPTC’s total progress towards increasing the number of graduates annually for the years 2013 – 2017, 
with the 2013 – 2014 data representing Altamaha Technical College and Okefenokee Technical College data prior to the 
merger. 
 
 

Chart 2: Degree Production Metric 
Tracking Between AY2013 and AY2017 

Source: KMS Report MEB0332 
 

 
 
 
Strategies/Interventions Implemented 
In reviewing the data, the following strategies were used to increase the number of graduates per year for CPTC. The 
strategies implemented produced an increase in the number of graduates over what was projected for academic year 
2017, the surplus representing 110 graduates.  
 
Strategy 1. In AY2017, CPTC added eleven CCG tracked programs: A.S. Criminal Justice, A.A.S. in Interdisciplinary 
Studies, Business Healthcare Technology Degree and Diploma, Business and Customer Service Technology TCC 
Engineering Technology Basics TCC, Engineering Technology Fundamentals TCC, Healthcare Billing and Coding 
Specialist TCC, Healthcare Office Assistant TCC, Healthcare Billing and Reimbursement Assistant TCC, and Motorsports 
Fabrication Technician TCC. These programs will begin enrolling students as soon as CPTC receives SACSCOC 
approval for the offering of the programs.  
 
In AY2017, CPTC had 155 graduates from the previous year’s newly added programs (see Chart 3). The strategy of 
developing new programs was accomplished and will continue to result in the addition of graduates. CPTC will continue 
the strategy of adding new CCG tracked programs.  The Institutional Effectiveness office in cooperation with Academic 
Affairs review the CCG approved programs list every semester mining for new programs that can be added which meet 
our students’ needs.    
 
 

2013 2014 2015 2016 2017

Total # of Awards 866 698 825 940 886

Cert < 1 yr 335 292 333 420 402

Cert/Dip >=1 and <2 yrs 348 315 395 421 379

Cert/Dip >=2 and <4 yrs 113 46 32 27 29

Associate Degree 70 45 65 72 76
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Chart 3: Newly Added Programs—AY2017 

Source: KMS Report TEC109 
 

NEW CCG PROGRAMS 201712 201714 201716 Total 

Health Care Science 8  16 24 

Basic Timber Harvesting  13 3 16 

Garden Center Technician  17  17 

Hair Designer 17 22 22 61 

Network Technician 5 8 4 17 

Timber Harvesting Operations  1 2 3 

Pre-Hospital EMS Operations 6 11  17 

Total    155 

 
 
Strategy 2. CPTC continued the practice of ensuring all awards were granted by having the Registrar’s Office regularly 
audit the CCG tracked programs and notify faculty of additional awards that could be granted to students.  
 
Resources Allocated 
Newly added programs did not require any additional faculty; however, some money was allocated to update equipment 
and retrofit labs to accommodate the programs. The Institutional Effectiveness/Research division developed new tracking 
software to categorize CCG programs by PAS program groups and academic areas. These reports benefit the Academic 
Affairs and Student Affairs divisions by enabling program enrollment to be viewed in a usable format allowing resources to 
be allocated more efficiently.  Online resources such as SKYPE have become significant as CPTC’s sites have grown and 
are extremely disperse, geographically.  Resources such as desktop video cameras and larger flat-screen displays for 
conference rooms have been allocated over the past year to facilitate the use of online video-conferencing and screen 
sharing among our faculty and staff.   
 
Obstacles Encountered 
As CPTC continued to develop its Quality Enhancement Plan (QEP) for SACSCOC, an area of concern that was globally 
identified as an obstacle to graduation included students not taking general education core classes earlier in their 
program. For example, students enrolled in Automotive Technology may take delay taking their English and Math courses 
until the end of their program. In doing this, students may never complete the full requirements of their program prior to 
obtaining a job in the occupational area.  
 
A component of CPTC’s QEP will include enhancing advisement processes so that advisors include general education 
courses early in students’ educational plans. Faculty will be trained on advisement procedures, which will include 
incorporating at least one-two general education courses per semester until all core requirements are completed. 
 

Goal 2: Shorten Time to Degree 

Graduation Rate Performance Metric  
In analyzing the graduation rates using KMS Report DC242 (See Chart 4) for students earning certificates/diplomas, the 
rates of completion time for full-time students increased from AY16 by 21% (17 students) in the 100% category, 24% (20 
students) in the 150% category, and 24% (20 students) in the 200% category.  
 
An 11% (23 students) increase occurred for part-time student completion for the 100% category, a 15% (31 students) 
increase for the 150% category and a 19% (38 students) increase for the 200% category of time.  
 
Students seeking certificates/diplomas who transferred to CPTC increased for each category with a 32% (67 students) 
increase for 100% time, and 35% (72 students) for 150% time and 36% (75 students) for the 200% time.   
 
In analyzing the graduation rates for students seeking associate degrees, the rates of completion time for full-time 
students increased by 18% (2 students) in the 100% category, 27% (3 students) for the 150% category, and 27% (3 
students) for the 200% category.  
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For part-time student completion in the 100% category, there was no change.  For the 150% category there was an 11% 
(1 student) increase and for the 200% category there was a 22% (2 students) increase.  
 
Students who transferred to CPTC for an associate degree increased in each category with a 47% (20 students) increase 
for 100% category and 51% (22 students) increase for the 150% and 200% categories.   
 
In analyzing the data for this goal, CPTC realized an increase in all categories measured by CCA outcome metric 2. The 
strategies CPTC has been using have contributed to this overall success. These strategies will continue to be 
implemented as defined below. 
 
 

Chart 4: CCA Outcome Metric 2 
Graduation Rates 2016 and 2017 

Source: KMS Report DC242 
 

Reported to CCA: 
2016 (Final Data) 

Certificates/Diplomas Associate Degrees 

100% of 
Time 

150% of 
Time 

200% of 
Time 

100% of 
Time 

150% of 
Time 

200% of 
Time 

Full-Time Students 15% 20% 20% 0% 20% 30% 

Part-Time Students 3% 10% 11% 0% 9% 9% 

Transfer 22% 28% 30% 22% 41% 41% 

Reported to CCA: 
2017 (Final Data) 

Certificates/Diplomas Associate Degrees 

100% of 
Time 

150% of 
Time 

200% of 
Time 

100% of 
Time 

150% of 
Time 

200% of 
Time 

Full-Time Students 21% 24% 24% 18% 27% 27% 

Part-Time Students 11% 15% 19% 0% 11% 22% 

Transfer 32% 35% 36% 47% 51% 51% 

 
 
Strategies/Interventions Implemented 
 
Strategy 1. CPTC continued to implement early intervention processes to assist students identified as having academic 
difficulties and attendance issues. CPTC staff and faculty utilize TEAMS to assist in early identification of at-risk students.  
The TEAMS software in tandem with CPTC’s Student Navigator has been a positive influence especially with students 
that are not on one of our sites daily.  Email along with phone communication/texting has aided in preventing no-shows 
and student drop-offs as course assignments accumulate.  
 
Strategy 2. Block scheduling continues to be utilized for degree, diploma, and TCC programs.  All programs in the Allied 
Health and the Business, Computer, and Professional Services area are currently offered in the block-scheduling format.  
In the Technical and Industrial area, all programs are offered in a block scheduling format with the exception of the 
Railroad programs.   
 
In order to report information on student success in the TCSG identified programs using the block scheduling format, the 
KMS report DC200 report was used—see Chart 5.   
  
In reviewing retention rates for these programs, a sample of eleven programs revealed five of the programs following a 
block scheduling format indicated an increased retention rate; five programs had a decreased retention rate, and one 
program remained unchanged. For comparison purposes, four non-block scheduled programs’ retention rates are 
included in Chart 5.  In analyzing the block scheduling data, the following conclusions were reached. One of CPTC’s most 
important attitudes toward student learning has always been to be “flexible” to the needs of the students.  Since this 
philosophy has been in place long before the implementation of block scheduling, CPTC has not realized any significant 
positive result attributed to block scheduling.   
 
Block scheduling will continue to be developed for additional programs to help ensure students have the opportunity to 
finish programs in a shorter amount of time. In order to continue with developing block scheduling for additional programs, 
some additional faculty may be needed. 
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Chart 5: AY2016 and AY2017 Block Scheduling Cohorts 

Source: KMS Report DC200 
 

BLOCK SCHEDULE PROGRAMS 

Level Major 
AY16 

Cohort 

AY16 
Total 

Retained 

AY16 
Retention 

Rate 

AY17 
Cohort 

AY17 
Total 

Retained 

AY17 
Retention 

Rate 

Retention 
Trend 

Diploma AC12 Accounting 11 9 82% 8 4 38% Decrease 

Degree AC13 Accounting 2 2 100% 5 3 60% Decrease 

Diploma ACT2 Air Conditioning  19 16 84% 25 20 80% Decrease 

Diploma AT14 Automotive  9 8 89% 13 10 77% Decrease 

Diploma CJT2 Criminal Justice  16 8 50% 8 5 62% Increase 

Degree CJT3 Criminal Justice  1 1 100% 1 1 100% No Change 

Diploma MA22 Medical Assisting 9 4 44% 4 3 75% Increase 

Diploma NS14 Networking Specialist 6 3 50% 6 4 67% Increase 

Degree NS13 Networking Specialist 7 4 57% 3 1 33% Decrease 

Diploma ET14 Electronics Technology 3 1 33% 4 2 50% Increase 

Diploma EH12 Horticulture 3 2 33% 2 2 50% Increase 

NON-BLOCK SCHEDULE PROGRAMS 

Diploma EP12 EMS Professions 13 7 54% 12 6 50% Decrease 

TCC LE51 Locomotive Electrical 2 1 58% 7 3 67% Increase 

TCC MM31 Locomotive Mechanical 7 2 29% 2 0 0% Decrease 

Diploma ET14 Electronics Technology 3 1 33% 4 2 50% Increase 

 
 
Strategy 3. CPTC continued to place a major emphasis in AY2017 on the expansion of the Dual Enrollment program. 
Dual Enrollment in CPTC’s service delivery area’s high schools was 1026 in AY2016 and increased to 1806 students in 
AY2017, see Chart 6.  As a result of the large growth of the Dual Enrollment program and CPTC establishing an early 
relationship with high school students, we anticipate that the high school to technical college matriculation rate for future 
years will increase somewhat proportionally.  CPTC is beginning to study and build instruments to track high school 
students who have participated in the dual enrollment program and are now, or may in the future attend CPTC.  The 
increase of dual enrollment students is expected to aid the overall production of CCG graduates in the upcoming years.  
 
 

Chart 6: Dual Enrollment 
Source: KMS Report DC104 

 

 
 
 
Strategy 4. During AY2017, CPTC began offering Friday and Saturday classes as an alternative time for traditional 
students to attend. However, when analyzing the enrollment data for the students attending classes during these 
“alternative” times, CPTC had to increase the number of general education offerings on Friday and Saturday. 
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Student requests indicated that high school students wanted general education courses offered so they could take 
additional courses beyond their high school schedules.  As a result of these enrollments, high school students 
matriculating to technical college will experience a “shorter time to degree”.   
 
Strategy 5. With the phenomenal growth in the number of dual enrollment students, CPTC believes that current high 
school students will transition into CPTC traditional students over the next few years. With this comes the realization that 
students will have completed a larger number of general education classes before the student returns as a traditional 
student. Thus, the current dual enrollment student will have a shorter time to graduate from their occupational program. 
 
Resources Allocated 
CPTC continued to devote extensive resources to promoting and increasing Dual Enrollment opportunities. CPTC has a 
total of seven full-time staff members who are devoted to Dual Enrollment promotion. One of these staff members was 
hired this year solely for serving Camden County High School students, and her office is at the high school. Camden 
County High School had the largest number of dual enrollment students in the state of Georgia. In addition, an Associate 
Dean was hired to assist the Secondary Initiatives Dean in fulfilling the responsibilities required for serving Dual 
Enrollment students.  
 
Extensive resources were devoted to hiring adjunct faculty to meet the demands of offering Dual Enrollment classes as 
requested throughout CPTC’s 13-county area. The service delivery area includes 14 high schools, a college and career 
academy, several private academies, the Georgia Cyber Academy, and home school programs. In addition, CPTC added 
five new vehicles to the fleet to better serve the Dual Enrollment locations.  
 
Obstacles Encountered 
During Fall 2017, CPTC‘s Dual Enrollment was 1113 as compared to Fall 2016 which was 760. This represented a growth 
in CPTC’s Dual Enrollment program of 67% over AY2016. This enormous increase has challenged CPTC’s staff to 
maintain consistent and positive relationships with area high school leadership. An additional obstacle included the 
extensive time required in the hiring and credentialing of qualified instructors along with the travel logistics of dispersed 
locations. 
 

Goal 3: Transform Remediation 

The following strategies were used to transform remediation at CPTC.  
 
Success in Remedial Education Performance Metrics 
When analyzing the AY2016 and AY2017 data of students completing remedial courses during the first two academic 
years using the KMS report, DC251, CPTC found an increase in Math (25%, 26 enrolled and 18 completed in report year 
2017 as compared to 34 enrolled and 15 completed in report year 2016), a decrease in English (-1%, 34 enrolled and 17 
completed in report year 2017 as compared to 37 enrolled and 19 completed in report year 2016), and an increase in both 
Math and English (9%, 16 enrolled and 6 completed in report year 2017 as compared to 21 enrolled and 6 completed in 
report year 2016), and total remediation (10%, 76 enrolled and 41 completed in report year 2017 as compared to 92 
enrolled and 40 completed in report year 2016). See Chart 7. 
 
 

Chart 7: Success In Remedial - AY2016 & AY2017 
Source: KMS Report DC251 

 

Report Math English Both Math & English Total Remedial 

Students Completing Remedial within first 2 
Academic Years (DC251) AY2016 

44% 51% 29% 44% 

Students Completing Remedial within first 2 
Academic Years (DC251) AY 2017 

69% 50% 38% 54% 

Change 25% -1% 9% 10% 

 
 
The data analysis of the students who successfully completed a college level course in the same subject as that in which 
they took a remedial course, KMS Report DC254 revealed that students enrolled in the subsequent Math course during 
report year 2017 passed at a 4% higher rate than the 2016 report year (26 students enrolled in the 2017 report year with 
11 completing as compared to 34 enrolled and 13 completing in the 2016 report year). 
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An increase of 3% occurred with students enrolled and successfully completing the subsequent English course (34 
students enrolled in the 2017 report year with 12 completing as compared to 37 enrolled and 12 completing in the 2016 
report year). For those students enrolled and successfully passing both Math and English subsequent courses, the 
percentage of students passing increased by 9% over the previous year (16 students enrolled in the 2017 report year with 
3 completing as compared to 21 enrolled and 2 completing in the 2016 report year). The total passing rates for remedial 
increased 5% in 2017 (76 students enrolled in the 2017 report year with 26 completing as compared to 92 enrolled and 27 
completing in the 2016 report year). CPTC will continue to review internal data on students enrolled in remedial courses in 
relation to the passing of the subsequent course(s) in an effort to improve the pass rates even more. See Chart 8. 
 

Chart 8: Success In Remedial – AY2016 & AY2017 
Source: KMS Report DC254 

 

Report Math English Both Math & English Total Remedial 

Students Complete Next Level Course in 
Same Subject within first 2 Academic Years 
(DC254) AY2016 

38% 32% 10% 29% 

Students Complete Next Level Course in 
Same Subject within first 2 Academic Years 
(DC254) AY2017 

42% 35% 19% 34% 

Change 4% 3% 9% 5% 

 
 
Strategies/Interventions Implemented 
 
Strategy 1. CPTC implemented the Accelerated Learning Program (ALP or Co-requisite) Model as mandated by TCSG 
for all Learning Support Classes beginning Spring 2017.  Students who were required to take learning support classes in 
Math and English were placed in both the learning support classes and the required accompanying general education 
class during the same term. The following table outlines the completion rate changes from AY2016 to AY2017 for Math 
and English courses. Enrollment in READ 0090 was negligible.  
 

Chart 9: Co-Requisite Completion Rates - AY2017 
Source: CPTC Spirit Grade Distribution Report 

 

Course 
2016 

Enrolled 
2017 

Enrolled 
Enroll 

Change 
Title 

2016 % 
Comp. 

2017 % 
Comp. 

Completion 
Change (A's, B's, 

C's & S's) 
(A's, B's, 
C's & S's) 

MATH 1103 0 5 5 Quantitative Skills/Reasoning 0% 20% 20% 

MATH 0090 145 155 10 Learning Support--Math 53% 64% 11% 

MATH 1012 478 561 83 Foundations of Mathematics 56% 66% 10% 

MATH 1131 42 40 -2 Calculus I 93% 98% 5% 

MATH 1113 129 167 38 Precalculus 91% 90% -1% 

MATH 1111 441 464 23 College Algebra 85% 80% -5% 

ENGL 0090 36 26 -10 Learning Support-English 72% 88% 16% 

ENGL 1010 380 385 5 Fundamentals of English I 70% 79% 9% 

ENGL 1101 577 743 166 Composition and Rhetoric 93% 89% -4% 

READ 0090 5 4 -1 Learning Support Reading 80% 50% -30% 
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Resources Allocated 
The Academic Affairs division prepared an advisement guide for implementing the co-requisite model. Advisors were 
provided a tool to use when advising students. The tool outlined the various placement testing scores in relationship to the 
various award levels. Each Math, English and Reading course was correlated with the appropriate learning support class 
and general education course that could be taken as co-requisites. Instructors were trained in how to use the tool and 
were encouraged to enroll students in the co-requisite model courses. 
 
Obstacles Encountered 
The learning support reading course had four (4) students enrolled in AY2017. The sample size for this course is not large 
enough to be considered valid. Since this is the first year TCSG is requiring colleges to report on the co-requisite model 
implementation, the AY2017 year data will be considered baseline data, and therefore offers no strong conclusion for 
support of the model. AY2018 data will be used to review comparison data.  
 

III. Student Success Implementation Team 

The Institutional Effectiveness division utilize a variety of reports from KMS and CPTC’s SPIRIT system to analyze 
student success data. Information is available to CPTC employees through the College’s intranet, email distribution, and 
shared during meetings with the President’s Cabinet, College Council, and the Complete College Georgia Committee. 
 
 

Full Name Title/Position Role Email Address 

Vincent E. Jackson IR Director Point of Contact vjackson@coastalpines.edu 

Lonnie Roberts Provost Member lroberts@coastalpines.edu 

Dr. Teresa Allen Vice President for IE Member tallen@coastalpines.edu 

Katrena Taylor Psychology Instructor Member ktaylor@coastalpines.edu 

Amanda Morris VP for Academic Affairs Member amorris@coastalpines.edu 

Eddie Aycock Industrial Sys. Instructor Member eaycock@coastalpines.edu 

Patsy Wilkerson Dean, Academic Affairs Member pwilkerson@coastalpines.edu 

Austin Johnson Exec. Dir. Student Affairs Member ajohnson@coastalpines.edu 

Chad Swanson Dir., Distance Education Member cswanson@coastalpines.edu 

Cathy Montgomery Counsel/Spec Serv. Dir. Member cmontgomery@coastalpines.edu 

Stephanie Roberts Student Activities Coord. Member sroberts@coastalpines.edu 

Janet Carter Assistant Registrar Member jcarter@coastalpines.edu 

Lauren McCullough Student Navigator Member lmccullough@coastalpines.edu 

 

IV. Conclusion 

The most effective strategies included:  
 
(1) Continuing to promote and enroll dual enrollment students through Dual Enrollment opportunities. CPTC anticipates 
traditional student enrollment will increase over the next three years based on the number of Dual Enrollment students 
graduating high school and transitioning to CPTC for enrollment in occupational programs.  
 
(2) Information discovered during the QEP research revealed that students were not taking their general education 
courses until later in the program. Advisement enhancements will be included in CPTC’s QEP for the 2019 reaffirmation 
visit. Faculty will be trained on advisement procedures, which will include incorporating at least one general education 
course per semester until all core requirements are completed. 
 
(3) Continual monitoring of student completion progress to identify students who have completed or are close to 
completing a Complete College Georgia tracked program. This information is then shared with faculty for more focused 
advisement efforts to encourage student completion of available awards. 
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The least effective strategy was the implementation of block scheduling. While positive data exists indicating block 
scheduling is effective, there is not a preponderance of data supporting overall positive results. The KMS DC200 report 
often provides data that is problematic to interpret due to small populations in program cohorts.  
 
 

V. Next Steps 

Degree Production 

(1) CPTC has implemented numerous strategies/interventions to increase completion toward meeting the College’s CCG 
goal for 2025. CPTC is actively involved in the service delivery area and plans to continue developing new programs 
needed by area businesses and industries. CPTC plans to closely monitor CCG programs and petition TCSG to add new 
programs as deemed necessary.  
 
(2) CPTC plans to use the enrollment trend reports developed by the Institutional Research Office during AY2017. Faculty 
advisors and Student Affairs staff use the reports to promote increasing the number of admission applicants who complete 
the application process to become enrolled students. Increasing the number of total student enrollment coupled with the 
implementation of CCG strategies should increase future CCG numbers. 
 
(3) CPTC plans to continue working with high schools in offering Dual Enrollment opportunities. CPTC is committed to 
promoting the development of articulation agreements, including the offering of Associate of Science (A.S.) degrees.   
 
(4) CPTC will continue to seek funding for the construction of a campus in Camden County. CPTC does not currently 
have its own facility in Camden County, therefore, there are limited opportunities in providing occupational programs. 
Construction of a CPTC campus will enable CPTC to expand occupational programs and provide opportunities for Dual 
Enrollment graduates to transition from high school to college level occupational programs. 
 
Resources Needed 
The development of new and refined software resources will continue to improve our application and registration process.  
Development time is necessary using existing resources.  Professional development time is also necessary to train faculty 
and staff on the proper and timely usage of software tools to maximize the number of applicants and registered students.  
Additional high school coordinators and associate deans would help create the relationships needed in the service area’s 
high schools to build the base of high school students that will eventually matriculate to technical education.  Financial 
resources are continuously being sought for the construction of new facilities. 
 

Graduation Rates 

(1) The Student Affairs and Academic Affairs staff will evaluate student progress to monitor student completion of 
available awards.  
 
(2) The Student Navigator and CPTC staff will remain focused on the identification of at-risk students who potentially may 
drop out prior to completing. Efforts will continue in contacting students who withdraw, fail, or choose to non-return to 
classes.  
 
(3) CPTC will continue development of its QEP, which will include an advisement strategy focusing on the promotion of 
enhanced advisement techniques to enroll students in general education courses earlier in the their program. 
 
(4) Block scheduling will continue to be developed for additional programs to help ensure students have the opportunity to 
finish programs in a shorter amount of time. 
 
Resources Needed 
Professional development for faculty and staff in the areas of advisement, use of CPTC’s in-house applicant and 
registration tracking system, and degree works will help boost graduation rates as many students lack core classes near 
the end of their program. Many students opt to go to work and leave college completely as they near the end of their 
program and have achieved a moderate amount of functional job skills.  
 
In order to continue with developing block scheduling for additional programs, some additional faculty may be needed. 
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Success in Remedial Education 

(1) In order to assist students needing remedial courses to progress more quickly through their program, CPTC will 
continue the implementation of the co-requisite remediation model for all learning support courses. CPTC will continue 
tracking success rates of students enrolled in the co-requisite courses.  
 
Resources Needed 
(1) Resources needed for increasing Degree Production include increasing personnel to handle increased enrollment, 
specifically in Student Affairs and Financial Aid.   
 
(2) CPTC will continue to rely on the monetary support of the CPTC Foundation for students who have exhausted all other 
revenue sources.   
 
(3) CPTC will continue to work to secure funding for the opening of a Camden County campus enabling high school 
students more opportunities for enrolling in occupational programs and completing college. 
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Columbus Technical College 
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Columbus Technical College 

I. Overview  

Demographic Changes at Columbus Technical College  
 
The mission of Columbus Technical College is to offer programs and services that support student and community 
success through the attainment of associate degrees, diplomas, technical certificates of credit, customized training, 
continuing, and adult education. Over the 5 year period, 2009 – 2014, Columbus Technical College saw a decrease in full-
time students from 1,591 to 1,560. However, there was a significant increase in part-time students from 1,908 to 2,705 
students for the same period respectively. The College had a decrease in the full-time Hispanic students of 19.0% which 
equates to 20 students. There was an increase of 5.9% of Black, non-Hispanic full-time students and 8.0% decrease of 
White, non-Hispanic students.  There was also a decrease of 33.3% which is four students amongst the full-time Asian 
student population. There was neither an increase nor decrease in students over the age of 25 remaining steady at 811 
students. There was a decrease of 9.5% of students directly from high school. There was a decrease of 8.3% of female 
full-time students and an increase of 8.5% male full-time students (CCA Context Metric1: DC 241 Report Year 2017).     
 
More students were enrolled as part-time students with significant increases in all nationalities with the exception of 
Hispanic students which experienced a decrease from 24 to 21 part-time students. There was a 23.8% increase in part-
time students over the age of 25. A 54.5% increase in Black part-time students, non-Hispanic students and a 62.4% 
increase in female part-time students. The increase in part-time students was largely due to the economic turnaround in 
some of the college’s surrounding counties. The demand for manufacturing jobs increased and continues to increase for 
the service region. More students are working full-time and attending classes part-time.    
 
 

Table 1 2017 Complete College Georgia (CCG) Progress Summary 
 

Goal Metric Actual Result 

1. To produce 695 CCG graduates in 2017. 
To increase the graduation rate by 
approximately 1% in 2016.  

Degree Production/ 
Graduation Rate/ 

 CTC produced 737 CCG 
graduates in 2017. 
There was a 7% increase in 
CCG graduates in 2017 and 
an increase of 3.2% in the 
overall graduation rate. 

2. To increase the number of students 
successfully completing remedial 
education requirements and college-
level courses in the same subject as 
remedial education. 

Success in 
Remedial Education 

The number of students 
successfully completing 
remedial math and English 
decreased to 18.6%  

3. Restructure Delivery Block Scheduling CTC increased retention rates 
in all of the blocked scheduled 
programs.  

 
 

II. Goals 

Goal 1: Increase the number of graduates  

Performance Metric: Graduation Rate DC109 (AY 2017 Report – CCA Report Year 2016) Awards and DC200 (AY 2017 
Report – CCA Report Year 2016) Retention by Program   
 
Columbus Technical College utilizes the number of awards in the DC 109 (Awards Conferred by Program Report) to 
measure the goal of increasing the number of graduates. The benchmark graduation rate for AY2016 was 57%. The 
College exceeded that goal by achieving 58.7% in AY 2017. According to the Technical College of System of Georgia 
System Benchmark Summary (MEB0198 Report and internal semester tracking reports), the graduation rate for 
Columbus Technical College increased from 58.7% in AY2016 to 62.9% in AY2017. 
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However, the retention rate decreased from 61.6% to 60% for the same years. The College increased the number of CCG 
Graduates to 737; however, there was a decrease in the number of unduplicated graduates from 962 in AY2016 to 928 in 
AY2017. There were 1,520 duplicated awards granted in AY2016 and 1,615 duplicated awards granted in AY2017. The 
graduation rate is based on the total awards conferred; therefore, there was an increase in the graduation rate of 4.2%.  
 
Review of the DC 303 (CCG Graduate Report (AY 2017 Report – CCA Report Year 2016), shows that there were no 
associate degree awards in Biology again for AY2017 and there was also a decrease of the number of associate degree 
awards in Business Management, one of the largest enrolled programs at the College. The College had an overall 
increase in awards in Certificates/Diplomas of at least one year, but less than two years, and Associate Degree awards. 
The decreases were largely in the number of diplomas and certificates in Computer Support Specialist, and Nursing Aide. 
Nursing Aide was without a program director part of AY 2017 which resulted in fewer students completing the program. 
Review of the DC 303 Report and the PAS Report assists the college in identifying the programs that are having 
challenges in graduating students. 
 
The programs that continue to have the strongest retention and graduation rates are primarily the health science 
programs. Most of these programs have completion as a requirement to take the licensure, registry, or board exams. The 
programs that have challenging retention and graduation rates include Sports Fitness, Appliance Servicing, and Industrial 
Systems Technology. These programs are expected to include strategies to increase retention and graduation rates in the 
programs’ annual assessment plan.  
 
There was a decrease in total credit hours taken which is considered in recruitment, retention, and program planning. A 
digital marketing strategy was developed targeting specific demographics. In addition, a new Retention Plan was 
implemented that included an increase in marketing efforts, program director announcements regarding registration, and 
an increase in communication with part-time students.   
 
Strategies/Interventions 
Columbus Technical College continued its review of the reasons for withdrawals. Students can self-withdraw, or they can 
be administratively withdrawn. The most notable reason for administrative withdrawals is excessive absences. Many of 
the intervention activities noted address the need for consistent attendance to successfully complete courses. Many of 
these students did not meet Satisfactory Academic Progress, and therefore, were not eligible for continued participation in 
federal financial aid, again impacting the overall retention and graduation rates.  
 
Retention Survey – a retention survey was launched to identify strategies to assist students in remaining enrolled at the 
College. Many factors were listed as reasons for withdrawing including finances, childcare, and transportation. However, 
40% of the students of the 156 respondents noted conflict with work schedules as the reason for potentially withdrawing 
from classes.  
 
Smart Advising – a joint venture between student advising and program directors to insure all students are appropriately 
advised from the start of their academic endeavors through graduation. When students select a major, they are asked 
about their future desires, skills, and scheduling restrictions.  
 
In addition, students in specific programs are advised by the Program Director to discuss the specific competencies 
required to attain the credentialing they desire to complete. This helps students prepare for the studies they are 
embarking upon and understand what is required to complete the program. When the connection is made, students 
continuing in the program are more apt to talk with his or her Program Director should challenges arise prior to simply 
withdrawing without explanation and leaving the college without a credential.  
 
TEAMS - the purpose of TEAMS is to identify students that need additional support and provide them with the help they 
need. Through TEAMS, faculty members have an established referral processes to effectively intervene with students 
who are exhibiting “at risk” behavior, thus, increasing retention and reducing the number of students on academic 
probation and suspension. The reason codes include, academic (personal difficulties interfering with learning, attendance, 
participation, quality of work, late/missing assignments, low exam/quiz scores), behavioral, attitude warranting 
intervention, and referral to Columbus Technical College or community support services/resources. This helps to identify 
the type of assistance needed. TEAMS focuses on providing students with the assistance to attain the highest success in 
the pursuit of their educational goals.    
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The results for the second year were as follows: 
 
FY 2017 (Fall and Spring Semesters)  
 
Total Alerts – 1258 
 

 Academic Affairs – 40  

 Academic Concerns – 837  

 Attendance – 322  

 Personal – 17  

 Student Affairs – 1 

 Student Navigator – 29 

 Total Withdrawals From All Courses – 12 
 
The College started AY 2017 with a retention rate of approximately 62%. There was a decline in retention resulting in 58% 
at the end of the spring 2017 semester. Over the summer the college rebounded to an overall retention rate of 60%. 
 
Resources Allocated 
The Office of Institutional Effectiveness extracts retention data and sends it to the relevant stakeholders. Reports are 
distributed to the Vice President of Academic Affairs and the Vice President of Student Affairs. Further, reports are also 
distributed to all of the President’s Leadership Team which includes all of the Vice Presidents, Executive Director of 
Communication, and the Director of Institutional Advancement. The President’s direct reports distribute the data to their 
direct reports to be addressed in the appropriate committee. Student Affairs distributes the TEAMS information to all 
relevant departments.    
 
Obstacles 
The primary obstacle to this is connecting with the students. The College has increased its efforts to contact students that 
fail to attend classes, including online class. However, some students do not return phone calls or an email which makes it 
difficult to provide assistance. The CARE Center and faculty make repeated attempts via phone, email, direct and mail to 
connect with these students prior to the administrative withdrawals. The College will continue to place emphasis on the 
use of the TEAMS tool to connect with these students earlier on in the class. Also, the Retention Survey has been 
imbedded in the SEMN 1000 class so that the results can be analyzed and changes implemented prior to the next 
semester.    
 

Goal 2: Transform Remediation 

Performance Metric: Success in Remedial Education - DC241 All Metric Summary (AY 2017 Report – CCA Report 
Year 2016)  
 
Out of 900 first-time, full-time students, 185 (20.6%) were enrolled in remedial math and 91 (10.1%) were enrolled in 
remedial English. Further, 207 (23.0%) were enrolled in both remedial math and English for a total of 483 (53.7%) 
students enrolled in remedial courses. Seven Hispanic students were enrolled in both remedial math and remedial 
English. One hundred and eighteen Black, non-Hispanic students were enrolled in both remedial math and remedial 
English, by comparison, there were 73 White, non-Hispanic students enrolled in both. There were 277 first-time entry, full-
time students over the age of 25. Only 45 of these students were enrolled in both remedial math and remedial English. 
There were 413 students enrolled directly from high school of which, 115 enrolled in remedial math and remedial English.  
 
Two hundred and sixteen students completed remedial courses within two academic years, out of which eight Hispanic 
students, 90 Black, non-Hispanic, and 109 White, non-Hispanic students successfully completed the remedial courses. 
There were also 65 males and 151 females that completed these courses. Finally, there were 106 students between the 
ages of 17-19, 41 between the ages of 20-24, and 69 students age 25 and older that also successfully completed 
remedial courses. One hundred and eleven of these students received Pell Grant upon entry.  
 
There were 90 students, 27 males and 63 females that completed a college level course in the same subject within one 
academic year. Out of which four Hispanic students, 40 Black, non-Hispanic students, and 43 White, non-Hispanic 
students completed a college level course within one year. Thirty-five students between the ages of 17-19 years old, 14 
between the ages of 20-24, and 41 students age 25 and older. Forty-five of these students received Pell Grant upon entry.  
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The fall 2010 cohort of students, inclusive of 308 full-time students, of which only 56.8% were retained into spring 2011. 
For this same cohort there was a decrease to 47.7% by fall 2011 and further reduced to 44.2% by the spring of 2012. The 
largest drop occurred during the first semester. For the fall 2010 cohort 43.2% of the full-time students were lost within the  
 
There were 4.3% of full-time students in this cohort that transferred out, while 1.1% of the part-time students transferred. 
Only eighteen students completed an associate degree before transferring out.  
 
Strategies/Interventions 
Students in the math co-requisite classes (0090A for Math 1111 and 0097A for Math 1012) could take any section of the 
gateway course. Typically, the co-requisite class was taught by a different instructor than the gateway course. For degree 
students needing Math 1111 there were two “learning support only” courses that could be taken if needed and Math 0097 
(if scores were very low), followed by Math 0989 for students meeting the numeric requirement, but not the Algebra 
requirement.  These were module based courses. The material in each module was taught by the instructor, with students 
completing homework partly during class time and partly outside of class time.  All tests were completed on 
campus.  Students enrolled in the Algebra co-requisite classes were restricted to those who completed all 12 modules of 
Math 0989 or had a Compass Algebra score of 32-38 (39 needed for Algebra stand-alone). While there is still room for 
improvement, the College was encouraged by the 68% completion rate of the co-requisite model.  
 

Table 2 :  Math 1111 and Math 1012 Co-Requisite Model 
 

MATH 1111 C or Above D or F Attrition Completion Retention Total 

201712 40 14 3 70% 95% 57 

201714 35 10 8 66% 85% 53 

201716 15 6 1 68% 95% 22 

AY 2017 90 30 12 68% 91% 132 

MATH 1012 C or Above D or F Attrition Completion Retention Total 

201712 2 4 1 70% 86% 7 

201714 5 2 1 66% 88% 8 

201716 10 5 2 68% 88% 17 

AY 2017 17 11 4 68% 88% 32 

 
  



 

Columbus Technical College | 89  

Chart 1 
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The College has combined English & Reading into one intergraded reading and writing course:  
 

 ENGL 0988 (degree) or ENGL 0987 (diploma). 

 ENGL 0988 is taken with ENGL 1101. 

 ENGL 0987 is taken with ENGL 1010. 
 
There was an 80% success rates for both classes which was largely attributed to small class sizes. These courses had an 
enrollment of 5 and 4 students respectively.  
 

 ENGL 0987 ENGL 1010 

A 1 1 

B 0 2 

C 3 0 

D 0 0 

F 1 1 

Total 5 4 

 
 
These courses had an enrollment of 19 students.  

 ENGL 0988 ENGL 1101 

A 0 0 

B 3 0 

C 2 3 

D 1 1 

F 6 8 

W/WP/WF 7 7 

Total 19 19 

 
 
ENGL 0988 – 5 of 11 completed the semester – 41% passed learning support portion 
 
ENGL 1101 – 3 of 11 completed the semester – 27% passed the degree portion 
 
The majority of students that did not pass, did not attempt assignments (small or large) even when given extended due 
dates, extra tutoring.  
 
Resources Allocated   
The implementation of SmartThinking, an online tutorial service that provides additional tutorial services for students 
online 24 hours a day, seven days a week cost $56,000. There were only 71 Live Sessions, 150 Online Writing Lab 
Sessions, and 18 Questions were submitted which was sharply below projections.  
 
Obstacles 
The most significant challenge was increasing the access to SmartThinking. Initially, it was only rolled out to students in 
the SEMN 1000 class and therefore, was not available to most of the students. In AY 2018, SmartThinking was rolled out 
to students in all math, English, and science courses which should increase the usage, thereby, increasing completion 
and pass rates.  
 

Goal 3: Restructure Delivery 

Performance metric: DC243 Graduation Rate by Blocked Schedule Programs  
Networking Specialist programs continued to improve its retention rate from AY2015 to AY2016 to AY2017, increasing 
from 33% to 42% to 50% and the graduation rate increased from 27% to 38% in AY2016 and AY2017. 
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The Accounting program retention rate increased from 33% to 60% in the diploma program and 67% to 75% in the degree 
program. The graduation rate increased from 17% to 50% for the degree program in AY2016 to AY2017 respectively. The 
Air Conditioning Technology has a retention rate above 70% and graduation a rate above 50%. The Automotive 
Technology Diploma has a similar graduation rate and an increase of 5% in its retention.   
 
Strategies/Interventions  
Accelerated programs delivered using a cohort model in which learners will attend as a group. Courses were scheduled 
during times based on cohort needs in 4-8 hour blocks, depending on the program requirements. While the retention rates 
cannot solely be attributed to block scheduling, expected student program outcomes reflect that block scheduling for 
programs is beneficial. The majority of the block scheduled programs have higher retention rates than the overall college’s 
average of 60%. Now that the retention rates have increased, the expectation is that the graduation rate will also increase 
in subsequent years. 
 

Table 3: Block Schedule Programs: AY2015, AY 2016, and AY2017 Retention and Graduation Rates 
 

  
Major 

Accounting 
(Diploma) 

Accounting 
(Degree) 

Air 
Conditioning 
Technology 

Automotive 
Technology 
(Diploma) 

Medical 
Assisting 

Networking 
Specialist 
(Diploma) 

Networking 
Specialist 
(Degree) 

AY 
15 

Cohort 4 5 17 23 0 6 5 

Transferred 0 0 0 0 0 0 0 

Graduated 0 0 12 13 0 1 0 

Enrolled 1 3 0 2 0 1 1 

Total 
Retained 

1 3 12 15 0 2 1 

Retention 
Rate 

25% 60% 71% 65% N/A 33% 20% 

Graduation 
Rate 

0% 0% 71% 57% N/A 17% 0% 

AY 
16 

Cohort 3 6 17 14 0 12 11 

Transferred 0 0 0 0 0 0 1 

Graduated 0 1 14 7 0 1 3 

Enrolled 1 3 1 0 0 4 3 

Total 
Retained 

1 4 15 7 0 5 7 

Retention 
Rate 

33% 67% 88% 50% N/A 42% 64% 

Graduation 
Rate 

0% 17% 82% 50% N/A 8% 27% 

AY 
17 

Cohort 5 4 16 11 0 8 8 

Transferred 0 0 0 0 0 0  

Graduated 1 2 11 6 0 0 3 

Enrolled 2 1 1 0 0 4 3 

Total 
Retained 

3 3 12 6 0 4 6 

Retention 
Rate 

60% 75% 75% 55% N/A 50% 75% 

Graduation 
Rate 

20% 50% 69% 55% N/A 0% 38% 
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Resources Allocated 
Time and effort of the staff and faculty involved remains the greatest resources used. In addition, consistent evaluation of 
the courses and faculty allows the college to continue to improve upon the curriculum, delivery methods, teaching 
strategies, and relevant practices within the respective fields of study. In addition, more marketing material will be 
produced touting the benefit of the block scheduling and employability post-graduation.  
 
Obstacles  
The most significant challenge is tracking the reasons for student withdrawals. Although the TEAMS alerts have 
increased, the top reason for withdrawals remains excessive absences. The impact of this is felt more readily in the 
smaller classes and the blocked schedules. Additional effort has been placed on contacting the students with excessive 
absences and a retention survey has been placed in the SEMN 1000 class to be completed before students begin to 
withdraw or miss several classes.  
 

III. Student Success Implementation Team  

 

Full Name Title/Position Role (Point of Contact or Member) Email Address 

Monique Baucham  V.P. I.E. P.O.C. mbaucham@columbustech.edu  

Tara Askew V.P. Student Affairs Student Affairs  taskew@columbustech.edu  

Dr. Melanie 
Thornton 

V.P. Academic 
Affairs 

Academic Affairs mthornton@columbustech.edu  

Meg Burkhardt 
CARE and 
Advisement Centers 
Director 

Orientation Revamp/Career 
Counseling Strategies/Education 
Plans 

mburkhardt@columbustech.edu  

Olive Vidal-Kendall 
Director Disability 
and Special 

Services  
Pre-Enrollment Testing 

ovidal-kendall@columbustech.edu  

Ken Lockhart 
Director Student 
Leadership Activities 

Student Activities  klockhart@columbustech.edu  

Kermelle Hensley 
AVP Enrollment 
Services/Registrar 

Graduation rates khensley@columbustech.edu  

Will Burgan 
Dean of Academic 
Support  

Learning Lab Support wburgan@columbustech.edu 

Dana Vannoy 
Writing Support Lab, 
Coordinator 

Writing Lab Support dvannoy@columbustech.edu 

Christopher 
Cunningham 

Learning and Math 
Lab Coordinator 

Math Lab Support ccunningham@columbustech.edu 

 
 
The data is disseminated in multiple ways. The first method is through distribution to the President’s Leadership Team. 
During the bimonthly meetings, data is disseminated to all division heads. From there the information is disseminated to 
departments and committees for further action. The second method of data dissemination is through the meetings with the 
Deans. The Vice President of Institutional Effectiveness has meetings with the Deans to discuss specific metrics. Further, 
a grade distribution report is sent to the Vice President of Academic Affairs each semester which is then distributed to the 
Deans. Course evaluation results are distributed to the instructors, Deans, and Vice President of Academic Affairs each 
semester. Other reports are requested by various departments and distributed to the relevant personnel. Finally, data that 
is relevant to the entire College is placed in the Newsletter for all to review.  
 

IV. Conclusion 

Most successful strategies/interventions  
The increased focus on the TEAMS alerts has been the most successful intervention strategy. In the spring 2017 
semester only 25% of the withdrawals had alerts prior to the withdrawal date. However, in the summer 2017 semester 
50% of the withdrawals had alerts. This was largely due to the wide ranging review of the data. The spring 2017 alert 
numbers were reviewed by the President’s Leadership Team, Enrollment Committee, and Faculty and efforts were made 
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to resolve all of the TEAMS alerts. This practice will continue each semester. The College started AY 2017 with a 
retention rate of approximately 62%. There was a decline in retention resulting in 58% at the end of the spring 2017 
semester. Over the summer the college rebounded to an overall retention rate of 60%. This is largely due to the TEAMS 
alert efforts. 
 
Least effective strategies/interventions 
Implementation of SmartThinking was the least effective. It was only available to students in the SEMN 1000 class and 
the usage was low. Now it has been opened to students enrolled in all math, English, and science classes. The usage is 
expected to increase which will result in greater course retention and completion.  
 

V. Next Steps 

Columbus Technical College implemented a comprehensive Retention Plan in AY2017. Each department represented by 
the President’s Leadership team was asked to develop strategies for retention. One of the most successful efforts has 
been the implementation of Friday and Saturday classes. The Retention Survey that was distributed to students in the 
spring 2017 semester showed that 40% of the respondents had at least one conflict with their work schedule and their 
class schedule. As a result, Friday and Saturday classes were held. This survey is now embedded in the SEMN 1000 
class and will continue to be each semester to identify the classes that are most in demand and the times and delivery 
methods that are most convenient for students. In addition, the college will collaborate with more employers to identify the 
best times for their employees to attend class, the practice of Friday and Saturday classes will continue and the number of 
evening classes will increase.  
 
Expanding access to SmartThinking will enable students to access tutoring in writing and math both online and outside of 
the math and English labs hours of operation. It will provide another level of convenience that the College does not 
currently accommodate. It is expected that this tool will increase the retention and completion rates of both the remedial 
courses and traditional courses.  
 
In the fall 2017 semester, the College produced a report reviewing the withdrawal rate of the largest enrolled classes for 
the last four academic years. The College identified that the Speech courses has 18% withdrawal rate. Economics and 
Management courses are at a 16% withdrawal rate. Review of this information will assist in identifying specific retention 
efforts. Academic Program Review will ensue in the spring 2018 semester which will assist in reviewing the material, 
instructor, and resources for these courses.  
 
For AY 2018, any student not meeting the requirement for the gateway course will be placed in a co-requisite section 
along with a for credit section. The co-requisite classes Math 0090 and Math 1111 for degree students and Math 0097 
and Math 1012 will be taught by the same instructor, in the same room.   
 
Although the English department has been instructed to keep the current model for now, the department will return to cut 
scores and students with the lowest scores will not be allowed to sign up for degree classes or a corequisite course. Also, 
the department will divide the lower levels courses into mini-mesters (0987/0988 and 1010/1101) which will allow students 
to still move through both courses in one semester, but without a six hour a week class. The college will continue to 
implement the following activities in 2018. 
 
 

Activity 
Individual(s) 
Responsible/Dept. 

Resources 
Needed 

Implement a comprehensive Retention Plan 
Goal 1: Degree Production/Graduation Rate 

Monique Baucham Time and effort of IE Staff 

Co-requisite course placement              
Goal 2: Success in Remediation Education 

Melanie Thornton 
Accuplacer testing,  program 
director advising 

Increased marketing efforts   
Goal 3: Block Scheduling   
 

Melanie Thornton 
Marketing material in both 
electronic and paper format and 
SMART advising 

Academic Program Review 
Goal 1: Degree Production/Graduate Rate 

Monique Baucham, 
Melanie Thornton 

Time and effort of the program 
directors and faculty  
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Activity 
Individual(s) 
Responsible/Dept. 

Resources 
Needed 

Tracking withdrawal rate of ten highest enrolled Classes 
Goal 1: Degree Production/Graduation Rate 

Monique Baucham  Time and effort of IE staff 

Expansion of SmartThinking 
Goal 1: Degree Production/Graduation Rate 

William Burgan 
Time and effort of instructors to 
introduce resource and place 
access information in Blackboard 

Friday and Saturday Classes 
Goal 1: Degree Production/Graduation Rate 

Melanie Thornton Instructors and marketing material 
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Georgia Northwestern Technical College 
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Georgia Northwestern Technical College 

I. Overview 

The mission of Georgia Northwestern Technical College (GNTC) is, in part, to provide accessible, high quality technical 
education and workforce development opportunities that lead to careers in technology, business, health, and public 
services, meeting the workforce needs of area citizens, communities, and companies.  The Complete College Georgia 
initiative is one of many assessment methods used to ensure GNTC is achieving its mission. 
 
Using the Complete College Georgia KMS Report #DC241 Enrollment Report, Georgia Northwestern Technical College 
(GNTC) had a decrease in overall student enrollment when comparing the student cohorts of 2009 and 2014, from 7,547 
students to 7,134 students. The enrollment of part-time students increased 17.6%, as did the part-time transfer students 
(21%), while the full-time enrollment decreased.  Full-time students accounted for 37% of the students enrolled, while 63% 
of GNTC students attended part-time. 
 
Within the Race Demographic, the Hispanic population reflected the most dramatic change.  In 2009, enrollment within 
this category totaled 196 students as compared to 531 in 2014.  GNTC’s attributes the increase to gaining two new 
counties within the college’s service area, Murray and Whitfield counties.  The category of Race: Black, non-Hispanic 
reflects an increase in part-time students of over 60% (261 students in 2009, 420 in 2014).  Another area of Race 
reflecting a significant change is the category of Two or More Races, reflecting 44 students in 2009 as compared to 117 in 
2014.  In 2009, this information was not as consistently collected as compared to 2014.  
The male student enrollment has dropped within all categories.  The full-time male student enrollment dropped over the 
2009-2014 time period by 35%.  This drop is attributed to the improving economy and access to jobs.  Enrollment within 
the part-time female gender category grew; while the full-time female student enrollment decreased. 
 
The number of part-time students attending GNTC directly from high school has increased and is a reflection of the focus 
placed on dual enrollment across the northwest Georgia region.  In addition, part-time transfer students with an age of 20-
24 has also shown a significant increase, 62%. 
 
GNTC continues to see an increase in the number of students (full-time and part-time) receiving the Pell Grant.  The final 
notable change in student demographic during this time period is the increased number of students taking remedial 
courses upon entry, specifically the part-time students. Table 1 reflects the percentage change within each demographic 
area between Fiscal Year 2009 and Academic Year 2014. 
 

Table 1:  Enrollment by Demographic 
 

 Percentage Change (FY2009 – AY2014) 

Demographic 
Full Time 
Students 

Part Time 
Students 

Full Time 
Transfer 
Students 

Part Time 
Transfer 
Students 

Total Students -32.3% 17.6% -16.2% 21.0% 

Race: Hispanic 100.0% 201.0% 322.2% 275.0% 

Race: Black, non-Hispanic -15.5% 60.9% -9.4% 64.1% 

Race: White, non-Hispanic -38.9% 5.4% -24.2% 12.1% 

Race: Two or More Races 121.1% 205.9% 333.3% 100.0% 

Gender: Male -35.2% -1.4% -4.8% -7.8% 

Gender: Female -30.3% 29.5% -21.4% 37.3% 

Age: Directly from High School (17-19 
years old) 

-26.1% 83.2% -33.3% 252.9% 

Age: Other (20-24 years old) -31.7% 27.6% 7.0% 62.0% 

Income: Received Pell Grant (at entry) 16.6% 119.8% 43.4% 142.0% 

Remedial: Took Remedial Courses (at 
entry) 

79.0% 429.1% 103.0% 340.9% 

KMS Report #DC241, 2017 Report (CCA Report Year 2016) 
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II. Goals 

Goal 1 – Increase Number of Graduates 

Performance Metrics 
The Complete College Georgia (CCG) performance metric utilized for this goal is an outcome metric – graduation rates.  
Using KMS Report #DC185, the college’s overall graduation rate for 2017 reflects a three-year percent change of 45.1%, 
remaining unchanged as compared to the three-year percent change reported for 2016.  The college reached the 
designated CCG 2025 goal of 1,477 graduates, reporting 1,874 CCG graduates (KMS Report MEB0198).  Complete 
College Georgia data continues to highlight concerns in the area of time to completion, specifically certificate/diploma 
completion for many of the identified categories.  Table 2 reflects GNTC data for each enrollment group. 
 

Table 2:  Graduation Rates in Time 
 

 
Graduate in 
100% Time 

Graduated in 
150% Time 

Graduated in 
200% Time 

Enrollment 
Report 
2014 

Report 
2015 

Report 
2016 

Report 
2014 

Report 
2015 

Report 
2016 

Report 
2014 

Report 
2015 

Report 
2016 

Full-time Students 
Associate Degree 

5.1% 4.5% 18.8% 12.8% 18.2% 21.9% 23.1% 18.2% 31.3% 

Part-time Students 
Associate Degree 

0.0% 0.0% 0.0% 0.0% 7.7% 0.0% 5.6% 7.7% 33.3% 

Full-time Students 
Certificate/diploma 
(at least 1 but less 
than 2 years) 

12.1% 11.5% 8.3% 20.1% 16.6% 13.8% 22.3% 19.5% 15.7% 

Part-time Students 
Certificate/diploma 
(at least 1 but less 
than 2 years) 

4.6% 4.2% 3.9% 13.8% 8.8% 10.6% 17.0% 12.3% 12.7% 

Transfer Students 
Associate Degree 

60.0% 66.5% 66.3% 64.7% 68.3% 70.0% 66.3% 68.9% 76.8% 

Transfer Students 
Certificate/diploma 

19.2% 19.0% 16.7% 24.3% 22.0% 23.1% 25.3% 24.3% 24.8% 

KMS Report DC241 (CCA Report Years 2014, 2015, 2016) 
 
 
The graduation rates reflected in the 2017 report are showing improvement for most categories.  A significant 
improvement is shown in the on-time completion rate (100%) for full-time students acquiring an associate degree 
increasing from 4.5% to 18.8%.  The increase in success carries through to 150% as well as 200%.  The population 
reflecting a decrease is in the certificate/diploma on-time completion for full-time and part-time students.  The category 
that continues to exceed all others in completion are the Transfer Associate Degree students, reflecting a completion rate 
of over 65%. 
 
Strategies/Interventions Implemented 
Academic Pathways – Academic Pathways is an on-going intervention strategy.  All program directors developed 
academic pathways for their programs over this past year.  These programs were designed for both the full-time and part-
time student to follow.  A report was created so that the faculty would know which electives to limit by reviewing the 
courses found to be taken by the majority of students.  By incorporating these pathways into DegreeWorks, students and 
their advisors are able to follow the pathways and keep track of their progress to graduation.  They are also able to see 
what will happen to length of time to graduate if they deviate from the pathway.  These pathways have milestones 
embedded in them to show students what certificates they have earned while pursuing their degree.  Not only do these 
milestones encourage the student to apply for graduation to receive the certificates as soon as they are earned but has 
given them confidence to persevere to complete the intended degree.  GNTC was able to identify a number of students 
who met the milestone awards.  GNTC continues to adopt new programs and create their pathways to completion. 
 
Career Path Tutorials – Despite the system wide contract with the Georgia Career Information System (GCIS) being 
terminated, the college decided to renew the license for each campus of GNTC so students would continue to benefit from 
the resource. 
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An additional career exploration tool, Virtual Job Shadow, was purchased by the Technical College System of Georgia 
and implemented at GNTC and continues to be utilized by students.  Staff members in the admissions, career services, 
and testing departments are able to assist students with the Virtual Job Shadow program. 
 
Access to DegreeWorks was made available for student access as a tool for students to track their progress toward 
program completion. 
 
The college began face-to-face orientations during academic year 2017.  The new face-to-face orientations were 
developed by an implementation team focused on student success.  Pilot orientation sessions were conducted on two 
campuses during summer semester 2016 and full sessions were conducted on all campuses during fall, spring, and 
summer semesters of AY2017. 
 
Associated with the development of face-to-face orientations was the development of a staffed student center on each 
campus.  The intention of the centers, called Student Help Centers, is to prevent students from getting the “run-around” by 
providing information on a wide range of topics including admissions, financial aid, and registrar-related items. 
 
Resources Allocated 
A key resource for this goal will always be time.  The continual addition of new programs and editing of current programs 
will continue to take up time for faculty and the staff entering the information into DegreeWorks.  Helping students 
navigate the pathways, especially those students who only go part-time and need learning support, is especially time-
consuming for faculty and the staff at the Student Help Centers.  In addition, when the program’s Instructional Faculty 
Consortium Committee (IFCC) changes the curriculum, the GNTC current pathways have to be adjusted to reflect those 
changes. 
 
The development of the face-to-face orientation program involved various faculty and staff members from across 
departments and campuses with a focus on addressing potential challenges to students.  With the development of the 
program, additional time has been required to train faculty and staff on the new process which involves multiple hours 
throughout each semester.  Additionally, $13,158 of student activity funds were spent to support orientations on all six 
campuses.  This amount includes student giveaways, snacks, and supplies. 
 
Another resource is a financial obligation.  The Technical College System of Georgia (TCSG) discontinued the contract 
with GCIS.  The college opted to purchase the software license for each campus at a total cost of $1,150 per year. 
 
Obstacles Encountered 
Academic Pathways – Gaining consensus on the electives students will take for those programs that have multiple faculty 
on multiple campuses has been most problematic.  The development of the tool that shows which courses have the most 
students has helped but impasses have had to be broken by academic affairs administration.  Also, new faculty who are 
not familiar with the pathways have to be trained in their use which is ongoing professional development. 
 
Career Path Tutorials – Ensuring the maximum number of students take advantage of the career exploration tools 
continues to be an obstacle.  Utilization reports from the Virtual Job Shadow resource indicate lower usage over AY2017 
with 276 total visits between August 1, 2016 and August 31, 2017 versus 378 total visits between August 1, 2015 and 
August 31, 2016. 
 
 

Goal 2 – Restructure Delivery 

Performance Metrics 
The CCG performance metric utilized for this goal is a progress metric – retention rates.  The college’s overall retention 
rate for 2017 was 70%. 
 
Strategies/Interventions Implemented 
Cohort Programs – GNTC continues to compare the retention and graduation rate of cohort and non-cohort programs.  
Table 3 provides a comparison of the retention and graduation rates between non-cohort and cohort programs for the fall 
201612 cohort. 
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Table 3:  Programs Cohort / Non-Cohort Comparison – Fall 201612 Cohort 

 

Non-Cohort Programs Retention Rate Graduation Rate 

Air Conditioning Technology (ACT2) 79% 58% 

Automotive Technology (AT14) 60% 40% 

CNC Technology (CT12) 67% 50% 

Criminal Justice Technology (CJT2) 67% 0% 

Drafting Technology (DT13) 100% 0% 

Early Childhood Care and Education (ECC2) 67% 53% 

Electronics Technology (ET14) NR NR 

Fire Science Technology (FST2)* 0% 0% 

Horticulture (EH12) 56% 33% 

Industrial Systems Technology (IST4) 89% 83% 

Machine Tool Technology (MTT2) 83% 67% 

Social Work Assistant (SW23) 75% 25% 

Welding and Joining Technology (WAJ2) 71% 67% 

Cohort Programs Retention Rate Graduation Rate 

Culinary Arts (CA44) 100% 100% 

Dental Assisting (DA12) 100% 100% 

Diagnostic Medical Sonography (DMS3) 100% 100% 

Echocardiography (EC23) 100% 100% 

Health Information Management (HI13) 100% 100% 

Medical Assisting (MA22) 100% 100% 

Nursing (NU33) NR NR 

Paramedicine (PT12) 75% 75% 

Practical Nursing (PN12) 100% 67% 

Radiologic Technology (RT23) NR NR 

Respiratory Care (RCT3) NR NR 

Vascular Technology (VT13) NR NR 

KMS Report TECO200; NR – no reported data 
*closed program – teach out 

 
 
As in previous years, the retention and graduation rates of students enrolled in a cohort program are higher (in most 
cases) when compared to the students enrolled in non-cohort programs.  At the end of fall semester 2017, GNTC will also 
have completed one year of implementing an advertised mini-mester so that students who missed the final admissions 
deadline for the beginning of the semester can begin in the middle of the semester.  If the academic pathways and mini-
mesters do not improve the retention/graduation rate of the non-cohort programs, those programs will need to move to a 
cohort model. 
 
Block Scheduling – GNTC continues to offer the block schedule in Accounting (diploma and degree), Air Conditioning 
Technology (diploma), Auto Collision Repair (diploma), Automotive Technology (degree and diploma), Cosmetology 
(diploma), Medical Assisting (diploma), and Networking Specialist (diploma and degree).  Table 4 indicates the retention 
and graduation rates for AY2017. 
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Table 4:  Course Delivery – Block Scheduling vs. Non-Block Scheduling – AY2017 
 

Programs Level 
Block 

Program 
Fall 2016 
Cohort 

Total 
Retained 

Retention 
Rate 

Total 
Graduated 

Graduatio
n Rate 

Accounting  
(AC12) 

Diploma Yes 6 3 50% 0 0% 

Accounting 
(AC13) 

Degree Yes 7 4 57% 4 57% 

Air Conditioning 
Technology (ACT2) 

Diploma Yes 19 15 79% 11 58% 

Auto Collision Repair 
(ACR2) 

Diploma Yes 5 5 100% 5 100% 

Automotive Technology 
(AT14) 

Diploma Yes 10 6 60% 4 40% 

Automotive Technology 
(AT23) 

Degree Yes 4 1 25% 1 25% 

Cosmetology 
(CO12) 

Diploma Yes 34 25 74% 23 68% 

Medical Assisting 
(MA23) 

Degree Yes 1 0 0% 0 0% 

Medical Assisting 
(MA22) 

Diploma Yes 1 1 100% 1 100% 

Networking Specialist 
(NS13) 

Degree Yes 9 6 67% 3 33% 

Networking Specialist 
(NS14) 

Diploma Yes 8 7 88% 4 50% 

Intentional blank row        

Business Management 
(MD13) 

Degree No 21 9 43% 6 29% 

Business Management 
(MD12) 

Diploma No 29 20 69% 16 55% 

Criminal Justice 
(CJT3) 

Degree No 7 5 71% 1 14% 

Criminal Justice 
(CJT2) 

Diploma No 6 4 67% 0 0% 

Early Childhood Care & 
Education (EC13) 

Degree No 12 5 42% 2 17% 

Early Childhood Care & 
Education (EC12) 

Diploma No 15 10 67% 8 53% 

Social Work Assistant 
(SW13) 

Degree No 2 0 0% 0 0% 

Social Work Assistant 
(SW12) 

Diploma No 4 3 75% 1 25% 

KMS Report TECO200; NR – no reported data 
 
Nine of the eleven programs (82%) on the block scheduling had retention rates of 50% or better while five of the eight 
programs (63%) that are not block scheduling had retention rates of 50% or better.  Block scheduling, along with 
academic pathways, is making some difference in retaining students.  GNTC will continue to work with the block 
scheduling to increase the retention rate to the first goal of 80% or better. 
 
Open Educational Resources (OER) – Research has indicated that students who cannot afford their textbooks have a 
greater chance of withdrawing from courses or doing poorly in their courses which leads to problems with retention and 
graduation.  GNTC has committed to converting all of its degree-level general education courses to OER by fall 2018.  
Data will need to be gathered to see if there is a difference in retention in these courses from previous semesters which 
could be attributed to the use of these resources. 
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Resources Allocated 
A key resource for this goal is personnel, specifically faculty.  The new courses in the mini-mester have resulted in more 
adjunct faculty to cover the new courses.  With increased personnel, funding is increased as well.  However, by providing 
the mini-mester, students could be retained which would help offset the additional expenses. 
 
Faculty time to develop/review the OER project is an ongoing resource allocation for the foreseeable future.  Some 
release time was given and the courses were absorbed by adjunct faculty. 
 
Obstacles Encountered 
Cohort programs – Beginning the cohort structure can sometimes result in an enrollment decrease initially because the 
program only offers a set number of courses each semester and students may have to wait for future semesters to be 
ready to take the courses offered.  Faculty can be resistant to having the program enrollment drop.  With the 
implementation of the mini-mester, GNTC will be able to gauge how many more students entered so there should be less 
reason for a student to have to wait until the next semester making a cohort a more attractive option.  Another obstacle is 
the process of continuing to educate faculty to emphasize the importance of retention and graduation which improves with 
cohorts. 
 
Block scheduling – Some classes have lower enrollment than others but are offered to ensure that morning students do 
not have to take evening classes or vice versa.  Following the academic pathways should help students stay on track and 
will help faculty better plan for their offerings.  In addition, if the same course can be offered on multiple campuses using 
Collaborate through Blackboard, GNTC may offset the low enrollment numbers.  A pilot project is being implemented this 
fall 2017 semester.  Block scheduling will continue as a restructure delivery activity. 
 
OER – Gaining faculty consensus on the materials to be used and the time to convert the resources are two of the 
obstacles GNTC has faced with this project.  Faculty have been encouraged to meet regularly about the resources 
available and GVTC has assisted with offering materials that they have developed for other colleges. 
 

Goal 3 – Shorten Time to Degree 

Performance Metrics 
The CCG performance metric utilized for this goal is an outcome metric – time to degree. 

 
Table 5:  Time to Degree 

 

 Full Time Part Time Transfer 

AY2014 
Total 

Graduates 
Average 
Years 

Total 
Graduates 

Average 
Years 

Total 
Graduates 

Average 
Years 

Certificate/diploma 110 2.5 150 2.6 101 2.0 

Associate Degree 74 3.2 78 3.4 101 3.0 

 

 Full Time Part Time Transfer 

AY2013 
Total 

Graduates 
Average 
Years 

Total 
Graduates 

Average 
Years 

Total 
Graduates 

Average 
Years 

Certificate/diploma 171 2.2 146 2.4 116 2.1 

Associate Degree 117 2.9 82 3.1 108 2.6 

KMS Report DC241 (CCA Report Years 2015, 2016) 
 
As reflected by Table 5, Time to Degree, GNTC has not seen any improvement as the data reflects a slightly longer time 
to degree period for each area as compared to the previous year.  The analysis of the faculty, staff, and student focus 
group sessions led to the identification of interventions focused on improved orientation, academic pathways, and course 
audits.  GNTC will continue with the implementation of selected strategies/interventions with a focus of on-time 
completion. 
 
Strategies/Interventions Implemented 
Academic Guidance Tool – GNTC developed an electronic Academic Guidance Tool, found on the college’s website, to 
assist students from entry to employment in navigating the various processes associated with attending and graduating 
from GNTC, highlighting the identified hurdle areas. 
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Orientation - The College began mandatory face-to-face orientations during fall semester 2016 for incoming spring 
semester new students.  The new face-to-face orientations were developed by an implementation team focused on 
student success. 
 
Academic Pathways – As part of our continued focus on student success, all program directors have prepared academic 
pathways for their programs.  These programs were designed for both the full-time and part-time student to follow.  These 
pathways have milestones embedded in them to show students what certificates they may have earned while pursuing 
their degree thus creating completers and encouraging the student to persevere to a degree. 
 
Course audit – Continuing to monitor the schedule to ensure that enough general education courses and program area 
courses were offered to allow student access to their needed courses in the appropriate time frame.  The academic 
pathways project and mini-mesters have made this audit easier for the program directors and administration to conduct. 
 
Resources Allocated 
A key resource for this goal is time.  The time allocated for personnel in academic affairs to create and review courses in 
the programs.  Time for personnel in the public relations office for the development of a plan to communicate the new 
resources with our students on multiple campuses, online, and in the day and evening. 
 
Obstacles Encountered 
Maintaining the momentum and focus on the multiple changes associated with Student Success Track It!  Various 

changes to policies, procedures, and personnel in a short period of time has been risky and demands continuous 

communication be provided to ensure consistency in the information and processes across all campuses. 

 

Goal 4 – Transform Remediation 

Performance Metrics 
The CCG performance metric utilized for this goal is a progress metric – success in remedial education.  Table 6 reports 
GNTC’s data for the Success in Remedial Education within the first two years metric. 
 
 

Table 6:  Success in Remedial Education 
 

 
Math Only English Only Both Math and English 

Previous Current Previous Current Previous Current 

Remedial Courses 49.4% 46.3% 43.9% 38.2% 34.7% 32.7% 

College Level Course 34.3% 37.3% 36.7% 32.5% 21.3% 25.6% 

KMS Report DC241 (CCA Report Years 2015, 2016) 
 
 
GNTC data reflects no success in the remedial education area.  With the full implementation of strategies focused in this 
area, GNTC expects increased success for students enrolled in remedial education courses as well as their success in 
subsequent college level courses. 
 
Strategies/Interventions Implemented 
Continuous refinement of the GNTC Quality Enhancement Plan - MATH 0098/0099 Math Matters – to improve the 
mathematical skills and the success rate of students placed in learning support math, specifically algebra.  Full 
implementation occurred as scheduled during 2014.  At the end of each evaluation cycle, improvements to the model 
have been made.  This past year GNTC paired MATH 0098 with MATH 0090 as part of the co-requisite model and added 
required practice tests so the courseware develops a more individualized study plan.  The Team found that more students 
passed both MATH 0098 and MATH 0099 in the same semester than in previous years. 
 
Co-requisite model for English, Reading, and Math - The co-requisite model for English and Math was implemented in 
summer 2017 for students at the provisional level.  In addition, the adoption of a new learning support English/Reading 
course was also implemented in summer 2017.  GNTC will need to experience one full year of this model to determine 
improving effectiveness. 
 



 

Georgia Northwestern Technical College | 103  

Resources Allocated 
Faculty and staff time scheduling for the co-requisite model to ensure that enough courses would be offered, preparing for 
the new 0988 English/Reading course, and providing time for the math faculty to discuss the findings of the QEP are the 
major resources allocated. 
 
Obstacles Encountered 
Co-requisite model and MATH 0098/0099 – The biggest obstacle encountered this past year once the co-requisite model 
was implemented was correct advising.  Some faculty found the pairings confusing and some students were placed in 
their co-requisite learning support class without the paired college class.  The English and Math faculty as well as the 
Deans spent a considerable amount of time looking at student schedules to ensure that students were placed correctly.  
Further training was implemented and fall semester did not have as many issues with incorrect advising.  GNTC 
anticipates that spring 2018 will have even fewer. 
 

III. Student Success Implementation Team 

 

Name Title 

Justin Allmon Database Administrator 

Tom Bojo Dean, Academic Affairs 

Brad Cooper Data Analyst 

Michael Fennell Dean, Academic Affairs 

John Gentry Coordinator, Faculty and Staff Development 

Denise Grant Dean, Academic Affairs 

Amber Jordan Director, Marketing and Public Relations 

Jan Lanier Student Navigator 

Nina Lovel Coordinator, Research and Information 

Selena Magnusson Executive Director, Student Affairs and Registrar 

Mindy McCannon Vice President, Academic Affairs 

Pete McDonald President 

Frank Pharr Dean, Academic Affairs 

Stuart Phillips Vice President, Student Affairs 

Heidi Popham (Point of Contact) Executive Vice President 

Jodie Vangrov Dean, Academic Affairs 

Barry Williams Dean, Academic Affairs 

Sharon Wilson Coordinator, Online and QEP 

 
 
Student Success Track It! is GNTC’s commitment to our continuous focus on student success.  Track It! incorporates 
several initiatives including Achieving the Dream, Complete College Georgia, Math Matters, as well as performance 
funding.  All of these important elements focus on the success of GNTC students.  Through the analysis of school data 
and conversations with faculty, staff, and students, Track It! looks at refining the services and resources provided to 
students to be more success-oriented.  GNTC’s stakeholders (internal and external) receive student success information 
through GNTC’s intranet, web reports, SAS Visual Analytics reports, board reports, as well as other resources as 
requested. 
 

IV. Conclusion 

Although Georgia Northwestern Technical College is seeing some successes, they are limited.  With a focus of 
continuous improvement, GNTC is implementing new strategies focused on student success.  Based on the past 
performance, the following strategies have been identified as the most and least successful interventions. 
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Georgia Northwestern Technical College’s most successful strategies/interventions include the use of cohort programs 
and the use of focus groups. 
 
GNTC data reflects the use of cohort programs continues to be a successful strategy.  Although no new cohort programs 
have been recently started, GNTC implemented a mini-mester for the fall and spring semesters.  This restructure of the 
schedule is to assist students who miss the regular admission dates. 
 
As demonstrated through the data, Transforming Remediation has been the least successful.  However, through the 
implementation of a co-requisite model for English, Reading, and Math, increased student success is expected in this 
area. 
 

V. Next Steps 

In addition to the continuation of the above mentioned strategies and interventions, the Track It! focus continues to 
support the two priorities of orientation and academic advisement and their associated interventions. 
 

For each priority and associated interventions, the Track It! Core Team has identified next steps for those that were 
successfully implemented during AY2018. 

 
Priority 1 (Orientation) continues to focus on the need for providing students with greater information related to college 
enrollment.  Data indicates that student academic success is hampered by the lack of understanding of GNTC’s 
processes, procedures, and advisement.  The interventions associated with Orientation included: 

 

 Creating a staffed student center on each campus.  The Student Help Centers were implemented on all 
campuses during AY2017.  Future attention will be given to continuing to advertise services offered by the 
Student Help Centers as well as enhancing knowledge of the Student Help Center staff through regular training 
sessions throughout the year.  Additionally, the college has contracted with Blackboard Student Services to begin 
implementation of a 24/7/365 support system for students.  This system will include a call center, help desk, and 
online self-help features to provide one-stop support for students. 
 

 Implementing a mandatory, face-to-face orientation each semester for each campus and ensuring we provide a 
similar service to our online students.  With full implementation of the mandatory face-to-face orientation sessions 
occurring AY2017, the focus is now on enhancing orientation sessions by analyzing data gained from student, 
faculty, and staff surveys as well as verbal feedback from staff and faculty who participated in or conducted the 
orientation sessions.  The Track It! Core Team will begin the planning process to determine ways in which to 
measure the effectiveness of the mandatory face-to-face orientation sessions. 

 

Priority 2 focuses on academic advisement as being essential to improving student success.  The proposed interventions 
associated with Academic Advisement include: 

 

 Implementing DegreeWorks for student utilization – soft roll-out currently underway. 
 

 Developing and publicizing an academic pathway for each program with a focus of on-time program completion – 
project underway, estimated publication in the college catalog, on the college’s website, and in DegreeWorks 
estimated to be January 2018. 

 

Discussions regarding the implementation of a co-requisite model for English, Reading, and Math will continue.  The 
proposed model presented by faculty was approved for implementation in summer 2017.  Resources for implementation 
include the time needed to enter information into Banner, set the test scores, train the faculty and advisors, and teacher 
preparation for implementation. 
 

Through the new Student Help Centers, we can increase the awareness of the tools available (Virtual Job Shadow), 

ensuring the maximum number for students take advantage of the career exploration tools. 
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The Track It! Core Team envisions that GNTC students will be better prepared, at the very beginning of their academic 
career, to meet the challenges of succeeding academically and graduating in a timely manner through the selected 
priorities of a more robust orientation and focused advisement. 
 

With the full implementation of the priorities and interventions, GNTC envisions transforming the enrollment process, 
reorganizing departments to facilitate the changes, implementing a more robust advisement process, increasing 
awareness of multicultural perspectives, and making a cultural shift towards data-informed decision making across the 
campus community. 
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Georgia Piedmont Technical College 
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Georgia Piedmont Technical College 

I. Overview 

Established in 1961, Georgia Piedmont Technical College strives to meet the educational and economic needs of 
Georgia’s citizens at its multiple campus sites in DeKalb, Rockdale, Newton and Morgan counties.  The college promotes 
“a student-centered environment for lifelong learning and development encompassing academic and technical education 
for employment in a global community.”  The college offers associate degree, diploma, and technical certificate programs; 
continuing education opportunities; and customized training for workforce development through traditional and distance 
delivery formats. 
 
In the eight years from FY2008 through AY2015 (these data were abstracted from CCG’s 2016, 2017 and 2018 DC241 
reports to provide a comprehensive analysis that coincides with the Fiscal Year 2017 Degree Production Goal Tracker 
Reports MEB0331 and MEB0332), GPTC experienced a 17% decrease in its unduplicated enrollments (6,056 to 5,021).  
The sharpest decline was in the number of students who choose to attend full-time (down 43%).  However, the number of 
part-time students was down by only 1%, which actually increased the percentage of students attending part-time from 
62% in 2008 to 73% in 2015. 
 
The percentages of students who identified themselves as black and white shifted over the eight years.  The percentage 
of black students rose from 74% in 2008 to 81%in 2015, while the percentage of white students fell from 19% to 11%.  
The percentage of students in all other racial/ethnic categories shifted slightly from 7% to 8%.  The percentages of 
students by gender stayed essentially the same at 38% male and 62% female. 
 
GPTC’s student body became slightly older during the eight years.  In 2008, the percentage of students age 25 and older 
was 65%.  By 2015, this percentage had moved to 69%.  The college also experienced notable increases in the 
percentages of students who were awarded Pell Grants and who were enrolled in remedial courses.  The percentages of 
students awarded Pell Grants rose from 34% in 2008 to 72% in 2015; while the percentages of students enrolled in 
remedial courses in their first semester rose from 10% to 15%. 
 

II. Goals 

Goal 1 Increase the number of graduates annually by 2.6% over the previous year 

Performance Metrics 
The multiple metrics included in this section include: an analysis of GPTC’s Degree Production Goal Tracker data 
(MEB0332, FY 2017); a comparison of the 100%, 150% and 200% graduation rates for the college and the system’s fall 
2011 cohorts (CCA Outcome Metric 2, GPTC CCG 2018 Report DC244 and TCSG CCG 2018 Report DC241); credit 
accumulation and time to degree for the fall2013 cohort (CCG 2018 Report DC244); and, transfer rates for the fall 2011 
student cohort (CCG 2018 Report DC244).  These metrics provide multiple insights into both accomplishments and 
challenges to student success at GPTC. 
 
GPTC has exceeded its degree production goals for nine consecutive years (over its original fy2008 baseline year, as 
documented in FY2017 KMS Report MEB0332).  If this trend continues, GPTC will exceed its 2025 performance goal of 
granting an additional 3,056 degrees over its initial 2008 baseline level of 751.  In FY2017, GPTC exceeded its degree 
production goal of 949 by 269 degrees. 
 
The CCG 2018 Reports for GPTC and TCSG (DC244 and DC241) were used to analyze and benchmark the GPTC’s 
graduation rates for the fall 2011 entering cohort (CCA Outcome Metric 2: Graduation Rates).  The college and system-
level reports provided data for the fall 2011 entering cohort of first year and transfer students seeking certificates of 
economic value, diplomas and/or associate’s degrees.  Figure 1 compares the graduation rates for GPTC and TCSG 
students who completed their intended degrees within 100%, 150% and 200% of normal time.  The figure shows that 
GPTC exceeded the system-level graduation rates for its full-time students, was on a par with the system for its transfer 
students, but fell short for its part-time students. 
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The rates for the fall 2011 cohort who graduated within 200% of normal time were disaggregated by gender, race, age 
group, Pell Grant status and remedial need.  The analysis showed that white students graduated at a higher rate (25%) 
than black students (19%); females graduated at a higher rate (24%) than males (20%); students age 25 and older 
graduated at a higher rate (25%) than students age 20 to 24 (15%); students who were awarded Pell Grants graduated at 
a rate of 19%; and, students who were enrolled in one or more remedial course graduated at a rate of 14%. 
 
Credit accumulation (CCA Progress Metric 4, fall 2013 cohort, CCG Report 2018, KMS DC241) and time to degree (CCA 
Outcome Metric 4, fall 2015 graduating cohort, CCG Report 2018, KMS DC241) provide further insight into student 
success.  During their first academic year, 37% of full-time students who entered GPTC in fall 2013 completed 24 credit 
hours and 23% completed 30.  For part-time students, 34% completed 12 credit hours, and 26% completed 15.  Students 
who were initially enrolled as full-time students in their first term and graduated in AY2015, completed their certificates or 
diplomas in 3.3 academic years and associate’s degrees in 5.7 academic years. 
 
One final metric applies to students who enter community and technical colleges with the intention of transferring to a 
four-year institution (CCA Outcome Metric 3, CCG Report 2018, KMS DC244).  Fourteen percent of the first year students 
who entered GPTC in fall 2011 successfully transferred to a four-year institution. 
 
Strategies 
A review of relevant data resulted in the following strategies being implemented to continue to have a positive impact on 
the goal of increasing the number of graduates. 
 
Strategy 1 During AY17, GPTC added a number of CCG programs with the goal of these programs producing additional 
graduates.  The following programs began in AY17: 
 

 Advanced Shielded Metal Arc Welder 

 Certified Construction Worker 

 Corrections Specialist 

 Gas Metal Arc Welder 

 Gas Tungsten Arc Welder 

 Ornamental Iron Fabricator 

 Pipe Welder 

 Fire Science Technology (Fire Fighter 1) 
 
The following programs began in fall 2017. 
 

 911 Communications 

 C# Programmer 

 Interdisciplinary Studies, AAS 
 

GPTC TCSG GPTC TCSG GPTC TCSG

Full Time Part Time Transfer

100% 13.6% 12.3% 0.8% 5.3% 19.8% 19.6%

150% 20.4% 17.3% 4.1% 9.3% 22.4% 24.2%

200% 20.4% 19.7% 6.8% 11.7% 24.1% 26.3%

0%
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Figure 1. GPTC and TCSG Graduation Rates
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Strategy 2 GPTC continued offering Graduation Fest each semester.  Students who have completed 75% of their 
programs are contacted and encouraged to attend the fest.  At the fest all services needed to assist each student with 
developing a clear path towards graduation are offered. 
 
Strategy 3 GPTC continued the practice of having the Registrar’s Office review student records to determine if there are 
additional credentials that could be awarded, beyond what the student applied for.  Although dually enrolled high school 
students are not addressed in the Complete College Georgia enrollment counts until they have matriculated fully to post-
secondary status, this process was completed with recently graduated high school seniors who participate in the dual-
enrollment program in an effort to ensure that all credentials were awarded.   
 
Resources 
Adequate funding was allocated to purchase needed equipment and hire needed full-time and part-time faculty to run 
each program, including hiring a new full-time fire fighter faculty member.  Additionally, a grant was successfully obtained 
which provided needed funding to fully develop the Certified Construction Worker program, which included hiring a new 
full-time faculty member.   
 
Obstacles 
The identification of needed funds to allocate to the development of new programs was a challenge.  In order to provide 
the programs that are the most needed, the college will be undergoing a substantial academic master planning process 
during FY18.  The goal of this process will be to determine what current programs should be eliminated and what 
programs should be added that will result in a continued increase in graduates. 
 
Steps Taken to Address Challenges 
The Deans and Department Chairs reviewed current data to identify the programs that were of highest interest to our 
students and most cost effective to implement.  The College’s Program Review process was implemented.  This internal 
review process consists of a review by Academic Affairs personnel, including the SACSCOC Liaison followed by approval 
through TCSG.  The programs, upon completion of this thorough review and approval process, were implemented in 
FY17. 
 
Data concerning the effectiveness of both the Graduation Fest program and the Registrar’s office program credential audit 
were reviewed.  This process demonstrated the success of both strategies which were then continued in FY17.  
 

Goal 2 Restructure Delivery 

Performance Metrics 
The success of the college’s implementation of Block scheduling is reflected in the graduation rates for students who 
entered as first-year and transfer students in fall 2013, fall 2014 and fall 2015 (these data are available in CCG Metric 
Progress 5 Retention Rate Reports, KMS DC302 for the fall 2013, fall 2014 and fall 2015 first time fall semester cohorts).  
These reports, which were obtained in August 2017 allowed for calculating programmatic 4-year graduation rates (based 
on the fall 2013 cohort), 3-year graduation rates (based on the fall 2014 cohort, and 2-year graduation rates (based on the 
fall 2015 cohort).  The data, presented in Table 1, provide accounts of the student cohorts who entered in each of the 
three falls and graduated within 2 years, 3 years and 4 years in the blocked and non-blocked scheduled programs.  
 
 

Table 1 Comparison of Graduation Rates for First-Time and Transfer Students Who Initially Enrolled in Blocked 
and Unblocked Scheduled Programs 

 
 Fall 2015 Fall 2014 Fall 2013 

Blocked Scheduled Programs Cohort 
2yr 
Grads 

%2yr 
Grads 

Cohort 
3yr 

Grads 
%3yr 
Grads 

Cohort 
4yr 

Grads 
%4yr 
Grads 

Accounting 78 25 32.1% 94 37 39.4% 120 48 40.0% 

Air Conditioning Technology 72 48 66.7% 92 50 54.3% 162 81 50.0% 

Automotive Technology 80 58 72.5% 98 69 70.4% 137 94 68.6% 

Medical Assisting 61 21 34.4%       

Networking Specialist 72 48 66.7% 80 48 60.0% 95 50 52.6% 

Total Blocked Scheduled 363 200 55.1% 364 204 56.0% 514 273 53.1% 

Total Unblocked Scheduled 1400 500 35.7% 1604 606 37.8% 2013 669 33.2% 

Total All Courses 1763 700 39.7% 1968 810 41.2% 2527 942 37.3% 
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Strategies 
 
Strategy 1 Block scheduling of programs was expanded, which we expect will lead to increased retention and graduation 
rates across all programs.  As we continue to expand the block scheduling process, course blocks will be created for 
morning, afternoon, evening, and weekend students.  Each program will determine the most appropriate course blocks for 
their student population.  As we develop and implement specific block schedules, these course blocks will be identified 
and publicized for our students.  We will share the blocks with our academic and faculty advisors to ensure that all 
students are made aware of this initiative and their scheduling choices.  We further anticipate that this will lead to an 
increase in FTE as we believe that students will be able to take more classes on average through the block scheduling 
format.   
 
Strategy 2 A new Saturday College was implemented in spring 2017.  The goal was to present programs that could be 
delivered in a way that was conducive for students to earn a credential by only attending on Saturdays.  The following 
programs were, and continue to be offered: 
 

 Basic Shielded Metal Arc Welder (TCC) 

 Business Management (Degree) 

 Criminal Justice Fundamentals (TCC) 

 Design & Media Production Specialist (TCC) 

 Early Childhood & Education Basics (TCC)   
 
Resources 
Block scheduling required no additional resources, outside of time for faculty, department chairs and deans to make 
needed adjustments to semester course schedules.  For Saturday College funding was identified to provide needed part-
time faculty.   
 
Obstacles 
One obstacle was working to change the mindset of some faculty and staff to fully understand the importance of 
implementing these two strategies.   
 
A second obstacle related to the size of the program cohorts for the blocked programs.  A review of data showed a 
decline in enrollment in these programs. This decline was reflected across the College and not limited to these specific 
programs.  We do note that, while enrollment in these programs declined, the percentage of students in the FY15 cohort 
graduating in two years has increased, for most of the programs, beyond the 3 and 4-year graduation rates of the 
previous cohorts. 
 
Steps Taken to Address Challenges 
Deans and Department Chairs have worked together with the Enrollment Management Team to review program level data 
including retention and graduation rates by program.  Specific attention was paid to the improved success among block 
scheduled programs as compared to non-block scheduled programs.  Programs that lend themselves easily to a block 
scheduling format were identified and expanded. 
 
Additional conversations were held to identify programs in each school that could be offered in a one day per week format 
to those students who are limited by work and personal schedules.  Once identified, these programs were deliberately 
scheduled so that they could be completed entirely through weekend classes. 
 

Goal 3 Transform Remediation 

Performance Metrics 
GPTC has experienced a decline in enrollment in its remedial Learning Support (LS) courses since their implementation in 
fall 2012 (Figure 2, based on a college created data file that replicates and expands upon TCSG Report LB178 for fall 
2012, fall 2013, fall 2014 and fall 2015).  The passage rates for students enrolled in LS courses compared to students 
who are not taking any LS courses are presented in Table 2.  On average, over the five years, the passage rates for the 
LS courses (combined) have fallen eighteen percentage points below the average rates for Non-LS courses. 
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Table 2.  Passage Rates for LS and Non-LS Courses 
 

 2012 2013 2014 2015 2016 5yr Avg 

LS Read 53% 57% 61% 48% 58% 55% 

LS Engl 58% 61% 56% 65% 58% 60% 

LS Math 46% 43% 51% 61% 56% 52% 

Non LS 72% 72% 75% 77% 76% 74% 

 
 
Strategies 
 
Strategy 1 We continue to work on transforming our Learning Support (LS) programs and services as an integral 
component to ensuring that our students are successful in this environment, thus increasing the likelihood that they will 
transition to their chosen program of study and ultimately complete their education.  A major component of this effort for 
the upcoming year will be to fully implement co-requisite remediation.  For both LS math and English/reading, any student 
enrolled in the LS course will also be enrolled in the needed college-level course.  Prior to fall 2017, co-require 
remediation was done as a pilot with a small number of students and courses.  Additionally, faculty teaching in the LS and 
college-level courses will receive additional training on how to support LS students in their college-level course.   
 
Strategy 2 Communication surrounding implementation of the co-requisite model was expanded, so that academic 
advisor, registrar, and others understand the importance of this new model and how to register students into needed 
courses. 
 
Strategy 3 The availability of tutors for learning support courses was expanded in each of the Student Success Centers.   
 
Resources 
Resources to implement these strategies were minimal.  The implementation of the co-requisite model will result in less 
funding needed for part-time faculty teaching learning support courses. 
 
Obstacles 
The main obstacle was working to change the mindset of some faculty and staff to fully understand the importance of 
moving from the current way that learning support was being offered, to the co-requisite model.     
 
Steps Taken to Address Challenges 
Multiple meetings between Academic Administration, the Dean of Arts and Sciences, College Department Chairs for 
English, Math and Reading, and College Faculty for English, Math, and Reading were held.  During these meetings, the 
success rates of traditionally taught Learning Support programs as compared to those of the piloted revised Learning 
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Support programs were reviewed.  This review led to the conclusion that the co-requisite model for Learning Support 
instruction should be implemented fully effective Spring 2018.  
 

Goal 4 Communications 

Performance Metrics 
GPTC’s strategies to improve communications are expected to increase the count of full-time equivalent (FTE) students 
and retention rates. 
 
GPTC’s Technical Education FTE counts (from Benchmark Summary Reports, KMS Report MEB0198 for 2012 through 
2017) are calculated for all technical education credit-seeking students.  FTE counts are advantageous for this goal 
because they correspond to the challenges GPTC faces in providing students with the advising and academic supports 
they need to confidently increase the number of hours they are enrolled and shorten their time to degree.  While 
unduplicated enrollment decreased by 4.7% between 2012 and 2017, FTE counts decreased by 1.6%. 
 
 

Table 2.  GPTC Full Time Equivalent Counts for Technical Education 
 

 2012 2013 2014 2015 2016 2017 

Full Time Equivalents 3005 3495 3290 3001 2837 2955 

 
 
Fall-to-spring and fall-to-fall retention rates were calculated using the latest available CCG Retention cohorts of first-year 
and transfer students seeking certificates of economic value, diplomas and degrees (KMS reports DC302 for the first time 
fall 2013, 2014 and 2015 cohorts).  The rates incorporate students retained, as well as those who received an award.  
Once a student was counted as a graduate, he or she continued to be counted in that category.  As Table 3 shows, both 
the fall-to-spring and fall-to-fall retention rates steadily increased over the three-year period. 
 
 

Table 3.  GPTC Retention Rates 
 

 Fall 2013 Fall 2014 Fall 2015 

Cohort 2527 1968 1763 

Retained to Spring 1686 1364 1220 

Graduated During Fall 115 115 127 

Fall-to-Spring Retention Rate 71.3% 75.1% 76.4% 

Retained to Subsequent Fall 915 800 745 

Graduated Spring or Summer 314 274 294 

Fall-to-Fall Retention Rate 48.6% 54.6% 58.9% 

 
 
Strategies 
 
Strategy 1 During AY17 GPTC purchased and began implementation of Navigate, a product provided by the Educational 
Advisory Board.  Navigate will allow for greater communication with students regarding their academic progress, an 
improved on-boarding process of students, as well as greater ability for students to self-monitor their academic progress.  
Full implementation will occur during AY18, and the desired result is an increase in enrollment, as well as retention and 
graduation rates. 
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Strategy 2 During AY17 GPTC implemented a number of new social media campaigns.  Each campaign used platforms 
such as Facebook, Twitter and Instagram to promote new enrollment in targeted programs.  The results showed that each 
program targeted saw an increase in prospective students.  A number of campaigns were also targeted to current 
students to encourage early advising, registration and the completion of the financial aid process. 
 
Strategy 3 Knowing that a college’s website is the most used platform for communication to new and prospective 
students, GPTC is currently undergoing a major website redesign.  The design will allow for easier navigation and 
identification of needed resources to help with the onboarding process of students, as well as with resources needed for 
students as they matriculate through the educational process.   
 
Resources 
The college identified funding needed to implement Navigate, social media campaigns, and the website redesign.  The 
ongoing funding needed for Navigate and social media campaigns will become part of the base-budget of the college’s 
yearly budget.   
 
Obstacles 
The only obstacle that was experienced was in the identification of needed funding.   
 
Steps Taken to Address Challenges 
A review during the College’s annual budget review process revealed the above strategies to be college-wide strategies to 
be implemented in 2017.  With the recognition that these were College-wide strategies, they were then selected as budget 
priorities for FY 17.  This resulted in the identification of the needed funds to implement these strategies. 
 

III. Student Success Implementation Team 

The Student Success Implementation Team is comprised of the President, Dr. Jabari Simama, and co-chaired by the 
Executive Vice President of Academic and Student Affairs, Dr. Ivan Harrell, and the Vice President of Institutional 
Effectiveness and Technology, Dr. Mariam Dittmann.  The CCG point of contact at GPTC is Dr. Mariam Dittmann. 
 
 

Table 4.  GPTC’s Student Success Implementation Team 

Name Position 

Dr. Jabari Simama President 

Dr. Ivan Harrell EVP – Academic & Student Affairs  

Dr. Mariam Dittmann VP – Institutional Effectiveness & Technology (POC) 

Keith Sagers Chief Operating Officer 

Mark Komdat Vice President of Business & Financial Services 

Martha Pacini Executive Director of Marketing 

Dr. Tony Neal Vice President of Institutional Advancement 

Dr. Debra Gordon Associate Vice President of Academic Affairs 

Dr. Tessie Bradford Associate Vice President of Enrollment Management and Student Affairs 

Dr. Cristi Carson Director of Research 

Keith Perry Director of Technology 

Dr. Catrenia McLendon Dean, South DeKalb Campus 

Mark Hicks Dean, Newton Campus 

Dr. Maylon Walker Faculty, CIST 

Nathaniel Brown Interim Dean of Students 

Claudia Stokes Faculty, READ 

Angela Cummings Director of Advising, Counseling and Retention Services Office 
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Data Analysis and Dissemination 
Dr. Cristi Carson performed the data analysis and prepared the demographic characteristics, and the full analyses of the 
DC241 enrollment data that are included in the overview and the performance metrics.  The results of the data analyses 
were provided to Dr. Ivan Harrell and Dr. Mariam Dittmann who, in turn, shared the results with the Institutional 
Effectiveness Team, Academic Affairs, and Student Affairs.  These groups reviewed the student success data and used 
them to inform and guide their strategic planning which included the identification of the strategic goals, as well as the 
resources and obstacles that need to be addressed for the successful completion of the goals. 
 

IV. Conclusion 

The Student Success Implementation Team at GPTC is motivated to continue developing and improving programs and 
supports that minimize the challenges students face and help them clear pathways towards achieving their academic and 
employment goals. 
 
Most Successful Strategies 
During this reporting year, GPTC has been successful in implementing strategies and initiatives designed to draw 
potential students to the college; advise and council enrolled students to help them streamline and improve their course 
planning and scheduling; and, provide students with program options and supports so that they can confidently optimize 
the time that they can dedicate to their studies.  All of these efforts are aimed at heightening students’ commitment to their 
academic and employment goals, reducing their time-to-degree and increasing the likelihood that they will graduate.  They 
include: 
 

 Designing and implementing new programs that are relevant to students’ interests and have strong demand in 
the marketplace;  

 Providing students with opportunities to optimize their course scheduling through block scheduling and Saturday 
College offerings; 

 Provide students with Navigate, an efficient tool that helps students monitor their academic progress, plan their 
course-taking sequences effectively, and eliminate time spent in courses that are not immediately relevant to 
their program goals. 

 
Least Successful Strategies 
The efforts that fall into the category of being ‘least effective’ are there only because they are still in the early stages of 
development and need time over the next reporting year to evolve.  These include the implementation of co-requisite 
remediation, and improved communications through the Navigate software, and the redesign and relaunch of the college 
website. 
 
Adjustments Made to Increase Student Completion 
GPTC’s implementation of a co-requisite remediation model is currently being restructured under the direction of Dr. Ivan 
Harrell, the Academic Deans and the faculty identified as members of the Student Success Implementation Team.  The 
co-requisite model will be fully implemented for both LS mathematics and LS English/reading during spring 2018. 
 

V. Next Steps 

The college will continue to improve program offerings, expand block scheduling, implement co-requisite remediation, 
increase Saturday College course offerings, and enhance student communications through Navigate, the college website 
and social media. 
 
Master Planning We will be engaged in a substantial academic master planning process during FY18.  The goal of this 
process will be to determine what current programs should be eliminated and what programs should be added that will 
result in attracting more students to the college and increasing their likelihood to graduate. 
 
Resources to accomplish the master planning process itself are minimal.  Resources for the implementation of new 
programs, however, will be a challenge.  The master planning process will include a budgeting component that will re-
allocate funding from programs that are eliminated to new programs that are identified for development. 
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Block Scheduling We will continue to expand block scheduling, which we expect will lead to increased retention and 
graduation rates across all programs.  As we continue to expand the block scheduling process, course blocks will be 
created for morning, afternoon, evening, and weekend students.  Each program will determine the most appropriate 
course blocks for their student population.  As we develop and implement specific block schedules, these course blocks 
will be identified and publicized for our students.  We will share the blocks with our academic and faculty advisors to 
ensure that all students are made aware of this initiative and their scheduling choices.  We further anticipate that this will 
lead to an increase in FTE as we believe that students will be able to take more classes on average through the block 
scheduling format. 
 
Resources to expand the block scheduling of programs requires no additional funds, outside of time for faculty, 
department chairs and deans to make needed adjustments to semester course schedules.  For Saturday College, funding 
was identified to provide needed part-time faculty. 
 
Transform Remediation We continue to work on transforming our Learning Support (LS) programs and services as an 
integral component to ensuring that our students are successful in this environment, thus increasing the likelihood that 
they will transition to their chosen program of study and ultimately complete their education.  A major component of this 
effort for the upcoming year will be to fully implement co-requisite remediation.  For both LS math and English/reading, 
any student enrolled in the LS course will also be enrolled in the needed college-level course.  Prior to fall 2017, co-
require remediation was done as a pilot with a small number of students and courses.  Additionally, faculty teaching in the 
LS and college-level courses will receive additional training on how to support LS students in their college-level course. 
 
Resources to implement the co-requisite resource model are minimal.  The implementation of the model will result in less 
funding needed for part-time faculty teaching learning support courses. 
 
Overall Resource Needs 
The funding for new strategies and initiatives is always challenging.  The college’s planning and budgeting process is 
being aligned to provide the monies required to support these efforts.  Additionally support is being provided to assist 
faculty and staff seek grant funding to help augment this work.  
 
The greatest resource to the college is its faculty and staff.  The college will allocate resources to educate its faculty and 
staff so that they fully understand the research that supports these efforts, and how, by moving away from current, known 
approaches, they will be helping improve student success. 
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Gwinnett Technical College 
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Gwinnett Technical College 

I. Overview 

Gwinnett Technical College’s mission is to advance the knowledge of individuals to enrich lives and develop workforce 
opportunities. The College emphasizes its approach as “the college for the community” by serving all constituents within 
its capacity, meeting those constituents where they are, and getting them where they desire to be.  The focus of workforce 
development emphasizes access and success through lifelong learning opportunities. The Complete College Georgia 
initiative was designed in a way that enables the College – through its participation in the project – to realize its mission.  
 
According to the DC241 Report Year 2017 (2018 Report), Gwinnett Tech realized a small (-4%) overall enrollment 
decrease between AY14 and AY15. This decrease is reflective of declines across the TCSG system, as reflected in the 
KMS: MES0005 – Scorecard: Credit Enrollment report. Although American Indians/Alaskan Natives accounted for the 
greatest growth (64%), the number of enrollees in that group was very small (11 in AY14 and 18 in AY15). Hispanics grew 
by 5% and Two or More Races by 2%, but there were decreases in White, non-Hispanics (-8%), African Americans (-3%), 
Asians (-1%) and Unknowns (-1%). Male and female enrollment increased 3% and 9%, respectively. In the age 
categories, the 17-19 year olds increased by 1%, while there was a decrease among the 20-24 age group (-2%) as well 
as the 25 and over (-5%) group.  
 
The most significant increases were among part-time students, which reveal an overall 3.7% enrollment increase. 
Hispanics increased by 10.4%, followed by African Americans (9.2%), and Asians (7.3%). There were declines among 
American Indians/Alaska Natives (10%) as well as White, non-Hispanics (3.8%). Two or More Races decreased by 4.5%, 
while Unknown increased by 5%. Both male and female part-time students increased 4.4% and 3.2%, respectively. There 
were increases in 17-19 year olds (5.1%), 25 and over (5.8%), students receiving Pell Grants at entry (10.7%) and those 
taking remedial courses at entry (7.9%) 
 
Full-time data revealed a 19% decrease in enrollment. While all racial categories experienced significant declines, White, 
non-Hispanics experienced the most significant decrease (20.4%). The decrease was followed by Hispanics (19.6%), 
African Americans (18.3%), and Asians (14.3%). Two or More Races and Unknown also experienced decreases of 25% 
and 15.4%, respectively. Both male and female part-time students decreased 17.3% and 20.4%. There were decreases in 
17-19 year olds (27.5%), 25 and Over (19.9%), students receiving Pell Grants at entry and those taking remedial courses 
at entry (19.6% each).  
 
Transfer data also revealed significant declines across almost all categories between AY14 and AY15. Full-time transfers 
realized a 16.9% decrease in overall enrollment, while part-time transfers realized a .2% decrease. Among the full-time 
transfer ethnic groups, there were increases for Hispanics (11.3%) and White, non-Hispanics (1.9%). There were 
decreases for African Americans (37.1%), Asians (40.4%), Two or More Races (4.8%), and Unknown (2.5%). Regarding 
part-time transfers, there were increases for Hispanics (29.2%) as well as Asians (7.8%), Two or More Races (72.2%), 
and Unknown (.8%). There was a decrease in White, non-Hispanics (10.5%) and African Americans (2.9%). Male 
enrollment increased 1.2%, while female enrollment decreased .8%. Students ages 17–19 increased significantly (75.7%), 
along with a small increase of 20-24 year olds (8.5); however, there was a 12.5% decrease in students ages 25 and over. 
Students receiving Pell grants increased 2.3% and those taking remedial courses at entry increased 11.3%.   
 

II. Goals  

Since publication of TCSG’s 2012 CCG Plan, Gwinnett Tech has made tremendous efforts to improve workforce 
readiness in the College’s service area by increasing the number of adults with a viable college credential. In support of 
the goals identified in TCSG’s plan, Gwinnett Tech’s student success initiatives have focused on Goal #1 - Increasing the 
number of graduates; Goal #2 - Transforming remediation; and Goal #3 - Restructuring delivery (including block 
scheduling). 
 

Goal #1: Increasing the Number of Graduates 

Performance Metrics 
Gwinnett Tech’s graduation rates continue to increase, according to the KMS #DC184 (2017). Gwinnett Tech continues to 
outpace TCSG goals each year (76% for Gwinnett Tech and 74% for TCSG in AY17), since the inception of the CCG 
initiative.  
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Chart 1: Graduation Trends, Crystal Report 2017 (AY17) 

 

 
 
 
With the exception of the AY10 – AY11 decrease from 63% to 58%, Gwinnett Tech’s graduation rates have steadily 
increased over the years. In the interest of continuing to affect graduation rates, Gwinnett Tech identified several support 
initiatives as outlined below.   
 
Strategies/Interventions Implemented 
New Student Orientation (NSO) enhancements were launched in AY14. In AY17, the Office of Retention Support used 
Perkins funds to begin its work on updating the online version of New Student Orientation. To launch this initiative, the 
College secured a vendor to design the interface and began to load information in preparation for AY18 fall registration. 
The administrators are planned, for implementation in AY18, to begin evaluating user satisfaction with the online 
orientation as well as tracking success data metrics (such as term-term return rate, course pass rates) for online 
orientation completers. The data will be compared to the same data that are already gathered for campus orientation 
attendees compared to new students who did not attend an orientation to determine impact and effectiveness of the 
online program. 
 
First Year Experience Seminar (FYES) was piloted as FYES 1000 in summer 2014 and was institutionalized in fall 2014. 
Its curriculum focuses on time management, note taking, soft skills, test taking, career development, technical skills and 
Haven (i.e., sexual assault and relationship violence software). A review of FYES’ impact on student retention shows 
strong results for beginning students enrolled in FYES, as opposed to those who did not. The fall 2016 to spring 2017 
retention rate for FYES students were 77.5%, as opposed to 69.5% for non-FYES students. In contrast, the one-year 
retention rates for FYES (52%) versus non-FYES (68%) is significantly lower, a reversal to AY16 data that showed one-
year retention rates were significantly higher for FYES versus non-FYES students. 
 
 

Table 1: FYES Data, Crystal Report 2017 (AY17) 
 

AY17 FYES Retention Rates for AY17 Beginning Students (N =1,295 ) 

Indicator Enrolled in FYES Did Not Enroll in FYES Total 

Enrolled 201712 725 570 1,295 

Persistence to 201714 562 396 958 

Term 1 – Term 2 Persistence 77.5% 69.5% 74.0% 

Enrolled 201812 377 270 647 

1-Year Retention (201812) *as 
of 8.30.17 

52.0% 68.2% 50.0% 
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Enhanced Faculty/Staff Training focused on enhancing teaching and learning. Academic Affairs collaborated with Human 
Resources to coordinate and deliver professional development and training opportunities, including new employee 
orientations, bi-annual college-wide training days, ongoing professional development opportunities, TCSG Phase I and II 
training, TCSG's Magna Campus modules, Quality Matters training supporting the college's QEP, and the annual adjunct 
orientation and professional development day.  These on-campus events provided a variety of opportunities for faculty 
and staff to receive the required hours of professional development (faculty - 40 hours; staff - 20 hours). In addition, 
Academic Affairs promoted faculty's use of Hudgens grant funds for off-campus conferences. As a result, 19 faculty 
members attended conferences in AY2017. 
 
Student Success in Gateway Courses entailed providing access to tutoring services, which is critical to students struggling 
in gateway courses. Gwinnett Tech continued to fund a Learning Success Center (LSC) – managed by the Education 
Division - on both campuses - as well as a STEM Center (managed by Life Sciences) on the Lawrenceville campus. 
Gwinnett Tech’s Education Division hired the English and Math learning support tutors. In AY2017, the LSC logged 6,610 
student visits and 21,659 hours spent in the LSC. The STEM Center reported 3,328 student visits during the same period. 
While the LSC is staffed with part-time professional tutors and general education faculty, the STEM Center relies on 
student peer tutors, Federal Work Study students, and faculty office hours to meet the demand for tutoring in the 
sciences. The demand for tutors is especially high among students taking Anatomy & Physiology, which is a gateway 
course for the majority of the college’s health science programs. As a result of these efforts, Gwinnett Tech experienced 
the best outcomes for students completing at least one remedial English LS course within two years (first time entry 
students only), according to the TCSG DC241 Report 2017 (2018 Report) for cohort FA13 and Report 2016 (2017 Report) 
for cohort FA12, CCA Progress Metric 2A: Success in Remedial Education. Across most categories, outcomes improved 
from one cohort year to the next. There was an overall gain for the following categories: All Students (2%), Females 
(36%), Received Pell Grant (at entry) (26%), 25 and Over (23%), Blacks (10%), Asians (10%), and 20-24 Year Olds (7%). 
There was another year of declines for students taking only a math learning support course, with only Asians yielding an 
increase (60%). 
 
The African American Male Initiative, launched in AY16, was designed to help student leaders provide guidance to the 
non-academic needs of Gwinnett Tech’s African American male students. Its mission focuses on “increasing enrollment, 
retention, and graduation rates of Black men at Gwinnett Technical College through mentoring, leadership development, 
and the celebration of academic and leadership achievements.” Gwinnett Tech remains highly committed to this initiative; 
however, progress stalled in AY17 due to employee turnover.  Although a new faculty advisor was identified and the 
College plans to re-launch the AAMI in AY18, dedicating adequate faculty and staff resources (including time) remains a 
challenge. As this organization solidifies and matures, Gwinnett Tech will track AAMI data to monitor any increases in 
student success outcomes such as course grade distributions, retention and graduation. 
 
The Quality Enhancement Plan (QEP) was a part of the College’s reaffirmation process and in AY17, SACSCOC 
approved Gwinnett Tech’s QEP which was titled, “STRIDE: Strengthening Teaching, Readiness, and Innovation in 
Distance Education.” In AY17, the College began implementing parts of STRIDE, centered on both the student 
preparedness and faculty preparedness sides of the submitted QEP. The College hired a QEP coordinator to ensure 
planning and completion of the QEP, especially for faculty plans. For student preparedness, the QEP uses the 
SmarterMeasure (SM) online readiness instrument, which was introduced during AY17 new student registration and 
orientation. The software specifically target new to GTC students to take the instrument to determine their strengths and 
weaknesses for online coursework and reflect on how to plan for that during their courses. The Retention Support 
department provided outreach to students who scored at risk in one or more areas of the SM instrument with at least one, 
but sometimes more, phone calls to discuss success plans with the student. All students who completed the SM 
instruments received targeted positive communications before and during the semester about services and offices to help 
answer questions and campus skill-building workshop offerings. A total of 401 students completed the SM instrument 
during the latter part of AY17, with 80% (N=321)  not at risk and 20% (N=20) at risk. The faculty preparedness part of the 
QEP entailed implementing Quality Matters (QM) standards into all online course master shells and course review 
process for all online course shell. During AY17, the QEP coordinator made progress on developing the FIT (Faculty 
Instructional Teaching) course that will be mandatory for all faculty teaching online courses and creating the online course 
faculty mentoring cooperative. As the College continues to implement STRIDE in AY18, the College expects to have 
further data as outlined in the QEP evaluation section to determine overall effectiveness of the initial stages of the plan 
that have been implemented and realized in AY17 and 18. 
 
One-Stop Center efforts have made an impact in enhancing the college navigation process. The Center includes 
admissions, records, financial aid, as well as advisement and offers students a streamlined experience with 
comprehensive information provided by an enrollment advisor. Using a student-centered service model, One-Stop’s goal 
is to make the onboarding process smoother, simpler and less time consuming for students. In spring 2017 Gwinnett Tech 
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had 12% higher enrollment but 3% fewer visits to the One-Stop, pointing to a higher conversion rate and greater efficiency 
of service. Our data suggest that fewer office visits – at a time when the College is experiencing increased enrollment - 
indicates a more streamlined process. Rather than coming to the conclusion that the data point to fewer students visiting 
the One-Stop, Gwinnett Tech has realized it means students are having to return fewer times to reach their enrollment 
goal. In addition, overall satisfaction rates (Faculty Course Evaluations) for the One-Stop have hovered around the 86 – 
90% mark since inception; however, spring of 2017 marked the highest student satisfaction rate ever, with a 92% 
satisfaction rating. The One-Stop will continue to monitor its satisfaction data and identify ways to make ongoing 
improvements. 
 
TEAMS has improved the College’s ability to identify at-risk students and connect them with appropriate 
resources.  During AY17, the Office of Retention Support worked on redesigning and streamlining the use of TEAMS for 
faculty and improving processes/communications to support early alert activities with academic departments. According to 
the TEAM data, outreach activities included emailing more than 45,000 “Kudos” emails to encourage students and offer 
tidbits of useful information. In addition, the office sent nearly 14,000 warning emails to students encouraging them to use 
campus resources if they were failing or planning to withdraw. Using the new online early alert form, faculty submitted 
early alerts for academic/personal hardship/attendance concerns, which the retention coordinator then submitted into 
TEAMS. The software routed the alerts to the appropriate staff and departments for contacting the student. The retention 
coordinator provided an email update to the faculty once receiving the alert closure notice by whoever closed the 
student’s alert. Administrators enhanced TEAMS in spring 2017 and almost immediately realized increases in the number 
of faculty academic alerts. In fall 2016 and during most of AY17, the majority of TEAMS alert numbers were only based on 
“withdraw all courses alerts,” not real-time academic or attendance concerns from faculty TEAMS users. The goal of this 
change in TEAMS alert processing was ultimately focused on increasing the number of academic alerts that were being 
identified and resolved. In AY17, TEAMS submitted 1259 alerts, a 32.5% increase from AY16 and retention (to date) 
increased to 48.7%, from 44.5% in AY16. 
 
Retention staff also updated and released the withdrawal form that advisors use. Retention trained the enrollment 
advisors who collect the forms. The new form included a simpler process for students to identify – on the form - a reason 
for withdrawal. This helped the Registrar staff to enter the alert in TEAMS, at which point the Retention staff was able to 
code student withdrawal issues in an accurate manner. The updated form also included a new additional question asking 
the student’s intent to possibly re-enroll at any time. Withdrawal form enhancements facilitated better collection and 
understanding of factors impeding student progress when students withdraw from all courses. After reviewing AY17 
TEAMS data, it appears that most fall 2016 withdrawals were a result of low course grades (18.2% and 20.3% in spring 
2017), work schedules/work conflicts (17.3% and 26.3% in spring 2017), and administrative withdrawals initiated by 
faculty (15.5%). Despite the challenges, most student indicated that they planned to re-enroll (78.7% in fall and 85.6% in 
spring). 
 
Resources Allocated 
Given the College’s ongoing emphasis on increasing graduation rates, Student Affairs continued to provide stellar 
Retention Office staffing who are also responsible for the New Student Orientation. In all of their efforts, the staff rely on 
data to inform their work and guide decision-making. Academic Affairs continues to dedicate one full-time instructor for 
each of its campuses, along with Retention Support staff, who also teach FYES courses and contribute to the program’s 
success. The Employee Enrichment Committee and professional development coordinator continued to facilitate 
faculty/staff training efforts that promoted employees’ professional growth and enhanced the student experience at 
Gwinnett Tech.  Another academic dean was charged with re-launching the AAMI activities and identifying faculty and to 
serve as mentors. In AY17, Academic Affairs also hired a full-time QEP coordinator to ensure implementation of the plan.  
Gwinnett Tech subscribed to the SmarterMeasure (SM) Student Readiness Assessment, as well as the Quality Matters 
(QM) course evaluation system and rubric. One-Stop continued to maximize its staffing to meet students’ needs, 
particularly during peak times. TEAMS staff members included English and Math instructors who continue to receive 
release time to scale and manage the co-requisite implementation. To further support students’ success in gateway 
courses, the College continued to employ professional tutors and train them on campus technology systems (e.g., 
Gwinnett Tech Dashboard, Blackboard, Banner, and widely used publisher products), to ensure they were able to assist 
students with a wider range of issues. Gwinnett Tech also began to examine tutoring services offered across campus to 
identify gaps, inconsistencies, and opportunities for improvement or expansion of services.  
 
Obstacles Encountered 
Considering the accomplishments of student success strategies such as the redesigned enrollment advisement model, 
New Student Orientation, First-Year Experience Seminar, professional development and training program, and the One-
Stop Center implementation, Gwinnett Tech asserts that it experienced no significant major obstacles in these initiatives. 
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As described below, other initiatives brought significant challenges; however, the College is working through these 
obstacles. 
 
Success in Gateway Courses - Due to budget constraints, Gwinnett Tech relied on part-time tutors and Federal Work 
Study students with limited availability and heavy turnover. This poses additional problems for students struggling with the 
challenges of math and science courses, as their access to academic support is limited. Going forward, Gwinnett Tech will 
explore consolidating tutoring services under Academic Affairs to more effectively track services that are offered, where 
they are offered, how tutors are compensated, and what inconsistencies or gaps exist. The College will also consider 
expanding tutoring services to other high-demand areas, such as accounting and computer sciences.   
 
African American Males - The AAMI initiative stalled after the departure of the dean who led this effort. Although a 
replacement academic dean has agreed to lead this initiative, it has been a challenged for him to dedicate adequate time 
and effort due to faculty turnover in his division. 
 
QEP - For student preparedness, both the SmarterMeasure (SM) assessment tool and student use of the available 
resources were strictly voluntary.  Although the retention staff encouraged online students to complete the SM 
assessment (throughout orientation and in the online class syllabus), students must choose to participate for the 
readiness tool to work.  As for faculty preparedness, time restraints were the main obstacle. Administrators had to balance 
professional development with teaching loads and other responsibilities.  A necessary learning curve is also a hurdle, 
although not insurmountable, to both using the Quality Matters rubric and improving course design. 
 
TEAMS – In response to the previously cited challenges in the AY16 CCG report, the staff revised the way it implements 
TEAMS. The change led to an increase in the number of faculty submitting alerts while also decreasing the amount of 
time staff were spending in administering the software. AY17 has, thus far, presented no challenges. 
 

Goal #2: Transforming Remediation 

Performance Metrics 
Gwinnett Tech uses the CCA Progress Metric 2A to measure remediation’s impact on student success. 
 
Strategies/Interventions Implemented 
The College offered more than 400 learning support (LS) courses in English/Reading and Math in AY17. There was an 
overall decrease (11%) in gains for all students completing remedial courses within two years, with a major decrease for 
Hispanics (18%), Whites (13%), 17 – 19 (13%), and Females (12%). 
 
 

Table 2: DC241 Report 2017 (2018 Report) - Cohort FA13 and Report 2016 (2017 Report) - Cohort FA12 
 

CCA Progress Metric 2A: Success Completing Remedial (Learning Support) Courses Within Two Years 

Category FA13 Cohort FA12 Cohort % Change 

All Students 43% 54% -11% 

Hispanics 43% 61% -18% 

Blacks 39% 48% -9% 

Whites 43% 56% -13% 

Asians 71% 80% -9% 

Males 43% 52% -9% 

Females 43% 55% -12% 

17-19 45% 58% -13% 

25 and Over 43% 53% -10% 

20 – 24  40% 50% -10% 

Received Pell Grant 35% 38% -3% 
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On Metric 2B, there was an overall cohort-to-cohort decrease of 3% for students who successfully completed college-level 
courses within one year, yielding the greatest success for males (5%), Received Pell Grant (3%), 20-24 year olds (2%), 
and Whites (2%). The most significant decline was for Asians (16%). 
 
 

Table 3: DC241 Report 2017 (2018 Report) - Cohort FA13 and Report 2016 (2017 Report) - Cohort FA12 
 

CCA Progress Metric 2B: Success in Remedial Education (Completing College Level Courses within One Year) 

Category FA13 Cohort FA12 Cohort % Change 

All Students 17% 20% -3% 

Hispanics 21% 26% -5% 

Blacks 11% 15% -4% 

Whites 21% 19% 2% 

Asians 29% 45% -16% 

Males 18% 13% 5% 

Females 16% 24% -8% 

17-19 16% 19% -3% 

25 and Over 16% 24% -8% 

20 – 24  18% 16% 2% 

Received Pell Grant 14% 11% 3% 

 
 
Metric 2B also measures students’ success who complete college-level courses within two years. There was an overall 
2% decline, with success for Received Pell Grant (5%), 20 – 24 year olds (3%), and Males (2%). The most significant 
declines were among Asians (8%), Hispanics (7%), and 17-19 year olds (6%). 
 
 

Table 4:  DC241 Report 2017 (2018 Report) - Cohort FA13 and Report 2016 (2017 Report) - Cohort FA12 
 

CCA Progress Metric 2B: Success in Remedial Education (Completing College Level Courses within Two Years) 

Category FA13 Cohort FA12 Cohort % Change 

All Students 31% 33% -2% 

Hispanics 34% 41% -7% 

Blacks 26% 26% 0% 

Whites 33% 34% -1% 

Asians 57% 65% -8% 

Males 31% 29% 2% 

Females 31% 35% -4% 

17-19 29% 35% -6% 

25 and Over 35% 35% 0% 

20 – 24  28% 25% 3% 

Received Pell Grant 25% 20% 5% 

 
 
To shorten the time students spend in learning support and thereby increase their chances of college completion, 
Gwinnett Tech began piloting co-requisite remedial and credit courses in 2015. During AY2017, the College expanded co-
requisite offerings in English/Reading and Math and continued offering an accelerated Math learning program to improve 
students’ college readiness and placement in appropriate courses. However, because 2017 CCG data reports are for 
cohorts preceding TCSG’s co-requisite movement, the above data is not indicative of this initiative’s success. Therefore, 
the College analyzed AY2016-17 data for co-requisite courses to assess the model’s initial impact.   
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Table 5:  Crystal Report, 2017 (AY16 and AY17), Gateway Course Success 

 

 
 
 
Early data show significant gains in gateway English courses for students participating in the co-requisite model. These 
students realized an 80% pass rate in AY2016 compared to a 70.9% pass rate for students in traditional classes; in 
AY2017, 77.8% of students in co-requisite classes passed the gateway course versus 58.5% of those in traditional 
classes. Outcomes for students taking co-requisite math courses have not been as strong. Gwinnett Tech offered the first 
co-requisite learning support and college algebra classes in AY2017.  Almost 52% of students in the co-requisite model 
passed the gateway math course versus 68.3% in the traditional learning support course and 71.2% in the hybrid course. 
In fall 2017, Gwinnett Tech scaled co-requisite learning support and college-level English and Math classes as the default 
placement for all students who do not meet the cut scores for direct entry into credit classes. We will monitor student data 
on a regular basis to gauge the effectiveness of this model and make adjustments as needed to promote student success 
and progress toward college completion.   
 
Resources Allocated 
The Learning Support staff includes three full-time instructors who manage offerings on both campuses. In addition, 
Gwinnett Staff used adjunct instructors who deliver instruction. Learning Support has dedicated classrooms and computer 
labs and employs tutors each semester at the Lawrenceville campus (Alpharetta classes are too small). The tutors work 
no more than 19 hours/week.  
 
Obstacles Encountered 
The major challenges with the co-requisite implementation continue to be Banner Web functionality and student 
advisement. The College struggled to streamline the student registration process by linking learning support and credit 
courses in Banner; therefore, prior to fully scaling the co-requisite model, registration had to be completed manually, 
which was time and labor intensive. Additionally, the state-mandated policy requiring part-time employees to take 30-day 
breaks after a certain amount of time continued to create gaps in coverage for tutoring services, as well as administrative 
inefficiencies due to the ongoing separation and hiring processes. To remedy the Banner problem, Academic Affairs staff 
collaborated with English and Math program directors to find a way to automate the registration process.  
 

Goal #3: Restructuring Delivery 

Performance Metrics 
To measure the impact of the block scheduling initiative, the College tracks cohort retention and graduation rates. 
 
Strategies/Interventions Implemented 
To expand enrollment opportunities for incoming students and increase retention rates, the College continues to 
implement block scheduling. Gwinnett Tech chose to adopt TCSG’s definition of block scheduling, which is scheduling of 
all classes (program and general education) required for completion and graduation within a similar time frame within the 
days of the week. Upon implementing this initiative, Gwinnett Tech included Accounting (Diploma and Degree), Air 
Conditioning Technology (Diploma), Networking Specialist (Diploma and Degree), Medical Assisting (Diploma), and 
Automotive Technology (Diploma). Since this is a system-wide student success priority, Gwinnett Tech continues to track 
student cohort data for a program to measure its effectiveness. The data reflect blocked courses’ continued impact on 
student success. Data show that the two highest AY16 retention rates (75% - Accounting and 71% - A/C Technology) are 
in programs with blocked courses. In AY17, four of the nine blocked course programs have a 50% or higher retention rate, 
as opposed to only one non-block program. 

College 

(N=45)

Traditional 

(N=159)

College 

(N-50)

Traditional 

(N=86)

Hybrid 

(N=59)

Tradition

al (N=82)

CoReq 

(N=108)

Hybrid 

(N=121)

Tradition

al (N=90)

Pass 77.8% 58.5% 80.0% 70.9% Pass 71.2% 68.3% 51.9% 62.0% 60

Fail 17.8% 28.9% 14.0% 20.9% Fail 10.2% 15.9% 20.4% 22.3% 25.6

Withdraw 4.4% 11.9% 6.0% 8.1% Withdraw 18.6% 15.9% 27.8% 15.7% 14.4

Incomplete 0.0% 0.6% 0.0% 0.0% Incomplete 0.0% 0.0% 0.0% 0.0% 0

AY17 AY16

Gateway English Gateway Math

AY17 AY16

Status Status
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Along those lines, three of the four programs (i.e., A/C Technology – 43%, Accounting – 42%, and Automotive 
Technology – 39%) with higher graduation rates are in programs with blocked courses. Only one program with non-
blocked courses – Hotel, Restaurant, and Tourism Management earned a similar graduation rate of 44%. 
 

Table 5: Blocked Scheduling Data, Crystal Report 2017 (AY17) 
 

 
 
Resources Allocated 
Program directors and deans facilitated the block scheduling process by reviewing schedules and data to assess the 
effectiveness of the programs currently included in block scheduling.  They also confirmed the course list and 
recommended continuing with it.  
 
Obstacles Encountered 
This has been exceptionally successful and experienced no challenges. Considering the early success of this model, 
Gwinnett Tech plans to continue implementing it as scheduled. 
 

III. Student Success Implementation Team 

Gwinnett Tech has assembled the following student success implementation team to lead these efforts. Team members 
collaborate with the Office of Institutional Research & Effectiveness to identify appropriate measures to assess the 
College’s student success interventions and analyze data to determine whether they are effective and achieving the 
desired results. Results are used to inform future decisions and are frequently shared during board meetings, faculty and 
staff meetings, and bi-annual training day general assemblies. 
 
 

Name Title 

Rebecca Alexander Vice President, Academic Affairs  

Dr. Julie Post Vice President, Student Affairs 

Dr. Carla Morelon (Point of Contact) Director, Institutional Research & Effectiveness 

Vacant Associate Vice President, Academic Affairs 

William Crissman Coordinator, Institutional Research & Effectiveness 

Jessica Diedrich Retention Specialist, Student Affairs and Co-Chair, QEP 
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Name Title 

Dr. Penny Waddell Dean of Education 

Umber Hanief Program Director, Learning Support English & Reading 

Terry See Dean, Art & Design and Business 

Gregory Allen Program Director, Mathematics 

Holly Sanders Co-Chair, QEP 

 

IV. Conclusion  

Data analysis indicates that Gwinnett Tech’s AY17 student success strategies continue to improve student outcomes and 
achieve the goals of Complete College Georgia. Initiatives that proved most challenging in AY17 were transforming 
remediation, enhancing tutoring services, and launching the African American Male Initiative.  Budget and staffing 
limitations pose the greatest barriers to accomplishing the two latter goals. To address remediation needs, AY2018 the 
College is implementing the co-requisite learning support model for all gateway English and math classes and examining 
tutoring services for gaps, inconsistencies, and opportunities for expansion. Gwinnett Tech will also continue to seek 
innovative ways to leverage technology and existing resources to meet its goals and increase student completion rates.  
 

V. Next Steps 

 

Goal Action Steps Resources Needed 

#1 – Increasing the 
Number of Graduates 

 Evaluate communications with students 
before, during, and after acceptance, and 
before and after registration 

 Complete and implement Strategic 
Enrollment Management Plan 

 Implement and activate the Behavioral 
Intervention Team (BIT) 

 Continue dedicating funds to sponsor 
professional development opportunities 

 Continue maximizing campus 
participation in professional development 
activities by adjusting One-Stop Center 
hours  

 Consider consolidating tutoring services 
under Academic Affairs to improve data 
tracking; provide consistency in services, 
funding, and tutor pay rates; and expand 
tutoring in high-demand areas.  

 Implement  the AAMI mentoring piece 

 Implement QEP Actions & Strategies 
Scheduled for AY2018  

 Funding for online chat/texting 
services 

 Marketing for re-recruit 
campaign 

 Faculty and staff outreach to 
create BIT awareness 

 Counselors to support students’ 
psychological and emotional 
wellbeing 

 Funding for trainers and 
presenters 

 Adequate professional 
development  stipends for faculty 

  Increased funding for 
professional tutors, especially in 
the STEM Center 

 Faculty and staff to implement 
and oversee the AAMI 

 Adequate time for faculty to work 
on QEP activities 

#2 – Transforming 
Remediation 

 Monitor student data for co-requisite 
courses 

 Conduct SWOT analysis of co-requisite 
model to inform future changes and 
improvements 

 

 Faculty training and 
development 

 

#3 – Restructuring 
Delivery 

 Continuing implementing the Block 
Scheduling model and monitoring its 
impact on student success 

 Program Directors and Deans 
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Lanier Technical College 
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Lanier Technical College 

I. Overview 

Lanier Technical College’s mission has not changed throughout the CCG initiative: 
 
Lanier Technical College, a unit of the Technical College System of Georgia, serves as the foremost workforce 
development resource for Banks, Barrow, Dawson, Forsyth, Hall, Jackson, and Lumpkin counties by providing   
 

 career-technical education programs, offered through traditional and distance delivery methods, leading to 
associate degrees, diplomas, and technical certificates of credit; 

 customized business and industry training and economic development services; 

 continuing education for technical and professional development; and 

 adult education services. 
 

After dropping steadily for three years, enrollment began to increase in AY2017, up to 5034 from 4981 (an increase of 
1%). It was gratifying to see an increase (3%) in retention as well. Historically, Lanier Technical College’s enrollment has 
been majority female. For the first time in a number of years, the percentage of male students is increasing (2.7% over 
two-years of change). The racial make-up of LTC students has remained largely constant, though AY2017 did see a 3.2% 
increase in Hispanic enrollment. Over two years, the percentage of Hispanic students is up 5.5%.  
 
One of the more dramatic changes is a continuing drop in students receiving financial aid: over the past two years, 
percentage of students receiving HOPE grants and scholarships dropped by 11.0% and percentage of students receiving 
PELL funds dropped by 9% in AY2017 from AY2015.  
 
Since AY2015, Lanier Tech has made a concerted effort to encourage more students to attend full-time. These efforts 
showed some progress, with a 1.4% increase in AY2016 and a 1.2% increase on top of that in AY2017.  
 
 

Table 1: LTC Three-year Demographic Trends (Source KMS DC185, AY2015 – AY2017) 

 AY2015 AY2016 AY2017 2015 - 2016 2016 - 2017 

Enrollment 5157 4981 5034 -176 53 

Five Year Percent Change -24.7% -28.0% -4.7% -3.3% 23.3% 

Retention 66.0% 66.0% 69.0% 0.0% 3.0% 

Student Populations      

Male 39.2% 40.5% 41.9% 1.3% 1.4% 

Female 60.8% 59.5% 58.1% -1.3% -1.4% 

American Indian 0.4% 0.5% 0.5% 0.1% 0.0% 

Asian 2.3% 2.1% 2.7% -0.2% 0.6% 

Black 10.0% 9.4% 9.4% -0.6% 0.0% 

Hispanic 11.8% 14.1% 17.3% 2.3% 3.2% 

White 73.1% 70.4% 67.9% -2.7% -2.5% 

Non-Resident Alien 0.9% 1.5%  0.6% NA 

Multi-Racial 1.2% 1.8% 1.8% 0.6% 0.0% 

Full-time Students 25.6% 27.0% 28.2% 1.4% 1.2% 

Receiving HOPE Grant/Scholarship 59.9% 51.6% 48.9% -8.3% -2.7% 

Receiving PELL 43.7% 38.6% 34.7% -5.1% -3.9% 
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II. Goals  

Goal 1: Increasing the Number of Graduates by 199 

Performance Metrics 
The College has continued to increase the number of academic awards conferred over the past three years. In AY2017, 
the College’s number of awards conferred increased by 12.3% from AY2016, and by 6.6% when looking specifically at 
CCG awards. With 1,259 CCG graduates, Lanier Tech has surpassed its 2017 target of 951 CCG-related awards by 308 
graduates (32.4% over the target). At this point in the CCG 2009 – 2025 initiative, Lanier Technical College is 1,341 
awards ahead of its 2017 cumulative benchmark.  
 
 

Table 2: Academic Awards Per Year (TEC0109 and MEB0332, AY2015 – AY2017) 
 

 AY2015 AY2016 AY2017 

Awards 1565 2077 2333 

CCG Awards 872 1181 1259 

 
 
Consistent communication from the College President, the Leadership Team, and the Academic Deans to faculty advisors 
and students on the value of completing more credit hours per semester may be responsible for the slight increase in 
number of credit hours attempted per semester by Lanier Tech students in AY2016 and AY2017.  
 
 

Table 3: Average Credit Enrollment (DC126, AY2015 – AY2017) 
 

Fall 2014 (AY2015) Fall 2015 (AY2016) Fall 2016 (AY2017) 

8.4 hours/student 8.5 hours/student 8.6 hours/student 

 
 
Strategies/Interventions 
Roll out Degree Works for Student Use: Training for students in a Lunch-and-Learn format was delivered on three 
campuses in hopes of generating buzz among students about this new tool available to them.  Students were notified via 
email on multiple occasions about their access to Degree Works and the launch and access instructions were covered 
multiple times in our monthly school-wide news bulletin.  Anecdotal evidence from the reports of faculty and staff indicate 
that adoption of Degree Works by students is steadily spreading, but it is difficult to quantify the rate of adoption (see 
“Obstacles” below). 
 
Develop Plan to Pilot Degree Works Plans in Five Academic Programs: In the final event, six programs (two from each of 
our three occupational areas) were selected for the pilot: 
 

 Accounting 

 Early Childhood Care & Education 

 Selective healthcare programs under Interdisciplinary Studies degree 

 Practical Nursing 

 Air Conditioning Technology 

 Motorsports Vehicle Technology 
 
A plan – including training and an evaluation process has been developed, but its implementation is currently paused due 
to the need for additional training regarding the technical aspects of applying plans to specific groups within the Degree 
Works software.  
 
Distribute, Promote, and Improve LTC’s Faculty Advisement Manual: The manual was completed in 2017. The manual 
was distributed to faculty and also made available on the intranet. Faculty have found the manual a useful tool, but have 
identified some weaknesses. The manual will need to be revised to address not only these issues but also to adapt to 
changes to LTC’s advising processes planned in the college’s Achieving the Dream (ATD) student success initiative 
(“Appreciative Advising”). 
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Develop Improved Ways to Leverage Information Provided by LTC, CCG, and TCSG Reporting Tools: LTC staff continue 
to develop competency with Cognos, which allows ad hoc reporting, a capability the college has long been working to 
develop. Over the course of the CCG initiative, LTC staff have made considerable progress in integrating reporting tools 
developed both locally and by the system office into their workflows to improve retention and graduation rates. 
 
Resources 
The primary resource required for this strategy is the Degree Works software, which had previously been acquired by the 
system office. Beyond this, the only resources required other than time and effort are a modest amount of funds for 
refreshments and incentives to support training events. 
 
One significant resource the college has invested in which will support these strategies is the addition of a Business 
Analyst position. The job responsibilities of this staff member, who is well trained in using reporting tools and analyzing 
data, include developing processes to better use tools and data to improve student success. 
 
Obstacles 
While Degree Works is an extremely useful and user-friendly tool, the college’s inclusion of its use in our CCG strategy 
has revealed an important weakness: there is no way to easily determine who (faculty and students) are using the tool.  
This makes it difficult to know which elements of the strategy are making an impact and which need improvement.  
However, our technology department is currently testing tracking Degree Works usage with Google Analytics.  This 
information could remedy the lack of quantifiable data. 
 
Student Degree Works training was offered on three of our five campuses.  While turn-out was good at two of the three 
campuses, better communication in scheduling training sessions between the trainer and campus deans (best day and 
time to offer, classes to target, etc.) could encourage better turn-out all around.  
 
An obstacle to rolling out Degree Works Plans is the need for additional training for our Degree Works Programmer.  Now 
that we are ready to begin using Plans, we have requested refresher training from TCSG; however, the Degree Works 
Functional Support person for TCSG is unable to offer training courses until after a current software upgrade is rolled out.  
He has noted that this will be sometime in late 2017 or early 2018.  
 

Goal 2: Transforming Remediation 

Performance Metrics 
 

Table 4: Metric 1: Enrollment in Remedial by Demographic Group (DC249, AY2014 – AY2016) 
 

 AY2014 AY2015 AY2016 

Total Students in CCG Cohort 898 students 920 students 856 students 

Total of Remedial Students in CCG Cohort 335 37.3% 364 39.6% 336 39.3% 

Race: Hispanic 55 16.4% 76 20.9% 80 48.8% 

Race: Black, non-Hispanic 34 10.1% 36 9.9% 31 47.0% 

Race: White, non-Hispanic 233 69.6% 236 64.8% 212 35.9% 

Race: Asian 8 2.4% 11 3.0% 5 38.5% 

Race: Native Hawaiian or other Pacific Islander 1 0.3%  0%   

Race: American Indian/Alaska Native 1 0.3% 0 0.0% 2 50.0% 

Race: Two or More Races 3 0.9% 4 1.1% 6 31.6% 

Race: Unknown 0  1 0.0%   

Race: Non-resident Alien   0    

Gender: Male 138 41.2% 145 39.8% 132 34.0% 

Gender: Female 197 58.8% 219 60.2% 204 43.6% 

Age: Directly from High School (17-19 years old) 157 46.9% 171 47.0% 178 42.5% 

Age: Other (20-24 years old) 77 23.0% 95 26.1% 85 35.9% 

Age: Age 25 and over 101 30.1% 98 26.9% 73 36.5% 

Age: Unknown       

Income: Received Pell Grant (at entry) 182 54.3% 182 50.0% 159 41.4% 
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While the size of the remedial cohort decreased somewhat, the percentage of students needing remedial instruction 
remained essentially constant from AY2015 to AY2016. However, the percentages of students needing remedial 
instruction in different demographic groups departed wildly from those of previous years: the percentage increased by 
27.9% for Hispanics and 37.1% for Blacks, and decreased by 35.9% for Whites, 16.6% for females, and 8.6% for students 
receiving the Pell grant. Such dramatic year-to-year deltas have not been seen previously. 
 
As shown below on Table 5, while the number of students within the cohort requiring remedial instruction dropped from 
AY2015 to AY2016, the percentage of students requiring remediation remained essentially constant.  
 

Table 5: Metric 1: Enrollment in Remedial (DC249, AY2015 – AY2016) 
 

  Math English Math + English Total 

 Headcount Number % Number % Number % Number % 

AY2015 920 140 15.2% 91 9.9% 133 14.5% 364 39.6% 

AY2016 856 130 15.2% 86 10.0% 120 14.0% 336 39.3% 

 
 
The cohort enrollment dropped somewhat (7.7%), while their success rate improved marginally overall (up 1.8%) (see 
Table 6). We note that the completion rate for students in remedial English dropped 6.4% while the rate for students in 
remedial math improved by 6.9%. We believe the improvement in remedial math success may be due to implementation 
of the college’s Quality Enhancement Plan (QEP), which was focused on improving success in remedial math and was 
piloted in the second half of AY2016 and fully implemented in AY2017, which is within the period when the AY2016 cohort 
(who began in fall 2015 and had the following six semesters to complete) was being assessed. We are unable to 
determine the causes of the drop in the completion rate for the students in remedial English. 
 

Table 6: Metric 2A: Success in Remedial Education (DC251, AY2015 – AY2016) 
 

 Math English Math + English Total 

 Enrl Comp % Enrl Comp % Enrl Comp % Enrl Comp % 

AY2015 140 69 49.3% 91 63 69.2% 133 51 38.3% 364 183 50.3% 

AY2016 130 73 56.2% 86 54 62.8% 120 48 40.0% 336 175 52.1% 

 
 
The data show sharp changes from AY2015 to AY2016 in several demographic groups. Disturbingly, the completion rate 
for Black students dropped by 10.4%.  The completion rate for students aged 20 – 24 decreased by 1.5%. The completion 
rate for Asian students dropped sharply, but this is a very small population (five students). All other groups showed 
improvement in completion rates, with the largest gains being for Males (up 11.6%), students 25 and over (up 8.3%), and 
students receiving the Pell grant (up 7.9%).   
 
We also saw notable changes in the number of students enrolled in remedial courses. The size of the cohort dropped by 
7.7%, with the largest decreases seen in the population of White students (down 10.2%), students 25 and over (down 
25.5%), and students receiving the Pell grant (down 12.2%).  
 

Table 7: Metric 2A: Success in Remedial Education: Completing Remedial Courses (DC251, AY2014 – AY2016) 
 
 AY2014 AY2015 AY2016 

 Enrl. Comp. %Comp. Enrl. Comp. %Comp. Enrl. Comp. %Comp. 

Total Students 335 193 57.6% 364 183 50.3% 336 175 52.1% 

Race: Hispanic 55 36 65.5% 76 38 50.0% 80 41 51.3% 

Race: Black, non-Hispanic 34 18 52.9% 36 20 55.6% 31 14 45.2% 

Race: White, non-Hispanic 233 131 56.2% 236 115 48.7% 212 113 53.3% 

Race: Asian 8 5 62.5% 11 9 81.8% 5 3 60.0% 

Race: Native Hawaiian/Pacific 
Islander 

1 1 100.0%       
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 AY2014 AY2015 AY2016 

 Enrl. Comp. %Comp. Enrl. Comp. %Comp. Enrl. Comp. %Comp. 

Race: American Indian/Alaska Native 1 1 100.0%    2 0 0.0% 

Race: Two or More Races 3 3 100.0% 4 1 25.0% 6 4 66.7% 

Race: Unknown    1 1 0.0%    

Race: Non-resident Alien          

Gender: Male 138 77 55.8% 145 59 40.7% 132 69 52.3% 

Gender: Female 197 116 58.9% 219 124 56.6% 204 106 52.0% 

Age: Directly from High School (17-19 
years old) 

157 90 57.3% 171 87 50.9% 178 92 51.7% 

Age: Other (20-24 years old) 77 42 54.5% 95 45 47.4% 85 39 45.9% 

Age: Age 25 and over 101 61 60.4% 98 51 52.0% 73 44 60.3% 

Age: Unknown          

Income: Received Pell Grant (at entry) 182 74 40.7% 181 67 36.8% 159 71 44.7% 

 
 
Metric 2B, measuring rates at which students complete an English or Math college-level course after completing remedial 
coursework, shows an improvement in performance after a disturbing dip in AY2015.  
 

Table 8: Metric 2B: Success in Remedial Education: Completing College-Level Courses  
(DC253, AY2015 – AY2016) 

 

 Math English Math and English Total 

 Enrl Comp % Enrl Comp % Enrl Comp % Enrl Comp % 

AY2015 140 25 
17.9
% 

91 37 
40.7
% 

133 6 
4.5
% 

364 68 18.7% 

AY2016 130 30 
23.1
% 

86 34 
39.5
% 

120 15 
12.5
% 

336 79 23.5% 

 
 
LTC also saw a rebound in the rates at which students are completing college-level courses in AY2016: while the absolute 
number of students decreased, the overall completion rate improved significantly (up 12.8%). With the exception of Black 
students, each racial group saw dramatic improvements in AY2016: while the completion rate for Black students dropped 
by 5.6%, Hispanic students’ completion rates improved by 7.9% and White students’ by 19.8%. (See Table 9.) Both 
genders saw improvement, with the gains for males (up 20.9%) outstripping those of the females (up 7.6%). Year-to-year 
improvements in completion rates were also seen for each age group: students 17 – 19 years old, up 13.9%; students 20 
– 24 up 7.1%; students 25 and older up 18.3%. Finally, the completion rates for students receiving the Pell grant went up 
by 13.5%. 
 

Table 9: Metric 2B Success in Remedial Education: Completing College-Level Courses  
(DC253, AY2014 – AY2016) 

 
 AY2014 AY2015 AY2016 

 Enrl. Comp. %Comp. Enrl. Comp. %Comp. Enrl. Comp. %Comp. 

Total Students 335 110 32.8% 364 68 18.7% 336 106 31.5% 

Race: Hispanic 55 22 40.0% 76 13 17.1% 80 20 25.0% 

Race: Black, non-Hispanic 34 10 29.4% 36 9 25.0% 31 6 19.4% 

Race: White, non-Hispanic 233 73 31.3% 236 39 16.5% 212 77 36.3% 

Race: Asian 8 3 37.5% 11 6 54.5% 5 2 40.0% 

Race: Native Hawaiian/Pacific 
Islander 

1 1 100.0%       
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 AY2014 AY2015 AY2016 

 Enrl. Comp. %Comp. Enrl. Comp. %Comp. Enrl. Comp. %Comp. 

Race: American Indian/Alaska 
Native 

1 0 0.0%    2 0 0.0% 

Race: Two or More Races 3 3 100.0% 4 1 25.0% 6 1 16.7% 

Race: Unknown    1 0 0.0%    

Race: Non-resident Alien          

Gender: Male 138 33 23.9% 145 18 12.4% 132 44 33.3% 

Gender: Female 197 77 39.1% 219 50 22.8% 204 62 30.4% 

Age: Directly from High School (17-
19 years old) 

157 54 34.4% 171 28 16.4% 178 54 30.3% 

Age: Other (20-24 years old) 77 20 26.0% 95 19 20.0% 85 23 27.1% 

Age: Age 25 and over 101 36 35.6% 98 21 21.4% 73 29 39.7% 

Age: Unknown          

Income: Received Pell Grant (at 
entry) 

182 39 21.4% 182 20 11.0% 159 39 24.5% 

 
 
Overall completion rate for this metric improved by 12.8% (see Table 9 above). As shown on Table 10, this is largely due 
to a dramatic improvement for students enrolled in math and both math and English, which improved by 17.5% and 13.8% 
respectively. Again, we believe the increase in completion rates for students in remedial math is due to the QEP, which is 
designed to improve student success in remedial math.  
 
 

Table 10: Metric 2B: Success in Remedial Education: Completing College Level Courses, by Subject 
(DC253, AY2015 – AY2016) 

 

 Math Only English Only Both Math & English 

 Enrl. Comp. %Comp. Enrl. Comp. %Comp. Enrl. Comp. %Comp. 

AY2015 140 25 17.9% 91 37 40.7% 133 6 4.5% 

AY2016 130 46 35.4% 86 38 44.2% 120 22 18.3% 

 
 
Strategies/Interventions 
Fully Implement Math Learning Support Redesign Quality Enhancement Plan (QEP): The college devoted considerable 
effort and resources to this strategy throughout AY2017. This included interviewing and hiring approximately 30 math 
instructors and a tutoring staff to support tutoring centers on campuses where Learning Support math is offered. The 
instructors and tutors participated in a day-long training session, delivered by a recognized industry expert, on best 
practices and emerging research in improving student success in remedial math. Comparable training days are being 
delivered prior to the start of each fall and spring term to train new faculty, provide a “refresher” for current Math QEP 
faculty, and allow the faculty and the QEP Director to share ideas and lessons learned. At the end of the first full year of 
implementation, Faculty and Academic Affairs staff reviewed the initiative and determined that time and emphasis should 
be adjusted to give the students more instruction and support on the cognitive elements of the curriculum, and to 
streamline elements related to learning in the affective domain (e.g. improving study skills and dealing with math anxiety).  
 
Going forward, the college will incorporate lessons learned from the math-based QEP into its rollout of an Accelerated 
Learning Program (ALP) for students requiring remedial instruction in English.   
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Implement an Accelerated Learning Program (ALP) for developmental English and Reading: AY2017 activities for this 
strategy included development of an implementation plan and delivery of pilot classes. The implementation plan included: 
 

 Finalizing placement and exit rules for the redesigned ALP courses 

 Coordinating with Academic Affairs to ensure appropriate times and rooms are scheduled for all ALP co-requisite 
classes 

 Developing and distributing effective materials to educate all advisors of the nature and purpose of the ALP, and 
how it will impact student advisement 

 Developing a plan to market the ALP and its advantages to qualifying students 
 

The pilot classes revealed that “mainstreaming” students into a college-level class and also enrolling them in a support 
class for supplemental instructions presents considerable scheduling challenges, to both the college and students. To 
address this, the college is currently developing a more granular set of placement cut scores and more flexible schedule 
options.   
 
Continue "One ‘til Done" Initiative: The college finalized a procedure to encourage students to complete their Learning 
Support requirements at the beginning of their academic career. The procedure was published and shared with academic 
advisors, but we continue to see some students wait until they are far along in their program before enrolling in Learning 
Support courses. Anecdotal evidence suggests that this is due not only to students’ natural proclivities but also to an 
inconsistent level of “buy in” from faculty, some of whom prioritize healthy level of enrollment in their occupational 
courses.    
 
Pilot Proactive Advising for Students Exiting Remedial Education: Initial planning meetings for this strategy took place, but 
it was soon recognized that advising issues for these students would be better addressed not as a stand-alone initiative 
but rather as a component of the college’s comprehensive redesign of its advising processes, which will be based on the 
“Appreciative Advising” model and implemented as an element LTC’s Achieving the Dream Action Plan.  
 
Resources 
The college has devoted considerable resources to the success of its QEP initiative. In AY2017, LTC spent approximately 
$305,000 on salaries, materials, and events for improving student success in remedial math. We expect to expand 
resources dedicated for the English ALP as the initiative moves forward in AY2018. 
 
Obstacles 
Making best use of full-time faculty’s credentials required that these instructors teach college-level courses, and not teach 
in the QEP classes. This required staff responsible for the QEP to interview, hire, and train approximately 30 adjunct 
instructors and tutors. These activities we necessarily completed under a very tight timeline.  
 
In the first semester of full deployment of the QEP, it became clear that the college did not have a process to ensure 
students were properly enrolled in paired co-requisite classes. Ensuring that QEP students were correctly enrolled in 
paired classes was a laborious manual process in this first term. In the course of the term, LTC staff developed a 
methodology of putting like values in two Banner fields for paired classes. This prevents students from enrolling in math 
Learning Support classes that are not paired.  
 
A lack of consistent communication and follow-through by all advisors presents an obstacle to fully realizing the benefits of 
the “One ‘til Done” procedure. 
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Goal 3: Restructuring Delivery 

Strategies/Interventions 
As shown in Table 11, both graduation and retention rates in AY2017 were higher for block-scheduled programs 
compared to the college as a whole.  
 

Table 11: Retention by Program (DC200, AY2015 – AY2016) 
 

 AY2015 AY2016 AY2017 

Program # Ret. Grad. # Ret. Grad. # Ret. Grad. 

Accounting 30 70.0% 46.7% 19 63.2% 52.6% 26 96.2% 57.7% 

Air Conditioning Technology 14 85.7% 85.7% 13 53.8% 31.0% 16 68.8% 56.3% 

Automotive Technology 16 75.0% 31.3% 10 80.0% 70.0% 34 76.5% 52.9% 

Medical Assisting 57 84.2% 45.6% 36 72.2% 30.6% 43 74.5% 51.1% 

Networking Specialist 35 65.7% 25.7% 34 64.7% 23.5% 36 58.3% 36.1% 

Block Programs Total 152 76.3% 43.4% 112 67.0% 35.7% 155 74.7% 50.6% 

College Programs Total 889 66.8% 33.2% 867 64.7% 36.2% 836 69.5% 40.7% 

 
 
The programs shown in Table 11 are those that have been identified as block scheduled programs throughout the CCG 
initiative. During AY2017, the CCG Task Force identified additional programs that are being delivered in a block 
scheduled format.  
 

Table 12: Retention by Program (DC200, AY2017) 
 

 AY2017 

Program # Ret. Grad. 

Cosmetology 33 66.7% 57.6% 

Dental Hygiene 11 72.7% 54.5% 

EMS Professions 35 82.9% 71.4% 

Paramedicine 12 81.8% 81.8% 

Practical Nursing 1 100% 100% 

Radiologic Technology 5 80.0% 80.0% 

Surgical Technology 4 100% 100% 

Total 102 77.5% 64.7% 

 
 
As shown, these programs also outperform the college-wide percentages for retention and graduation. These programs 
will be included in the college’s future CCG progress reports.  
 
Strategies/Interventions 
Refine Scheduling Matrix to Accommodate Students in Cohort-Entry Programs: With a considerable investment of time 
and energy, LTC’s Academic Deans and other Academic Affairs staff refined the college’s scheduling matrix – which is 
essentially a set of rules for when and where courses can be scheduled – to deliver course offerings in a way that reduces 
scheduling conflicts and better allows students to schedule needed courses around outside considerations such as jobs 
and child-care. These adjustments included: 
 

 Uniform class start- and end-times 

 Regular time blocks for General Education courses, allowing Program Chairs to schedule occupational courses at 
times that do not conflict 

 Exceptions for certain cohort-model programs that require special considerations 
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Develop Year-Out College-Wide Repeating Schedule of General Education Courses: The one-year schedule of General 
Education course offerings was completed by the end of AY2017, and entered into Banner for courses to be offered in 
AY2018. The process involved close collaboration between the Academic Deans of each division, and required detailed 
attention to requirements imposed by LTC’s newly developed scheduling matrix as well as the unique needs of students in 
certain cohort-entry or block-scheduled programs.  
 
Analyze LTC Program Offerings to Identify Potential Block-Scheduled or Cohort-Entry Programs: Examination of LTC’s 
current academic program offerings identified several programs with admission processes and delivery models that lend 
themselves to the block scheduling model. These programs include: 
 

 Cosmetology 

 Dental Hygiene 

 EMS Professions 

 Paramedicine 

 Practical Nursing 

 Radiologic Technology 

 Surgical Technology 
 

Going forward, the Academic Deans and Program chairs with oversite of these programs will work to identify ways to 
leverage the advantages of block scheduling for the benefit of students enrolled in the programs.  
 
Resources 
None of these strategies or initiatives required resources beyond time and effort. 
 
Obstacles 
Balancing the related but often competing requirements of an effective scheduling matrix, a regular schedule of General 
Education courses, and block-scheduled programs amply demonstrated the truth of the adage, “the devil is in the details.” 
In practice, it proved impossible to make progress on any one of these three strategies in isolation: all had to be 
addressed in concert. Academic Affairs staff, supported by the Registrars Office and the Admissions Office, devoted a 
considerable time and effort to developing a year-out schedule of course offerings that significantly promotes student 
success. 
 

III. Student Success Implementation Team 

Degree Production Remedial Education 

Melissa Chapman, Curriculum Director (Chair) Kennon Below, Instructor (Chair) 

Christian Tetzlaff, Academic Dean Susan Baker, QEP Director 

Donna Brinson, Academic Dean Chris DeRepentigny, Instructor 

Howard Ledford, Campus Dean Brad Gadberry, Director of I.E. 

Kari Register, Special Pops. Coordinator Joanne Tolleson, VPIE (Point of Contact) 

Beth Hefner, Instructor Tavarez Holston, VPAA 

Nancy Beaver, VPSA Troy Lindsey, Campus Dean 

Brad Gadberry, Director of IE Lisa Maloof, Campus Dean 

Sue Cronic, Director of Admissions Donna Brinson, Academic Dean 

Joanne Tolleson, VPIE, (Point of Contact) Howard Ledford, Campus Dean 

Tavarez Holston, VPAA Nancy Beaver, VPSA 

Mallory Safley, Disability Services Coord Melissa Chapman, Curriculum Director 

Megan Whitworth, Student Navigator Megan Whitworth, Student Navigator 

Caroline Frick, Registrar  

Freddie Williams, Instructor  

Kaylyn Eheman, Graduation Analyst  

Paul Hayes, Business Analyst  
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Going into AY2017, the CCG Task Forces met monthly (academic calendar allowing). As the year progressed, it became 
clear the best course would be to combine the efforts of the CCG Task Force and the Achieving the Dream (ATD) Team. 
Aside from simple efficiency, this change allowed the college to conduct over 20 focus groups with students from each 
division, to collect detailed qualitative data that complements the qualitative data of the KMS reports. The questions to 
students in these sessions focused on identifying issues that impede student success. Findings and action items are 
regularly disseminated via email to relevant parties, with these most often being Academic Advisors. To reduce confusion 
and better signal to Advisors the importance of these communications, the College set up a centralized communication 
channel – the LTC Academic Advising email account – to provide this information to Academic Advisors and other staff.  
In addition, the Academic Deans regularly present findings and directives arising from the CCG and ATD initiatives during 
regularly scheduled division meetings with faculty.  
 

IV. Conclusion 

Increasing Number of Graduates: For the second year in a row, the college surpassed its CCG target for number of 
awards, with 1259 CCG awards. As reported last year, Degree Works, and in particular Degree Works for Students, 
promises to be an important tool for promoting student completion. LTC’s AY2017 efforts to publicize Degree Works and 
to train faculty and students on its use were only intermittently successful. Also, the software’s complete lack of reporting 
tools makes it impossible to precisely identify how widely the program has been adopted and which groups are and are 
not using it. We believe that a concerted training and publication effort – to be started once the Degree Works Plans 
upgrade has been completed by the system office – will lead to LTC more fully realizing the benefits of the tool beginning 
in spring 2018.  
 
Transforming Remediation: While Lanier Tech’s QEP was not developed specifically to support CCG, the goals of the two 
initiatives align to a great degree. Data indicate that the QEP has been extremely successful so far, with the rate at which 
students complete math Learning Support courses going from approximately 27% prior to the QEP to 60% - 72% each 
semester since the Plan’s implementation. The CCG Team believes that lessons learned in the pilot and roll-out of the 
QEP will be of great benefit as we develop and deliver the English ALP in AY2018. 
 
Restructuring Delivery: LTC’s 2016 Progress Report discussed the numerous challenges and difficulties Academic Affairs 
staff discovered as they worked toward a rationalized comprehensive approach to scheduling course offerings. In 
AY2017, LTC staff worked through these complexities and developed a systematized college-wide schedule that should 
significantly improve students’ ability to register for the courses needed for graduation. In AY2018, the college will shift its 
attention from improvements in scheduling to a comprehensive redesign of online course offerings, with an emphasis on 
online General Education courses.  
 

V. Next Steps 

 

Planned Activity Resources 

Increasing Number of Graduates by 224:  

 Comprehensive Redesign of Orientation Process 
o Develop online pre-orientation module to be completed before 

on-ground orientation 
o Monthly orientation sessions 

 Sessions delivered in computer labs 
 IT staff on hand to support 
 Students log in to email, Blackboard, Degree Works 
 Financial aid & scholarship opportunities 
 Strategies for academic success 
 Engagement activities 
 Confidential interests and needs checklist 
 Tour of campus 

 

 Appreciative Advising 
o Training 

Research and – if appropriate – purchase 
College Scheduler, a tool that helps 
students identify and enroll in courses 
offered in a given semester that further their 
progress toward graduation 
 
Orientation Redesign 
Marketing materials (i.e., give-away 
promotional items for students, such as 
pens, frisbees, jump drives, etc.) 
 
Appreciative Advising 
Tuition for selected advisors to enroll in and 
complete an online course on Appreciative 
Advising offered by Florida Atlantic 
University. (These advisors will then present 
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Planned Activity Resources 

 Enroll selected LTC staff in online course on Appreciative 
Advising 

 “Kick Off” training event led by recognized subject matter 
expert 

 On-going train-the-trainer events 
o Begin to start the initial phase of exploring ways to more 

equitably and effectively assign advisees to advisors  

 Open-ended registration periods (i.e. discontinue one-day Open 
and Late Registration days) 

 Conduct focus groups with students working toward acceptance in 
competitive admissions programs to identify their unique advising 
needs 

 Develop a mentoring or social support program to promote 
academic success for men and women of color 

 Use Google Analytics to gather usage data for Degree Works  

to all other advisors in a “teach the teacher” 
format.) 
Consultant fee for Dr. Judy Bloom, a 
recognized expert in the field of 
Appreciative Advising, to deliver a college-
wide training event on the nature and value 
of Appreciative advising.  
Software and/or service fees for College 
Scheduler 

Transforming Remediation:  
Roll-out English Accelerated Learning Program (Co-requisite ALP) 
Analyze correlation between placement test scores and success in 
Learning Support 
Develop English ALP course content 
Schedule placement-score-appropriate English and Math Learning 
Support classes 

 Learning Support stand-alone 
 College-level with Learning Support 
 College-level stand-alone 

o Assess student success and reexamine correlation between 
placement test scores and success in Learning Support 

Open source texts 
Additional salary for tutors ($50K) 
 

Restructuring Delivery:  

 Distance Education Redesign 
o Improve interaction, collaboration & engagement 

 Develop interactive engaging course components 

 Discussion boards 

 Synchronous learning recorded lecture sessions 
(Collaborate | Camtasia) 

 Utilize selected elements and resources from TCSG’s 
Magna Campus courses 

 Develop studios and support centers: dedicated rooms 
with equipment and support materials for faculty to record 
lectures, add closed captioning, etc. 

o Recorded course and course section orientations (video & 
audio) 

o Expand Blackboard Retention Center usage 

 Restructuring Delivery 
o Cameras and microphones for 

faculty to deliver synchronous 
instruction, which will complement 
asynchronous course content and 
enhance students’ sense of 
engagement with their teachers 

Software and/or service fees for online 
tutoring solutions 

Block Scheduling 

 Continue to identify programs which would benefit from 
restructured delivery under the block scheduling model 

Coordinate with LTC’s Marketing Department and Academic Affairs to 
include the advantages of block scheduling in all relevant LTC 
marketing materials and social media posts. 

Staff time and effort 
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North Georgia Technical College 
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North Georgia Technical College 

I. Overview 

The mission of North Georgia Technical College (NGTC) is to provide a residential, multi-campus institution of higher 
education that serves Northeast Georgia’s workforce development. The College provides access to student-focused 
occupational programs at the associate degree, diploma, and certificate levels that are globally competitive programs, with 
progressive instruction and innovative workforce training. The mission serves as a catalyst for partnerships and economic 
development opportunities.  
 
When comparing the College’s student demographics using the Complete College Georgia (CCG) KMS Report #DC241 
enrollment report from AY 2009 to AY 2014, NGTC experienced a 30.3% decrease in  
full-time enrollment in AY 2009 as compared to AY 2014. Yet, the total student population experienced substantial growth 
in part-time enrollment at 58.2% indicating an 8.4% increase from AY 2009 compared to AY 2014 (KMS #DC241 CCG 
2016 Enrollment Report).  
 
Disaggregated data in reference to ethnicity indicated that the following specific subgroups experienced an increase in 
part-time enrollment. Subgroups consist of the Black, non-Hispanic represented a 92.5% increase in part-time enrollment, 
females represented a 79.9% increase, students directly from high school represented a 146.4% increase, and students 
age 20-24 represented 67.5% of the total student population.  The demographics largely reflect the College’s eight county 
service area with the majority student population being White. 
 
Table 1 reflects the percentage change within each demographic areas between Academic Year 2009 and Academic 
Year 2014. 
 
 

Table 1: Enrollment Data 
 

Demographic 

AY 2009 AY 2014 Percent change 

Full 
Time 

Part 
Time 

Full 
Time 

Part 
Time 

Full 
Time 

Part 
Time 

Total Students 1542 1025 1075 1622 -30.3% 8.2% 

Gender: Male 751 452 501 591 -33.3% 30.8% 

Gender: Female 791 573 574 1031 -27.4% 79.9% 

Race: Hispanic 23 16 46 63 100.0% 293.8% 

Race: Black, non-Hispanic 104 53 88 102 -15.4% 92.5% 

Age: Directly from High School (17-19 years old) 476 140 387 345 -18.7% 146.6% 

Received Pell at entry 763 374 810 1114 6.2% 197.9% 

Remedial: Took remedial courses (at entry) 138 51 215 274 55.8% 437.3% 

Source: TCSG KMS #DC241Outcome Metric 1: Enrollment 
 
 
The College’s ongoing strategic efforts to promote student success continues to indicate a positive impact towards the 
students’ time to completion. NGTC continues to monitor the three CCG Metrics, (1) Degree Production, (2) Graduation 
Rates, and (3) Success in Remedial Education as summarized below. 
 

II. Goals 

Goal 1: Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year 

Performance Metrics:  The Technical College System of Georgia (TCSG) revised the Complete College Georgia (CCG) 
goals in AY 2016 and extended the evaluation period through 2025. Based upon the  
As shown in the KMS #DC241 CCG AY 2017 report, degree production by discipline indicated that NGTC experienced an 
overall 20.7% decrease in the number of graduates from AY 2009-2014. However, NGTC met the established goal of 632 
CCG program approved graduates in AY 2017.  
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The College’s overall graduation rate for AY 2017 was 63.7% reflecting a 1.4% increase over AY 2016 graduation rate of 
62.3%. Figure 1 reflects NGTC’s graduation rates for both full and part-time students based on program 
completion/graduation within 100%, 150% and 200% time.  
 
 

Figure 1: Graduation Rates in Time 
 

 
Source: KMS Report #DC241Outcome Metric 2: Graduation Rates 

 
 
Strategies/Interventions Implemented: In order to meet the TCSG CCG goal, the College has implemented various 
strategies and interventions to increase both degree production and graduation rates. Based upon TCSG report 
TEC0127, the College continues to see a slight increase in the number of degree-seeking students versus 
diploma/certificate from 30.9% in AY 2016 to 31.2% in AY 2017. 
 
During AY 2017, NGTC identified the following seven (7) additional CCG approved technical certificate programs to be 
implemented over the 2017-2018 academic years: Child Care Development; Culinary Professional Assistant; Engineering 
Technician; MOWR Gas Tungsten Arc Welding; MOWR Shielded Metal Arc Welding; Pharmacy Technician; and Robotic 
Technician. These additional programs will increase degree production and lead to graduates entering the workforce.  
NGTC has continued to focus efforts on the freshman seminar course—College and Career Success Skills.  Additionally, 
the College has expanded opportunities for students testing into learning support to begin program level general 
education courses through an accelerated co-requisite model (see Goal 2). 
 
The implementation of TCSG’s Early Alert Management System (TEAMS) continues to be a very successful strategy 
towards student completion. During AY 2017, NGTC experienced an 11% (1000 of 1118) increase in the total number of 
alerts as outlined below in Table 2. The College was successful in closing 100% of all alerts raised. Of the 1118 alerts 
raised by faculty and staff, 42% (473 of 1118) were related to attendance and grades as indicated in table 2 below.  
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Table 2: TEAMS Alerts (AY 2017) 
 

 
Source: TCSG TMC3115 Report for AY 2017 

 
 
In AY 2016, the College implemented an Enrollment Committee whose focus was to reach out to those students who 
have applied but not registered. The Enrollment Committee identified strategies in an effort to strengthen the College’s 
enrollment. For example, changes were made to the College website that simplified the admissions process. Additionally, 
“Welcome to the Pack”, an orientation and icebreaker for new students, was implemented fall semester.  Those students 
that had been accepted but not registered were also invited to the “Welcome to the Pack” event. Faculty and staff were 
available to assist students with processes such as admissions, financial aid and advisement/registration.  
 
Resources: The number of full-time faculty was adequate to support the seven (7) additional TCC’s implemented over 
the last year. However, resources were allocated to increase the number of tutors and lab assistants who hold an 
Associate’s degree or higher for various programs within the College. Additional space for both the classrooms and the 
Student Success Centers was made available on all three campuses.  
 
The primary resource needed for TEAMS is time and effort to address each alert raised by either faculty or staff.  
 
The College is committed to providing financial resources in support of the Enrollment Committee’s initiatives such as 
“Welcome to the Pack”, and other marketing efforts and recruitment. Resources include time and effort for the members of 
the Enrollment Committee and faculty and staff.  
 
Obstacles:  Although additional tutors and faculty were added in AY17, the funding for additional tutors, staff, and faculty 
needed to meet the demand for the student population remains to be an obstacle. Identifying qualified faculty to teach the 
COLL 1010—College and Career Success Skills course has been a challenge, specifically on branch campus locations.  
Time required to oversee the adjunct faculty needs and initial training is time consuming and difficult to organize. 
 
While the implementation of the early system, TEAMS, proves to benefit students, answering each alert in a timely 
manner was difficult to achieve.   
The Enrollment Committee’s efforts in relation to the “Welcome to the Pack” event is commendable.  However, 
participation in the event did not meet expectations.  Getting the word out to students and expressing the importance of 
the event has proven to be a challenge.   
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Goal 2: Transform Remediation 

Performance Metric: The College continues to utilize both internal data as well as success in remedial education to 
measure student success in learning support courses.  
 
Math learning support redesign was implemented in the fall of 2012, as an effort to better prepare students for their 
program level math classes and to allow students to accelerate through the learning support process.  This lead to the 
creation of MATH 0090.  
 
Figure 2 indicates that the math redesign efforts showed tremendous gains throughout the first two years and remained 
consistent in the third year.  Years four and five showed a small reduction in students meeting benchmarks, but remained 
significantly higher than the baseline year.  Over the five-year redesign period, 2965 students out of 4325 for a percentage 
of 69% successfully completed Math 0090.  This was a 13% gain over the baseline data.  In addition, 245 students or 
5.66% have been able to complete all modules in one semester.  Before the redesign, this would have taken three 
semesters to complete.   
 
 

Figure 2: Math Learning Support Redesign 
 

 
 
 
English and reading learning support underwent a redesign in fall 2013 and again in fall 2015.  Figure 3 outlines student 
success rates with English and reading as separate courses versus the integrated English and reading in Figure 4. An 
increase of English students meeting the required benchmark was achieved in AY 2014 and AY 2015 when compared to 
baseline of AY 2012.  Reading results remained consistent during both academic years.  
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Figure 3: English/Reading Learning Support Redesign Taught as Separate Courses 

 

 
 
 

Figure 4: Integrated English/Reading 
 

 
Sources for Figures 2-4: Internal Tracking – Pearson MyLabs Plus and Cengage reports 

 
A co-requisite model for both English and math was added in spring 2013 to further facilitate acceleration.  Our initial co-
requisite model allows for students who score within 5 points of the placement score required to enroll in program level 
math or English course. The student agrees to a mandatory tutoring contract that mandates two hours of tutoring per 
week. The student receives a personal tutor and is further supervised by the Learning Lab Coordinator. During the 
redesign period, 73 out of 97 or 75% of the students successfully completed the program level math course.  For English, 
66 out of 87 or 76% of the students successfully completed the program level course.  This model will continue to be used 
for diploma students while a new approach has been implemented for the degree students. 
 
Over the five-year redesign period, 536 out of 826 or 65% of MATH 0090 students successfully completed the degree-
level math course.  In comparison, 1307 out of 1842 or 71% of non-MATH 0090 students successfully completed the 
degree-level math course.  The diploma-level math course was successfully completed by 122 out of 176 or 69% of 
MATH 0090 students.  Compared with 934 out of 1381 or 68% of non-MATH 0090 students. 
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As indicated in Table 3, the College can show a direct correlation in graduation rates as a result of implementing the co-
requisite model.  
 

Table 3: Graduation Rates 
 

AY 2012 53.4% 

AY 2013 57.8% 

AY 2014 59.0% 

AY 2015 62.5% 

AY 2016 62.3% 

AY 2017 63.7% 

Source: TCSG TEC3111 Report 

 
 
Strategies/Interventions Implemented: The two CCG strategies NGTC has implemented to transform remediation 
include redesigning learning support math and integrating English and reading. Math learning support redesign was first 
implemented in AY 2012 as a result of the College’s Southern Association of Colleges and Schools (SACSCOC) Quality 
Enhancement Plan (QEP). During AY 2016, an integrated English and reading course, ENGL 0988—Integrated Reading 
and Writing, was implemented to decrease time to completion for students in learning support and to increase awareness 
of the reading-writing relationship. The English Department implemented a new co-requisite model during Summer 
Semester 2017 followed by the Math Department fall semester 2017. 
 
Resources: Resources have been allocated to provide tutors in the Student Success Centers on all campuses. Additional 
funds were allocated to provide lab assistants in the Math Labs on all three campuses.  Funding was appropriated to 
provide Accudemia attendance tracking software. This software continues to be utilized for monitoring attendance in 
Learning Support classes and services in the Student Success Centers. 
 
Obstacles:  Identifying eligible co-requisite students and serving them in a timely manner through advisement and 
registration has been difficult to achieve.  Scheduling and registering classes for the appropriate  
Co-requisite classes is a challenge based on the limitations and flexibility in Banner. 
 
Obtaining qualified tutors to meet the student demand in both the classroom as well as the Student Success Centers on 
all campuses remains an obstacle. Securing qualified faculty that allow for smaller teacher/student ratios is also an 
ongoing obstacle.   
 
Motivating students to complete all modules within one semester has continued to be a challenge; thus impacting the 
students’ time to completion. While NGTC has experienced a positive percentage of students meeting their established 
benchmarks, faculty are faced with the task of motivating students to complete all perspective modules.  
 

Goal 3: Restructure Delivery 

Performance Metric: The College tracks student success in block scheduled programs by following TCSG KMS Report 
#DC302, Complete College Georgia Metric Progress 5: Retention Rate – Student List. The fall 2015 CCG cohort included 
773 students and the fall 2016, CCG defined cohort included 776 students enrolled college wide.   
 
Table 4 below, outlines the fall CCG defined cohort enrollment and retention data for block-scheduled programs for AY 
2015-2016. While enrollment in block scheduled programs increased by 22% (38 students) in AY 2016, the retention rate 
dropped by 12% indicating students have graduated from both fall 2015 and 2016 cohorts resulting in a drop in retention. 
The data does not reveal a negative or positive impact on student retention as a result of block scheduling 
implementation. It is difficult to ascertain the impact of block scheduling retention efforts based on the small number of 
cohort students enrolled in the programs. The College will continue to track data to identify significant trends.   
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Table 4: Block Scheduling 
 

Level Program 
Fall 2015-2016 

Cohort Data 
Total Retained Retention Rate Graduation  Rate 

 AY15 AY16 AY15 AY16 AY15 AY16 AY 15 AY 16 

AC12 Diploma Accounting 10 8 5 4 50% 50% 20% 33% 

AC13 Degree Accounting 8 21 4 5 50% 24% 11% 20% 

ACT2 Diploma Air Conditioning Technology 13 9 9 6 69% 67% 54% 62% 

ACT3 Degree Air Conditioning Technology 1 3 1 2 100% 67% 100%  

AT14 Diploma Automotive Technology 26 25 11 9 42% 36% 21% 31% 

CT61 TCC Commercial Truck Driving 4 10 4 10 100% 100%  100% 

MA22 Diploma Medical Assisting 27 25 9 5 33% 20% 100% 12% 

NS14 Diploma Networking Specialist 15 7 8 1 53% 14% 30% 33% 

NS13 Degree Networking Specialist 19 12 8 3 42% 25% 20% 31% 

CT12 Diploma CNC Technology* 13 17 6 4 46% 24% 56% 27% 

WT22 Diploma Welding Technology*  37  13  35%   

Total Enrollment in Block Scheduled 
Programs 

136 174 65 62   

Overall Retention Rates  48% 36% 36% 33% 

Source: Retention Data KMS Report #DC302 Fall 2015 and 2016 reports 
Graduation Data KMS Report TEC0108 combined with a custom Cognos Report 
*Tracking data began in AY 2016 

 
Strategies/Interventions Implemented:  The College has adopted the five TCSG identified programs using the block 
scheduling format since AY 2014. Additionally, NGTC implemented the block scheduling format in AY 2016 for 
Commercial Truck Driving, CNC Technology, and Welding Technology. The College continues to expand the Guided 
Pathways to Success initiative and analyze program delivery to determine additional programs that can be migrated to a 
block scheduling model.   
 
College-wide retention efforts such as TEAMS, the College Success Course (COLL 1010), and bi-annual faculty-driven 
retention meetings support NGTC’s student success efforts. These strategies/interventions along with persistence data is 
being tracked as part of the College’s Achieving the Dream (ATD) initiatives.  
 
Resources: While the resources needed for block scheduling is minimal, time and effort involved in identifying additional 
programs to implement is time consuming and often requires cross-departmental efforts. Intrusive student advisement is 
critical in facilitating student success and completion in block scheduled programs.  
 
Obstacles: The primary obstacle with block scheduling is the availability of General Education courses that align with 
times that are compatible with the occupational courses while maintaining the necessary enrollment numbers. In order to 
provide additional sections to support block scheduling for both day and evening classes, additional qualified faculty are 
needed especially as the College continues to experience enrollment growth each term.  
 

III. Student Success Implementation Team 

 

Full Name Title/Position 
Role  (Point of 
Contact or Member) 

Email Address 

Dr. Mark Ivester President Member mivester@northgatech.edu  

Mindy Glander VP for Academic Affairs Member mglander@northgatech.edu 

Carol Carson VP for Administrative Services Member ccarson@northgatech.edu  

Dr. Michael King VP for Student Affairs Member mking@northgatech.edu 
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Full Name Title/Position 
Role  (Point of 
Contact or Member) 

Email Address 

Janet Lovell Institutional Effectiveness Director Member / POC jlovell@northgatech.edu 

Amy Hulsey 
Director of Public Relations and 
Information 

Member ahulsey@northgatech.edu  

Laura Jenkins 
General Studies Department Chair, 
Instructor, QEP Coordinator 

Member ljenkins@northgatech.edu  

Leslie McFarlin Dean for Academic Affairs  Member lmcfarlin@northgatech.edu 

Dan Pressley Dean for Academic Affairs Member dpressley@northgatech.edu  

Christy Bivins Dean for Academic Affairs Member cbivins@northgatech.edu  

Hamilton Scott Research Analyst Member  hscott@northgatech.edu  

Michele Shirley Director of Administrative Services Member mshirley@northgatech.edu  

Kallan Williams Director of Admissions & Registrar Member kwilliams@northgatech.edu 

 
 

The ATD Core and Data Teams as well as the Enrollment Committee continuously analyze student data to identify areas 
of strengths and weaknesses. The Office of Institutional Effectiveness and Research is ultimately responsible for providing 
student success data to College Leadership and various subgroups. A variety of data such as KMS reports and in-house 
generated reports are used to analyze student success data.  Based on the data, the College continuously identifies areas 
of need to develop interventions as necessary. In an effort to keep all stakeholders informed, data is shared with the 
college faculty, staff, and students through monthly faculty meetings; bi-annual faculty retention focus groups; QEP annual 
newsletter; fall and spring “Pack Tracks”, and “The Pack Data Download” newsletter. 
 

IV. Conclusion 

North Georgia Technical College continues to expand its student success initiatives in order to increase the College’s 
enrollment, retention and completion rates. Various strategies and interventions have been implemented in support of the 
student success agenda that all faculty and staff will continue to work towards.  
 
Most Effective 
Beginning fall 2015, the COLL 1010 - College and Career Success Skills course was implemented for all first time 
enrolled students at NGTC. The course is designed to provide tools that assist students in acquiring skills necessary to 
achieve academic and professional success. COLL 1010 improves the student’s college readiness, awareness of campus 
support services, skills in technology, time management, effective study habits, work/life/school balance, and career 
planning.  Based upon student survey and focus group results, COLL 1010 has proven to be beneficial to students new to 
post-secondary education.    
 
The College’s learning support redesign efforts have proven effective for both math and English.  The addition of the 
integrated English and reading course demonstrates positive results as outlined previously.   
 
The implementation and increased interest in Prior Learning Assessment (PLA) has begun to be utilized more often by the 
student population. Students have been able to obtain 225 credit hours through PLA over  
2015-2017 academic years. NGTC will continue to work with eligible students to provide PLA credit thus shortening the 
time to completion.  
 
TEAMS is designed to identify and deploy supportive interventions to the most in-need students at NGTC in a timely 
fashion. Since faculty manually generate every alert, specific student needs are regularly identified through real-time 
assessments by staff and administrators. As a result, the three-term retention rate of this in-need student population is at 
or above 50% over the last six semesters: fall 2015 (56%), spring 2016 (55%), summer 2016 (55%), fall 2016 (58%), 
spring 2017 (50%), and summer 2017 (62%).  
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Least Effective:  
Student success rates in online classes became an initiative as part of the College’s ATD efforts. Student data was 
tracked for all online classes over a three year period and revealed that 76-79% of the students made a “C” or higher in 
the class which is above the national norm. Because of the positive findings related to the success of student participating 
in online classes, the College decided to remove this initiative from the list of strategies necessary for improvement.   
 
Additionally, in the AY 2016 CCG Progress Report, NGTC identified the following three strategies, all of which proved to 
be ineffective. They are: 
 

 Transition of GED graduates: This strategy was not effective in AY 2017.  However, we anticipate in the future, 
additional resources and efforts will be implemented to encourage GED students to enroll in degree, diploma, or 
certificate programs.   

 Thorough assessment of CCSSE results: NGTC Administered the CCSSE (Community College Survey of 
Student Engagement) and the CCFSSE (College Faculty Survey of Student Engagement) in March of 2016.  The 
College reviewed results and were unable to determine any particular area of need.  Results indicated that the 
College ranked at or above peer institutions within the 2016 cohort in all categories.   

 Development of apprenticeship opportunities: While the College continues to educate local industry, not many 
have shown interest in developing an apprenticeship program for students. TCSG has recently hired an additional 
staff member to work with the College’s and local industries to promote apprenticeship opportunities. 

 

V. Next Steps  

North Georgia Technical College will continue to strengthen current student success initiatives on campus while 
implementing new strategies/interventions that align with TCSG, CCG, Achieving the Dream and SACSCOC initiatives.  
 
Next steps include, but are not limited to the following:  
 
Degree Production: 

 The continuous review of program offerings, specifically aligned with the CCG-tracked programs has proven to be 
effective over the last year. Therefore, the College will continue to focus time and effort identifying additional 
CCG-tracked programs. 

 Seeking additional program offerings, particularly the Agribusiness Degree and Diploma program on the 
Clarkesville campus.   

 The College continues to offer block-scheduling strategies in the areas of Accounting, Air Conditioning, Medical 
Assisting, Networking Specialist, and Automotive Technology.  The College added to block-scheduling 
opportunities in Commercial Truck Driving, CNC, and Welding.  In addition, the College will being reviewing 
course schedules to ensure that program courses and general education courses are offered in specific blocks of 
time to allow a student to register for multiple courses each term (“Fifteen to Finish”).  

 
Graduation Rate: 

 Implementing the Web Accessibility Project to ensure the college provides all the necessary tools and equipment 
to comply with federal accessibility requirements. 

 Streamline processes that are simple for students to use and understand regarding admissions, advisement, 
financial aid, graduation, and transfer. 

 Review retention date to determine the point at which the majority of students stop attending—1st term, 2nd term, 
3rd term, etc.  This information may assist the College with developing strategies to assist students with 
progressing from one term to the next through graduation. 

 
Success in Remedial Education: 

 Beginning summer 2017, North Georgia Technical College transitioned to a co-requisite model, which is offered to 100% 
of all students testing into English learning support (Reading and English became an integrated course in AY16).  Based 
on the success of the implemented co-requisite model for English, the College will expand co-requisite opportunities to 
qualifying students testing into learning support Math in fall 2017. 
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Resources: For the College to continue towards the goal of 779 graduates by 2025, additional resources are needed in 
support of the various student success initiatives. Resources include, but are not limited to:  

 Additional funding to support the demand for faculty and staff. 

 Additional qualified faculty to support the dual enrollment growth within the NGTC service area high schools. 

 Training related to federal accessibility requirements.   
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Oconee Fall Line Technical College 
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Oconee Fall Line Technical College 

I. Overview 

By 2025, it is projected that over 60 percent of jobs in Georgia will require some form of college education, whether a 
certificate, associate’s degree, or bachelor’s degree.  As a college in the Technical College System of Georgia (TCSG), 
Oconee Fall Line Technical College (OFTC) is committed to helping the State of Georgia meet the demands for a skilled 
workforce through the Complete College Georgia (CCG) initiative.  This initiative fits well within the mission of the college 
which is to contribute to the economic and workforce development of east central Georgia through quality technical and 
continuing education, adult education, and business and industry services.  
 
OFTC uses CCG annual data reports produced by TCSG for most data tracking purposes related to CCG (TCSG KMS 
Report DC241).  This report contains many indicators of student success.  While all are reviewed, three measures are 
given the most attention:  Degree Production, Graduation Rates, and Success in Remedial Education.  Charts have been 
constructed in this document to provide an overview of OFTC's performance on these three key measures.  Data is 
incorporated into the OFTC institutional effectiveness (IE) process and monitored annually.  Using the data as a part of 
the IE process insures an annual review by the deans and directors of the college.  Annual improvement plans are 
developed based on input from a broad college team. 
 
Overall, college demographic data can help explain and predict OFTC’s success on achieving the goals established for 
the Complete College Georgia initiative.  OFTC has experienced many changes in the demographics of the student body.  
As shown in KMS Report DC241, in Fiscal Year 2009 there were 1,294 full-time students.  In Academic Year 2014, the 
number of full-time students enrolled had decreased by nearly one-half (617).  This downward trend was also seen in 
part-time students, but that number only decreased by 25.5%.  The CCG research indicates that time is the enemy.  In 
other words, the longer a student stays enrolled past on-time graduation, the less likely they are to reach graduation.  The 
decline in full-time students indicates that more students will be enrolled past on-time graduation, thus reducing their 
chances of reaching graduation.   
 
The total number of enrolled students was reduced by 35.2%.  This decline also produces challenges for OFTC in 
meeting the CCG established goals, specifically the goal to increase the overall number of graduates.  With fewer 
students in the pipeline toward graduation, it will be essential to retain as many as possible to meet the established 
graduation thresholds. 
 
Other demographic data from KMS Report DC24 indicates that the college ethnic profile for AY 2013 cohort was 47% 
black, 49% white, and 4% consisting of Hispanic, Asian, or other.  While declines in enrollment were seen in males and 
females enrolled Full Time and Part Time, Full Time male student enrollment dropped 66.8%, while Full Time female 
students only dropped 39.8%.  In Fall of 2012, only 19.7% (54 of271) students required remedial education.  Of those, 
10.2% required math remediation, 8% required English remediation, and 1.5% required both math and English 
remediation.  
 

CCA Context Metric 1:  Enrollment-Unduplicated Headcount 
 

 Fiscal Year 2009 Academic Year 2014 Percent Change 

Full-time Students 1,294 617 -52.3% 

Part-time Students 1,604 1,195 -25.5% 

Full-time Transfer Students 149 98 -34.2% 

Part-time Transfer Students 193 191 -1.0% 

Total number of Students 3,240 2,101 -35.2% 

*Data from TCSG KMS Report DC241 CCA Report Year 2016 
 
In addition to the enrollment demographics seen in CCA Context Metric 1:  Enrollment- Unduplicated Headcount, other 
demographic data can also help inform the retention and completion efforts.  The College Snapshot Report for AY17 
provided by TCSG through KMS indicates that the college enrollment in Academic Year 2017 was 1,959, down 29.0% 
from 2,758 in AY 2012.  This data also indicates that most of our students are part-time (74.2%), most (56.9%) of the 
students took at least one course online, and most (56.8%) receive PELL through financial aid. 
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Each of these demographics provides a unique set of challenges when attempting to meet the CCG goals.  OFTC 
continues to seek strategies to support our student population though the educational process to graduation. 
 
To better understand the data trends, it is helpful to look at factors that impacted the college during the reporting period.  
During this time, the college underwent many significant changes which impacted enrollment.  The 2009 data is from prior 
to the merger of Sandersville Technical College and Heart of Georgia Technical College.  The data prior to July 1, 2011 is 
data from the two individual colleges merged together to form Oconee Fall Line Technical College.  The Academic Year 
2012 data is from the first merged year of OFTC.  In the 2012 Academic Year, the college also converted from a quarter 
calendar system to semester calendar system and helped students adjust to the changes/reductions to the HOPE 
Scholarship/Grant funding.  Combined, these changes shifted many of our students from full-time status to part-time 
status, and resulted in an overall enrollment decline. 
 

II. Goals 

1. Increase the number of graduates by an additional 3,062 or 2.6% annually over the previous year (mandatory 
goal):   

Performance Metrics Used to Measure Success:  
Degree Production Goal Tracker, DPR Report #DC332, Complete College Georgia Metric- Outcome 1 data through AY17 
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As the charts indicate, OFTC was meeting or exceeding the CCG degree production goals from 2009 through 2012.  In 
2013, there was a steep decline in the number of students and the overall number of graduates.  Since that time, the CCG 
goal continues to increase and the college performance has not rebounded to meet the goal.  At the end of 2017, OFTC 
was 1,014 graduates below the established CCG goal. 
 
Strategies/Interventions implemented to impact the performance metrics: 
 

a. OFTC has a lending library program in which students can borrow a textbook for the semester at no cost.  This 
program is very popular and the program struggles to keep up with student demand for books each term.  The 
growing expense of textbooks and the perceived student need for financial help in this area, lead to the search for 
open resource texts or open educational resources.  Much research has gone into identifying relevant open texts 
that can be used by students free of charge.  To date the following courses have been converted to full open 
resource text materials:  HIST2111, HIST 2112, PSYC 1010, PSYC 1101, and ENGL 1102.   In spring of 2018, 
faculty members will be pilot testing open resources for SOCL 1101. 

b. OFTC is seeking ways to better meet the needs of students’ schedules and shorten the time to graduation.  To offer 
more variety in schedule choice, the college has implemented A, B, and C terms.  The A -Term is a traditional full-
length 15-week semester, B-Term is a part-of-term option that runs from the beginning of the semester through 
approximately mid-term.  The C-Term option begins at mid-term and ends with the traditional A -Term schedule.  
These multiple options give students more schedule control.  A, B, and C terms have been implemented for 
Business, Accounting, Computer Information Technology, and General Education courses.  To date, all course 
offered under B and C schedules have been traditional face-to-face courses.  Online options are being developed 
and will be added to the schedule to further expand the use of the part-of-term schedule.    

c. To better understand the root cause of the retention problem, OFTC has employed a survey technique to gather 
more data on the issues.  The college is partnering with Ruffalo-Noel Levitz to administer the College Student 
Inventory (CSI) and the Mid-Year Student Assessment (MYSA).  The CSI identifies the self-reported strengths and 
needs of first-year students, informing proactive individual and programmatic outreach initiatives.  The MYSA is 
administered during a student’s second term of their freshman year.  The MYSA is a companion survey to the CSI 
and compares the strengths and challenges of students at the mid-point of their first year, allowing for updated 
interventions.  Additionally, it identifies a student’s enrollment plans for the upcoming term, indicating his or her 
ambivalence or expressed intention to transfer, leave, or persist.  To date, the survey data has been shared with the 
Enrollment Management Team, but in the coming year, the team plans to enter an alert into TEAMS, the early alert 
system, for students that are flagged for follow-up.  This next step will ensure that students identified through the 
survey process as being likely leavers, received the follow-up attention needed.  The use of TEAMS will also help 
us to identify and track students that were identified through the Noel-Levitz survey process. 

 
Resources allocated to accomplish strategies/interventions: 
 

a. OFTC has dedicated the time of the Dean of Arts and Sciences and Business Services and related faculty members 
to identify appropriate open resource course materials.  

b. OFTC has dedicated the time of the Dean of Arts and Sciences and Business Services and related faculty members 
to modify courses to the B-Term and C-Term schedules.   

c. OFTC has dedicated the time of the Student Affairs staff members to modify the admissions and financial aid 
processes to meet the needs of B-Term and C-Term students.  

d. OFTC has committed resources to the purchase of the Ruffalo-Noel Levitz retention surveys. 

e. OFTC has used PBI Grant funding to staff an Enrollment Management Team to survey follow-up and TEAMS 
training. 

 
Obstacles encountered in the implementation of the intervention and steps taken by the college to address 
challenges: 
 

a. The overall enrollment decline has had the greatest impact on degree production and the failure to meet the 
established goal.  OFTC received the Predominately Black Institution (PBI) grant and has focused those funds on 
enrollment and retention efforts. 
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2. Transform Remediation 

Performance Metrics Used to Measure Success:  
TCGS KMS Report #DC241, Complete College Georgia Report, CCA Report Year 2016, Progress Metric 2:  Success in 
Remedial Education 
 
 

 
 
 
The five-year data trend indicates that the number of students completing the remedial course within their first two 
academic years remained near 60% (there was an unexplained dip in the 2010 cohort).  While the number of students 
completing the college level course in the same subject within the first two academic years was fewer than 40% (there 
was unexplained dip in the 2008 cohort).  It is difficult to analyze the data trend because it is a compilation of two separate 
colleges operating with different procedures and practices.  The Fall 2011 Cohort represents data from the first semester 
of OFTC.  The data prior to this time was merged to form an OFTC data set.  However, there is clear evidence that 
increasing the number of students successfully completing general education course work, including those starting in 
remedial education, will increase the overall number of OFTC graduates. 
 
Strategies/Interventions implemented to impact the performance metrics: 
 

a. OFTC has implemented an optional ENGL 0988 and ENGL 1101 co-requisite course, as well as an MATH 0099 
and MATH 1111 co-requisite course.  While this option is available to students, not many have participated, with 2 
students enrolling in the MATH co-requisite course and 5 students enrolling in the ENGL co-requisite course.  All 7 
students participating in one of the co-requisite courses were successful.   

b. The General Education faculty have developed MATH 1103 Quantitative Skills and Reasoning as an offering for 
many of the AAS degree programs.  The MATH 1103 course only requires MATH 0098 as the learning support 
course instead of MATH 0098 and MATH 0099.  Plans are to pilot the course fall semester 2017. 

c. Faculty are continuing efforts to improvement performance in Learning Support Math.  Based on data of student 
success and material retention, in fall 2016, we began offering MATH 0098 and MATH 0099 back in a traditional, 
lecture-style format with computer-based components.  Students were not performing well in the emporium model 
of instruction.  To supplement this instruction, faculty are now offering a mid-point study and review session for 
failing students.  Additionally, free group study sessions are being offered by the tutoring labs for out-of-class 
assistance. 
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Resources allocated to accomplish strategies/interventions: 

a. OFTC offers free tutoring to all students. 

b. OFTC received a USDA Rural Development Grant focused on the development of a Math Lab on the North 
Campus.  The lab has been used to facilitate student movement through the learning support courses. 

c. Faculty time and resources have been allocated for research and course development to work through the many 
changes made in the learning support and general education areas.  Furthermore, the college has invested in 
professional development for these faculty members to enhance the quality of these courses through the revision 
process. 

 
Obstacles encountered in the implementation of the intervention and steps taken by the college to address 
challenges: 
 

a. Additional space and computer resources were needed on North Campus to facilitate the computer-based 
components of learning support math.  This was accomplished with the help of outside grant funding to establish a 
math lab on that campus.  This lab will give student access to state-of-the-art technology to assist them through the 
process. 

 

3. Restructure Delivery, including block scheduling 

Performance Metrics Used to Measure Success:  
TCGS KMS Report #DC302, Complete College Georgia Metric Progress 5:  Retention Rate- Student List, First Time 
Cohort Fall Semester 2016 
 
 

Level Major  
AY15 

Cohort 
Total 

Retained 
Retention 

Rate 
AY16 

Cohort 
Total 

Retained 
Retention 

Rate 

Degree Accounting 1 1 100% 0 0 N/A 

Diploma Accounting 6 4 66% 6 4 66% 

Diploma Air Conditioning Technology 5 4 80% 4 3 75% 

Diploma Automotive Technology 6 2 33% 3 3 100% 

Diploma Medical Assisting 28 16 57% 15 8 53% 

Degree Networking Specialist 1 1 100% 0 0 N/A 

Diploma Networking Specialist 10 6 60% 3 2 66% 

 

Level Major (Other Block 
Scheduled Programs) 

AY15 
Cohort 

Total 
Retained 

Retention 
Rate 

AY16 
Cohort 

Total 
Retained 

Retention 
Rate 

Diploma Cosmetology 21 15 71% 9 6 66% 

Diploma 
Diesel Equipment 
Technology 

13 11 85% 17 12 70% 

Degree Respiratory Care 12 9 75% 17 12 70% 

Diploma 
Welding and Joining 
Technology 

38 21 55% 22 13 59% 

 
OFTC began offering block scheduling for the following programs:  Accounting, Air Conditioning Technology, Networking 
Specialist, Medical Assisting, and Automotive Technology.  Block scheduling is now done for all programs on campus, to 
facilitate student access to the courses needed for graduation.   Because the cohorts are small, the retention rates 
fluctuate widely with a change in one student’s status.  Building enrollment in these programs will help stabilize the 
retention/graduation rates and will help with meeting the overall CCG goal.   This data indicates that the block scheduling 
process has been beneficial to at least some of the students. 
 
Strategies/Interventions implemented to impact the performance metrics: 
 

a. OFTC will continue to offer block scheduling in the AY 18 academic year for the following programs:  Accounting, 
Air Conditioning Technology, Networking Specialist, Medical Assisting, and Automotive Technology programs.  The 
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Enrollment Management Team will provide support to students in the programs that offer courses in a block 
scheduling format.   

 
Resources allocated to accomplish strategies/interventions: 
 

a. OFTC has put together an Enrollment Management Team.  This team is designed to provide assistance to students 
with barriers to graduation.  Students in the programs with block scheduling will benefit from the efforts of the 
Enrollment Management Team.    

b.  The Enrollment Management Team will also work with the early alert system, TEAMS, to identify at risk students.   
The early alert system will be successful through the efforts of the faculty, Student Navigator, and participating 
students.   

 
Obstacles encountered in the implementation of the intervention and steps taken by the college to address 
challenges: 
 

a. The block scheduling effort has gone very well.  Once established, the scheduling model has been followed 
annually to insure that students have access to the courses that they need to graduate in a timely manner. 

 

4. Shorten Time to Degree 

Performance Metrics Used to Measure Success:  
TCGS KMS Report #DC241, Complete College Georgia Report, CCA Report Year 2016, Outcome Metric 2:  Graduation 
Rates in 200% Time 
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The graduation rate data suggest that full-time students are more consistently reaching graduation in 200% time than 
part-time students.  This is not surprising when you consider the research that suggests that the longer students remain 
enrolled, the less likely they are to reach graduation.  Transfer students have done particularly well in reaching graduation 
in 200% time. 
 
Outcome Metric 2 also includes data on student completion in 100% time and 150% time.  This data clearly supports the 
idea that “time is the enemy” for student completion.  For example, 24.6% of full-time certificate/diploma students 
graduated in 100% time, but at 150% time the percent had only risen to 28.6%, and in 200% time the percent had only 
risen to 29.1%.  As time passes, fewer students reach graduation.  This trend is supported in the other categories of 
students outlined above as well.  As with other data in our CCG data set, the beginning cohorts are very small, causing 
the percentages to change drastically with changes to only one or two data points. 
 
Strategies/Interventions implemented to impact the performance metrics: 
 

a. OFTC implemented the ENGL 0988 and ENGL 1101 co-requisite course on North Campus during fall semester 
2016.  The course was offered again during spring semester and expanded to more than one location.  MATH 0099 
and MATH 1111 were piloted as co-requisites on North Campus in spring 2017.  The MATH co-requisite course will 
be expanded to other locations in fall 2017.  This will shorten the time that students spend in developmental 
coursework and the overall all time to graduation. 

b. The general education faculty members have worked in partnership to look for strategies to help students through 
the general core coursework.  Fall semester 2017 OFTC is piloting MATH 1103 Quantitative Skills and Reasoning 
as an offering for many AAS degree programs.  The MATH 1103 course only requires MATH 0098 as the learning 
support course instead of MATH 0098 and MATH 0099.   

c. OFTC has worked to increase the number of students enrolled through the Dual Enrollment program with the area 
high schools.  The number of high school students dually enrolled has increased from 159 in AY 16 to 326 in AY17.  
This will increase the number of students entering college with some credit, reducing the time to graduation.  OFTC 
will begin tracking how many of the Dual Enrollment students actually matriculate to campus. 

 
Resources allocated to accomplish strategies/interventions: 
 

a. OFTC has dedicated the time of the Dean of Arts and Sciences and Business Services and related faculty members 
to develop both of the co-requisite courses.   

b. OFTC has dedicated the time of the Dean of Arts and Sciences and Business Services and related faculty members 
to develop the MATH 1103 course. 

c. OFTC has dedicated two High School Coordinators to the process of increasing dual enrollment. 
 
Obstacles encountered in the implementation of the intervention and steps taken by the college to address 
challenges:  
 

a. Students continue to leave campus prior to earning a credential.  An attempt to shorten the time it takes to graduate 
continues to be a challenge.  As seen in the overview, there has been a shift away from full-time status and more 
students are now enrolling as part-time students.  This trend is difficult to overcome.  However, OFTC has 
continued to look for strategies to help students.  In AY17, a college success course was implemented.  This course 
emphasizes the need to stay focused on a single program of study and to move swiftly through the curriculum.   
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III. Student Success Implementation Team 
 

Name Title/Position Role on Team Email Address 

Erica Harden 
Vice President for Academic 
and Student Affairs 

Overall Implementation 
and Plan Coordination 

eharden@oftc.edu 
 

Michele Strickland 
Dean, Arts and Sciences & 
Business Services 

Learning Support 
Redesign 

mstrickland@oftc.edu 

Katie Davis 
Vice President for Facilities, 
Planning, and Research 

Point of Contact- Data 
Plan and Monitoring 

kdavis@oftc.edu 

Saketha Adams 
Dean of Enrollment 
Management 

Early Alert and 
Enrollment Management 

sadams@oftc.edu 

 
This team is responsible for implementing the activities and monitoring success.  Information about CCG is shared widely 
on campus through these team members.  Data is incorporated into the OFTC institutional effectiveness process and 
monitored annually.  Using the data as a part of the IE process insures an annual review by the deans and directors of the 
college.  Annual improvement plans are developed based on input from a broad college team.  The data is also 
incorporated into the strategic planning process, which reaches a wider college audience.      
 

IV. Conclusion 

The overall enrollment decline at OFTC has had the most impact on the Complete College Georgia Degree Production 
Goal.  As the shown in Table 1, full-time student enrollment is down by more than 50% during the reporting period.  
Encouraging more students to enroll and more students to take a full-time course load is a major hurdle that must be 
addressed for the degree production goal to be achieved.  As the CCG data sets mature, a clearer picture will be available 
regarding the impact of the interventions that have been implemented.  The full impact of the shift from a quarter system 
calendar to a semester system calendar are just beginning to emerge in this data and will be clearer in the next data 
cycle.  Overall, participation in the CCG initiative has focused the college’s efforts on retention and graduation.  This is a 
message that the students hear regularly at orientation, advisement, student assemblies and club meetings.  The focus on 
student retention and graduation also can be seen in the grant writing efforts.  The PBI Grant is a 4-year grant and was 
awarded in September 2015. This grant is focused on student support personnel who will work one-on-one with students 
through their educational pathway.  Also the Math lab on North Campus has been made possible through additional grant 
funding.   
 
The college is building on effective strategies to increase enrollment, full-time status, and graduation.  To address the 
financial barrier associated with the purchase of textbooks, OFTC is expanding the use of open resource texts for many of 
the general education courses.  A second barrier that students face is scheduling.  Another effective strategy is that the 
college is building on is providing more flexible schedules for students.   The addition of the B-Term and C-Term option, 
which provides courses in a more condensed format will continue to be utilized and expanded.  Not all strategies have 
proven to be effective.  The college has implemented block scheduling for all programs, but continues to see mixed 
results on retention.  Because there is evidence that this strategy has been proven beneficial to some students, it will be 
continued. 

V. Next Steps 

OFTC has had many successes during the Complete College Georgia campaign.  However, not all goals have been 
attained.  In looking to build on these successes, OFTC has focused on a few new activities that will move the needle 
toward success.   
 
First, OFTC continues to make adjustments to the learning support curriculum and course delivery methods.   This is an 
ongoing effort to find the right combination of contact hours, while reducing the overall time students spend in learning 
support.  The college will continue to promote the co-requisite model of learning support in the coming year, and build on 
the success of the small pilot courses that have been run.  OFTC will provide resources for professional development and 
teaching load reductions for faculty members involved in the redesign of the learning support coursework.   
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Second, the college will implement the use of BlackBoard, the Learning Management System, for tracking student 
attendance and grades for all courses regardless of the mode of delivery.  BlackBoard will then be used to generate 
automatic triggers in TEAMS, the early alert system.  Automating this process will insure that students get flagged for 
follow-up based on academic performance and attendance.  The college will continue to allocate PBI funding to staff the 
Enrollment Management Team, which includes a Dean of Enrollment Management, Recruiter, Student Navigator, and two 
Retention Specialist.  This team will be available to assist and support students through the process 
 
Third, OFTC will waive the Accuplacer cut score requirements for associate degree level courses based on student 
success in diploma level courses.  Removing this barrier will allow successful students to move more smoothly through 
the academic pathway without having to retest.   
 
Fourth, the college has developed a communication plan that provides a detailed strategy for dealing with students from 
prospective student status all the way through the process of registration, retention and graduation.  The Enrollment 
Management Team has developed the plan which outlines each member’s role in the “enrollment funnel.”  The college will 
fund targeted messages that have been developed to reach students and potential students at all points in the process. 
These messages come in the form of postcards, packets, email, phone calls, and letters.  This strategic approach is 
designed to convert more prospects into students and more students into graduates. 
 
Finally, OFTC is looking to increase overall enrollment.  New program offerings are being developed to attract a broader 
range of students.  These programs are still in the developmental phase and have not yet been approved by SACSCOC.  
Currently OFTC is working to develop an ADN Bridge program which will allow current Paramedics and LPN’s to continue 
on the pathway to ADN.  This program will provide a pathway for students to continue their education and provide much 
needed healthcare services in our communities.  Also building on the success of the Allied Health programs, OFTC is 
developing programs in Diagnostic Medical Sonography AAS, Computer Tomography TCC, and Magnetic Resonance 
Imaging TCC.  Like the ADN Bridge program, these additions to the Allied Health division will provide the much needed 
healthcare workers in our communities.  Outside of the Allied Health division, programs are being developed in 
Cybersecurity and Mechatronics.  Both of these program additions are in direct response to community needs for 
workforce development.  OFTC is aligned to draw more interest from a wider range of students and increase enrollment 
through these new educational pathways.  New resources are being provided in the form of faculty members, library 
resources, tools, and equipment to meet the needs of the new program offerings.  These new programs will be offered in 
a block schedule format, and the college will continue to utilize block scheduling for all existing programs. 
 
 



 

Ogeechee Technical College | 159  

Ogeechee Technical College 
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Ogeechee Technical College 

I. Overview 

The mission of Ogeechee Technical College is, in part, to provide student‐centered academic and occupational programs 
and support services at the associate degree, diploma, and certificate levels. We utilize traditional and distance education 
methodologies in state-of-the-art facilities and contribute to the educational, economic, and personal growth of the 
individual and the communities we serve. Based on data from DC241 CCG All Metrics Summary (CCA Report Years 
2013-2017), Ogeechee Technical College (OTC) has seen a reversal in enrollment of full-time students and part-time 
students since 2011 (see Table A). Specifically, the 2012 full-time enrollment decreased by -54% from the previous year, 
while part-time enrollment increased 70% from the previous year. This trend has continued although the part-time 
enrollment leveled off in AY15 and effects can be seen in gender and in those who take remedial courses. According to 
DC185 College Snapshot (AY17), Ogeechee Tech enrolled 2,708 (-164) students in credit courses during 
Academic Year 2017. This was the Full Time Equivalent (FTE) of 1,572 (-91) students (based on the sum of total 
credit hours for all students). The five year percent change in credit enrollment, from AY 2013 to AY 2017 = -15.9% (see 
Figure 1).  
 
 

Table A CCA Context Metric 1: Enrollment (Reports Years 2013-2017) 

Year FT 
% change FT 
previous year 

PT 
% change PT 
previous year 

Total 

FY 11 1794 -- 1155 -- 2949 

Full Year 12 820 -54.29% 1970 70.56% 2790 

AY 13 834 1.71% 1460 -25.89% 2294 

AY 14 761 -8.75% 1445 -1.03% 2206 

AY 15 660 -13.30% 1445 0 2105 

 
 

Figure 1 
 

 
 

From DC115/TEC0115 Enrollment Summary and DC131/TEC0131 Selected Demographics of Credit Enrolled Students 
by Home Campus from Fall 2016 to Fall 2017, overall enrollment increased 3.8%, which marks the first time the College 
has seen a fall semester increase in over two years. The percentage of full-time and part-time enrollment from 2015 to 
2016 remained relatively the same with only a slight increase in the percentage of full-time students enrolled. In Fall 2016 
full-time enrollment accounted for 38.7% and that number slightly increased to 38.9% in Fall 2017. Likewise, part-time 
enrollment was at 61.3% in Fall 2016 and changed slightly to 61.1% in Fall 2017. Females continue to represent the 
majority of students with 69.0% of total enrollment.  Enrollment by race/ethnicity has remained steady since 2011 with 
white (non-Hispanic) students representing 59.0% of the population and black (non-Hispanic) students representing 
32.4%. The College continues to watch the Hispanic population enrollment numbers.  There was a 54% increase in part-
time Hispanic students from 2014 (35 students) to 2015 (54 students). From 2015 to 2016, the number of part-time 
Hispanic students declined to 46, representing a -17.3% decrease. 
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However, the number of full-time Hispanic students increased from 19 in 2015 to 29 in 2016, resulting in a 52.6% increase 
in enrollment. Increases in part-time and/or full-time enrollment in the past two years may indicate a population the 
College should follow more closely. The age demographics for the total population remains similar to last year. A shift has 
occurred between the under 21 category and the over 40 category. From Fall 2016 to Fall 2017, the under 21 category 
increased 6.8% (likely due to the increase in MOWR enrollment), while the under 40 category decreased by 0.8%. 
 

II. Goals 

Goal #1 - Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year 
(TCSG mandatory 2025 goal) 

Performance Metrics Used to Measure Success 
 

 Student Affairs monitors #DC332 Degree Production Goal Tracker Year 2025 (2017) to track the progress being 
made toward the College’s Complete College Georgia degree production goal. The College is currently 2,465 CCA 
graduates above the goal to date. Ogeechee Tech is one of ten technical colleges who have met and exceeded the 
benchmark goal for CCG degree production each year since 2009. (DC246 Outcome 1 Degree Production (Report 
Year 2017)). 

 Using #DC332 Degree Production Goal Tracker Year 2025 (2017) as a reference point, the College monitors 
DC246 Outcome 1 Degree Production (Report Year 2017) to determine which level (certificate, diploma, degree) 
degree production has declined (see Table B). In AY 2016, degree production decreased due to lower enrollment 
and the College’s decision to no longer offer Federal Student Loans. Summer Semester 2015 was the last semester 
the College offered loans to students. Overall for AY17, degree production continued to decrease. The decline can 
be attributed to lower enrollment, which typically occurs when there is improvement in the local economy. The 
unemployment rate, reported by the Bureau of Labor Statistics, indicated an improvement from 6.2% in May 2015 to 
4.9% in May 2017. But the fact that the College does not offer Federal Student Loans may still be prohibiting a 
growth in enrollment. Survey results (Graduate Survey and Student Satisfaction Inventory) indicate loans impact 
students’ decision to enroll. In addition, this effect has been amplified because of competition from a State College 
located across the street from Ogeechee Technical College’s main campus who continues to offer Federal Student 
loans. 

 Once a level has been identified, DC248 Outcome 1 Degree Production by Discipline and DC247 Outcome 1 
Degree Production by Major are used to drill down to program areas. (Reference: DC246 Outcome 1 Degree 
Production (Report Year 2017)) 

 The College IE Division maintains separate reports on enrollment, retention, graduates, placement, and licensure.  
Each fall term, these reports are shared with the Academic Deans.  These reports compliment the CCG reports as 
they are timely and provide insight into current trends in student success. In addition, faculty receive program 
scorecards, which show three year trends in enrollment, retention, graduates, placement and licensure.  The 
scorecards are made available to faculty each spring semester. 

 
Table B CCA Outcome Metric 1: Degree Production 

 

Graduates 
Certificate/ 
Diploma 

(< 1 year) 

Certificate/ 
Diploma 

(at least 1 but 
< 2 years) 

Certificate/ 
Diploma 

(at least 2 but 
< 4 years) 

Associate 
Degree 

Total 

FY09 192  193  77  98  560  

FY10 266 38.5% 216 11.9% 82 6.5% 106 8.2% 670 19.6% 

FY11 237 -10.9% 327 51.4% 85 3.7% 152 43.4% 801 19.6% 

Full Year 12 202 -14.8% 461 41.0% 123 44.7% 137 -9.9% 923 15.2% 

AY13 213 5.4% 337 -26.9% 72 -41.5% 124 -9.5% 746 -19.2% 

AY14 245 15.0% 409 21.4% 45 -37.5% 146 17.7% 845 13.3% 

AY15 294 20.0% 399 -2.4% 47 4.4% 197 34.9% 937 10.9% 

AY 16 278 -5.4% 392 -1.7% 37 -21.3% 199 1.0% 906 -3.3% 

AY 17 321 15.5% 409 4.3% 29 -21.6% 154 -22.6% 913 .008% 
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Strategies Implemented 
 

 All Complete College Georgia strategies listed herein have allowed the College to progress toward the CCG degree 
production goal.  The College has surpassed each goal since tracking began in 2009.  Currently the College has 
surpassed its cumulative 2017 goal by 2,465 graduates. 

 The College continues to offer FlexEd and minimester program options for students. Courses are completed in 
either a flexible 10-week schedule or in accelerated 7 ½ - week minimesters offered twice in one semester. These 
fast-track courses cover the same content as a regular semester and provide the same credit hours as a traditional 
15-week course. Several introductory level courses were added in Fall 2016 to increase enrollment. The new 
courses were from the following programs: included Accounting, Agribusiness, Funeral Service Education, 
Pharmacy Technology, Early Childhood Care and Education, Dental Assisting, Neuromuscular Massage Therapy, 
and Paramedicine Technology. 

 The development of the QEP topic is ongoing as part of the Southern Association of Colleges and Schools 
Commission on Colleges (SACSCOC) reaffirmation process. While the QEP is “in progress”, the focus over the past 
year has centered on proactive advising and students developing Master Academic Plans (MAPs) in order to 
complete their educational goals. A mission and goal has been set for the QEP, as well as objectives and student 
learning outcomes. The essential factors of the QEP process (institutional process, focus on learning, capability, 
broad-based involvement, and assessment) will continue to positively impact the CCG goals. 

 The College continues to promote an internal 15 to Finish marketing campaign targeting faculty, staff, and students. 
This campaign is an advisement, retention, progression, and graduation initiative which encourages students to 
take 15 credits per semester to graduate faster and spend less money. The campaign is comprised of postcard 
mailers, yard signs, 15 to finish awareness events, and campaign videos on all digital signs throughout campus. In 
addition, an email campaign is used to educate the campus community of the benefits. This campaign is rolled out 
every fall semester.  

 The internal Enrollment Management Process utilized by the College is another key factor in improving enrollment. 
Since this process involves all employees, and is not limited to only Academic Affairs, a weekly enrollment 
management report is sent to all faculty and staff members in each division for approximately 6 weeks prior to the 
start of a semester. Although effective and timely advising plays a key role in this process, other activities are also 
vital to its success. Activities that support the process include: promoting group tours of the campus among the high 
schools in the College’s Service Delivery Area, promote and conduct “Meet OTC Day” at local parks in the 
community as recruitment events, and visiting high schools for “Apply to OTC Day” events. 

 Campus Open House events are held to allow the public an opportunity to visit the campus, tour programs, meet 
with program faculty, admissions and financial aid counselors, and submit applications. Notices about the open 
house are sent to every high school student in the College’s Service Delivery Area, and the College actively 
advertises the open house in various media outlets. 

 The College has implemented two new mobile apps. One app is all about student engagement as it focuses on a 
sense of community for students who may not attend the same class or same activities. It promotes a range of 
opportunities for students from ride sharing to selling textbooks. It offers general communication for students, as 
well as course management and study tools. Another mobile app the College implemented allows students access 
to Banner. In addition to the use of mobile apps, the College communicates with students using texting software. 

 The College is implementing an additional Commercial Truck Driving program at the Screven County campus. This 
will increase enrollment, as well as the overall number of graduates. 

 Claxton High School now has a dedicated High School Coordinator/Recruiter on the high school campus.  This will 
improve OTC’s presence in the school, and aid in building a strong relationship with administrators, faculty, staff 
and students. 

 
Resources Allocated/Needed 
 

 The Student Navigator will continue to be utilized as a key component of these initiatives. Additionally, at this time, 
the Student Navigator has taken on the responsibilities of the Academic Advisor for provisionally admitted students. 

 The Admissions Counselor/Recruiter focuses on improving enrollment by assisting current students and applicants 
with registration, while also attending off campus events to promote the College to potential new students. 
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 The Counseling & Retention Coordinator is a Licensed Professional Counselor (LPC) who plays a pivotal role in 
supporting these initiatives as she offers numerous workshops on a variety of topics from personal enhancement to 
stress management. She also offers community resource referrals to students. 

 
Obstacles 
 

 The College has continued to feel the effects of no longer offering Federal Student Loans. Coupled with an 
improving economy, students enrolled and progressing toward graduation continue to be impacted.  

 Students are encouraged to speak to their advisor before dropping classes – students are not advised/encouraged 
to drop a class after the term begins just to take a different one during the FlexEd term unless the course will not be 
offered at a time which would cause them to prolong their completion date. 

 The majority of the student population at the College is enrolled on a part-time basis, which affects the speed at 
which students graduate. Advisors continue to encourage full-time enrollment whenever possible among students.  

 

Goal #2 - Transform Remediation 

Performance Metrics Used to Measure Success  
 

 To transform remediation, the College strives to reduce the number of learning support students. The College 
continues to use KMS and in-house reports to track Learning Support enrollment and success. According to 
#TEC0322 Learning Support (AY16 & AY17), the total number of duplicated students enrolled in Learning Support 
increased from AY2016 to AY2017 (see Table C). In Fall 2015, 94% of students enrolled did not need to take 
Learning Support classes. That number decreased slightly to 93% in Fall 2016. 

 
Table C 

 

Credit Enrollment in Learning Support 

AY2016 AY2017 

Math English/Reading Total Math English/Reading Total 

176 115 291 222 100 322 

 
 

 To determine success, the College compared a grade analysis between Fall 2015 and Fall 2016 in MATH 0090, 
ENGL 0090, and READ 0090. Success is defined as the percentage of students who successfully exit out of 
learning support (with A, B. or C). Table D indicates the percentage of students who were successful in completing 
the Learning Support classes. These numbers take into account both grades and those students who drop the 
course.  

 
Table D 

 

Success in Learning Support 

 Fall 2015 Fall 2016 

MATH 0090 51% 61.2% 

ENGL 0090 72.73% 72.2% 

READ 0090 66.7% 74.2% 

 
 

 Co-requisite remediation: Ogeechee Technical College piloted co-requisite remediation in Fall 2013 and by Fall 
2014 the College had fully implemented the model. The model is based on this framework: Diploma level students 
who are required to take ENGL 0090 or MATH 0090 will take the diploma level math or English course concurrently 
with the learning support course. Degree level students requiring learning support may be eligible to take their math 
or English course concurrently. This is determined during advisement.  
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o According to CCA Progress Metric 2b: Success in Remedial Education (which is older data), the following 
percentages indicate students who completed college level courses in the same subject within one year of 
taking a remedial course: 

 Fall 2013 - 22.9% of Math, 22.2% of English 

 Fall 2014 - 62.2% of Math, 33.3% of English 

o In addition, the following percentages indicate students who completed college level courses in the same 
subject within the first two academic years of taking a remedial course: 

 Fall 2013 - 35.4% of Math, 44.4% of English 

 Fall 2014 - 62.2% of Math, 33.3% of English 

o According to TEC1723 Co-Requisite Remediation (Fall 15 & Fall 16), the overall college math pass rate has 
increased from 31.8% during Fall 2015 to 43.2% during Fall 2016. Likewise, the overall English pass rate has 
increased from 56.2% during Fall 2015 o 66.7% during Fall 2016. 

Strategies Implemented 
 

 Embedded remediation into the Academic Enrichment Center (tutoring) continues to be an applied strategy to 
reduce the amount of time students spend in learning support. The goal has been to see fewer students who have 
withdrawn from remedial classes and to see more students who are moving into programs (quickly) and completing 
programs. The Student Navigator’s role in embedded remediation provides intrusive advisement sessions for all 
students that required learning support courses. Having this position available at Ogeechee Technical College 
allowed students that are typically at risk an opportunity to meet with an advisement expert and discuss the best the 
options for academic courses, career opportunities, academic success, and on campus resources.  

 Co-requisite remediation: Based on the co-requisite remediation metrics, the co-requisite model is successful. In 
addition, the strategy to offer MATH 0090 students the option to retake any test they fail if they complete one hour 
of tutoring with the instructor or one hour of tutoring in the Academic Enrichment Center has been increased from 
one instructor to two. Instructors are still using the tutoring services in the Academic Enrichment Center as a way to 
improve test scores. Instructors have seen improvement in the scores of those students who retested after using 
the tutoring service. 

 
Resources Allocated/Needed 
 

 Embedded remediation continues to increases the demand for tutors. 

 The College will continue to allocate available resources for tracking tutoring and the effectiveness of the services. 
In addition, the College will need to identify a software to track tutor progress and provide outcome reports.  

 
Obstacles 
 

 The number of students who need tutoring versus the number of students who utilize tutoring resources continues 
to be an obstacle. Because the number of students using tutoring services could not justify the $8,000 TutorTrac 
software, the purchase was delayed and remains on the list of items to purchase in the near future. The College 
plans to expand tutoring services to another building across campus where a large number of math and English 
courses are offered, believing a closer proximity of the resources may increase how often students use them. 

 Availability of adjunct instructors to teach the COLL1010 course has been reduced due in part to the Affordable 
Care Act's current limit placed on how much an individual can teach (45 of the 125 programs at the College include 
COLL 1010). And the overall decline in the institution's enrollment has negatively impacted the budget which is 
another reason for adding additional adjunct faculty members and the reliance on adjunct faculty as a means of 
cost-savings. Although part time faculty offer the same quality in teaching, the benefits of full time faculty members 
provide stability for planning and curriculum functions and provide the levels of availability that students need 
outside the classroom.  
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Goal #3 - Restructure Delivery (includes block scheduling and guided pathways) 

Performance Metrics Used to Measure Success 
 

 The College follows DC302 Progress Metric 5 Retention Cohort (Fall 2016) specifically for the five TCSG identified 
programs using block scheduling (see Table E). The Fall 2016 cohort’s graduation rate (42.8%) is slightly higher its 
retention rate (39%). Three of the seven programs (43%) on the block scheduling had retention rates of 50% or 
better while two of the four programs (50%) that are non-block scheduling (Table F) had retention rates of 50% or 
better. Total retention for block programs was 39% while non-block program retention was 46%. However, the 
graduation rate for block programs was higher (42.8%) than those in non-block programs (30.3%). (DC302 
Progress Metric 5 Retention Cohort (Fall 2015 & Fall 2016) 

 
 

Table E CCA Progress Metric 5: Retention Rate (Block Programs Fall 2016) 
 

Level Major 
Fall 2016 
Cohort 

Retained 
% 

Retained 
Not Retained 

% Not 
Retained 

Graduated % Graduated 

Diploma Accounting 8 4 50% 1 12.5% 3 37.5% 

Degree Accounting 8 4 50% 2 25% 2 25% 

Diploma 
Air Conditioning 
Technology 

15 3 20% 1 6.7% 11 73.3% 

Diploma 
Automotive 
Technology 

9 3 33.3% 3 33.3% 3 33.4% 

Diploma Medical Assisting 24 13 54.2% 7 29.1% 4 16.7% 

Degree 
Networking 
Specialist 

4 - - - - 4 100% 

Diploma 
Networking 
Specialist 

9 3 33.3% - - 6 66.7% 

 Grand Total 77 30 39% 14 18.2% 33 42.8% 

 
 

Table F CCA Progress Metric 5: Retention Rate (Non-Block Fall 2016) 
 

Level Major 
Fall 2016  
Cohort 

Retained 
% 

Retained 
Not Retained 

% Not 
Retained 

Graduated % Graduated 

Diploma Criminal Justice 12 7 58.3% 5 41.7% - - 

Degree 
Business 
Management 

20 11 55% 5 25% 4 20% 

Diploma 
Early Childhood 
Care & Education 

16 6 37.5% 3 18.7% 7 43.8% 

Diploma Cosmetology 28 11 39.3% 5 17.9% 12 42.8% 

 Grand Total 76 35 46% 18 23.7% 23 30.3% 

 
 

 The College IE Division maintains separate reports on enrollment, retention, graduates, placement, and licensure.  
Each fall term, these reports are shared with the Academic Deans.  These reports compliment the CCG reports as 
they are timely and provide insight into current trends in student success.   

 Academic Dean’s use DC180 End of Term Enrollment by Major (each term) to compare term-to-term enrollment for 
programs.  

 The College utilizes an in-house Enrollment Management Report which is a comprehensive enrollment report. 
Beginning six weeks from the start of each semester, this report is submitted every Monday through the first week 
of the semester. It is distributed to all employees every week. 
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 Throughout the year, specific data needs have been analyzed to further develop the College’s QEP topic that will 
ultimately impact guided pathways and shorten time to degree completion: 

o Lists of program advisees in Fall 2015 and Fall 2016 

o End of Semester enrollment numbers for general education 

o Semester enrollment reports 

o Late enrollees report for Fall 2016 

o Report showing changes in program enrollment from Fall 2015 to Fall 2017 

o Fall 2015 cohort update report 
 
Strategies Implemented 
 

 Academic Affairs continues to utilize alternative course scheduling to allow more courses within the same time 
period in order to produce degrees faster for block-scheduled and non-block scheduled programs. 

o The Business Management program utilizes tracks with combined face-to-face classes and online courses 
which allow students to progress at a faster rate.  

o The Criminal Justice, Hotel/Restaurant/Tourism Management, and Logistics programs offer a series of 
accelerated online courses offered in 8 week terms to allow students to progress through the progress in a 
shorter amount of time.  

o The Medical Assisting program offers each program course every semester and rotates courses offered so 
that available courses fall within the block options. In addition, students are offered the flexibility of taking 
courses online so that diplomas are awarded in a shorter time period.  

o The College offers a 10-week FlexEd term during the fall and spring semesters which allows students to pick-
up additional general education courses and allows new students to begin without having to wait until the 
beginning of the next semester. The FlexEd term is designed to help students complete their programs faster.  

o Programs with competitive admissions only accept one group of new students in a cohort. This allows for 
better scheduling of classes so that students are awarded in a shorter time. 

o The following programs have at least one option for block scheduling: Accounting (Diploma and Degree), Air 
Conditioning Technology (Diploma), Networking Specialist (Diploma and Degree), Medical Assisting 
(Diploma), and Automotive Technology (Diploma). Some courses are offered online or in hybrid format to 
supplement the block and provide flexibility to students. 

 Due to difficulty with scheduling effective evening clinical time, the Practical Nursing evening program was 
discontinued. However, the Practical Nursing day program increased the number of cohorts admitted during an 
academic year from 1 to 2.  Since the day program typically enrolls a larger number of students than the evening 
program, there should be an increase in enrollment and graduate numbers. 

 
Resources Allocated/Needed 
 

 Additional resources may be needed to increase the number of credentialed faculty (to replace those that retire) and 
additional faculty in order to offer more flexible scheduling options to the students. 

 
Obstacles 
 

 The definition of retention cohorts can cause confusion when comparing reports (i.e., TCSG reports, CCG reports, 
individual faculty reports).  The IE division continues to manage data cohorts so that users receive accurate data. 
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Goal #4 - Shorten Time to Degree 

Performance Metrics Used to Measure Success 
 

 Based on data from DC241 Outcome Metric 4: Time and Credit to Degree (CCA Report Years 2013-2017), AY 15 
did not bring an improvement in the average years to graduation category. Certificate/Diploma graduates (at least 
one but less than 2 years) increased the average years to 1.9, whereas Associate Degree graduates decreased the 
average years to 2.5 years to 2.2 years. This lengthened the average years to graduation overall by 0.4 years (3.7 
years in AY 2014 to 4.1 years in AY15). 

 The Financial Aid team and Registrar’s office work collaboratively to identify students through LW001 Degree 
Works Fall-through (as needed or each term). They notify the students they are not allowed to take courses outside 
their major. This notification happens a week prior to registration which allows the students’ time to visit their advisor 
and adjust their schedule. 

 The Student Navigator uses LW011 Degree Works Apply for Graduation (as needed or each term) to identify 
students who have completed at least 80% of their program of study.  The Student Navigator contacts the student 
to make them aware of how close they are to graduating, what they can do to graduate faster, and offer advice on 
what to do if they have completed any embedded certificates.  

 The Student Navigator uses LW002 Degree Works Retention Percent of Program Completed (as needed or each 
term).   to look for trends within each program. Appointments are set-up with program advisors to let them know 
they have students approaching graduation or already meet the requirements for the program. The Student 
Navigator helps coach the faculty members on how to utilize the report and track their students throughout the year. 
This helps to increase the number of awards and eliminate students from taking any unnecessary courses. 

 Within the past year, the role of the Student Navigator in program advisement has evolved to include advising 
Learning Support students into the appropriate courses and assisting them with scheduling.  This helps them to 
complete their program as quickly as possible.  Duties associated with identifying potential graduates and coaching 
faculty have been assigned to other departments within the Student Affairs division. 

 
Strategies Implemented 
 

 The Registrar’s Office continues to identify exit courses for all embedded certificates and reviews all student records 
to determine if an embedded certificate could be awarded. Staff members in the Registrar’s Office complete the 
paperwork and forward to the student and faculty member for approval. Program faculty are encouraged to submit 
graduation paperwork for embedded certificates at the time of completion rather than waiting until all degree 
program requirements are met (this process can now be done online as well). Faculty are also encouraged to offer 
all certificate requirements within two semesters for timely completion of embedded certificates. The College will 
continue to focus on the scheduling of embedded certificates and inform students of their opportunity to complete a 
certificate as required courses are offered. 

 The College uses the automated reporting of degree completion in KMS. The Financial Aid office, Registrar’s office 
and the Student Navigator use Degree Works reports on KMS to identify students who have completed most of their 
graduation requirements or have inadvertently signed up for a course outside of their major. 

 A Change of Program fee was implemented last year to reduce or limit program changes and to emphasize the 
importance of educating oneself on the requirements of a career path.   

 
Resources Allocated/Needed 
 

 All strategies have been implemented by existing faculty and staff using existing resources. 
 
Obstacles 
 

 The only obstacle for these strategies will be as enrollment increases, staff may find the management of these 
processes and reports to be a challenge.  Additional staff will minimize this obstacle. 
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III. Student Success Implementation Team 

The point of contact for Ogeechee Tech’s Student Success Implementation Team is Vice President for Institutional 
Effectiveness, Brandy Taylor.  The following list includes all members of the implementation team: 
 
Ms. Brandy Taylor - Vice President for Institutional Effectiveness, POC and Member 
Dr. Ryan Foley – Executive Vice President for Academic and Student Affairs, Member 
Ms. Y'Lonne Hodges - Director for Institutional Research & Planning, Member 
Ms. Kelly Kingry - Dean for Academic Affairs, Member 
Ms. Natasha Grimes - Assistant Dean for Academic Affairs, Member 
Ms. Cindy Phillips - Student Navigator, Member 
Dr. Paul Mizell, Dean for Academic Affairs, Member 
 
Brandy Taylor serves as the Point of Contact for the Student Success Implementation Team at Ogeechee Tech and 
coordinates the team’s efforts. As mentioned, the program and student data is shared by the IE Division annually and 
when needed (specifically for program accreditation). However, the most comprehensive enrollment analysis is the 
Enrollment Management Report. Beginning six weeks from the start of each semester, this report is submitted every 
Monday through the first week of the semester. It is distributed to all employees every week. It includes application, 
enrollment, and matriculation data for each program on campus. Additionally, multiple QEP teams continue to be a driving 
force of student and program data analysis. While the College is still in the process of refining the QEP in order to be 
accepted by the SACSCOC review committee, the QEP teams have overwhelmingly engaged and involved the campus 
community in the data research efforts that have happened so far.  
 

IV. Conclusion 

Overall, Ogeechee Technical College is consistently meeting the goal for Complete College Georgia. To date, the College 
is currently 2,465 CCA graduates above its goal. And Ogeechee Tech is one of ten technical colleges who have met and 
exceeded the annual benchmark goal for CCG degree production.  
 
The following summarize successful strategies the College has implemented to increase student completion: 
 

 15 to Finish marketing campaign targeting faculty, staff, and students. 

 Re-test procedure for all provisional admission students.  

 Embedded remediation in the Academic Enrichment Center (tutoring) to reduce the amount of time students spend 
in learning support.  

 FlexEd and minimesters to allow students to complete courses in a shorter amount of time, moving them faster 
towards graduation. 

 QEP development process has centered on proactive advisement and master academic plans for student success.  

 Mobile apps have fostered student engagement and a sense of campus community for students. 

 Utilization of alternative course scheduling to allow more courses within the same time period in order to produce 
degrees faster. 
 

The following summarizes the least impactful strategy the College has utilized: 
 

 The least impactful strategy has been the retest option for MATH 0090 students who fail a test. These students 
have the option to retake any test they fail if they complete one hour of tutoring with the instructor or one hour of 
tutoring in the Academic Enrichment Center. This strategy has been expanded from one instructor to two, but has 
not been adopted in all MATH 0090 courses.  
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V. Next Steps 

 

Summary of Next Steps Resources 

Continue co-requisite model that was first implemented in 
Fall 2014 with the continued implementation of the 
strategy to offer MATH 0090 students the option to retake 
any test they fail if they complete one hour of tutoring with 
the instructor or one hour of tutoring in the Academic 
Enrichment Center.  

As of now, this strategy has only been adopted by two 
instructors. If strategy is fully implemented, the resources 
needed are the dedicated funds for instructors and tutors. 

Continue to utilize a re-test procedure, which states that 
any student that becomes a provisional admission 
student after completing the placement exam 
(ACCUPLACER), must see the Academic Advisor. 
Meeting with the Academic Advisor consist of a basic 
“consult” and a success plan that is created by the 
student and the Academic Advisor.  

The Student Navigator encourages students to obtain 
tutoring to prepare for re-testing. The Academic 
Enrichment Center offers tutoring in Math and English on 
campus regularly each week. Smarthinking is an online 
tutoring service provided by the College that is available 
to students 24 hours a day, seven days a week, and 
tutoring is available in a variety of subjects. 

Continue to offer program-grouped informational sessions 
(mini open houses) allow students to spend more time 
with program faculty. 

The resources needed are dedicated time and personnel 
in Academic Affairs and Student Affairs. 

Create pages on admissions website that focus on 
various types of students (High School Student, Transfer, 
Adult, etc.). 

The resources needed are dedicated time and personnel 
in Academic Affairs, Student Affairs, and College 
Advancement. 

Conduct research/attend conferences to develop more 
effective ways to recruit students to specific programs. 

The resources needed are dedicated time and personnel 
from all divisions. 

Every student who is accepted will be required to take a 
placement exam (ACCUPLACER) if they do not have the 
appropriate coursework or test scores to exempt them. 
After the placement exam, every student who is admitted 
as a provisional student will be required to enter the 
Academic Enrichment Center. 
 
Each student will be required to work with a tutor and 
properly complete a “placement exam prep session.” The 
length of time for each session will depend on the 
student’s initial score. The ultimate goal of this process is 
to have as many students test within five points of regular 
admission to avoid a required learning support course. 

The Student Navigator will be utilized as a key component 
of this next step. At this time, the Student Navigator has 
taken on the responsibilities of the Academic Advisor for 
provisionally admitted students.  
 
In the Academic Enrichment Center, there will need to be 
a full-time tutoring staff (3-4 tutors) that will meet with 
each student and evaluate their scores. 

Learning support students, academic suspension and 
probation students, and anyone who has withdrawn are 
required to take COLL 1010 (College and Career 
Success Skills). The ultimate goal is for this course to be 
an extension of orientation in order to improve student 
success. As an ongoing strategy, students who have 
been out of school for ten or more years will be 
encouraged to take COLL 1010 in their first semester. 

This next step will ultimately be determined by the 
number of instructors available to teach this course. 
 
The number of COLL 1010 courses being offered has 
increased from 7 courses and 215 students in Fall 2015 
to 11 courses and 294 students in Fall 2016 to 15 courses 
and 383 students served in Fall 2017.Therefore, the 
availability of instructors to teach the COLL 1010 course 
continues to be an important resource.  

Block scheduling will continue to be offered and 
monitored for success. Academic Affairs will continue to 
utilize alternative course scheduling to allow more 
courses within the same time period in order to produce 
degrees faster. Through implementation of the QEP, 
additional focus will be placed on enhancing student 
learning/success through proactive advising and master 
academic plans, thus impacting guided pathways and 
length of time to completion. 

Additional resources may be needed to increase the 
number of credentialed faculty (to replace those that 
retire) and additional faculty in order to offer more flexible 
scheduling options to the students. Training in 
DegreeWorks and proactive advising will occur in 
November 2017. These sessions will likely identify 
additional resources that will be needed for successful 
implementation of the QEP.  
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Summary of Next Steps Resources 

Promotional/recruitment activities that support the 
Enrollment Management Process in the community have 
been increased in order to promote the presence of 
Ogeechee Tech in the SDA and surrounding areas.  
Activities include, but are not limited to, recruitment fairs, 
high school showcases, high school tours, 
participation/partnerships in local industry events, and 
meet/greet application events. 

Recruitment staff and OTC volunteers (faculty and 
students) are key resources for implementation of this 
strategy. 

The College plans to expand tutoring services to another 
building across campus where a large number of math 
and English courses are offered, believing a closer 
proximity of the resources may increase how often 
students use them. 

Additional part-time tutors will be needed in the 2nd 
location. 
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Savannah Technical College 
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Savannah Technical College 

I. Overview: 

Mission Statement: Savannah Technical College, a unit of the Technical College System of Georgia, is a public, two-year 
college that provides world class education, skills training and lifelong learning opportunities through the delivery of 
associate degrees, diplomas, technical certificates of credit and non-credit economic development programs and adult 
education. The College is committed to meeting the dynamic education, academic, and workforce development needs of 
individuals, employers and communities throughout the Coastal Empire with market-driven, environmentally-conscious 
education offered in the classroom, laboratory, community, and online. 
 
The College’s success agenda aligns with the completion goals delineated by Complete College Georgia through mission-
driven development of process and program initiatives that directly impact the goals of increasing graduates, transforming 
remediation, restructuring instructional and learning support delivery methods, and shortening the time in which students 
can obtain a degree, diploma, or certification. 
 
By 2025, over 60% of jobs in Georgia will require a certificate, associate’s degree or bachelor’s degree. In 2012, only 42% 
of Georgia’s young adults had attained such a credential. Georgia’s Higher Education Completion Plan of, which is a joint 
effort between the Technical College System of Georgia (TCSG) and the University System of Georgia, provides a 
pathway to mitigating the issue. Utilizing this plan, a baseline increase of 322,140 additional graduates are projected 
through 2025. TCSG is responsible for graduating 85,064 of those additional graduates.  
 
Savannah Technical College’s 2008 through 2017 Actual Graduate Total of 11,994 exceeds the CCG Graduate Total 
Goal of 7,090 by 4,914 (per TCSG MEB0332 report). The College is on track to meet its overall goal of 14,951 graduates 
through 2025. From FY2009 through Academic Year 2014 the College’s Enrollment – Unduplicated Headcount reports a 
38% decrease in full time students (per 2017 CCG Summary Report - DC 241), however, part time students have 
increased 16.9%. Full time transfer students increased 32% and part time transfer students increased by 76.7% (TCSG 
DC241 report). Students entering remedial courses have increased significantly. Also, Hispanic student enrollment 
continues to increase significantly (92% increase in part time transfers alone) reflecting the continuing demographic 
change within the Savannah Technical College service area. 
 

II. Goals: 

1. Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year 

Performance Metrics for Success:  
Beginning in 2009 and continuing through 2017, Savannah Technical College has increased the number of Complete 
College Georgia Graduates and exceeded its goal each year. The College met the 2017 benchmark of 872 graduates, 
and exceeded that number by 66%. Table 1 provides the disaggregated data for college graduates by award type (TCSG 
MEB0332 report). 
 
 

Table 1: Complete College Georgia 
 

Year 
Certificate 
<1 Yr of 

Economic Value 

Certificate or 
Diploma 

>1 and < 2 Yrs 

Certificate or 
Diploma 

> 2 and < 4 Yrs 

Associate 
Degree 

Total Actual 
CCG Graduate 

Total 
Goal 

Difference 

2008 355 125 64 146 690   

2009 449 181 62 168 840 708 132 

2010 572 165 80 158 975 727 248 

2011 664 242 74 217 1,197 746 451 

2012 741 452 65 281 1,539 766 773 

2013 555 568 33 191 1,347 786 561 

2014 610 588 17 235 1,450 807 643 

2015 579 590 18 278 1,465 828 637 
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Year 
Certificate 
<1 Yr of 

Economic Value 

Certificate or 
Diploma 

>1 and < 2 Yrs 

Certificate or 
Diploma 

> 2 and < 4 Yrs 

Associate 
Degree 

Total Actual 
CCG Graduate 

Total 
Goal 

Difference 

2016 809 547 30 267 1,653 850 803 

2017 685 484 31 251 1,451 872 579 

2018      895  

2019      919  

2020      943  

2021      968  

2022      994  

2023      1,020  

2024      1,047  

2025      1,074  

 
 
Certificates <1 year have increased 192% since 2009, with a 16% decrease from 2016 to 2017. Certificates >1 year but < 
2 years have increased 308% since 2009, but decreased 12% from 2016 to 2017. Associate degrees have increased 
170% since 2009, but decreased 6.4% from 2016 to 2017. 
 
As shown in Table 2, the performance metric for graduation rates illustrates a 9.7 percentage point increase since 2013. 
Retention has increased by 7.9 percentage points, correlating with the 16.6% increase in awards conferred, despite 
retention remaining static from AY2016 to AY2017 (TCSG reports TEC0109 and MEB0198). 
 
 

Table 2: College Benchmark Indicators 
 

AY Awards Conferred Retention Rate (%) Graduation Rate (%) 

2013 2,643 58.3 63.7 

2014 2,791 61.17 66.9 

2015 2,914 65.5 66.8 

2016 3,135 66.2 70.5 

2017 3,089 66.2 73.4 

 
 
Strategies/Interventions: 
Replacement of the COMP1000 course, where appropriate, with the more appropriate COLL1010 First-year Experience 
course has increased student pass rates as illustrated below in Table 3. Attributing a specified percentage of the 
increased graduation rates to this strategy would be difficult, however, increasing student success in required 
programmatic courses removes a prior impediment to student success and benefits retention. 
 
 

Table 3: COMP 1000 and COLL 1010 Student Success Rates 
 

AY COMP1000 COLL1010 

2015 65% 71.5% 

2016 72% 70.3% 

2017 61.5% 74% 

 
 
Savannah Technical College has also formulated and implemented the Think More, Be More: Learning Employability 
Skills Through Critical Thinking program in fulfillment of the SACSCOC requirement for a Quality Enhancement Plan 
(QEP).  
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While the primary purpose of the QEP is to positively impact student placement and employability, the emphasis on 
improving student’s critical thinking skills within every course is expected to have a positive impact on retention and, 
therefore, graduation. The QEP will utilize the Conover Workplace Readiness Assessment as an entry and exit instrument 
for measuring employability skills, and will require the implementation of a critical skills assessment exercise in every 
course. 
 
The College will also be implementing a revised Student Orientation program during AY2018. The orientation program will 
involve multiple orientation phases wherein an overall college orientation is provided for the student upon entrance, 
followed by a focused program-specific orientation during the first week of the semester.  
 
The Department of Education had, in past Academic Years, conducted 2 Pell Experiments. Pell Experiment #1 had 
extended Pell eligibility to students who had already earned a bachelor’s degree, and funded their enrollment into a 
subsequent short-term vocational or career training program. Pell Experiment #2 expanded Pell eligibility to students 
enrolled in short-term vocational or career programs that would not be otherwise Pell eligible. The purpose of the 
experiments were to determine if Pell eligibility had a measurable impact on program completion. DOE discontinued Pell 
Experiment #1 during AY2016. Of the Pell Experiments, only Experiment 2 continued into AY2017 and concluded as 
Spring 2017 ended (201714). Experiment #2 produced 13 graduates out of 13 students (100%) selected. Table 5 provides 
the AY2017 results. The Department of Education Federal Student Aid office concluded the Pell Experiments citing 
insufficient information to support their continuance. 
 
 

Table 4: Pell Experiments 
 

AY2017 Reporting 201712 201714 Grand Total 

Experiment 2 20 5 5 

Not Selected 12 0 12 

Did not enroll 2 0 2 

Did not graduate 9 1 10 

Graduated 9 4 13 

Selected 8 5 13 

 
 
Resources Needed to Accomplish Strategies/Interventions: 
The COLL1010 course is taught using currently-employed full time and adjunct instructors. The Think More, Be More QEP 
Program is implemented and managed by a full time QEP Director. Additional resources for this program include funds for 
student/staff awareness events, training materials, and promotional materials 
 
Obstacles Encountered: 
The Think More, Be More QEP program will require the production of new processes and materials, including formulation 
of a training curriculum for faculty, achieving faculty buy-in to the concept, and beginning to enculturate the importance of 
critical thinking skills within the College community. The QEP Director has written a research-based training curriculum in 
conjunction with key faculty influencers, and ensured staff buy-in to the program through the use of diverse broad-based 
committees for key decision-making and the formulation of operational plans. The QEP Director has also planned and 
executed several student and/or staff events at all college locations to begin exposing the College community to the QEP 
concepts and methods. 
 
As noted above, the Department of Education determined that the Pell Experiments did not produce sufficient information 
to justify continuation of the experiments. The DOE has discontinued both experiments, thereby ending this initiative at 
Savannah Technical College. 
 

2. Transform Remediation — Increase the Percentage of Course Success by 5% Each Semester for Learning 
Support Co-Requisite Classes 

Performance Metrics for Success: 
Savannah Technical College has implemented a co-requisite model for learning support courses, which combine a 
learning support course with a college level General Education Core course. In total, the Co-Requisite Learning Support 
program has not achieved the stated goal of increasing course success by 5% each semester. 
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Success for the initiative has been mixed, with the English Co-Requisite Learning Support courses demonstrating a 9.2% 
overall pass rate increase from Academic Year 2015 to Academic Year 2017. Pass rates for the Math Co-Requisite 
Learning Support courses demonstrated a 3.6% decrease in overall pass rates for the same period. 
 
 

Table 5 – Co-Requisite Learning Support Summary Pass Rates per KMS Report TEC1723 

Subject 
AY2015 Summary 

Pass Rate 
AY2016 Summary 

Pass Rate 
AY2017 Summary 

Pass Rate 
Overall Change 

MATH 61.7% 59.2% 58.1% -3.6% 

ENGLISH 66.2% 71.4% 75.4% +9.2% 

 
 
Strategies/Interventions: 
As shown, the English Co-Requisite Learning Support model is proving successful. While the Math sections have 
demonstrated an overall decrease in pass rates, a closer by-course examination of the program reveals success in most 
sections. The student success rate of the college-level Gateway courses within the combined Co-Requisite Learning 
Support sections have also been consistently higher throughout this period and, as of spring, 2017 are trending upward as 
well. As obstacles are identified and mitigated, the overall student success rate of improvement should increase. 
 
Resources Needed to Accomplish Strategies/Interventions: 
There are no resource challenges for continued implementation of the Co-Requisite Learning Support courses program. 
Tutoring services for these courses continues to be available, with the success of tutored students being closely 
monitored using the Tutor Trac system. Savannah Technical College’s Achieving the Dream (ATD) Student Success Plan 
continues to focus on assessing the success of this program as well. 
 
Obstacles Encountered: 
The stated goal of increasing the percentage of course success by 5% each semester for learning support co-requisite 
classes is not realistic over time. 
One of the two of the Learning Support combinations noted as not succeeding in the AY2016 Complete College Georgia 
Progress Report (MATH 0099/1011) has been discontinued. The unusually low pass rates demonstrated in the 
MATH0099/1101 co-requisite course (33.3%), and MATH0099/1111 co-requisite course (44.1%) for AY2017 should, for 
now, be viewed as outliers. Controlling for these two course combinations, the Summary Pass Rate for AY2017 would be 
75.1%. Faculty methods, course times and other potential causation factors will be examined in an effort to determine the 
causation for the low pass rates demonstrated by these courses. 
 

3. Restructure Delivery — Increase the number of graduates by an additional 85,064 or 2.6% annually over the 
previous year 

Performance Metrics for Success: 
The purpose of restructuring delivery of instruction has been to increase the number of graduates in alignment with the 
Complete College Georgia annual goals. In order to increase graduates, students must be retained, therefore the initial 
purpose of restructuring delivery is to increase retention, thereby increasing graduates.  
 
Strategies/Interventions: 
Every credit program at Savannah Technical College has developed and implemented a Guided Pathways process. All 
classes, including General Education classes, have been organized into blocks of time where reasonable, thereby 
reducing wait time among or between classes to minimal levels. Pathways for three scenarios have been created for each 
program: full-time daytime, part-time daytime, and part-time evening. Each of these three pathways has been assigned an 
in-house code for each block of courses for all future remaining semesters required to complete a particular program. 
Every semester, every student is advised regarding the specific courses required for program completion and registration 
through the program is prescriptively encouraged. Students are advised holistically, viewing their chosen program of study 
from beginning to completion, detailing the course load and schedule for every semester remaining. Exceptions (e.g. 
medical absence, course failure, learning support classes, etc.) are handled separately and modifications to student’s 
schedules are made with minimal interruption to the student’s overall program pathway. 
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This pathway strategy has achieved two advantages for students: (1) Program costs can be calculated by the student 
from the beginning and detailed by semester, allowing the student to develop a financial plan for their education; and (2) 
Advising is simplified once the program Pathway is selected, requiring minimal time by the student and advisor as the 
program progresses, thereby increasing advisor availability when a student’s pathway is interrupted. 
 
As the College has implemented Block Scheduling/Guided Pathways in every program, there is no control group with 
which to compare retention and/or graduation rates and designate a specific goal, thereby determining if Guided 
Pathways alone impacted the retention/graduation benchmark. Table 7 below reports the AY2016 retention and 
graduation rates for the programs as reported by TEC0200 and program records. As evidenced in the table, Block 
Scheduling has resulted in significant increases in retention and graduation rates overall, with an overall increase in the 
average graduation rate of 12.1%. Also evidenced within the data is a stabilization of the retention and graduation rates 
from AY2015 to AY2016, with fewer notations of 0% in evidence. 
 
 

Table 6 – Complete College Georgia – Guided Pathways to Success Block Scheduling 
 

Level Major 

AY15 
Retention – 
Graduation 

Rate 

AY2016 
Total 

Retained 

AY16 
Retention 

Rate 
Graduated 

AY16 
Graduation 

Rate 

Diploma Accounting 0% - 25% 2 2 100% 2 100% 

Degree Accounting 43% - 10% 11 7 64% 5 45% 

Diploma 
Air Conditioning 
Technology 

44% - 11% 8 5 62% 5 62% 

Diploma Auto Tech 11% - 50% 15 8 53% 7 47% 

Diploma 
Medical 
Assisting 

Not Reported 8 8 100% 8 100% 

Diploma 
Networking 
Specialist 

25% - 50% 2 2 100% 0 50% 

Degree 
Networking 
Specialist 

32% - 55% 10 8 80% 5 50% 

College Selected GPS Programs 

Diploma Welding 7% - 62% 38 34 89% 32 84% 

Degree Surgical Tech 0% - 100% 17 17 100% 17 100% 

Diploma Surgical Tech 0% - 0% 5 5 100% 5 100% 

TCC 
Commercial 
Truck Driving 

0% - 100% 48 40 83% 40 83% 

Diploma 
Practical 
Nursing 

0% - 100% 37 12 32% 12 32% 

TCC 
Health Care 
Assistant 

0% - 100% 190 107 56% 59 31% 

 
 
Resources Needed to Accomplish Strategies/Interventions: 
The resources needed to continue the Block Scheduling are in place. Implementation of the strategy continues to 
encounter challenges for students who don’t fit readily into a block schedule due to personal or life issues, such as job 
schedule, child-care, etc. While Block Scheduling has been cited by Complete College America and Achieving The Dream 
as a positive factor impacting student graduation through the creation of a predictable schedule for college completion, we 
cannot attribute the increase in graduation rates solely to this strategy. A significant percentage of Savannah Technical 
College students encounter a continually shifting schedule due to the personal or life issues noted. Savannah Technical 
College will continue to utilize Block Scheduling and working with those students who may have to depart from their block 
schedule. 
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Obstacles Encountered: 
Programmatic structures, including pre-requisite requirements within the Health Sciences programs were contributing to 
false negative retention and graduation rates. Those issues have been addressed at the programmatic level. 
 

III. Student Success Implementation Team 

 

Name Title Role E-mail Address 

Dr. Kathy S. Love President Leader klove@savannahtech.edu 

Dr. Al Cunningham VPASA Member acunningham@savannahtech.edu 

Dr. Vic Burke VPIE Point of Contact vburke@savannahtech.edu 

Mr. Marc Mascolo VPA Member mmascolo@savannahtech.edu 

Mr. Lonnie Griffin Dean, General Studies Member lgriffin@savannahtech.edu 

 
Savannah Technical College revisited and amended its Achieving The Dream Implementation Plan and supporting 
Priorities and Interventions during AY2017. This amended plan was presented to the college’s ATD Coaches in March, 
2017. Evaluation metrics for the revised interventions were formulated allowing more accurate examination of each 
intervention’s impact on its assigned priority, and the results presented to the ATD Coaches in July, 2017. The ATD 
priorities and interventions continue to parallel the Complete College Georgia goals. 
 
The ATD Core/Data Team is tasked with analyzing institutional data each semester to assess current impact of all college 
interventions/initiatives on intended outcomes. This data is drawn from Banner Web Reports, KMS Reports, Tutor Trac 
tutoring services database, and the TEAMS database. The examined data is summarized and presented to the College 
community two times per year at college-wide professional development sessions. 
 

IV. Conclusion: 

Successful Strategy: Increase the number of graduates by an additional 85,064 or 2.6% annually over the 
previous year 
The College is exceeding the annual goal for graduates every year. Based on this trend, it appears that Savannah 
Technical College will meet its 2025 goal of 14,951 additional graduates. Currently, Savannah Technical College has 
exceeded its goal-to-date by 4,904 graduates. 
 
Successful Strategy: Replace COMP1000 with COLL1010 
Replacing COMP1000 – Introduction to Computer Literacy with COLL1010 – Career & Success Skills where possible has 
reduced student failures within those programs, thereby demonstrating success, as evidenced in Table 3.  
 
Successful Strategy: Dual Enrollment 
Dual enrollment at Savannah Technical College has increased by 247% from AY2014 through AY2017, including an 
increase of 3% over AY2016. The success of this strategy is evidenced in Table 4. The College will continue to offer dual 
enrollment programs and expand those programs where possible. 
 
Successful Strategy: Transform Remediation – Co-Requisite Learning Support Courses 
The pairing of a learning support course with a college-level gateway course has demonstrated qualified success. Those 
pairings that have proven ineffective are no longer offered as a combined co-requisite/gateway course. The College will 
continue to offer those pairings that demonstrate an upward trend, while analyzing those pairings with unusual results in 
order to identify and mitigate any variables that have demonstrated a negative impact on student success. Also, the 
Savannah Technical College leadership will establish a more realistic goal for the strategy. 
 
Successful Strategy: Restructure Delivery – Guided Pathways to Success 
 Since all programs adhere to a Guided Pathway and Block Schedule, no control group exists with which to measure the 
strategy impact on the increase in graduation rate. Still, anecdotal evidence from staff and students indicate this strategy 
has positively impacted the graduation rate considerably. The College will continue this strategy while seeking ways to 
accurately measure and report its impact. 
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Ineffective Strategy: Pell Experiments 
As reported in AY2016, graduation rates for students selected for Pell versus students not selected are approximately the 
same. During AY2017, the Department of Education Federal Student Aid office concluded the Pell Experiments citing 
insufficient information to support their continuance. The College will discontinue this strategy. 

V. Next Steps: 

 The College will begin tracking the retention and completion rates of those students enrolled in those programs 
where COLL1010 has replaced COMP1000 for the purpose of comparison with the same pre-change metrics. 
This measurement would provide a more substantial basis for measuring the impact of this strategy on retention 
and graduation. 

 The College will monitor the Think More, Be More: Learning Employability Skills Through Critical Thinking QEP 
program and measure impact on retention and graduation. 

 The College will implement a renewed and revised Student Orientation program during AY2018 and begin 
measuring impact on retention and graduation.  

 The College will seek expansion of dual enrollment programs within its service area, particularly in Chatham 
County. 

 The College will monitor the Co-Requisite Learning Support courses and closely analyze the variables involved 
for the purpose of maximizing student success and meeting the stated goal for improvement. 

No additional personnel or equipment is required to implement the additional strategies listed above, nor to maintain those 
the College will continue. 
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Southeastern Technical College 
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Southeastern Technical College 

I. Overview 

Southeastern Technical College has as its primary mission building a well-educated, globally competitive workforce for 
southeastern Georgia. The college fulfills that mission through credit programs including associate degree, diploma and 
technical certificate of credit programs; adult education; continuing education; and customized training and services. The 
college strives to be a leader in our area through continuous improvement by providing a student–centered institution. 
 
Southeastern Technical College enrollment data for this report is based on the Technical College System of Georgia 
Report #DC241 which compares data from Fiscal Year 2009 and Academic Year 2014. Fiscal Year 2009 represents data 
from prior to the merger of Swainsboro Technical College and Southeastern Technical College while Academic Year 2014 
represents the fifth year of merged data for the college. 
 
Overall enrollment for the separate colleges for 2009 showed a decrease through AY 2014 with a decrease of 390 
students or 16.2%. This enrollment change was led by a shift from full-time to part-time enrollment. In 2009 for every full-
time student there were 1.025 part-time students. For AY 2014 for each full-time student there were 2.76 part-time 
students. This resulted in a 55.8% decrease in full-time students from a level of 1026 in FY 2009 to only 453 in AY 2014. 
Part-time students increased from 1052 in FY 2009 to 1254 in AY 2014. 
 
The percentage of PELL-eligible students continued to increase with the percentage of students eligible for PELL during 
the period increasing for the second year.  For FY 2009, 58.7% of students received PELL or 1415 students. By AY 2014 
that percentage increased to 76.3% for a total of 1539 students. The PELL-eligible group also showed similar decreases 
in the percentage of full-time enrollment (44.8%). However, there was a 71.2% increase in part-time enrollment for PELL-
eligible students from 556 in FY 2009 to 952 in AY 2014. 
 
Finally, remedial enrollment showed a large increase from 88 students in FY 2009 to 219 students AY 2014. That 
increase resulted in increases in full-time enrollment of 35.1% and a 219.6% increase in part-time enrollment during the 
period. While transfer percentages for full-time and part-time transfer students in the remedial category posted large 
percentage shifts, the numbers in these groups in FY 2009 were so low that the statistical value of the increases were not 
worthy of examination. 
 
The shifts noted in full-time and part-time enrollment during the reported years could be attributable to two events that 
occurred during the reported years. First, as mentioned above, two colleges merged to one, which caused shifts of some 
majors to different campuses and the closure of other majors in FY 2010, the second of the reported period. In addition, 
the Technical College System of Georgia underwent a conversion from the quarter system to the semester system one 
year later in FY 2011. The quarter to semester change resulted in courses under the quarter system being combined into 
one course under the semester system for some majors. This resulted in students enrolling in fewer credit hours under the 
semester curriculum, thus contributing to more part-time enrollment. 
 

II. Goals 

Goal 1: Increase the number of graduates by an additional 2.6% annually over the previous year 

Performance Metric Used:  KMS Report #DC332, #DC246, #DC247 and #DC248  
To perform analysis of this goal, 2017 CCA reports were used for this performance metric.  These reports were compared 
to previous years for analysis.  Using KMS Report #DC332, Degree Production Goal Tracker, the College monitors 
progress toward our annual goal while also reviewing graduates in each award area that is tracked by monitoring 
#DC246, CCA Outcome Metric 1: Degree Production.  If one of the award levels is determined to have a decrease, then 
KMS Reports #DC247 and #DC248 are used to research the decrease by discipline and majors.  In addition, the Student 
Affairs Division also compiles separate annual reports on enrollment, retention, graduates, placement and licensure.  
These reports are used to supplement the CCG reports as they provide more up-to-date and current data in regard to 
student success.  Upon analysis of these reports, strategies and interventions were put in place by the college to increase 
the graduates in each program area. Table 1 shows STC’s total progress towards increasing the number of graduates 
annually for the years 2015-2017.  According to KMS Report #MEB0332 STC has achieved a total of 4772 actual 
graduates of the 9,079 goal to be achieved by 2025. Southeastern Technical College has exceeded its Complete College 
America degree production goal to date by 467 graduates. 
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Table 1 
 

KMS Report DC # 332 Number of CCG Graduates 
Difference between Actual CCG 

Graduates and STC Goal 

Academic Year 2015 505 +2 

Academic Year 2016 630 +114 

Academic Year 2017 563 +33 

Cumulative Through 2017 (2008 
through 2017) 

4772 actual graduates of the total 
initiative goal of 9,079 

+467 

 
 
Strategies/Interventions  

 Degree Works (DW), an electronic degree audit program and academic advising tool, continues to be used for 
consistent and accurate advisement.  All faculty members have access to DW.  As new faculty join STC, they are 
trained on DW during their new employee orientation.  Students were given access to DW in 2014 and continue to 
use the program.   Information sessions regarding DW are provided to students as needed.  Students and 
advisors use DW to review their academic history before and during the advisement session to create a plan to 
facilitate timely completion of their academic goals which ultimately lead to graduation.  To ensure that all awards 
are granted, the Registrar’s Office began utilizing Degree Works reports in 2013 to locate students who have 
completed or are within one class of completing their program.  The Faculty were also educated on how to utilize 
Degree Works to locate program graduates, including embedded TCCs, and assisting students in applying for 
graduation for all awards earned. 
 

 The College offers a Student Success Center equipped with computers, tutoring resources, community resource 
material and an area for studying individually and in groups.  Students who do not have access to personal 
computers and internet at home are able to use the computers in the Center to complete class assignments in a 
timely manner.  
 

 TEAMS (TCSG Early Alert Management System) is used to submit an alert on a student who may be at risk.  A 
student at risk may be not attending class regularly, struggling academically, in need of non-academic supportive 
resources, experiencing a personal hardship, or not progressing in class.  The Student Navigator or designated 
personnel will connect with the student to administer appropriate interventions.  Support services are provided to 
assist students in need and help them progress.  For summer semester 2016, 54% of the students referred to 
TEAMS enrolled the next term.  Fall semester 2016, 64% of the students referred to TEAMS enrolled the next 
term and 62% of the students referred spring semester 2017 enrolled the following term.  Through tracking these 
students and providing the additional support needed (academic tutoring, referrals to outside agencies for social 
support services, emergency funds from the STC Foundation, and general mentoring) student retention increased 
which led to the completion of classes and ultimately graduation.  

 
Resources  

 Each campus has a Student Success Center that provides direct, one-on-one, personal tutoring, academic 
resource material, and computer-based learning programs. The Center provides an area for students to read, 
study, and communicate with their classmates.  Students also have access to resource material, which includes 
leadership material and a Community Resource Guide.  The Community Resource Guide provides information on 
community resources such as childcare services, transportation, housing and personal counseling.  The Student 
Navigator oversees the Student Success Center and is available to students who have specific needs.  The 
mission of the Success Center is to assist students in completing their educational goals so they can graduate 
and enter the workforce in their chosen career.  
 

 A Lending Library is available to qualified students to assist with books.  The Lending Library is available to 
students on a need basis.  If a student has exhausted his/her Financial Aid or isn’t eligible for Financial Aid, the 
Lending Library can offer books for the student to borrow for the semester.  The Lending Library received 250 
applications during FY 2017.  The STC Foundation partners with donors to support and invest in STC student 
success.  The Foundation has provided over $40,000 in scholarships to students over the past year.  In addition, 
The Foundation assists students through an Emergency Assistance Fund.  The Emergency Assistance Fund has 
provided over $5,000 to assist students in need.  
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Obstacles 

 An obstacle that our students face is a limited knowledge of community resources such as childcare, public 
transportation, and healthcare services.  The Student Success Center provides a community resource guide to 
inform students of these resources.  Most of our students must work to provide for their families and may find it 
difficult to juggle the pursuit of an education along with working a full-time job.  
 

 Getting instructors to utilize TEAMS to refer students has proved to be a struggle for our college.  The Student 
Navigator has created a step-by-step training manual for instructors on how to use TEAMS.  Also, it can be 
difficult to make contact with the students who are referred to TEAMS.  The Student Navigator makes contact 
through phone, email, text, and personal visits to the classroom.  Texting students seem to be the most effective 
form of initial contact.   

 

Goal 2: Transform Remediation 

Since Spring Semester 2013, Southeastern Technical College has been involved in redesigning Learning Support (LS) 
classes in an effort to help students move more quickly into their program classes.  The redesign began with the reading 
classes in the spring; English was added during the summer, and math began Fall Semester 2013.  Throughout the 
process, instructors have discussed what worked, what did not work, and what could be done to improve students’ 
chances of success.  As a result of these conversations each semester, the courses have been tweaked along the way 
and changes have been made as needed. 
 
Strategies/Interventions  
During AY 2015. STC made the decision to offer the co-requisite classes to students enrolled in LS English and LS Math. 
LS English students have been slow to embrace the co-requisite model for English. However, math students seemed 
more eager to take advantage of this unique opportunity.   
 
Table 2 shows the progression of both the diploma and degree level co-requisite math and algebra classes. Forty (52%) 
of the 77 diploma level students that took advantage of the co-requisite opportunity were successful while 55 (66%) of the 
83 degree-level co-requisite students experienced success.  By completing the co-requisite classes in one semester, 
these students decreased their time in the Learning Support sequence and moved more quickly into their program area.   
 
 

Table 2 

Co-Req 
Classes  

Spring 
201514 
Success 

Summer 
201516 
Success 

Fall 
201612 
Success 

Spring 
201614 
Success 

Summer  
201616 
Success 

Fall 
201712 
Success 

Spring 
201714 
Success 

TOTALS 

Diploma 
Math 

3 of 4 
75% 

5 of 6 
83% 

5 of 7 
71% 

1 of12 
17% 

4 of 11 
36% 

6 of 15 
40% 

16 of 22 
73% 

40 of 77 
52% 

Degree 
Algebra 

9 of 12 
75% 

4 of 4 
100% 

7 of 14 
50% 

10 of 12 
83% 

1 of 1 
100% 

6 of 9 
67% 

18 of 31 
58% 

55 of 83 
66% 

 
 
As stated previously, STC struggled with participation in co-requisite English classes.  Currently the statistics for English 
classes are meager and do not provide enough data for substantial analysis.  However, STC is aware that this is an area 
of needed focus.   
 
Table 3 gives statistics for all LS students in English, Math and Reading for AY 2015 and AY 2016 as well as the yearly 
statistics for all subject areas combined.  Our Learning Support program was set up in such a way that students could 
complete a portion of the modules identified as a check point, attain partial success, and receive a grade for the class 
without exiting the class.  In math, the students who completed through Module 12 and were eligible to participate in the 
co-req option the following semester were listed under “Did Not Exit”. However, they did achieve some measure of 
success. 
 
  



 

Southeastern Technical College | 183  

Table 3 Learning Support Statistics for AY 2015 and AY 2016 

ENGLISH  Enrolled Exited Did Not Exit W/D 

TOTALS AY2015 98 52 (53%) 32 (33%) 
14 

(14%) 

 AY 2016 117 56(48%) 40 (34%) 
21 

(18%) 

MATH  Enrolled Exited Did Not Exit W/D 

TOTALS AY2015 327 135 (41%) 149(46%) 
43 

(13%) 

 AY 2016 320 157 (49%) 113(35%) 50(16%) 

READING  Enrolled Exited Did Not Exit W/D 

TOTALS AY2015 94 72(77%) 11(11%) 11(11%) 

 AY 2016 128 80 (63%) 17 (13%) 
31 

(24%) 

YEARLY  Enrolled Exited Did Not Exit W/D 

TOTALS  AY2015 519 259 (50%) 192 (37%) 
68 

(13%) 

 AY 2016 565 293 (52%) 170(30%) 
102 

(18%) 

 
 
Based on these statistics, the College has determined that while reading students do well with the modular approach, it 
does not seem to be working for a large number of STC’s English and Math Learning Support students.  To address those 
needs, the faculty and administration discussed modifications to our approach during Fall Semester 2016 and made a 
decision to discontinue the modular approach to teaching algebra and implement the MATH 0098 – Elementary Algebra 
class for students who have low algebra scores on the ACCUPLACER exam. In addition, for English and diploma level 
math Learning Support students, faculty and administration decided to continue with co-requisite classes. 
 

Table 4 
 

KMS Report DC#251 & DC#254 (Reported in 2015) Math English 
Both Math 
& English 

Total 
Remedial 

Students Completing Remedial within first 2 Academic 
Years (DC#251) 

70.4% 51.4% 34.8% 52.9% 

Students Complete Next Level Course in Same Subject 
within first 2 Academic Years (DC#254) 

40.7% 29.7% 30.4% 33.3% 

KMS Report DC#251 & DC#254 (Reported in 2016) Math English 
Both Math 
& English 

Total 
Remedial 

Students Completing Remedial within first 2 Academic 
Years (DC#251) 

64.1% 62.1% 44.4% 59.3% 

Students Complete Next Level Course in Same Subject 
within first 2 Academic Years (DC#254) 

56.4% 41.4% 27.8% 45.3% 

 
 
Table 4 cites KMS reports DC#251 and DC# 254 showing statistics reported in 2015 for full-time and part-time students 
first time enrolled in Fall 2011 (201212) and reported in 2016 for full-time and part-time students first time enrolled in 
201312. 
 
In comparing Reporting years 2015 and 2016, there is a 6.3% decrease in math, a 10.7% increase in English, and a 9.6% 
increase in the success rate of students taking both remedial math and remedial English.  The total remediation success 
rate shows an overall increase of 6.4% for the two reporting years.  Even though the remedial exit percentage for math 
students decreased from 2015 to 2016, the success in the math Next Level Course increased suggesting those students 
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exiting remedial math in 2016 were better prepared for their credit-bearing course than those from the previous year.  The 
10.7% increase in successful English remediation appears to have carried over to the corresponding Next Level Course in 
English which increased by a comparable 11.7%.  An oddity is that an increase is shown for English and math Next Level 
Course success rates when those courses are considered separately; however, a decrease is noted when students took 
both math and English.  This could be a result of the combinations of other courses taken along with the math and English 
Next Level Courses.  The 12% increase in the overall success rate shown for Next Level Courses is a result of increased 
success in math and English credit classes when those classes are taken separately.  The data shows that students 
taking both English and math Next Level Courses together may need added support in order to improve their success 
rates. 
 
Strategies 

 Instructors continue to interact with students’ daily, tutor when needed, and encourage students to spend the time 
required and put forth the effort needed to be successful. 
 

 Learning Support faculty initially provided review sessions for students to attend prior to taking the placement 
exam. These sessions were not well attended and were definitely not having a major impact on Learning Support 
numbers.  As a result, the review sessions were discontinued.  Learning Support instructors then identified tutorial 
websites that would allow students to review and practice material in each area on their own. Student Affairs 
made this information available to students on the STC website and in the Student Admissions Packet.  Utilization 
of this practice material is based solely on the student’s initiative and motivation. 

 

 During Fall Semester 2016, a decision was made to discontinue the modular approach to teaching degree-level 
math and return to the traditional approach for degree-level students who score between 24 and 40 on the 
Algebra portion of the Accuplacer.  These students would be taught the MATH 0098 curriculum in a traditional 
classroom setting using MATH XL as a tool to help improve student success. This class will provide the students 
with a more complete understanding of basic algebra and better prepare them for success as co-requisite 
students. 

 

 English faculty feel that Learning Support students are better served if they are all co-requisite students and are 
enrolled in the same section of the General Education English class. Since we are a small college with limited 
faculty and resources and since students are now listed as provisional status, scheduling students for the co-
requisite English classes has been difficult because of schedule conflicts.    Increased efforts will be made to 
remind advisors of the importance of registering students in this manner.    

 
Resources  
The resources for Learning Support intervention are mainly human resources (LS staff, Student Navigator, etc.), time 
(office hours and tutoring sessions), and computer labs.  There were no monetary expenditures involved in this re-design.  
The continued utilization of Math XL provides students with unlimited access to lessons, videos, tutoring, and practice on 
the concepts. 
 
Obstacles 

 One obstacle that all Learning Support faculty face is determining ways to encourage students to make the 
Learning Support classes a priority each week.  Some students think that they will be able to do all the work while 
they are in class and spend very little time outside of class working on their assignments; thus, they have difficulty 
exiting the class.   
 

 Another obstacle that Learning Support students face is scheduling and time management.  Many students have 
full-time jobs and families.  By attempting a full load at school as well, students find themselves in a situation 
where they have to be really good time managers to cope with it all; often there is not enough time to go around 
and classes fall by the wayside.  
 

 A third obstacle is lack of preparation for the classes.  Some students come to STC having never taken an 
algebra class in high school, so when they choose a program which requires College Algebra, they are 
overwhelmed.  Faculty and administration believe that teaching the MATH 0098 in a traditional format will provide 
a basic understanding of algebra for students who post low scores on the Accuplacer exam and will better 
prepare them for the co-requisite algebra class. 
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Goal 3: Restructure Delivery 

Performance Metric Used:  KMS Report TEC0200 Reporting Period AY 17 
Block scheduling continues to be utilized for the TCSG identified programs listed below.  The performance metric used to 
measure the success of restructuring delivery using block scheduling is retention and graduation rates.  KMS Report 
TEC0200 Retention Rate by Program was used to report the retention and graduation rates for each of the block 
scheduled programs (Accounting Diploma and Degree, Air Conditioning Technology Diploma, Automotive Technology 
Diploma, and Networking Specialist Diploma and Degree). 
 
Table 5 shown below displays the AY 17 retention and graduation rates of the programs that utilize block scheduling.  
Table 6 displays the AY 17 retention and graduation rates of a sample of non-block scheduled programs.  The block 
scheduled programs had higher retention and graduation rates than the non-block scheduled programs.  It is important to 
note that since the cohorts are small, the retention and graduation rates fluctuate widely with a change in one student’s 
status. Building enrollment in these programs will help stabilize retention and graduation rates. 
 
 

Table 5.  Block Scheduling Retention and Graduation Impacts (KMS Report  TEC0200) AY 2017 
 

 
 

Table 6.  Non-Block Scheduling Retention and Graduation Impacts (KMS Report TEC0200) AY2017 
 

Level Major Cohort Retained % Retained Graduated % Graduated 

Diploma Cosmetology 24 15 63% 12 50% 

Diploma 
Early Childhood Care 
and Education 

14 8 57% 6 43% 

Degree 
Early Childhood Care 
and Education 

NA NA NA NA NA 

Diploma Electronics Technology 2 2 100% 2 100% 

Degree Electronics Technology 6 4 67% 4 67% 

 Grand Total 46 29 63% 24 52% 

 
 
Overall, block scheduling has made advisement and registration easier on students.  In addition to block scheduling, the 
College offers a variety of formats for instructional delivery including online and hybrid courses.  These instructional 
delivery options give students more flexibility to fit their busy schedules. 
 
Strategies/Interventions 

 More online and hybrid course offerings to enable all students, especially working students, to effectively pursue 
college completion. 
 

 Often first time online students become frustrated when trying to familiarize themselves with Blackboard.  This 
frustration can lead to students withdrawing from courses.  To help remedy some of this frustration and retain 
students, a Blackboard orientation was created.  Students can self-enroll in the orientation and take advantage of 
videos and tutorials that will introduce them to Blackboard and help them become more successful online 
students.   
 

Level Major Cohort Retained % Retained Graduated % Graduated 

Diploma Accounting 5 4 80% 4 80% 

Degree Accounting 1 1 100% 1 100% 

Diploma Air Conditioning Tech 3 2 67% 2 67% 

Diploma Automotive Technology 7 6 86% 5 71% 

Diploma Networking Specialist 3 1 33% 1 33% 

Degree Networking Specialist 1 0 0% 0 0% 

 Grand Total 20 14 70% 13 65% 
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The College Blackboard Point of Contacts track enrollment in the Blackboard orientation course and exports the 
data to Excel where it is saved each semester.  In FY 2017, 273 students self-enrolled in the orientation.  

 

 Continued use of Early Alert, which provides counseling and/or tutoring to struggling students.   
 
Resources 

 The Southeastern Technical College Foundation provides financial assistance to students who owe $400 or less 
to the College and are unable to pay the balance. This amount is an increase over $200 that was allowed last 
year.  Instead of being removed from classes for nonpayment, the Foundation guarantees the funds to the 
College and a workable payment plan is created so students can pay their balance over time.  This has helped 
improve retention rates.  

 

 Faculty Advisors--Students are able to schedule an appointment with their advisor to register for classes each 
semester.  Appointment-Plus, a scheduling program, allows students to go online and make an appointment with 
their instructor/advisor.   

 
Obstacles  

 Many of our students have families and jobs, and although courses are offered at different times throughout the 
day, including online offerings, their personal responsibilities can become overwhelming and some students will 
drop a class or two or withdraw completely from college.  

  

 Many industries in our service delivery area that employ our currently enrolled students require shift work.  So, a 
student who is able to attend in the mornings one semester, may only be able to attend classes in the evening the 
next semester. 

 

Goal 4: Shorten Time to Degree 

Performance Metric Used:  KMS Report #DC243 2016 Final Data and 2017 Preliminary Data 
In analyzing the graduation rates using KMS Report #DC243 for students earning certificates/diplomas, the rates of 
completion time for full-time students decreased in 2017 when compared to 2016.  There was a 0.5% decrease in the 
100% and 150% categories, and a 2.9% decrease in the 200% category.  The rates of completion time for part-time 
students decreased in 2017.  There was a 4.2% decrease in the 100% category, a 0.8% decrease in the 150% category, 
and a 0.4% decrease in the 200% category.  Certificate and diploma transfer students had a 1.5% increase in the 100% 
category, a 2.2% decrease in the 150% category, and a 0.4% decrease in the 200% category. 
 
The cohort for the associate degree seeking students was extremely small (3 full-time students and 0 part-time students in 
AY2016, and 2 part-time and 2 full-time students in AY2017).  The preliminary data for full-time students at the time of this 
report shows a 33.3% decrease in the 100%, 150% and 200% categories.  The rate of completion for part-time students 
remained the same for the 100%, 150%, and 200% categories.  Degree transfer students had a 10.3% increase in the 
100% category and a 2.9% decrease in the 150% and 200% categories. 
 

Table 7.  CCA Outcome Metric 2:  Graduation Rates (KMS Report DC#243) 
 

Reported to CCA: 2016 
(Final Data) 
 
KMS Report DC#243 

Certificates/Diplomas Associate Degrees 

100% of 
Time 

150% of 
Time 

200% of 
Time 

100% of Time 150% of Time 200% of Time 

Full-Time Students 16.1% 21.6% 25.1% 33.3% 33.3% 33.3% 

Part-Time Students* 12.4% 18.6% 19.6% 0% 0% 0% 

Transfer 21.6% 28.4% 30.4% 25.0% 50.0% 50.0% 

Reported to CCA: 2017 
(Preliminary Data) 
 
KMS Report DC#243 

Certificates/Diplomas Associate Degrees 

100% of 
Time 

150% of 
Time 

200% of 
Time 

100% of Time 150% of Time 200% of Time 

Full-Time Students 15.6% 21.1% 22.2% 0% 0% 0% 

Part-Time Students* 8.2% 17.8% 19.2% 0% 0% 0% 

Transfer 23.1% 26.2% 30% 35.3% 47.1% 47.1% 
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Southeastern Technical College (STC) has made a concerted effort to reduce the time a student needs to successfully 
complete a credential.  One of the changes implemented is the redesign of the Learning Support curriculum.  Previously, 
a student who tested below the appropriate entry level score on the Compass exam would be enrolled in Learning 
Support classes that could take a few terms to complete.  The Learning Support redesign using the modular format gave 
students the opportunity to complete the entire Learning Support curriculum in one semester.  College data reveals many 
more STC students have successfully completed English 0090 and Reading 0090 Learning Support classes and have 
moved on to the next step in their education.   
 
The College continues to combine diploma and degree level math with the accompanying Learning Support class and 
allows interested students to complete co-requisite classes.  Students who score within a certain range on the Accuplacer 
are now allowed to take the general education gateway course during the same semester as the matching Learning 
Support course.  Many students have been able to succeed because the Learning Support course helps to reinforce the 
concepts taught in the diploma/degree level general education course.  This co-requisite pairing has reduced the time to 
graduation by one semester for many students.   
 
Southeastern Tech faculty have been encouraged to offer classes using a mini-mester format. Many faculty report that 
students are making better grades when enrolled in a seven and a half week period compared to the standard 15 weeks 
in a semester.  Students also have the option of completing more courses during a semester and move more quickly 
through their program.   
 
Currently, eight General Education courses, six Computer Information Systems courses, two Early Childhood courses, 
two Dental Hygiene courses, Anatomy and Physiology I and II, three industrial courses, and two Radiologic Technology 
courses are offered in the mini-mester format. Faculty continue to be encouraged to offer courses that lend themselves to 
this format in order to help students achieve their goals in a timely manner.   
 
Allowing each technical college to decide if programs will keep COMP 1000—Introduction to Computer Literacy or embed 
the competencies in another course such as our COLL 1040 is continuing to be utilized.  Some programs made the 
decision to no longer require COMP 1000 thereby reducing the program credits by 2 hours.   
 
To support the various schedules and personal responsibilities that students have, the College offers morning, afternoon, 
evening, online, and hybrid courses.  When appropriate, faculty are encouraged to offer more online and hybrid courses to 
meet the needs of the majority of students who are going to college, working, and raising a family.  Often these students 
are limited in the number of classes they can complete each semester because of scheduling, work, and family 
responsibilities.  Online and hybrid courses provide more freedom with schedules and assignments allowing students an 
“anywhere/anytime” learning experience.  These courses also reduce commute time and benefit students financially by 
reducing the amount of money spent on fuel.  STC had a 12% increase in the number of online courses offered in Fall 
Semester 2017 compared to Fall Semester 2016.  The number of hybrid course offerings remained the same. 
 
Strategies/Interventions 

 More online and hybrid course offerings to enable all students, especially working students, to effectively pursue 
college completion.   
 

 Greater emphasis is being placed on using mini-mesters to accelerate student progress toward completion.   
 

 Advisors review all student records each semester to determine if embedded certificates can be awarded.  
Program faculty are encouraged to submit graduation paperwork for embedded certificates at the time of 
completion rather than waiting until all diploma and/or degree program requirements are met.   

 
Resources 
 

 Faculty Advisors.  All students are able to schedule an appointment with their advisor to register for classes each 
semester.  Appointment-Plus, a scheduling program, was recently purchased for the College.  This program 
allows students to go online and make an appointment with their instructor/advisor.   
 

 Additional funds are set aside to hire adjunct so that more mini-mester courses can be offered. 
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 Availability of a new Blackboard Essentials training course for instructors who want to learn how to use 
Blackboard so they can offer courses web-enhanced, online, or hybrid.   

 
Obstacles 

 Most STC students work while attending college; therefore, it is difficult for the majority of our students to enroll as 
full-time students. 
 

 Many industries in our service delivery area that employ our currently enrolled students require shift work.  So, a 
student who is able to attend in the mornings one semester, may only be able to attend classes in the evening the 
next semester.  Publishing course schedules two semesters in advance of the current one would assist these 
students in modifying their work schedules, if needed, to accommodate their class schedules.  Currently, 
Southeastern Tech publishes summer and fall course schedules during the spring. 
 

III. Student Success Implementation Team 

The College utilizes a variety of reports from KMS and locally generated systems to analyze student success data.  
Information is made available to STC faculty and staff through the College’s intranet, email distribution, and shared during 
meetings with the Executive Council, Faculty Council, and the Complete College Georgia Committee.   
 
 

Full Name Title/Position Role Email Address 

Barry Dotson Vice President for SA Point of Contact bdotson@southeasterntech.edu 

Teresa Coleman Vice President for AA Member tcoleman@southeasterntech.edu 

Cheryl West Dean Gen Ed and LS Member cwest@southeasterntech.edu 

Melissa Rowell Student Navigator  Member mrowell@southeasterntech.edu 

Helen Thomas Special Needs Specialist Member hthomas@southeasterntech.edu 

Gina Robison Dean Bus/Human Service Member grobison@southeasterntech.edu 

 

IV. Conclusion 

Student Withdrawal surveys indicate that the primary causes of a student withdrawal is due to work conflicts, poor grades, 
scheduling conflicts, financial difficulties, and childcare issues.  Keeping these causes in mind the College has 
implemented strategies and interventions and has provided resources to students to aid in their success. Tutoring in all 
core classes is provided at multiple and flexible times throughout the week. Availability of tutoring is promoted through the 
College’s website, and through direct email communication to students.  At the request of STC, the local WIOA now 
comes on campus more frequently to accept applications to determine eligibility for child care and transportation 
assistance. Currently, more than 200 students receive some sort of assistance through WIOA, and we are working to get 
this number increased.  Alerts through TEAMS allow the College to provide early-intervention assistance and services to 
students who are not attending class regularly, struggling academically, or experiencing a personal hardship.  The 
redesign of Learning Support classes allows students who make the required placement scores to participate in the co-
requisite model courses, and the success rate continues to be higher than traditional Learning Support classes. Block 
scheduling, online, and hybrid course offerings have made it easier for students to schedule classes that work with their 
work schedule and personal lives.  A final strategy that the college has implemented is the increase of courses offered on 
the mini-mester schedule.  The mini-mester courses has allowed students to take more courses in a semester and move 
through their program more quickly. 

Some of our most effective strategies include: 
 

 Continual review of program offerings specifically aligned with the Complete College Georgia tracked programs.  

 Continual monitoring of student completion progress to identify students who have completed or are close to 
completing a Complete College Georgia tracked program. This information is then shared with faculty for more 
focused advisement efforts to encourage student completion of available awards. 
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Least effective strategies include: 

 

 Learning Support English students have been slow to embrace the co-requisite model. Even though all students 
see an advisor for registration and the benefits clearly explain, participation has been so minimal that there is not 
substantial data to evaluate its success.  We are continuing to promote this opportunity for our English Learning 
Support students and hope to see this number grow. 

 Not all faculty take advantage of the opportunity to submit early alerts through TEAMS. This is due in part to 
faculty turnover (retirements and resignations), and lack of familiarity with the system by new instructors.  We 
continue to provide training opportunities to encourage more faculty to submit early alert referrals.  
 

V. Next Steps  

January, 2017, Southeastern Tech moved to a co-requisite model for Learning Support students and put the guidelines in 
place for both English and Math Learning Support students.  Since these guidelines are so new and have been in effect 
for a short period of time, STC is committed to continuing with these guidelines in order to collect sufficient data to 
determine whether or not these guidelines are working.  Data will be reported in future updates and measures will be 
taken to determine a future course of action base on the analysis of that date. 
 
STC has expanded the number of courses offered on the mini-mester schedule.  The 7.5 week mini-mester affords 
students the opportunity to take classes in a shorter period of time and thus have the option of completing more courses 
during a semester and move more quickly through their program.   Due to content, the material for some of STC’s classes 
cannot be covered in a 7.5 week format; however faculty continue to be encouraged to offer courses that lend themselves 
to this format in order to help students achieve their goals and graduate in a more timely manner. 
 
Resources that will be required to implement planned activities in 2018. 

 

Activity Resources 

Goal 1: Increase Number of Graduates—
TEAMS training 

Training will be provided by STC and TCSG 
staff 

Goal 1: Increase Number of Graduates—
Lending Library  

Funding provided by Carl Perkins Grant through 
TCSG 

Goal 2: Transform Remediation – English Co-
Requisite Model 

STC staff will conduct interviews with English 
Learning Support students to determine better 
ways to promote the co-requisite model 

Goal 3: Restructure Delivery—Block 
Scheduling 

Promote the availability of block scheduling 
through direct communication with students 

Goal 4: Shorten Time to Degree—Program 
Review  

Since more than half of all STC students are 
enrolled in a medical-related program, the 
College has re-designed the entry point for the 
degree programs with a new program—Health 
Care Management, that has less credit hours 
than the previous Health Care Science 
program. Additional adjuncts may be needed to 
teach.  
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Southern Crescent Technical College 
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Southern Crescent Technical College 

I. Overview 

Southern Crescent Technical College, a unit of the Technical College System of Georgia, is an institution of higher 
education that delivers relevant technical education at the associate degree, diploma, and certificate levels and workforce 
training programs via traditional and distance learning formats that promote lifelong learning and impact economic 
development in the west central Georgia region that spans south of Atlanta and north of Macon. 
 
During AY2017, Southern Crescent Technical College (SCTC) implemented a variety of student success strategies aimed 
at increasing the number of students who earned a credential from the College. As a result of the College’s efforts, SCTC 
ended AY2017 with the highest percentage increase in unduplicated graduates (26.5%) and in duplicated awards 
conferred (33%) of all 22 Technical Colleges (Source: TCSG, KMS Report #DC306). The percent increase in both of 
these categories was far above the Technical College System of Georgia’s (TCSG) average for all 22 Technical Colleges. 
 
 

Table 1: AY2017 Unduplicated Graduates 
 

 AY2016 AY2017 Number Different Percent Different 

SCTC 1,376 1,740 364 26.5% 

TCSG 34,506 34,600 94 0.3% 

 
 

Table 2: AY2017 Awards Conferred (Duplicated) 
 

 AY2016 AY2017 Number Different Percent Different 

SCTC 2,444 3,251 807 33% 

TCSG 57,646 58,545 899 1.6% 

 
 

SCTC ended AY2017 with a 67.7% graduation rate, which was an 8.3% increase over the College’s AY2016 graduation 
rate of 59.4%. 
 
According to the Technical College System of Georgia’s (TCSG) 2017 End of Year Enrollment Report (Source: TCSG, 
KMS Report #ER21), Southern Crescent Technical College (SCTC) enrolled 6,527 students, 51 students fewer than the 
College enrolled in AY2016 representing a decrease in enrollment of less than 1%. Approximately 32.9% of the students 
enrolled were male and approximately 67.1% were female (Source: TCSG, KMS Report #ER20). While SCTC had a 
diversified student population consisting of students from a variety of race/ethnic categories, the largest population of 
students were White (47.9%), Black (43.7%), and Hispanic (3.2%) (Source: TCSG, KMS Report #Post 311). The ages of 
students who attended SCTC during AY2017 ranged from the “Under 21” category to the “Over 40” category, with the 
largest population of SCTC students in the “Under 21” category (36.5%) and the “21-25” category (23.5%) (Source: 
TCSG, KMS Report #ER23). In addition, 4,549 (69.7%) students self-identified into six Special Populations categories, 
with the largest category consisting of students who identified themselves as being economically disadvantaged (4,221) 
(Source: TCSG, KMS Report #CR1024).     
 
Moreover, the 2017 Complete College Georgia Report (CCA Report Year 2016) (Source: TCSG, KMS Report #DC241) 
highlights the following related to students enrolled at Southern Crescent Technical College: a 42.9% decrease in full-time 
students and an 11.3% decrease in part-time students between 2009 and 2014. Both Black and White students 
represented the largest number of students enrolled in remedial education, at 199 and 200 respectively. However, White 
students completed remedial courses at a higher rate than Black students in all three categories: Math (53% vs. 36.5%), 
English (43.6% vs. 41.5%), Both Math and English (38.5% vs. 13.8%). CCG data demonstrate that White students are 
being retained at a higher rate than Black and Hispanic students. From Fall 2010 to Spring 2011, students were retained 
at a rate of 68.7%. The three largest population of students in the cohort were Black, Hispanic, and White. The students 
were retained at a rate of 64.7%, 63%, and 72.4%, respectively. Students who range in age between 20 and 24 have the 
lowest retention rate at 59.9%. 
 



 

Southern Crescent Technical College | 192  

II. Goals 

Goal 1:  Increase the number of graduates (Outcome Metrics 1 & 2: Degree Production and Graduation Rates) 

The College’s goal was not only to increase the number of students who were awarded degrees over the previous year 
but to also to meet or exceed the College’s CCG goal for AY2017 of producing 1,783 graduates. As stated in the 
Overview section, Southern Crescent Technical College had more unduplicated graduates and duplicated awards 
conferred than any other Technical College during AY2017; however, in spite of this milestone, the College did not meet 
its CCG goal for AY2017. The College had 1,281 CCG graduates, which was 502 graduates short of its goal (Source: 
TCSG, KMS Report #MEB0332).  Although the College did not meet its CCG goal for AY2017, the College did have an 
increase in CCG graduates over AY2016 of 14%. 
 
The College’s goal was not only to meet or exceed its graduation rate benchmark but also to increase its graduation rate 
by 5% year over year. The College’s graduation rate benchmark was 56% in AY2016. The College exceeded this 
benchmark by 3.4% with a graduation rate of 59.4% (Source: TCSG, KMS Report #MEB0198). The College’s graduation 
rate benchmark was 60.9% in AY2017. The College exceeded this benchmark by 6.8% with a graduation rate of 67.7% 
(Source: TCSG, KMS Report #MEB0198). In addition, the College increased its graduation rate from AY2016 to AY2017 
by 8.3%. 
 
Table 3 shows Graduation Rates for the system-agreed-upon programs for Block Scheduling.  Two of these programs 
met the college’s goal of 60.9%, but fell short compared to the college’s final rate for AY2017 (Source:  TCSG, KMS 
Report #TEC3111).   
 

Table 3:  Block Scheduling and Graduation Rates 

Program Credential 2017 Graduation Rate 

Southern Crescent Technical College, AY2017  67.7% 

Accounting Diploma 69.8% 

Accounting Degree 56.7% 

Air Conditioning Technology Diploma 62.5% 

Networking Specialist Diploma 44.4% 

Networking Specialist Degree 60.6% 

Medical Assisting Diploma 53.6% 

Automotive Technology Diploma 60% 

 
 
Strategies/Interventions, Obstacles and Resources 

1. Career and Academic Planning (CAP) /Intrusive Advising  

New students are assigned a career and academic advisor who counsels them concerning courses needed to 
complete their chosen program of study with a career path in mind. CAP Advisors assess each student’s strengths, 
challenges and goals and connect them with college resources based on their needs and interests. In addition, 
students and advisors monitor courses to ensure that required courses are taken in the proper sequence. Students 
must meet with career and academic planning advisors to ensure they remain on target for graduation. Program 
advisors are also available and are assigned to all students.   
 
The CAP Center officially opened January 2017.  Since that time, the center tracked the following duplicated check-
ins: Spring 4396, Summer 5831 and Fall 1387, a total of 11,614 advisement appointments. 
 
Obstacles Limited number of advisors who are available to advise students, students who do not meet with advisors 
 
Steps Taken to Address Obstacles To address the obstacles mentioned above, the College continues to seek 
external funding options such as grants to provide a funding source to hire career and academic planning advisors. 
The College utilizes a combination of faculty and staff to assist in the advising process, rather than only relying on 
faculty or staff to advise.  
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Resources: Career and Academic Planning Center, degree works, career software, faculty, staff 
 
2. Career Pathway  

The College initiated a plan to work with EAB (Educational Advisory Board) beginning in Academic Year 2016.  
Evaluation of internal processes and capabilities of Degree Works software led to the decision to utilize Degree Works 
in lieu of EAB Software. 
 
Degree Works is a degree audit software that provides components to assist advisors and students as they work 
towards graduation. Utilizing Degree Works, the Registrar works closely with Institutional Effectiveness/Research and 
Academic Affairs to identify students who have completed the requirements for graduation. The software also 
generates various reports that identify students who are near completion, allowing faculty and staff to advise and 
encourage students to complete a program of study.  Career and Academic Planning Advisors train students to use 
Degree Works to track their own progress toward degree completion. 
 
Obstacles: Staff to provide adequate time to the reporting needs and management of the Degree Works software.  
 
Steps Taken to Address Obstacles: Degree Works reporting has been moved to Institutional Effectiveness.  The 
Director of Institutional Effectiveness works with the Registrar, CAP center advisors and faculty to maximize the 
Degree Works components for more effective and timely progress to credential completion.   
 
Resources: Degree Works, Faculty and Staff 

 
3. Required Orientation Advisement and Registration (ROAR)  

Another resource for students is Required Orientation Advisement and Registration (ROAR).  Every new and 
returning student is invited to attend a mandatory face-to-face orientation.  However, ROAR is more than a cursory 
introduction to SCTC.  It is an overview of college expectations, resources, and protocols.              
 
Obstacles: Some students decline the invitation to attend the face-to-face ROAR.   
 
Steps Taken to Address Obstacles: The College places a Banner hold on those students who do not attend ROAR.  
Those students are invited to participate in the next scheduled face-to face ROAR or they complete the online version.   
 
Resources: Student Handbook and Catalog, Faculty and Staff 

 
4. Block Scheduling 

The College utilized block scheduling in the following programs: Accounting Diploma, Accounting Degree, Air 
Conditioning Diploma, Automotive Technology Diploma, Medical Assisting Diploma, Networking Specialist Diploma, 
and Networking Specialist Degree. The block-scheduling format provides a plethora of options for students to take 
courses at a time that best matches their personal schedules and serves as a catalyst in helping students to complete 
their programs of study faster.  
 
Obstacles: Course time, limited number of faculty who are available to teach in the block format, and faculty workload.  
Steps Taken to Address Obstacles 
To address the obstacles related to course time and limited number of faculty who are available to teach in the block 
format, only a select number of courses are offered in the block format each semester. The plan is to increase the 
number of courses offered in the block format each semester as financial and human resources increase. To address 
faculty workload, utilize both full- and part-time faculty to teach courses in the block format. 
 
Resources: Existing classrooms, labs, and faculty 

 
 

Goal 2: Transform Remediation (Progress Metrics 2 & 3: Success in Remedial Education and Success in Gateway 
(First-Year) College Courses) 

Success in remedial education is not only demonstrated by the student’s ability to succeed in learning support courses but 
also by the student’s ability to succeed in the related gateway general education courses for the same subject area. The 
College had a goal to increase success rates in remedial education by 2% year over year. 
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In AY2016 (Report Year AY2015) (Source: TCSG, KMS Report #DC241), the College had 170 students who successfully 
completed remedial courses. In AY2017 (Report Year2016) (Source: TCSG, KMS Report #DC241), the College had 164 
students who successfully completed remedial courses, for a decrease of 3.5%. Approximately 44.4% of the students who 
enrolled in remedial courses in AY2016 successfully completed the courses while only 38.1% of the students who enrolled 
in remedial courses in AY2017 were successful. 

 
Because success in remedial education is critical to the continued success of many of SCTC’s students, the College has 
continued to track the success rates of students who enroll in remedial education courses. Tables 4 and 5 below shows 
the success rate of students who enrolled in remedial education courses during Fall 2016 and Spring 2017 (Data Source: 
SCTC Tigernet Reports, Report 58V5, 201712 and 201714).  Students have struggled with remedial courses, regardless 
of the subject or level.  Approximately two thirds of those in remedial courses during Academic Year 2017 were successful 
with a C or better.  Some significant differences exist between the Fall and Spring success rates in remedial courses, 
regardless of the subject area.   

 
 

Table 4: Fall 2016 Remedial Education Success Rates 
 

Fall 2016 Enrollment 
Number Successful 

(A, B or C) 
Percentage Successful 

All Remedial Courses (ENG096-098; 
MATH 096-099; READ096-098) 

942 624 66% 

ENG 096 30 20 67% 

ENG 097 78 58 74% 

ENG 098 65 53 82% 

MATH 096 12 6 50% 

MATH 097 89 63 71% 

MATH 098 242 162 67% 

MATH 099 233 119 51% 

READ 096 27 21 78% 

READ 097 87 70 81% 

READ 098 79 59 75% 

 
 

Table 5: Spring 2017 Remedial Education Success Rates 
 

Spring 2017 Enrollment 
Number Successful 

(A, B or C) 
Percentage Successful 

All Remedial Courses (ENG096-098; 
MATH 096-099; READ096-098) 

689 419 61% 

ENG 096 23 6 26% 

ENG 097 62 42 68% 

ENG 098 96 52 54% 

MATH 096 15 12 80% 

MATH 097 57 31 54% 

MATH 098 237 112 47% 

MATH 099 221 97 44% 

READ 096 18 5 28% 

READ 097 57 26 46% 

READ 098 60 36 60% 
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Strategies/Interventions, Obstacles and Resources 
 

1. Co-requisite Remediation  
Develop co-requisite courses to address declining success rates in Math and English. General education and learning 
support instructors collaborated to develop courses and a teaching model for teaching the courses.  

 
Obstacles: Limited number of faculty who are available to teach utilizing the co-requisite model, funding to hire new 
teachers 
 
Steps Taken to Address Obstacles: To address the obstacles mentioned above, the College continues to seek 
external funding options such as grants to provide a funding source to hire new teachers. 
 
The College previously implemented a co-requisite pilot (Academic Years 2015 and 2016), prior to the TCSG co-
requisite model.  The College-implemented plan was stopped to allow for planning and implementation of the TCSG 
plan.  The pilot did present some positive results for MATH 0099/MATH 1111; however, the cohort consisted of 
selected students.  Our current co-requisites allow all students with designated test scores to take the co-requisites.   
 
Resources: Existing classrooms, labs, and faculty  

 
2. Career Pathway  

Students who test at the lowest level of remediation were referred to the adult education division for 40 hours of 
concentrated instruction in the subject area. The instruction included study skill enhancement. Students then retake 
the college placement test and often test out of remediation altogether. They are allowed to take regular college 
courses not dependent upon the remediation subject area at the same time, thus helping them stay on track for 
completion.  
 
Obstacles: Students’ perception of adult education  
 
Steps Taken to Address Obstacles: The College graduation coach and the Adult Education transition coordinator work 
together to change/challenge the mindset of the student related to adult education and guide students through the 
process so that they have a seamless process of skill building.  
 
Resources: Existing classrooms, labs, faculty and staff from Tech Ed and Adult Ed 
 

III. Student Success Implementation Team 

Southern Crescent Technical College operates as a data-driven institution that regularly tracks and evaluates data. The 
Implementation Team tracks each of the strategies throughout the year. Each of these items are then be compared to the 
previous year’s data to determine the progress. As deficiencies are identified, the Implementation Team’s members use 
the results to suggest changes and communicate progress throughout the year.   
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Table 6: Student Success Implementation Team 

Name Title Role 

Ms. Kathlyn Burden Registrar 
Assessment and Planning – 
Student Affairs 

Dr. Michelle Chapman Director, Financial Aid 
Assessment and Planning – 
Student Affairs 

Ms. Liz Jester Director, Tutoring and Mentoring 
Assessment and Planning – 
Student Affairs 

Ms. Becky Johnson Dean, Academic Affairs 
Assessment and Planning – 
Academic Affairs 

Ms. Susan Murray Director, Career & Academic Planning 
Assessment and Planning – 
Student Affairs 

Mr. Paul Scott Director, Intuitional Effectiveness 
Assessment and Planning – 
Data Tracking and Report 
(IR) 

Ms. Leila Wells Rogers Director, Quality Enhancement Plan & Curriculum 
Assessment and Planning – 
Academic Affairs 

Ms. Kate Williams 
Executive Director, Library and Academic Support 
Services 

Assessment and Planning – 
Academic Affairs 

Dr. Dawn Hodges Vice President, Academic Affair 
Assessment and Planning – 
Academic Affairs 

Dr. Xenia Johns Vice President, Student Affairs 
Assessment and Planning – 
Student Affairs 

Dr. Murray Williams Vice President, Adult Education 
Assessment and Planning – 
Adult Education 

Ms. Melissa Gordon 
Vice President, Institutional Effectiveness  
(Point of Contact) 

Management, Assessment, 
and Planning – IE 

 
 

IV. Conclusion 

 
Student success strategies implemented during AY2017 resulted in significant success for improving the College’s 
graduation and retention metrics. Persistent attention to the benchmarks, and to the strategies connected to each, guides 
each division’s commitment to the College’s mission. 
 
Full implementation of the co-requisite model during Fall 2018, following an institutional pilot, is providing baseline data.    
Analysis of subject-area success will provide insight to additional supports that can be added to improve success in these 
courses and ultimately in credential completion. (Success in Remedial Education) 
 
Multiple measures are already showing success in increasing the number of Degrees and improving Graduation Rates.  
Intrusive advising, improved Required Orientation and Registration (ROAR) practices and continued implementation of 
Degree Works applications are allowing for improvements in advisement, program-planning and evaluation of award-
completion.   
 
Organizational changes resulted in stronger advisement and academic supports during AY2017. The referral of students 
at the lowest level of remediation to Adult Education is expected to improve academic success and completion. The 
implementation of new embedded Technical Certificates of Credit is expected to continue the improvement of graduate 
measures. These practices will aid in shortening the path to completion, improving retention and ultimately, credential 
completion.  (Degree Production and Graduation Rates). 
 
Our most successful strategies have been those that are showing our improvement in Graduation Rate particularly those 
connected to our number of and awarding process of embedded Technical Certificates of Credit.  Least successful was 
our earlier implemented co-requisite model.  It has been replaced, this academic year, with the new TCSG model and we 
anticipate improved academic success for those students.   
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V. Next Steps 

 
Table 7: Planned Strategies/Interventions 

 

Goal: Strategy/Intervention Description of Strategy/Intervention Resources 

Degree Production: 
Accelerating Opportunities 

Collaboration between academic affairs and adult 
education to offer dual-enrollment opportunities for 
adult education students to enroll in technical 
education and adult education classes 
simultaneously. 

Academic Affairs Faculty 

Adult Education Faculty 

Transition Coordinator 

Graduation Rates: Advisor 
Transitions 

In AY18, a more concentrated effort will be placed 
on smoothly transitioning a student from his CAP 
advisor to his program advisor.  The college 
believes that after two semesters of allowing a 
student to gain entry advisement from a general 
advisor who has customized a student’s advisor 
information for his program, he is ready to transition 
to his program advisor until he graduates.  The 
sooner a student is weaned from the CAP advisor 
toward his program advisor the better.   The time to 
completion of his degree is shortened if he relies on 
his program advisor and/or becomes more self-
sufficient in his advising. 

Faculty Advisors 

Career and Academic 
Planning Advisors 

Restructure Delivery and 
Graduation Rates: Block 
Scheduling 

Maintain existing block scheduling programs and 
add new programs in the upcoming academic year. 
Monitor the success rates of students who take 
courses utilizing the block format and compare their 
success rates to the students who take courses in 
the traditional format. 

Adult Education Faculty 

Transform Remediation:  Co-
Requisite Remediation 

Continue adding classes that implement the co-
requisite model. Monitor the success rates of 
students who take courses utilizing the co-requisite 
model and compare their success rates to the 
students who take courses in the traditional format. 

General Education Faculty 

Learning Support Faculty 

 Degree Production:  
Embedded Technical 
Certificates of Credit 

Monitor course sequences and continue to embed 
new Technical Certificates of Credits into Diploma 
and Associate Degree programs.  

Academic Affairs Faculty 

Registrar 

Degree Works 

Shorten Time to Degree and 
Graduation Rates: Exemption 
Exams 

Promote existing exemption exams.  With the CAP 
Center, testing center and academic support 
collaboration on this project, students can shorten 
their time to completion by simply taking exams that 
are provided for them.  Few students take 
advantage of exams such as ENGL 1100, MATH 
1101, and COMP 1000, among others in their 
programs of study.  

Academic Support Services 

Career and Academic 
Planning Advisors  

Degree Production and 
Graduation Rates:  TCSG 
Early Alert Management 
System 

Fully implement the TCSG Early Alert Management 
System with all faculty.  

Academic Affairs Faculty 

Student Affairs Staff 

 

 



 

Southern Regional Technical College | 198  

Southern Regional Technical College 
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Southern Regional Technical College 

I. Overview 

Mission 
The mission of Southern Regional Technical College is in part to provide access to learner-centered high-quality services; 
academic and occupational credit courses; associate degree, diploma, and technical certificate of credit programs; and 
adult education programs. Through traditional and distance delivery methods at multiple instructional sites, the College 
supports workforce development serving primarily the citizens of Colquitt, Grady, Mitchell, Thomas, Tift, Turner, and 
Worth counties. In order to actualize the mission and the student success agenda, the Student Success Implementation 
Team guided the implementation and assessment of the effectiveness of strategies and interventions and planned next 
steps to move the College forward in achieving its Complete College Georgia (CCG) goals.  
 
Changes in SRTC Student Demographics 
Southern Regional Technical College (SRTC) was formed July 1, 2015, through the consolidation of Moultrie Technical 
College (MTC) and Southwest Georgia Technical College (SWGTC). SRTC merged data (Source: KMS Report #DC241; 
CCG All Metrics Summary – College, CCG Report Years 2016 and 2017) from MTC and SWGTC reflects an 
enrollment of 3,579 Total Students in CCG programs in AY 2015 (CCG Report Year 2017), which is a decrease of 356 
students (9.0%) from AY 2014 (CCG Report Year 2016). Although there was a 9.0% decrease in the CCG enrollment 
population, there was little or no significant change in the population distribution among the ethnicities/races, ages, 
remedial participation, or PELL Grant recipients. Of the 3,579 students enrolled in AY 2015, 1,539 (43%) were full-time, a 
decrease of 137 from AY 2014, and 2,040 (57%) were part-time, a decrease of 219 from AY 2014. Female students 
represented the majority of the student body, 2,471 (69.04%), an increase of 2.18% over the AY 2014 enrollment of (263 
of 3,935) 66.86%. The Hispanic student population increased by 1.25% of total population to 5.11% (183 of 3,579) in AY 
2015 over 3.86% (152 of 3,935) in AY_2014. Approximately 7.4% of the student population (265 of 3,579) in AY 2015 
took remedial courses, a 0.58% decrease from the AY 2014 enrollment of 7.98% (284 of 3,935). Of the 3,579 students 
enrolled in AY 2015, 2,685 (75.02%) received Pell Grant at entry, a decrease of .28% from AY 2014 when 2,963 of 3,935 
(75.3%) received the Pell Grant at entry. The table below reports student demographics for AY 2014 and AY 2015, and 
changes in population demographics as compared to the total population. 
 
 

 Population Change Percentage Change 

Student Demographics 
Total  

Population 
AY 2014 

Total 
Population 
AY 2015 

Total 
Change in 
Population 

% Change 
in 

Population 

% of Total 
Population 
AY 2014 

% of Total 
Population 
AY 2015 

Change in 
% of Total 
Population 

Total Students 3935 3579 -356 -9.05%    

        

Race: Hispanic 152 183 31 20.39% 3.86% 5.11% 1.25% 

Race: Black, non-Hispanic 1359 1188 -171 -12.58% 34.54% 33.19% -1.34% 

Race: White, non-Hispanic 2340 2126 -214 -9.15% 59.47% 59.40% -0.06% 

Race: Asian 15 14 -1 -6.67% 0.38% 0.39% 0.01% 

Race: Native Hawaiian or 
other Pacific Islander 

1 1 0 0.00% 0.03% 0.03% 0.00% 

Race: American 
Indian/Alaska Native 

14 9 -5 -35.71% 0.36% 0.25% -0.10% 

Race: Two or More Races 22 28 6 27.27% 0.56% 0.78% 0.22% 

Race: Unknown 32 30 -2 -6.25% 0.81% 0.84% 0.03% 

Race: Non-resident Alien 0 0 0 0.00% 0.00% 0.00% 0.00% 

Gender: Male 1304 1108 -196 -15.03% 33.14% 30.96% -2.18% 

Gender: Female 2631 2471 -160 -6.08% 66.86% 69.04% 2.18% 
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 Population Changes Percentage changes 

Student Demographics 
Total  

Population 
AY 2014 

Total 
Population 
AY 2015 

Total 
Change in 
Population 

% Change 
in 

Population 

% of Total 
Population 
AY 2014 

% of Total 
Population 
AY 2015 

Change in 
% of Total 
Population 

Age: Directly from High 
School (17-19 years old) 

695 639 -56 -8.06% 17.66% 17.85% 0.19% 

Age: Age 25 and over 1981 1754 -227 -11.46% 50.34% 49.01% -1.33% 

Age: Other (20-24 years 
old) 

1259 1186 -73 -5.80% 31.99% 33.14% 1.14% 

Age: Unknown 0 0 0 0.00% 0.00% 0.00% 0.00% 

Income: Received Pell 
Grant (at entry) 

2963 2685 -278 -9.38% 75.30% 75.02% -0.28% 

Remedial: Took Remedial 
Courses (at entry) 

314 265 -49 -15.61% 7.98% 7.40% -0.58% 

Source: KMS Report #DC241; CCG All Metrics Summary – College, CCG Report Years 2016 and 2017  

 
 

II. Goals 

A summary follows that reports the 2017 Complete College Georgia Goals that SRTC adopted, the corresponding CCG 
Performance Metrics that supported the specific CCG Goals, and the Actual Results for the year. For reporting purposes 
and comparisons, baseline benchmarks were established for this reporting document for the merged college, SRTC.  

2017 Complete College Georgia Progress Summary 

CCG Goal A.  Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year 
(mandatory TCSG goal). 

CCG Outcome Metric 1: Degree Production  
 
2025 College Goal: 20,736 
2017 Goal: 1,210 
 
Actual Results: SRTC produced 854 CCG graduates in AY 2017, 356 below actual CCA Grads and Goal. 
-Certificate (less than 1 academic year) of Economic Value with Industry Certification or Licensure 326;  
-Certificate/Diploma at least 1 but less than 2 years 253;  
-Certificate/Diploma at Least 2 but less than 4 years 29;  
-Associate Degree 246. 
 
Cumulative CCG graduate number through AY 2017 is 9,880, 46 above the goal of 9,834. 
 
Source: TCSG DPR #MEB0332 10/02/17 

 
CCG Outcome Metric 2: Graduation Rates 

 
College Goal: To increase the on-time Graduation Rate overall for all award levels by 2% from CCA Report Year 
2016 to CCA Report Year 2017: 
 
Actual Results: Changes in Graduation Rates for the CCA Report Year 2017 from 2016 follow: 
-100% increased by .4%to 29.4%, 1.6% below goal of 31%;  
-150% increased by .5% to 34.8%, 1.5% below goal of 36.3%; 
-200% increased by .4% to 37.1%, 1.6% below goal of 38.7%. 
 
Source: TCSG DPR #DC242; CCG Graduation Rate by Home Campus – Outcome Metric 2; 10/02/2017, Chart 1 
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CCG Progress Metric 5: Retention Rates 
 
College Goal: To improve Retention Rates by 2% from 46.8% in CCA Report Year 2016 to 48.8% in CCA Report 
Year 2017. 
 
Actual Results: Changes in Retention Rate for the CCA Report Year 2017 increased from prior year 5.0% to 
51.8%, 3.0% above goal. 
 
Source: TCSG DPR #DC302 (201412 Cohort) 10/02/2017 

 

CCG Progress Metric 6: Course Completion 
 
College Goal: To improve Course Completion Rates by 2% from 81.34% in CCA Report Year 2016 to 83.34% in 
CCA Report Year 2017. 
 
Actual Results: Changes in Course Completion Rate for CCA Report Year 2017 increased overall by 2.01% to 
83.35%, .01% above goal. 
 
Source: TCSG DPR #DC241 (201512 Cohort) 09/5/2017 

 
CCA Progress Metric 3: Success in Gateway (first-year) College Courses 

 
College Goal: To improve Success in Gateway First Year College Courses by 2% from CCA Report Year 2016 to 
CCA Report Year 2017.   
 
Actual Results: Changes in Success in Gateway First Year College Courses for the CCA Report Year 2017 
follow: 
-Math Only decreased by 3.0% to 10.4%, 5% below goal of 15.4%;  
-English Only increased by 3.8% to 16.2%, 1.8% above goal of 14.4%; 
-Math and English decreased by 3.0% to 24.1%, 3% below goal of 29.1%. 
 
Source: TCSG DPR #DC241 (201412 Cohort) 09/5/2017 

 

CCG Goal B.  Transform Remediation 

CCA Progress Metric 2a: Success in Remedial Education – Completing Learning Support Courses 
 
College Goal: To increase the number of students who completed their required Learning Support Courses 
during their first two academic years by 10%.  
 
Actual Results: The number of students successful completing required Learning Support Courses during their 
first two years in the CCA Report Year 2017 decreased by 7 students from 89 to 82. 
The Learning Support Completion Rate increased 1.2% from 60.5% to 61.7% for CCA Report Year 2016, 8.8% 
below goal of 70.5%. 
 
Source: TCSG DPR #DC251 (201412 Cohort) 09/5/2017 

 
CCA Progress Metric 2b: Success in Remedial Education - Completing College Level Courses 

 
College Goal: To increase the number of students successfully completing remedial education requirements and 
college-level courses in the same subject as remedial education by 2%. 
 
Actual Results: The number of students’ two-year college-level course completion in the same subject in CCA 
Report Year 2017 decreased by 4 students from 65 to 61. 
The two-year College-level Course Completion Rate increased 1.7% from 44.2% to 45.9% for CCA Report Year 
2017, 0.3% below goal of 46.2%. 
 
Source: TCSG DPR #DC241 (201412 Cohort) 09/5/2017 
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CCG Goal C.   Restructure Delivery (includes block scheduling) 

CCG Progress Metric 5: Retention Rates 

 
College Goal: To improve Retention Rates within TCSG Block Scheduling Programs by 2%. 
 
Actual Results: Program Retention Rates within TCSG Block Scheduling increased in AY 2017 by 3.0% to 
59.1% over the previously reported AY 2016 results of 56.1%, 1.0% above goal of 58.1%. 
Program Retention Rates within Non Block Scheduling decreased in AY 2017 Overall by 5.1% to 56.8% from 
61.9% results reported in in AY 2016, 1.3% below goal of 58.1%. 
 
Source: TCSG Data, Planning, & Research Report #DC302; Retention Cohort Student List – Progress Metric 5; 
9/26/17, Table 1 
 

CCG Goal D.   Shorten Time to Degree 

CCG Outcome Metric 4: Time and Credit to Degree 

 
College Goal: To improve Time to Degree by shortening the average years Overall to graduation by 0.2 years. 
 
Actual Results: Time to Degree increased in CCA Report Year 2017 Overall for AY 2015 graduates at 3.5 
average years, 0.1 average years above goal of 3.4 average years, thus missing the goal. Results for award 
levels for Time to Degree follow: 
-Certificate/Diploma (at least one but less than 2 years) average years to graduation increased by 1.25 average 
years to 3.5;  
-Associate Degree average years to graduation increased by 1.15 average years to 3.5. 
 
Source: TCSG DPR #DC241 (AY 2015 Graduates) 09/05/2017 

 

Goals/Metrics/Strategies and Interventions/Resources Allocated/Obstacles Encountered 
 
The following section of the SRTC 2017 Progress Report reports on specific TCSG CCG Goals and Metrics and the 
progress of the College in carrying out Strategies and Interventions as planned in the SRTC 2016 CCG Progress Report. 
Data sources are identified that were utilized to assess the effectiveness of the strategies and interventions. This section 
also reports, for strategies and interventions, the resources allocated, obstacles encountered, steps taken by the College 
to address challenges in implementing each strategy and intervention, and next steps for each strategy/intervention. 
 

CCG Goal A: Increase the number of graduates by an additional 85,064 or 2.6% annually over the previous year 
(mandatory goal) 

 
CCG Outcome Metric 1: Degree Production 
 
Strategies/Interventions (includes Resources, Obstacles, and Progress) 
 

1. Increase collaboration between faculty and staff in the recruitment of students who have withdrawn with some 
college credit but no award (certificate, diploma, degree) through “Go Back, Move Ahead” (GBMA) initiative. 
 
In the effort to increase degree production, SRTC faculty and staff contacted each former student on the list 
obtained through the GBMA initiative, through phone calls, letters, and post cards, inviting them to return and 
complete their award.  
 
There were 17 students coded as GBMA for AY 2016, and 15 students coded as GBMA for AY 2017. For 
AY_2016 and AY_2017, SRTC had the 5th highest number of students coded as GBMA in the TCSG.  
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Resources: Student Navigators, Deans for Academic Affairs, Registrar, Director of Knowledge Management, 
College Reports and Time.  
 
Obstacles: As part of the GBMA Initiative, advertisements were run directing potential students to the website 
http://gobackmoveahead.org. The website instructed students to call 1-844-GoBackNow. The number listed had 
too many numbers, which resulted in a message that says “the call could not be completed as dialed.” 
Additionally, very few students utilized the website.  
 
Steps Taken:  Because of the low numbers of respondents to the TCSG initiative, SRTC utilized locally 
generated reports to identify students who stopped-out or dropped-out before completing their goal.  
 
Next Steps: Continue to refine and utilize locally generated reports to identify students who stop-out or drop-out, 
and encourage the students to go back to college and reach their educational goals.  
 
Data Source: TES0315 GBMA AY2016 – 091817 and TES0315 GBMA AY2017 and TEC0316 GBMA AY2016 – 
091817 and TEC0316 GBMA AY2017 – 091817 
 

CCG Outcome Metric 1: Degree Production and CCG Progress Metric 5: Retention Rates 
 

2. Utilize Degree Works to: 
 
Enable the Registrar to track students’ progress towards completion; 
 
Degree Works Transit was put in place to find all TCCs, diplomas, and degrees for all students who reached 
100% completion.  In AY 2017, the Registrar’s office found a total of 972 awards not previously requested by 
faculty or students. Degree Works Transit was also used to find students who were at 75%+ completion to 
determine if those students were enrolled in needed courses. Students who were no longer attending were 
contacted with information on the courses needed to complete the program of study in an effort to bring those 
students back. 
 
Enable students to view completion progress beginning October 2016; and 
 
Degree Works opened to all students allowing them to track progress of the current program and run “What-If” 
analysis to track progress for additional programs of study.  
 
Enable advisors to build individualized plans for student’s view beginning Spring 2017. 
 
Degree Works “Plans” is now available for advisors.  Individual plans can be built for each student, charting the 
specific order of courses and length of time it will take to graduate if the courses are taken in the appropriate 
order.  
 
Resources: Registrar and time and staff development on Degree Works for faculty, staff, and students.  
 
Obstacles: Any curriculum changes to programs must be made in Degree Works to keep it up-to-date. Open 
communication between Academic Affairs and the Registrar’s office is required. Faculty and staff need ongoing 
training and accessibility. 
 
Steps Taken: All curriculum and program changes are now being sent to the Registrar’s office as soon as 
Academic Affairs is aware of any upcoming changes to keep Degree Works current. Continued training is 
scheduled on an as needed basis, and the Registrar’s office is working with individual faculty to build specialized 
plans. 
 
Next Steps: Completely implement “Plans” for all students so Academic Affairs can use “Plans,” as a course 
scheduling tool developing course offerings at least one year out. 
 
  

http://gobackmoveahead.org/
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3. Expand the use of TEAMS to adjunct faculty by creating an online TEAMS training in Blackboard Organization. 

 
Face-to-face training sessions were offered each semester in order to acclimate new full-time and adjunct faculty 
and selected staff to the TEAMS system. 
 
A TEAMS Organization was created in Blackboard, the learning management system (LMS) used by SRTC. The 
organization contains the following training content: Steps to create an Early Alert, Retention Center, Student 
Success and the Retention Center, TEAMS Catalog, TEAMS FAQs, and TEAMS Overview. All adjunct faculty 
have access to the content. Face-to-face training was also provided on an as needed basis. 
 
Resources: Student Navigators, Retention Coordinator, Faculty, Deans, Director of Distance Education, time, 
and staff development on TEAMS.  
 
Obstacles: Adjunct faculty not utilizing or being aware of the TEAMS organization. Adjunct faculty not knowing 
the login information needed to submit a TEAMS alert.  
 
Steps Taken: Instructors who inquired about TEAMS alerts were directed to the TEAMS organization in 
Blackboard. In cases in which the faculty did not know their log-in credentials, they were referred to the Steps to 
Create an Early Alert document, which contains a link to the Technical College System of Georgia (TCSG) Help 
Desk.  
 
Next Steps: Utilize batch alerts when they become available to assist additional students through TEAMS. The 
TEAMS organization in Blackboard will be maintained and updated as needed and face-to-face training sessions 
will continue to be offered each semester in order to acclimate new full time and adjunct faculty and selected staff 
to the TEAMS system. 
 
Data Source: TMS3156 Retention Report: Summary by College Report 
 

4. Continue the work of the CORE Committee to examine barriers to student success and implement strategies to 
increase student retention. 
 
CORE Committee meetings were held on July 25, 2016, September 26, 2016, January 30, 2017, and May 24, 
2017, to report on the progress of meeting retention goals and benchmarks, to examine barriers to student 
success, and to collaborate on strategies that could be implemented to increase student retention.  
Some barriers that were identified include: a lack of student preparedness for college, students not having basic 
computer knowledge to navigate the learning management system, transportation issues, child care issues, 
employment, and a lack of available resources. The CORE Committee took actions to elevate barriers and 
identified. 
 
Resources: Student Navigators, CORE Committee Members, time and personnel. 
 
Obstacles: Logistics, CORE Committee members having to travel to different campus locations to attend 
meetings. Scheduling conflicts with other meetings. 
 
Steps Taken: Meetings for the CORE Committee were changed to one meeting per semester. 
 
Next Steps: Continue to meet to examine barriers to student success and implement additional strategies to 
increase student retention. 
 
Data Source: Core Committee Minutes 
 

5. Plan, coordinate, and implement new recruitment strategies (to include classroom visits) for the purpose of 
increasing the number of Dual Enrollment high school seniors transitioning into programs at SRTC following their 
high school graduation. 
 
Marketing efforts increased to highlight programs that would interest high school students.  Multiple visits and 
tours were offered to bring the public to the campus to recruit Dual Enrollment High School students into the 
College following high school graduation. 
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Dual Enrollment High School students, coded in Banner with an education level of 11 years from AY 2015 and 
AY 2016, were evaluated to determine how many were enrolled in a different student type in 201712 (AY 2015) 
and 201812 (AY 2016). The results are as follows: 
 

a. 214/1,163 (9.81%) of AY 2015 Dual Enrollment High School students had transitioned into SRTC 
programs in 201712. 
 

b. 164/812 (20.2%) of AY 2016 Dual Enrollment High School students had transitioned into SRTC programs 
in 201812. 

 
The transition rate increased by 10.39%.  
 
Resources: High School Coordinators and Assistant High School Coordinators/Recruiters 
 
Obstacles: Competition for face time with students.  
 
Steps Taken: The High School Coordinators and Assistant High School Coordinators/Recruiters made regular 
visits to the high schools and gained face time with students as often as possible. 
 
Next Steps: Plan, coordinate, and implement new recruitment strategies for the purpose of recruiting high school 
seniors participating in the Dual Enrollment Program into programs at SRTC following their high school 
graduation.  Implement Banner Recruitment module to aid in tracking student progress towards enrollment. 

 
 CCG Progress Metric 6: Course Completion 
 

6. Identify and take action to improve student success in selected general education and occupational courses 
determined from annualized data as having high unsuccessful numbers and rates. 
 
Based on the result of the AY 2016 Courses Success Analysis SRTC Faculty and Deans identified 40 courses 
with an annual enrollment of at least 60 and an unsuccessful rate of 20% or higher. Unsuccessful was defined as 
either not completing the course or not earning a passing grade.  Data was disaggregated for general education 
course and occupational course by delivery method (traditional, online, hybrid, and or web-enhanced), instructor, 
and instructional site. Instructors for these courses worked to improve student communication, active learning 
experiences, and course material selection.  
 
Resources: Provost/VP Academic Affairs, Deans for Academic Affairs, College Reports, and time.  
 
Obstacles: Overcoming differences in course delivery methods that may influence success rates and building 
collaboration among faculty for best practices.  
 
Steps Taken: Developed alternative methods of delivery for several courses. 
 
Next Steps: Continue targeting courses that have an annual enrollment of at least 60 and a student success rate 
of below 80%. 
 
Data Source: GE-1 Course Success Analysis - GenEd - Course AY 2017 and Occ-1 Course Success Analysis -
Occupational - Course AY 2017 
 

7. Research and provide staff development to empower faculty and staff with implementation of strategies to 
improve student engagement, persistence, and student learning. 
 
Faculty and staff in AY 2017 attended staff development activities in support of improving instruction and student 
learning such as: Student Success Academy, Teaching Healthcare Professionals Using Simulation, Academic 
Indicators of Success, Quality Assessments, Deciphering Learning Styles, Team Based Learning, Active Learning 
Strategies, Building Best Practices to Ensure Success in Classroom, Enhancing Student Engagement in a Digital 
World, and Best Practices for Online Student Retention. 
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Resources: President, Provost/VP Academic Affairs, Time and Staff Development for Faculty and Staff. SRTC 
Tutors, General Education Faculty, Academic Deans, Health Sciences Faculty and Industrial Technology Faculty. 
 
Obstacles: Budget constraints. 
 
Steps Taken: Adequate funding enabled faculty to attend professional development sessions and utilized 
information learned to improve student learning and engagement. 
 
Next Steps: Continue to grow the number and variety of staff development opportunities for faculty and staff 
focusing on improving student engagement, persistence, and student learning. 

 
8. Continue offering the Student Success Course (COLL 1500) and monitor impact of measures taken to improve 

course delivery. 
 
During AY 2017, improvements were made in COLL 1500. A full-time instructor was assigned to the course and 
served as the point of contact for all instructors teaching the course. The course layout was simplified so that the 
Learning Management System was not a barrier to success. The number of tasks per learning unit was reduced, 
and the “group project” portion of the course was revamped to make it more conducive to those taking the course 
in the online environment. A portion of COLL 1500 was designed to teach students how to use Degree Works as 
a tool to track their own path to graduation. COLL 1500 was offered on all campuses and online. 
 
The success rate for the course increased 5.29% from 74.41% in Fall 2015 (201612) (first term operating as the 
merged Southern Regional Technical College) to 79.69% in Fall 2016 (201712). An increase of 4.30% (53.7% to 
58.0%) was observed in SRTC’s 1-year retention rate for students taking the course for this same time period.  
 
Resources: Dean – General Education, Faculty to Teach Course Sections, dedicated point of contact for course.  
 
Obstacles: No full-time instructor was responsible for continuity of the course that is taught by many different 
faculty members. 
 
Many students did not take COLL 1500 until late in their program, thus defeating the purpose of the course to 
assist students to acquire skills necessary to achieve academic and professional success in their chosen 
occupational/ technical program of study.  
 
Steps Taken: A full-time instructor was assigned to COLL 1500, improvements were made in the course, and a 
notice was sent to instructors to enroll new students in COLL 1500 during their first semester at SRTC. 
 
Next Steps: Have COLL 1500 point of contact email all advisors before new student registration with a reminder 
to enroll new students in COLL 1500. Consider building the course as pre/co-requisite for all courses.  
 
Support the Distance Education Division’s Online Orientation sessions. Promote these sessions through SRTC’s 
Marketing division. 
 
Data Source: GE-1 Course Success Analysis - GenEd - Course AY 2016, GE-1 Course Success Analysis - 
GenEd - Course AY 2017, COLL1500 201414-201712 Cohort Data 

 

CCG Goal B: Transform Remediation 

CCG Progress Metric 2a: Success in Remedial Education (Completing Learning Support Courses) and CCG Progress 
Metric 2b: Success in Remedial Education (Completing College Courses) 
 
Strategies/Interventions (includes Resources, Obstacles, and Progress) 
 

9. Implement co-requisite remediation model as part of the transformation of remediation. 
 
The number of students completing College Level English and Math courses, within their first two academic years 
after enrolling in the remedial course of the same subject, was 40.2%. During AY 2016, the College prepared to 
implement the new Learning Support Co-Requisite Model in Fall 2016 (201712). 
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During AY 2017, all students needing Learning Support were served in both English and Math using the Co-
Requisite Model. Based on the recommendation of English faculty, only students deficient in both English and 
Reading were provided a traditional learning support stand-alone course (READ 0090). 
 
Based on TCSG’s 2020-CCA 2019 Report Year (Fall 2015 (201612) cohort) Report and the TEC1723 (Fall 2016 
(201712) cohort), using the Co-Requisite Model raised SRTC’s gateway Math course completion from 56.3%, 
within their first two academic years after enrolling in the remedial course of the same subject, to 74% in 201712. 
SRTC’s English gateway course completion is 74.6% for 201712. The improvements made in gateway completion 
are expected to have a positive direct effect on overall retention rates and ultimately, program completion rates. 
 
Resources: Dean for Academic Affairs-General Education 
 
Obstacles: During the first semesters of implementation of the Co-Requisite Learning Support Model, class size 
for courses (especially in MATH 1111) were overwhelming.  It was also determined that one meeting a week was 
not sufficient to complete content and remediation for MATH 1111. 
 
It was determined that a segment of the population of students had little or no previous experience with Algebra 
and were not be ready to enter the current remedial co-requisite model.  
 
Advisors struggled to register students using this model. 
 
Faculty in the English department expressed concerns that the ACCUPLACER Sentence Skills test did not 
accurately measure writing skills, but instead measured editing skills.  
 
Steps Taken: Added additional sections of the MATH 0090/MATH 1111 to the schedule in order to reduce class 
size. All face-to-face algebra classes were scheduled to meet at least two days per week.  
 
SRTC explored the possibility of offering a course similar to Pre-Algebra (MATH 0098) for students who scored 
very low on the ACCULACER Algebra APE. However, few (< 10) students requested the Pre-Algebra course, so 
this idea was abandoned.  
 
Training on the Learning Support delivery methods was provided for all advisors.  
 
The English faculty suggested using the Writeplacer portion of the exam. However, Admissions does not plan to 
include the Writeplacer portion due to cost per student. 
 
Next Steps: The co-requisite remediation model will be continued as a part of the transformation of remediation. 
 
Data Sources: KMS Report #DC253 Progress 2B Success in Remedial-Completing College Level Courses 
(Report Year 2020), TCSG DPR TEC 1723 (Report Term 201712); Success in Remedial Education Summary 
Data Cohorts 201102-201712; Anecdotal responses from faculty and students. 

 

CCG Goal C: Restructure Delivery (includes block scheduling) 

CCG Progress Metric 5: Retention Rates 
 
Strategies/Interventions (includes Resources, Obstacles, and Progress) 
 

10. Continue the Block Scheduling Initiative in the TCSG identified programs as well as the Guided Pathways for 
Success (GPS) programs Surgical Technology and Social Work, track the progression of students, and evaluate 
the effectiveness of block scheduling for these programs. 
 
The tracking of the five specified TCSG Block Scheduling Initiative programs (Accounting, Air Conditioning 
Technology, Automotive Technology, Medical Assisting, and Networking Specialist) continued in 2017. The 
tracking of cohorts from Fall Semester 2016 (201712), reported an overall retention rate of 48.5% (38 of 65) were 
retained and an overall graduation rate of 4.6% (3 out of 65 graduated). This cohort will be tracked through Spring 
Semester 2020. Retention increased 2.4% to 58.5% in 2017 from 56.1% in 2016.  
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The graduation rate decreased 19.6% to 4.6% in 2017 from 24.2% in 2016. (Note: The cohort that was tracked 
would not have had enough time to complete the program of study. We expect to see an improvement when 
reporting on this cohort next year.) 
 
The tracking of two GPS programs (Social Work and Surgical Technology) continued in 2017. The tracking of 
GPS cohorts from Fall Semester 2016 (201712), reported an overall retention rate of 60.9% (14 of 23 were 
retained) and an overall graduation rate of 8.7% (2 out of 23 graduated). This cohort will be tracked through 
Spring Semester 2020. Retention increased 1.8% in 2017 (60.9%) from 2016 (59.1%), while the graduation rate 
decreased 14.0% in 2017 (8.7%) from 2016 (22.7%).  
 
A three-year schedule has been developed for the Social Work program that enables students to register for 
classes needed to graduate within 5 semesters.   
 
Resources: Provost/Vice President for Academic Affairs, Deans for Academic Affairs, Time, Personnel, and 
Faculty to Teach Courses/ Programs.   
 
Obstacles: Many students continue to struggle with following the block schedule in which they were originally 
enrolled.  Additionally, in some situations, classes did not have enough students enrolled to justify keeping them 
on the schedule and were closed. 
 
Steps Taken: Advisors encouraged students to register for courses outside of their planned block.  Courses may 
be offered during the day, evening or online. 
 
Next Steps:  Block Scheduling and Guided Pathways to Success will continue to be offered in the identified 
programs. 
 
Data Source: Table 1 
 

CCG Goal D. Shorten Time to Degree 

CCG Outcome Metric 4: Time and Credits to Degree 
 
Strategies/Interventions (includes Resources, Obstacles, and Progress) 
 

11. Increase Prior Learning Assessment awareness among faculty and staff by informing them of the opportunities 
available to students and marketing PLA options through the Registrar’s webpage and during advisement. 
 
The Registrar’s office works with students identified by the advisor who have PLA experience to ensure students 
are given credit for all potential courses. Students are encouraged to present the necessary documentation to 
show proficiency in areas.  
 
Resources: Registrar and Time and Staff Development for Faculty and Staff.  
 
Obstacles: Students and faculty are not aware of PLA. 
 
Steps Taken: Worked with individual programs to explain how PLA works and the requirements needed to grant 
PLA 
 
Next Steps: Continue to make PLA information available to all students and encourage faculty to inform students 
about PLA opportunities during the initial advisement session. 
 
Data Source: PLA credits 01-01-14 to 09-18-17 
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III. Student Success Implementation Team 

 

Name Titles 

Dr. Craig Wentworth President 

Mr. Jim Glass Provost/VP Academic Affairs 

Dr. Debbie Goodman VP for IE (POC) 

Leigh Wallace VP for Student Affairs 

Tina Strickland Assistant VP and Dean for Academic Affairs 

Carla Barrow Dean for Academic Affairs 

Abigail Carter Dean for Academic Affairs 

Kathryn Kent Dean for Academic Affairs 

Peggy Wilson Director of Distance Education 

Deborah Gray Director of Knowledge Management 

David VanLandingham IE Coordinator 

Wendi Tostenson Registrar 

Connie Barrett Retention Coordinator 

Dr. Jeanine Long Director of Career Services and Counseling 

Darbie Avera Student Navigator 

Gloria Lowe Student Navigator 

Jessica Barfield Faculty Volunteers 

Matthew Nolan Faculty Volunteers 

Jennifer Reynolds Faculty Volunteers 

 
Data Analysis and Dissemination 
Student data is disseminated to campus stakeholders at all levels through the Office of Institutional Effectiveness and 
Banner Web Reports. Specifically, student cohort, enrollment, course completion, retention, graduation, and placement 
rate data is analyzed for various trends and provided to faculty, staff, and administrators at all levels of the organization as 
needed. 
 

IV. Conclusion 

The 2017 Progress Report includes activities planned, executed, and evaluated by staff and faculty. Some of the 
strategies yielded significant improvements; others delivered very limited change, while still others needed additional time 
to determine success. The most effective and least effective strategies were determined by the Student Success 
Implementation Team and are listed below: 
 
Most Effective Strategy: 

1. Implement co-requisite remediation model as part of the transformation of remediation. Significant improvement in 
the successful completion of college level Math and English courses was observed. (Activity 9) 

2. Continue offering the Student Success Course (COLL 1500), and monitor impact of measures taken to improve 
course delivery. (Activity 8) 

3. Utilized Degree Works Plans, which enabled advisors to build individualized plans for student’s viewing beginning 
in Spring 2017. (Activity 2) 

 
The Least Effective Strategy: 

1. Expanded the use of TEAMS early alert system to adjunct faculty by creating an online TEAMS training in 
Blackboard Organization (Activity 3) 

2. Increased collaboration between faculty and staff in the recruitment of students who have withdrawn with some 
college credit but no award (certificate, diploma, degree) through “Go Back Move Ahead” TCSG Initiative.  
(Activity_1) 
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3. Continued the Block Scheduling Initiative in the TCSG identified programs as well as the Guided Pathways for 
Success (GPS) programs Surgical Technology and Social Work, track the progression of students, and evaluate 
the effectiveness of block scheduling for these programs. (Activity 10) 

 
Adjustments Made to Increase Student Completion  
Because of the low numbers of respondents to the TCSG initiative,” Go Back, Move Ahead,” SRTC utilized locally 
generated reports to identify those students who had stopped-out before competing their goal. These students were 
actively recruited with direct mail and phone calls in an attempt to encourage them to come back and complete their 
programs. (Activity 1) 
 
Faculty members found that contacting students who have been absent or are struggling academically (Intrusive Advising) 
has proven more effective than using TEAMS to alert the Student Navigator in most cases. (Activity 3) 

V. Next Steps 

 

Summary of Activities Resources  

1. Complete implementation of Degree Works Plans for all 
students. (CCG Goal A) 

Registrar and time and staff development on 
Degree Works for faculty, staff, and students.  

2. Utilize TEAMS batch alerts when they become available. 
Include information regarding the TEAMS Organization in 
Blackboard in required new faculty training. (CCG Goal A) 

Student Navigators, Retention Coordinator, 
Faculty, Deans, Director of Distance Education, 
time and staff development on TEAMS 

3. Have the CORE Committee examine the identified barriers 
to student success and implement strategies to increase 
student retention. (CCG Goal A) 

Student Navigators, CORE Committee Members, 
time and personnel. 

4. Implement new recruitment strategies for the purpose of 
transitioning high school seniors in the Dual Enrollment 
Program to SRTC following their high school graduation.  
(Note: Banner Recruitment module will be used to aid in 
tracking student progress towards enrollment.) (CCG Goal 
A) 

High School Coordinators and Assistant High 
School Coordinators/Recruiters 

5. Target courses with an annual enrollment of at least 60, 
that have a student success rate of below 80% focusing on 
improving student success in those courses. (CCG Goal A) 

Provost/VP Academic Affairs, Deans for 
Academic Affairs, College Reports, and time.  

6. Increase the number and variety of staff development 
opportunities for faculty and staff focusing on student 
engagement, persistence, and student learning. (CCG Goal 
A) 

President, Provost/VP Academic Affairs, Deans 
and Faculty 

7. Track the success and completion rates of students who 
are in the Co-Requisite Remediation Model initial cohort. 
(CCG Goal B) 

Dean for Academic Affairs-General Education 

8. Continue to offer Block Scheduling and Guided Pathways 
to Success in the identified programs. (CCG Goal C) 

Provost/Vice President for Academic Affairs, 
Deans for Academic Affairs, Time, Personnel, and 
Faculty to Teach Courses/ Programs. 

9. Identify programs that have the highest number of students 
who do not graduate within the “100% Time,” and 
determine if there are any characteristics common to these 
programs or the students in the programs who do not 
complete on time. (CCG Goal D) 

Director of Knowledge Management, Provost/VP 
Academic Affairs, Deans for Academic Affairs, 
College Reports, and time.  
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Supporting Data  

 
Chart 1: Graduation Rates: CCA Outcome Metric 2 Graduated in Time Combined Totals 

 

Source: TCSG DPR #DC242; CCG Graduation Rate by Home Campus – Outcome Metric 2; 10/02/2017 

 
Table 1: Retention Rate CCG Metric Progress 5 First Time Cohort: Fall Semester 2016 (2017-12) 

Retention Cohort: AY 2017 - Fall Semester 2016 (201712) 
Cohort 
Totals 

Total 
Retained 

Retention 
Rate 

Graduated 
Graduation 
Rate 

TCSG Block Scheduling Program Totals 65 38 58.5% 3 4.6% 

Accounting 18 10 55.6% 1 5.6% 

Accounting (AC12) 6 2 33.3%  0.0% 

Accounting (AC13) 12 8 66.7% 1 8.3% 

Air Conditioning Technology 6 4 66.7%  0.0% 

Air Conditioning Technology (ACT2) 6 4 66.7%  0.0% 

Automotive Technology 7 4 57.1%  0.0% 

Automotive Technology (AT14) 7 4 57.1%  0.0% 

Medical Assisting 10 5 50.0% 1 10.0% 

Medical Assisting (MA22) 9 4 44.4%  0.0% 

Medical Assisting (MA23) 1 1 100.0% 1 100.0% 

Networking Specialist 24 15 62.5% 1 4.2% 

Networking Specialist (NS13) 7 3 42.9%  0.0% 

Networking Specialist (NS14) 17 12 70.6% 1 5.9% 

SRTC Guided Pathways Block Scheduling Program Totals 23 14 60.9% 2 8.7% 

Social Work Assistant 4 3 75.0%  0.0% 

Social Work Assistant (SW12) 4 3 75.0%  0.0% 

Surgical Technology 19 11 57.9% 2 10.5% 

Surgical Technology (ST12) 13 8 61.5% 1 7.7% 

Surgical Technology (ST13) 6 3 50.0% 1 16.7% 

Non-Block Scheduling Program Totals 716 407 56.8% 85 11.9% 

College Totals 804 459 57.1% 90 11.2% 

Source: TCSG Data, Planning, & Research Report #DC302; Retention Cohort Student List – Progress Metric 5; 9/26/17
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South Georgia Technical College 
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South Georgia Technical College 

I. Overview 

It is the mission of South Georgia Technical College to prepare individuals for success in the workforce by providing 
accessible, high-quality associate of applied science degrees, diplomas, technical certificates of credit, and non-credit 
programs and services that support the needs of citizens, businesses, and industries within our service delivery area in 
Southwest Georgia.  The goals of the college are fourfold:  offering state-of-the-art technical skill training, short term and 
continuing education, adult literacy and basic skills/GED training, and growth and enrichment for individuals’ needs. South 
Georgia Technical College exists in response to the needs of the people of Sumter, Crisp, Macon, Marion, Schley, Taylor 
and Webster counties and beyond and moves to meet these personal demands by extending educational opportunities to 
all individuals who seek a more meaningful and productive life.  A vital part of these opportunities is conscious outreach to 
stimulate interest in self-fulfillment by helping students identify their desires and potentials.  Administrators, faculty, and 
staff of SGTC believe that technical education should provide not only sound programs in specialized study, but also a 
broad general education as well.  Specialized programs help citizens to participate in a free society by providing them 
skills which will equip them to compete in the global market and be competitive in the workplace. 
 
Based on the statistics provided in TCSG Report DC241 for 2017 (CCA Report Year 2016), between 2009 and 2014, 
South Georgia Technical College (SGTC) has actually shown a decrease of unduplicated headcount with enrollment 
going from 3,142 in 2009 to 2,278 in 2014.  Since that time, however, unduplicated enrollment has increased to 2,768 for 
AY 17.  There was a decline in the amount of full-time students with full-time enrollment going from 1,881 in 2009 to 1,200 
in 2014.  This decline seems to be fairly equal among the racial subgroups with the Black, non-Hispanic race dropping 
38.4% and the white race dropping 36.9%. Though the actual number is small (16 full-time and 13 part-time), the 
percentage of Hispanic students is increasing (+43.8% for full-time and +38.5% for part-time) to come closer to matching 
the census demographics for our service area.  Genders also declined with the rate of males decreasing by 30.0% and 
females by 43.6%.  There is, however, a considerable increase in the percentage of students requiring remedial 
coursework:  an increase of 80.3% for full-time students and a 176.5% increase for students registering part-time.  
Overall, 15.0% of the cohort students required one or more remedial courses.  This increase fits with our analysis that the 
greatest factor in the shift from full-time to part-time from 2009 to 2014 would be the changes in the economy with the 
increase of available employment.  Those who are better prepared for the workforce are more likely to be employed 
minimally part-time than those who were less prepared which are having to return to school to enhance their skill set. To 
support these statistics our greatest headcount for 2009 and 2014 comes from students age 25 and over.  Student 
enrollment of those 25 and over was 1,238 in 2008 and 1,101 in 2013.  The full-time students decreased by 37.4% from 
2009 to 2014 and the part-time decreased by 15.9% from 2009 to 2014.  The number of students receiving the Pell Grant 
at entry was 1,768 in 2009 to 1,633 in 2014. 
 

II. Goals 

1. Increase the number of graduates 

Performance Metric(s) 
South Georgia Technical College continues to surpass the required 2.6% increase each year over the previous year for 
the 2025 goal according to TCSG Report DC332.  Cumulative through 2017, SGTC is 1,684 graduates above the 2025 
goal to date. Increasing the number of graduates by the system mandate of 2.6% annually requires ongoing evaluation 
and review of the CCG reports by the implementation team and subsequent discussions with the rest of the faculty/staff. 
Based on the KMS Annual Reports on enrollment, graduation, and placements, SGTC continues to lead the system in the 
ratio of unduplicated enrollment to total graduates; SGTC has made an award for every 2.59 students in AY 2016 against 
the system ratio of 3.82:1.  SGTC also achieved a duplicate enrollment/award ratio of 1.48:1 against the system average 
of 2.28:1.  This continued efficiency is due to the implementation of co-requisition for learning support students, as well as 
the use of TEAMS and the increase in advisement when a student enters the college, making sure the student and 
program choice are compatible. KMS reports produced by TCSG are also tracked the number of graduates and the 
programs they are completing on an annual basis. 
 
  



 

South Georgia Technical College | 214  

 
Graduate/Awards/KMS:  KMS Report #DC109/AY2014-AY21017 

 

Academic Year Awards Conferred Growth from Previous Year 

AY 2014 1,678 7.5% 

AY 2015 1,738 3.5% 

AY 2016 1,806 3.8% 

AY 2017 1,949 7.9% 

 
 
Further analysis of TCSG CCG Report Year 2016 DC241 Metric 1:  Degree Production, indicates that while our 
Certificate/diploma (less than 1 academic year) of Economic Value with Industry Certification or Licensure has increased 
43.9% from FY2009 to AY2014, Certificate/diploma (at least 1 but less than 2 years) has increased 20.9% from FY2009 to 
FY2014, and Associate Degrees has increased 25.4% from FY2009 to AY2014; there has been a decrease of 43.5% in 
Certificate/Diploma (at least 2 but less than 4 years) from FY2009 to AY2014. Through system program restructuring the 
number of Certificate/Diploma (at least 2 but less than 4 years) was reduced significantly.  Because of the additional 
restructuring we will eventually have only one program in this category.  We will see a corresponding increase in 
Certificate/Diploma (at least 1 but less than 2 years) but will continue to see a drop in degree production in 
Certificate/Diploma (at least 2 but less than 4 years) over the next few years. 
 
TCSG CCG Report Year 2016 DC241 Metric 2:  Graduation Rates, indicates that as expected Full-time students are 
outperforming Part-time students.  In further analysis the report indicates that when desegregated by race the report 
shows that Black, and non-Hispanic students are out performing at the 100%, 150%, and 200% time frames. 
 
Strategies/Interventions 
South Georgia Technical College is seeing benefits for increasing graduation through the implementation of co-requisite 
remediation and GPS (Guided Pathways Scheduling) scheduling.  Co-Requisite remediation has been scaled to include 
all sections of LS (Learning Support) being paired with a gateway course so all students are able to benefit from the 
method.  Co-Requisite remediation continues to show success as evident in the TCSG Report DC241 Metric 2a:  
Completion of remedial courses has increased from 59.1% in AY 2011 to 70.8% in AY 2012. There also continues to be 
an increase in completion for the gateway courses    
 
 

Successful Completion Rate for LS students:  TCSG CCG Report Year 2016 #DC241 
 

 AY2011 AY2012 

1st Time Enrolled Full-Time/Part-Time 59.1% 70.8% 

Gateway College Courses 31.9% 36% 

 
 
South Georgia Technical College implemented the Guided Pathways Scheduling for Agricultural Technology Program for 
Fall Semester 2014 and Welding and Criminal Justice in the fall of 2015.  Currently, all student in the Agricultural 
Technology are enrolled using GPS (Guided Pathways Scheduling); as well as Criminal Justice and Welding students are 
scheduled in GPS blocks and will be tracked through graduation.  All programs offered have structured schedules in place 
to help students reduce taking additional credit hours and to anticipate course loads in future term; those structured 
schedules will be transitioned to GPS blocks in stages with 5-7 additional programs adopting GPS scheduling each year.  
This transition will also promote a “15 to Finish” model for encouraging full-time course load (12 or more hours) from 
46.9% for 2012 up to 48.4% in 2013 and then 53.4% in 2014.  These gains have been accomplished despite the reduction 
in the number of students qualifying for Pell and/or HOPE – only 51.9% of students received HOPE funding last year 
(down from 53.3% in 2016, 71.1% in 2015 and 90% in 2010) and only 46.1% of students qualified for Pell (down from 
47.1% in 2016 and 55.3% in 2015). According to KMS Report #DC185. 
 
South Georgia Technical College is continually evaluating admissions and career counseling procedures of new and 
returning students.  The admission and testing office council’s students on the front end about their program choice, 
encouraging students to take Career Scope to make sure they are putting their efforts in the right program.  This effort will 
continue to decrease the number of change of programs and increase the graduation rates. South Georgia Technical 
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College is continuing to opt out of allowing student to use web registration.  All students are required to be advised and 
registered each semester by their program advisor, which helps student’s stay on track to complete embedded technical 
certificates of credit within their diploma or degree program.  The Academic Deans along with the instructors continue to 
evaluate the program curriculum to establish additional embedded certificates that are considered to have economic 
value. All learning support students are identified by the counselor/tester on both campuses.  The identified students’ 
grades and attendance are tracked through each semester.  In addition to tracking the counselor and the Student 
Navigator make periodic appointments with the identified learning support students to see if they are having any additional 
problems with classes.   
 
The LIFE Lab on the Americus Campus has been relocated to the Library and has seen significant increase in students 
taking advantage of the LIFE Lab facilities and tutoring offers. The LIFE Lab not only offers tutoring for students but also 
offers workshops in study habits, time management, finances, etc. The list of workshop topics will continue to expand to 
meet student needs.   
 
Resources Allocated 
Through the ACE Grant, the school has been able to employ two Testing/Counselor Coordinators, these positions will be 
funded for the next three years. South Georgia Technical College has been able to retain the PBI Grant for another year 
which has allowed the continuation of employment of the full-time counselor/tester on the Americus Campus and the 
Cordele Campus.  Additional effort is being made to make sure we are utilizing the TEAMS software to aid in the retention 
of students.  TCSG afforded each college with a Student Navigator position.  The Student Navigator, along with the 
Testing/Counselors meet with at risk students to help keep them on track and retained.  South Georgia Technical College 
continues to monitor and evaluate the free book program.  Through student and faculty surveys, it was determined that 
the program is beneficial to enrollment and retention and was continued throughout AY2018.  Factors that continue to 
impact the increase of diploma and degree production at SGTC include the required advising/counseling before 
processing change of programs, improvement of counseling at-risk students that are on the verge of withdrawing or being 
withdrawn due to non-attendance of classes, financial issues, and economic environment. The Admissions Office along 
with the Testing/Counselors interview and counsel all new and returning students. The Registrar’s Office works with 
advisors to make sure they are tracking their students’ progress and turning in graduation applications on a timely basis.  
 
Deans and advisors regularly evaluate current program curriculum to ensure that the most current certificates are being 
offered to our students to meet their needs and the needs of employers.   
 
Obstacles 
South Georgia Technical College’s biggest obstacle continues to be helping students find enough financial support to 
complete their college certificate, diploma, or degree.  With the changes in HOPE that limit the amount each student 
receives each semester along with the HOPE cap many students do not have enough financial aid to complete their 
education.  This enforces the need to make sure students enroll in the right program from entry in the school to make sure 
they maximize the financial aid available to them.  Additional counseling related to program selection is in place, but not 
all students are taking advantage of that offering; steps will be taken in this academic year to expand participation 
(increasing access to online career choice tools, expanding hours of available direct counseling, and staff development for 
program instructors/advisors on helping students match interests with their program). 
 

2. Transform Remediation 

Performance Metric(s) 
As noted above, DC241 analysis indicates a considerable increase in the percentage of students requiring remedial 
coursework:  an increase of 102.1% for full-time students and a 212% increase for students registering part-time.  Overall, 
17.5% of the cohort students required one or more remedial courses and the composite completion rate is 56%.  
However, for students taking both remedial English and math, the completion rate is only 45%.  Further analysis shows 
that across all demographics it is apparent that prior to the introduction of the co-requisite initiative students were not 
attempting college level courses after taking a remedial course. For AY 14, co-requisite remediation was implemented and 
the initial results show an increase to a 66.4% completion rate for students taking remedial classes in both disciplines.  
More importantly, the 66.4% of students who successfully completed their remedial coursework were concurrently 
successfully completing the gateway courses in those disciplines.  In fact, students taking remedial math in conjunction 
with the diploma/degree level math showed an 80% successful completion rate which exceeds the 71.3% successful 
completion rate for students who were not required to take a remedial course. 
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Strategies/Interventions 
All learning support students are identified by the counselor/tester on both campuses.  The identified students’ grades and 
attendance are tracked through each semester.  In addition to tracking the counselor makes periodic appointments with 
the identified learning support students to see if they are having any additional problems with classes.  Co-requisite 
remediation programs continue and a more concentrated effort to inform students of the benefits during registration is 
underway through the efforts of the Learning Support faculty taking the lead role in advising all students requiring 
remediation. Co-Requisite remediation has been scaled to include all sections of LS being paired with a gateway course 
so all students are able to benefit from the procedure.  Locally generated reports tracking the success of co-requisite 
remediation are showing improved completion and retention rates for all courses attempted.  Successful completion in LS 
and gateway courses improved by over 50% (from 38% to 63% for the average of English/math/reading) in the first year 
of implementation (AY 2013) and has continued to improve to the current successful completion rate of 74% for LS 
courses (composite of English and math, all levels) and 70% for the gateway courses (composite of English and math for 
the enrolled LS students).  
 
The initial impact and subsequent success is indicated in the chart below: 
 
 

Successful Completion Rate for LS students:  TCSG CCG Report Year 2016 #DC241 
 

 AY2011 AY2012 

1st Time Enrolled Full-Time/Part-Time 59.1% 70.8% 

Gateway College Courses 31.9% 36% 

 
 
The LIFE Lab continues to be developed on both campuses.  The LIFE Lab not only offers tutoring for students but also 
offers workshops in study habits, time management, finances, etc. The list of workshop topics will continue to expand to 
meet student needs. 
 
Resources Allocated 
South Georgia Technical College was awarded two Predominately Black Institution Grants over the past five years and 
most recently was awarded an ACE Grant.  These grants have allowed us to hire a full-time grants coordinator, a full-time 
counselor/tester for the Americus Campus as well as the Cordele Campus.  These grants also provide funds to hire tutors 
in specific areas that our students need help extra help in.  The Technical College System of Georgia also allowed funding 
for an additional position of a Student Navigator.  All of these positions have allowed us to closely track and help the 
learning support students as well as our regular admit students.  SGTC was also able to utilize the grant funding to offer a 
statewide symposium on the benefits and best practices in Co-Requisite Remediation.  Participants from 9 other technical 
colleges attended and had the opportunity to ask questions about the approach and hear from instructors who have used 
the co-req methodology for the past few years. 
 
Obstacles 
South Georgia Technical College has the highest percentage of students under age 21of any school in the TCSG system 
(48.8% in 2015 and 55.0% in 2016) and we also have the highest percentage of male students (51.7% in 2015 and 52.1% 
in 2016).  Both groups are considered high-risk in both state and national educational statistics, so SGTC will continue to 
monitor results for these demographics.  Targeted programs attempt to meet additional student needs for these high-risk 
groups, but additional strategies will need to be developed after additional assessment can take place. 
 
Encouraging students to take advantage of the LIFE Lab for extra help is challenging.  However, we have seen an 
increase of students utilizing the LIFE Lab on the Americus Campus due to a location change.  The LIFE Lab is now 
conveniently located within the Library.  Many of our students work as well as attend school so their extra time is limited. 
 

3. Restructure Delivery 

Performance Metric(s) 
In 2014, SGTC began tracking students’ success in the five TCSG identified programs using the block scheduling format.  
Below are the results for the third year drawn from Report #DC200.  These specified programs are a small sample of our 
overall population but no significant variation can be found in any disaggregation.   Even though the specified programs 
are being tracked against the composite of all other programs, it is not the case that all other programs are not 
incorporating the principles of block scheduling.   SGTC currently has 14 program areas (approximately 40% of the 
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scheduled courses) that function either as a cohort or on a Guided Pathway (GPS) schedule model and those results are 
included as a part of the “non-blocked” totals. 
 
 

Graduation Rates: KMS Report #DC231 –AY2015 – AY2016 
 

Level Major 
AY16 
Cohort 

Total 
Retained 

Retention 
Rate 

Change 
from AY15 

Total 
Graduated 

Graduation 
Rate 

Change 
from AY15 

Diploma Accounting 2 2 100% +17% 1 50% - 

Degree Accounting 3 1 33% +33% 1 33% +33% 

Diploma 
Air Conditioning 
Technology 

5 4 80% -20% 3 60% -40% 

Diploma 
Automotive 
Technology 

12 6 67% -15% 8 67% -15% 

Diploma 
Medical 
Assisting 

58 31 53% +2% 12 21% - 

Diploma 
Networking 
Specialist 

5 5 100% +20% 4 80% +20% 

Degree 
Networking 
Specialist 

0 0 0 0 0 0 0 

Diploma and 
Degree 

Non-blocked 
programs 

345 254 73.6% +14.3% 207 60% +17.2% 

 
 
Strategies/Interventions 
South Georgia Technical College implemented the Guided Pathways Scheduling for Agricultural Technology Program for 
Fall Semester 2014 and Welding and Criminal Justice in the fall of 2015.  Currently, all students in the Agricultural 
Technology Program are enrolled using GPS scheduling.  Although Criminal Justice and Welding both have established a 
GPS schedule only about half of the student in both of these programs are taking full-load and participating in the GPS co-
hort.  We are promoting a “15 to Finish” model to encourage a full-time course load (12 or more hours) which has 
increased from 46.9% for 2013 up to 49.9% in 2016.  These gains have been accomplished despite the reduction in the 
number of students qualifying for PELL and/or HOPE – only 53.3% of students received HOPE funding in AY2016 (down 
from 71.1% in AY2015 and 90% in AY2010) and only 47.1% of students qualified for PELL in AY2016(down from 55.3% 
in AY2015).  SGTC continues to increase the number of courses offered online to aid in flexible scheduling for students 
with 29.7% of students enrolled in an online course in AY2017 compared to 16% in AY2016; however, successful 
completion rates for online courses in only 68.4% overall (compared with 83% for traditional classroom courses), so the 
approach to flexible scheduling will be monitored carefully. 
 
The SGTC Student Navigator is tracking and advising the students in the cohort.  Complete College America reports 
indicate a correlation between full-time enrollment an increased completion.  The Navigator contacts those students who 
have withdrawn to collect information on why they withdrew and attempts to attract them back.  Additionally, the benefits 
of full-time enrollment will be shared broadly with advisors and students. 
 
Resources Allocated 
Deans, Instructors and the Vice President of Academic Affairs continue to monitor the success of students and the credit 
accumulation of those students enrolled in the programs that have been set up for block scheduling.  Additional programs 
will be evaluated and setup for block scheduling over the next few years. South Georgia Technical College was awarded 
two Predominately Black Institution Grants over the past five years and most recently was awarded an ACE Grant.  These 
grants have allowed us to hire a full-time grants coordinator, a full-time counselor/tester for the Americus Campus as well 
as the Cordele Campus.  These grants also provide funds to hire tutors in specific areas that our students need help extra 
help in.  The Technical College System of Georgia also allowed funding for an additional position of a Student Navigator.  
All of these positions have allowed us to closely track and help the learning support students as well as our regular admit 
students.  South Georgia Technical College is looking at a Video-Conferencing system which will allow expanded course 
delivery across multiple locations.  This will help provide additional day time opportunities within the structured and guided 
pathways schedule. 
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Obstacles 
South Georgia Technical College is located in an economically disadvantaged area and most of the student body must 
work in addition to attending college; therefore, it is difficult for the majority of our students to enroll as fulltime students.  
The College continues to seek grant funding and support from our Foundation to mitigate students’ needs to the greatest 
extent possible, but needs continues to significantly outpace resources. 
 

III. Student Success Implementation Team 

 

Full Name Title/Position 
Role (Point of 
Contact or Member) 

Email Address 

Karen J. Werling 
Vice President for Student Affairs, 
Institutional Support, & Technology 

Point of Contact kwerling@southgatech.edu 

David Kuipers Vice President for Academic Affairs Member dkuipers@southgatech.edu 

Dr. Deborah Jones 
Assistant Vice President for 
Academic Affairs 

Member djones@southgatech.edu 

Deo Cochran Retention & Coaching Specialist Member dcochran@southgatech.edu 

Charlene Williams Retention & Coaching Specialist Member cwilliams@southgatech.edu 

 
 
The Student Success Implementation Team members begin their data analysis individually as soon as data from KMS, 
Banner, DegreeWorks, etc., becomes available.  Findings and concerns are discussed informally as needed and then 
composite findings are discussed at regularly scheduled group meetings.  Data discrepancies are discussed and 
addressed and a plan of action is decided on as a group.  The committee also receives data input and analysis from the 
standing the Academic Planning Team and the Quality Enhance Plan Committee.  All pertinent observations and plans 
are disseminated to the appropriate stakeholders by the two vice-presidents, Mr. Kuipers and Mrs. Werling. 
 

IV. Conclusion 

South Georgia Technical College has had great success hosting community open houses and the introduction of “Light 
Up Your Future with South Georgia Tech”.  This new event consists of each program putting together a light display to 
represent their area.  All of the programs were show cased in Gailey Park and the public was invited to attend.  The event 
drew in approximately 300 from our community and is expected to be even larger in 2017.  The open house aids in 
communication and access to existing and future students of South Georgia Technical College.  The community days 
encourages student enrollment by waving the application fee and giving potential students an opportunity to explore the 
different programs and careers available. 
 
The block scheduling is helping keep our students on track and has made advisement and registration much easier for 
our students.  This also helps our students stay on track to complete the value added embedded technical certificates of 
credit within each diploma and/or degree. 
 
The tracking and guiding of all Learning Support students has shown great improvement in our retention.  Our enrollment 
records show that we were losing most of our students within the first year and even after the first semester if they were 
required to take learning support classes as a pre-requisite for core classes.  With the continuation of co-requisite learning 
support and core courses retention has steadily increased and will continued to be monitored. 
 
Though it was designed for a broader reach beyond our CCG/CCA cohort, SGTC’s most aggressive initiative to offer free 
books has demonstrated dramatic benefits for retention and completion, while the value of receiving free books has 
somewhat diminished and has become more of an expectation, a new marketing focus of the free book initiative will 
provide qualitative evidence of the impact. When the program was introduced in AY13, SGTC experienced an 8% drop in 
enrollment and an 8% drop in the system for retention however, SGTC had an increase in overall retention by 6.3%.  
SGTC also increased the number of students taking 12 or more credit hours from 46.9% in 2012 to 48.4% in 2013 and 
then 53.4% in 2014. 
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V. Next Steps 

 

Planned Activity Resources 

Free Books (CCG Goal 1) -  

South Georgia Technical College will continue to offer students 
the opportunity to check out course books each semester.  
Because book replacement is coming from local funds, the 
purchase of new or replacement materials will be monitored 
closely. 

Funding for the reordering of books. 

Retention (CCG Goal 2) – South Georgia Technical College will 
continue to evaluate admissions and career counseling 
procedures of new and returning students.  The admissions and 
testing office will continue to counsel students on the front end 
about their program choice by encouraging students to take 
Career Scope to make sure they are putting their efforts in the 
right program.  This effort will continue to decrease the number 
of change of programs and will increase the graduation rates.  

TEAMS, BANNER, Student Affairs, LIFE 
Lab, Advisement, Guided Pathways,  ACE 
Grant  

Block Scheduling (CCG Goal 3) – South Georgia Technical 
College currently has three programs participating in block 
scheduling, but will continue throughout AY2018 with converting 
additional required programs in to a block schedule. 

No additional resources needed. 

Co-Requisite Remediation (CCG Goal 4) – Although co-
requisite remediation is already fully scaled, we will continue to 
monitor student progress and will shift to exploring variations on 
the method to achieve the maximum benefit for students (altered 
scheduling, additional supplemental resources, expanded 
coaching). 

Remedial course software in the LIFE Lab,  

Integration of TEAMS (CCG Goal 5) - Integrate TEAMS in to 
our existing system Spring Term 2018 and will introduce 
attendance in BANNER and grade book in Blackboard in 
AY2018 

BANNER 9 upgrade. 
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West Georgia Technical College 

I. Overview 

West Georgia Technical College, a unit of the Technical College System of Georgia, supports student success, economic 
development, and the community by providing a skilled workforce through the delivery of relevant education and training 
opportunities. In AY 2017, West Georgia Technical College (WGTC) experienced an increase in student enrollment. 
Overall in AY2017, there was a 3.9% increase in enrollment compared to AY2016, which is higher than the overall system 
change in enrollment over the same time frame, with overall system enrollment remaining steady with a slight (.01%) 
increase as compared to the prior year. Overall, WGTC graduates increased by 3.3%, while total awards increased by 
3.8% as compared to AY2016 data. The number of awards for TCCs increased by 4.7%; the number of diplomas awarded 
remained steady, and the number of associate degrees awarded increased slightly by 1.6%. As indicated in the Degree 
Production Goal – Outcome 1 section of this report, WGTC increased its graduate numbers in AY2017 by 12% over the 
stated goals (2025 CCG Report) for the year. 
 
In the analysis of the Complete College America metric for Enrollment – Unduplicated Headcount (KMS Report – DC241, 
Metric 1), the College has experienced significant changes in full-time and part-time enrollment status percentages (see 
Table 1). The drastic change in AY2012 stems from TCSG’s change from quarters to semesters. Students in AY2014 
moved toward full-time status, but that rate has not returned to the previous rates in FY2007 and FY2009. 
 
 

Table 1. Full-time and Part-time Comparison 
 

 FY2007 Split % FY2009 Split % AY2012 Split % AY2014 Split % 

FT Students 2085 39.7% 2494 37.3% 1700 19.1% 2201 28.7% 

PT Students 3164 60.3% 4196 62.7% 7214 80.9% 5478 71.3% 

Total 5249 100% 6690 100% 8914 100% 7679 100% 

 
 
Overall data for total students (KMS Report – DC241, Metric 1) reflects a severe decrease in full-time students (-18.5%) in 
AY2012 compared to FY2007. However, part-time students reflect a 128% increase. This shift in credit hours and student 
enrollment classification is predictable when a college or university converts from a quarter to semester system. Students 
accustomed to taking 3 courses for full-time status have had to adjust to taking 4-5 courses to remain full-time, a change 
considerably influenced by students’ home, work, and financial circumstances.  
  
Additional analysis of demographic data for full-time students reveals a higher drop in White, non-Hispanic students (-
22.1%) compared to Black, non-Hispanic students (-17.8%). However, in part-time students the increase is higher for 
Black, non-Hispanic students (129%) compared to White, non-Hispanic students (116.3%). The same trend occurs with 
male and female part-time students. There is a greater increase in part-time male students (137.7%) compared to part-
time female students (123.9%). Interestingly, the data reveals an increase in Pell students for both full-time students 
(56.6%) and part-time students (344.2%), a continuing trend being tracked with current student cohorts.  
 

II. Goals 

1. Increase Graduates 

Degree Production Improvement Goal 
 
Objective: To increase the graduate total by 60 graduates. 
 
Data Source: Cognos Reports MEB0332 and MES0006  
 
West Georgia Technical College met the performance goal for degree production with a cumulative increase of 616 above 
the goal from the 2008 benchmark through AY2017 for Outcome 1, according to the new Complete College Georgia 
metric for 2025. The College has also experienced an increase in unduplicated graduates, 2399 (3.31%), and duplicated 
awards, 3531 (3.91%), in AY2017. The College monitors this data at each Complete College Georgia Team meeting to 
examine performance.  
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The 3.91% increase in unduplicated graduates in AY2017 represents 133 students, significantly exceeding the benchmark 
of 60 additional graduates. 
 
Graduation Improvement Goal 
 
Objective: To increase graduation rate by 5% 
 
Data Source:  Cognos Report MES0007 Performance Scorecard 
 
West Georgia Technical College continues to track performance benchmarks on the goal to increase the graduation rate 
on a semester-by-semester basis. As reported in the Performance Scorecard, graduation rates increased from 60.5% in 
2013 to 63.8% in 2014, to 65.9% in 2015, to 72.2% in AY2016, to 74% in AY2017. This total increase of 1.8% does not 
meet the projected performance goal of a 5% increase. 
 
Degree Production Strategy 1: Incorporate curricular changes in Health Sciences programs to encourage students to 
complete the Health Care certificates prior to entering the competitive selection process. 
 
As noted in the WGTC AY2016 Progress Report, TCSG discontinued the Healthcare Science certificate as of fall 2017. 
That certificate embedded coursework for the nurse aide program as a requirement for completion, with Georgia CNA 
certification as an intended outcome. As such, it was also the preparatory competitive selection process for enrollment of 
all students with Associate Degree Nursing—as well as other healthcare degree programs—as an intended program of 
study. Students have formerly been awarded the Nurse Aide certificate upon completion of that embedded specialization 
within the Healthcare Science program. In AY2017 graduates of the Nurse Aide program totaled 321 (an increase of 2.6% 
over the previous year and 80.3% since AY2013). Although the last two years of tracking continue an upward trend for 
completion of the Nurse Aide certificate program, Figure 1 below illustrates that the increase in the number of graduates 
for each year has been significantly lower than that of the previous two years.  
 
 

Figure 1. Nurse Aide Program Completion AY2013 to AY2017 
 

 
 
 
Obstacles: Effective fall 2017, the College has replaced the former Health Science certificate with two options: another 
certificate, Healthcare Professional, and a degree, AAS in Healthcare Management. Either will now serve as the 
preparatory competitive selection program for Nursing and other healthcare degrees, although only the AAS contains 
courses leading to the Nurse Aide Certificate. For students declaring ADN as their intended program, the Nurse Aide 
certificate is also still available as a stand-alone program. The strategy requiring the Nurse Aide program as preparatory 
to the competitive selection process these students will be reexamined in AY2018 to determine the effect of the new 
programs on the Nurse Aide certificate completion rate. 
 
Degree Production Strategy 2: Identify exit courses for embedded Diploma and TCC where possible. Faculty instructing 
exit course will communicate to students and assist in preparing degree request paperwork at conclusion of the exit 
course. 
 
In AY2017, 1111 out of 3531 graduates (31.5%) used the designated application form in requesting an award for program 
completion, representing a 30.5% drop in the total number of award requests.  
 

178
227

302 313 321

AY2013 AY2014 AY2015 AY2016 AY2017

Nurse Aide Program Completion
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Although the total number of requests has declined, the number of degree and diploma requests has increased 
dramatically over those in AY2016. In AY2017, 149 diploma and 111 degree requests were processed using the 
designated forms, as compared to 77 diploma and 21 degree requests in AY2016, representing increases of 93.5% and 
429%, respectively. This change in the composition of requests, decreasing certificate awards and increasing 
degree/diploma awards, may be attributable to a lack of student awareness of the embedded awards procedure and 
benefit or lack of new faculty training in the purpose and importance of the exit course identification process. Moving 
forward, as new faculty begin teaching, they will receive training on the exit course strategy and the appropriate award 
request process.  
 
Another possible factor in the composition shift is that previous WGTC dual enrollment initiatives involved a student's 
completion of one or multiple college programs while also enrolled in a local high school. Recently, however, an ever 
increasing percentage of enrollment is composed of dually enrolled high school students taking transferrable core classes, 
thereby contributing to the decline in the percentage of students pursuing a TCC that would be embedded in a diploma or 
associate degree. 
 
Secondly, there has been an overall shift among general enrollment to AS programs designed specifically for transfer 
toward a baccalaureate degree. These programs show substantial growth while other technical programs seem to be 
declining, yet they do not contain embedded TCCs or diplomas for which students could receive awards.  
 
Obstacles: A primary obstacle encountered while implementing this strategy has been the difficulty in evaluating its 
effectiveness when the numerous aforementioned program shifts are taking place. Although transfer to a four-year 
institution is not an explicit component of WGTC's mission, it is a critical byproduct and though it has increased 
enrollment, it has also begun to present a unique challenge to accomplishing our goal of increased program completion. 
While seamless transfer from TCSG two-year to USG four-year institutions is only one of the goals of Complete College 
Georgia as defined by Governor Deal, it has had a significant effect on retention and, most notably, graduation rates. The 
intent of this element of the CCG plan is to "allow students to transfer with ease in order to complete their postsecondary 
educations" (https://gosa.georgia.gov/complete-college-georgia-overview). That intent is somewhat impeded, however, 
when students enrolled in programs with embedded TCCs or diplomas shift to programs designed specifically for transfer, 
which have no embedded programs. It becomes even more problematic if students stop short of completing their AS 
degree and transfer only the core courses they have accumulated. 
 
One possible solution is to work with USG institutions to encourage, or even require, students to complete an associate 
degree from WGTC before their courses will be accepted for transfer to the receiving institution. Another, possibly more 
timely, solution is to work with faculty to design embedded programs using core courses and the occupational courses 
generally included in the AS degrees. 
 
Graduation Rate Strategy 1: In order to increase full-time enrollment, which has a greater persistence toward 
graduation, the College will continue to encourage students through advisement to take five courses per term. 
 
Within the semester system, full-time has been defined as 12 credits per term. However, students taking only 12 credits 
per semester, particularly if they attend only fall and spring terms, cannot graduate from an associate degree program in 
two years. A recent study by the Center for Community College Student Engagement (CCCSE) found that students who 
attend full-time for even one semester have what the researchers call "the full-time edge," increasing their rates of 
engagement, completion of gateway courses, persistence, and credential attainment (CCCSE 2017 National Report, Even 
one semester: Full-time enrollment and student success). The report also outlines several strategies to encourage 
students to take 15 credits at least one semester, including financial incentives, advertising the benefits of full-time 
attendance, and high-touch advising. 
 
Since the Technical College System of Georgia's conversion from a quarter to semester system in AY2012, West Georgia 
Technical College has struggled to increase enrollment of full-time students. The College has tried numerous strategies to 
encourage students to enroll in at least 15 credits per semester, all with varying degrees of success. The AY2015  Gimme 
Five! campaign targeted all students through a concerted advertising effort and guided advising methodology, including 
sequencing sheets for all programs. Gimme Five resulted in a slight increase in the number of students taking 15 credits, 
from 6.84% to 8% of the student population. The AY2017 Catch the Wave initiative was directed primarily at dual 
enrollment students, attempting to encourage high school students to start college early and build credits during their 
summer break. Although this initiative was successful in terms of the number of participating students (225), it turned out 
to be a challenge to offer an effectual summer term that did not overlap the local high school calendars. 
 

https://gosa.georgia.gov/complete-college-georgia-overview
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Overall, the most effective strategies in the last three years have involved personalizing contact between students and 
advisors and providing resources and information students need to act in their own best interests. In the upcoming year, 
the College plans to refocus its efforts toward increasing full-time enrollment through two strategies: (1) Augmenting face-
to-face advising sessions to engage students in conversations about their enrollment status and how it may be feasible for 
them to attend full-time, preferably every term, but even for one semester. (2) Maximizing or creating avenues for student 
forums and discussions of the benefits of attending full-time, as well as the challenges that creates. Part of this campaign 
will be the creation of a directory of resources and referrals to help students overcome the primary obstacles that may 
prevent from enrolling full-time. 
 
The recent addition of a required student success seminar to each degree and diploma curriculum will provide an ideal 
venue for advertising this new initiative and beginning conversations such as the number of credits needed to earn a 
degree, the school and life demands on the student’s time, and other relevant topics.  
 
Obstacles 
The major obstacle in this initiative will be making available a sufficient number of advisors and support staff to adequately 
interact and engage with students to make a difference. 
 
Graduation Rate Strategy 2: Develop no-charge, short COMPASS preparatory course to familiarize students with 
testing; offer preparatory course in spring, summer semesters to prepare high school seniors for admission. 
 
By the end of fall 2016, the COMPASS admissions placement test was replaced by the TCSG mandated ACCUPLACER 
placement exam. Accordingly, the COMPASS preparatory sessions that had been developed specifically to familiarize 
students with that testing platform had to be replaced by a suitable prep session for ACCUPLACER. Toward that end, 
Edmentum online based software was purchased and implemented in November 2016 to help students prepare for the 
new placement exam. 
 
Edmentum provides a convenient prep option that can be completed on campus, at the student's base high school, or at 
home using cloud based technology. Since its implementation, the use of Edmentum has continued to grow, particularly 
among dual enrollment applicants. Table 2 shows that the number of students, modules selected, and hours completed 
grew substantially from fall 2016 to spring 2017, followed by an anticipated decrease in both during the summer semester. 
 
 

Table 2.  AY2017 ACCUPLACER Preparatory Sessions Using Edmentum 
 

 Fall 2016 Spring 2017 Summer 2017 

Participating students (n) 257 601 451 

Modules completed (n) 
(English, Math, etc.) 

705 1831 1455 

Total hours used 1430 3122 1179 

 
 
Although Edmentum has also used extensively so far in fall 2017, final usage data and subsequent admissions placement 
test scores for participants in the preparatory sessions were not yet available at the time of this report. 
 
Obstacles 
Although it was earlier considered a major obstacle, the conversion to ACCUPLACER placement test results as the 
primary source of student program placement was a relatively straightforward transition. Now the issue has become the 
long term cost of administering the test prep sessions, which have so far been offered free of charge. However, as student 
enrollment and need escalate, the cost of this strategy's continuance may need to be examined. Additionally, the WGTC 
Academic Success Coordinator has been the sole administrator scheduling, preparing, and monitoring the test prep 
sessions, which are often in the local high schools. During AY2017, the coordinator logged in 619 administrative hours in 
the Edmentum system. Clearly, additional staff will be needed as these sessions continue to be offered. 
 
Resource Allocation 
The College has invested resources to accomplish the strategies for increased degree production and graduation rates. 
The majority of the resources have been devoted to current personnel working toward the development, execution, and 
evaluation of these activities. Marketing materials and supplies have been purchased to assist with the campaign 
targeting full-time enrollment in Graduation Rate Strategy 1. For Graduation Rate Strategy 2, the College budgeted $5250 
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for the use of the Edmentum software used for ACCUPLACER test preparation. Funding for additional test administrative 
staff will be included in the upcoming academic year budget. 
 

2. Transform Remediation 

Plan: Success in Remedial Education Data Improvement Plan: 
 
Objective: To increase the number of successful students in remedial education by 200. 
 
Data Source: WGTC BANNER Reports (grade distribution) 
 
West Georgia Technical College continues to track the number of successful students in remedial education. In AY2013, 
the College redesigned its English and reading learning support course sequence, instituting a pilot that combined two 
remedial courses in each discipline into one course in each, both heavily reliant on computer-assisted instruction rather 
than lecture. Full implementation of the redesigned ENGL 0090 and READ 0090 began in AY2014.  
 
Success in Remedial Education Strategy 1: Redesign learning support course format from teacher-centered to learner-
centered, from lecture-based to flexible, modular, computer-assisted approach with more immediate feedback and 
interaction. Software will be used extensively in math but supplemental in writing to allow for group and individual writing 
activities. Concentrate on redesign not for leniency but for relevance and rigor to prepare students for subsequent 
coursework. Institute course-specific diagnostic assessment for accurate placement into individualized learning plans 
consisting of only those modules needed to remediate deficiencies. 
 
The course redesign of MATH 0090 was completed by fall 2012 and fully implemented in spring 2013. Lecture format was 
replaced by a modular approach using an interactive learning management system (ALEKS). Embedded authentic 
assessment with a targeted diagnostic component identifies each student’s weakest areas, allowing more intentional 
remediation. The redesign of the ENGL and READ 0090 courses was piloted in AY2013. 
 
In AY2017 the completion rates for English and reading learning support were 77.12% and 82.10%, respectively. These 
totals represent a significant increase in the English completion rate, up nearly 27% from AY2016, and a modest increase 
in reading completion, up .9%. The completion rate for gateway ENGL 1101 during that same time period, however, 
decreased 2.64% to 75.01%.  
 
The AY2017 completion rate for math learning support was 68.01%, significantly increased from the previous year’s 
57.57%. In the traditional gateway math course, MATH 1111, the AY2017 completion rate (68.98%) decreased 4.72% 
from AY2016. However, the completion rate in the corequisite gateway math course, taught concurrently with learning 
support was significantly higher (88.24%), an increase of 14.54% from the previous year. The corequisite strategy is 
discussed further in Success in Remedial Education Strategy 2. 
 
In the past academic year, the restructuring of the learning support courses has changed focus somewhat, from the 
modular, computer-assisted model, which has been the institution's Quality Enhancement Plan (QEP) for SACSCOC 
accreditation since AY2013, to a corequisite model in which students are allowed to take a learning support course 
concurrently with the corresponding gateway course. Strategy 1 will continue for math students who need the full level of 
learning support, but the corequisite model will be implemented as well. Further information on the success of this 
implementation is provided in Success in Remedial Education Strategy 4 later in this report. 
 
As part of this same restructuring, the College has developed an integrated reading and writing course for students who 
need support in both areas or in reading only. Instead of the two discrete courses previously required, students can now 
take the integrated course, which reduces the redundancy of overlapping competencies and accelerates completion of 
learning support courses. The pilot for this course was implemented in AY2016 and has proven successful in raising 
completion rates for both learning support and gateway English courses. The integrated reading and writing course 
completion rates since the pilot in spring 2016 have ranged from 68% to 100% by class, an average of 78.05% for all 
sections through spring 2017. Beginning fall 2017, students meeting the eligibility criteria for integrated course admission 
will be required to enroll in that course, which will go full scale at that time.  
 
Obstacles: The success rates for learning support courses have fluctuated since the implementation of the first redesign 
in AY2013, due in part to the overlapping of new initiative pilots. In its efforts to increase student success in learning 
support and gateway courses, the College has executed three different strategies in this area; however the pilot phase for 
each was a relatively short period of time, and participation numbers were low. It has been difficult to judge the success 
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rate of any single intervention strategy. As the current endeavors coalesce, WGTC will need to evaluate each closely and 
in combination to determine the strength and effectiveness of any or all of these approaches.   
 
Success in Remedial Education Strategy 2: Strengthen academic support services, including accurate advisement and 
expanded tutoring. Increase tutoring availability on each campus, staffing with qualified adjunct faculty. Investigate peer 
tutoring opportunities and benefits; implement when feasible. 
 
The most noteworthy indication of the success of this strategy is the performance and impact of the new online tutoring 
program, UpSwing, as compared to the previous online vendor platform. Students who received tutoring for writing 
through the previous program completed their writing courses at a rate of 67% while those using the new UpSwing had an 
84% completion rate for the same courses. Because it has been collected for only two terms, data for student satisfaction 
with UpSwing is in its infancy; however, preliminary results indicate a high rate of satisfaction with tutors, session content, 
and the software itself. 
 
In addition to UpSwing, student usage of F2F tutoring sessions has increased. Interestingly, while the number of utilized 
F2F tutoring sessions in other academic subjects such as computer use and accounting has increased in the last year by 
an average of 18.4%, tutoring sessions in both math and English have declined, by 11.6% and 3.3%, respectively. This 
decline could be due in part to the supplemental math lab being used for corequisite courses; however, more data is 
needed to determine any relationship. To enhance the data available from students using F2F tutoring, two new 
documents have been developed: a Google doc form template to capture student and tutor information, tutored subject, 
campus, and session time; and a Point of Service (POS) survey to document the tutored subject and gauge the quality of 
the tutor and session and benefit to the student.  
 
To make students more aware of tutoring services, schedules are posted on the website and in BlackBoard Learn 
course announcements, on electronic boards in each instructional and student activities area, and on campus bulletin 
boards. Faculty announce tutoring schedules in classes and through class emails. Additionally, tutoring services are 
currently being relocated to the Academic Resource Center (ARC), a centralized hub of academic and student support 
services on each campus, where students can benefit not only from tutoring services but other resources, such as 
advising and financial aid assistance, all in one convenient location. ARC implementation began on one campus, with 
planned scale up to all campuses within the next four years. This reconceptualization of offices, kiosks, and learning 
spaces has increased usage of advising and tutoring services and given students centralized open access to services. 
 
Obstacles: Due to a combination of factors, the opening of the second campus ARC was delayed until fall 2016. Data 
has been gathered sporadically, but student numbers in the current ARCs fluctuate by term activities, as expected, with a 
high of 116 in August 2016 and a low of 17 in February 2017. To gather more qualitative data, a new Point of Service 
(POS) survey has been developed to capture student voices on the effectiveness of this strategy. However, adequate 
resource allocation for ARC implementation on remaining campuses continues to be an obstacle not easily overcome.  
 
Success in Remedial Education Strategy 3: Pilot and implement mini-semester MATH 1111 and ENGL 1101 courses 
so that students who complete LS courses midterm may begin gateway courses as soon as they complete the required 
remediation. Encourage students through academic advisement to take gateway courses as soon as possible after their 
last math experience. 
 
In AY2017 the WGTC marketing department developed an awareness campaign for all learning support and gateway 
initiatives; the campaign was implemented for returning student registration in fall 2016. The campaign encourages 
eligible students to speak to advisors or faculty about participating in accelerated learning opportunities and by enrolling in 
the appropriate pilot sections. However, the strategy to implement mini-semester MATH 1111 and ENGL 1101 courses 
does not seem to have benefitted from these marketing efforts. Although academic advisors continued to encourage 
students to enroll in the second part of term gateway courses opened immediately after completion of learning support 
courses, enrollment in these midterm sections decreased significantly from AY2016 to AY2017. Successful completion of 
the gateway courses also decreased, by 12.75% in math and 9.45% in English. 
 

 In AY2017, the College offered 7 sections of B7, or second part of term, sections of MATH 1111. A total of 102 
students enrolled; 59 passed with a grade of C or higher, resulting in a success rate of 57.84%. 

 In AY2017, the College offered 3 sections of B7, or second part of term, sections of ENGL 1101. A total of 43 
students enrolled; 32 passed with a grade of C or higher, resulting in a success rate of 74.42%. 
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Obstacles: If the trend toward lower midterm section enrollment and lower successful completion in those sections 
continues into AY2018, the College will need to determine the efficacy of this strategy. Additional data will be compiled 
throughout the year, including the evaluation of methods used to encourage students to enroll immediately in their 
subsequent gateway courses. Student advisement at all levels, including admissions counselors, advisement center 
advisors, and instructors of the prerequisite learning support course, will be examined closely to determine gaps and 
recommend improvements in this procedure. 
 
Success in Remedial Education Strategy 4: Pilot course concurrency with English LS; allow students with higher 
placement scores to take gateway courses concurrently with subject-specific learning labs/learning support courses in 
order to progress more quickly and receive targeted academic support. 
 
The ENGL 0090/1101 pilot for Fall Semester 2012 was developed not as a course concurrency but rather as an 
accelerated version of ENGL 0098 that allowed students to advance to the gateway course at midterm, provided all ENGL 
0090 exit requirements were met. This accelerated model was offered as a pilot for seven semesters (Fall 2013 – Spring 
2016) with a total of 44 students completing and 37 passing with a grade of C or higher, resulting in a cumulative success 
rate of 80.43%. A full corequisite model was to be adopted in fall 2016; however, its implementation was delayed by 
faculty and administrative changes. 
 
As a further step in moving this strategy to scale, in AY2017 the College developed a one-credit-hour learning support 
course, ENGL 0996, as a supplemental lab to be taken concurrently with the gateway course ENGL 1101; student 
eligibility for this concurrency is based on placement scores at the time of admission. In the previous corequisite pilot, 
students were required to take the three-credit-hour ENGL 0090 along with ENGL 1101. By contrast, the current 
corequisite schedule requires fewer weekly contact hours in learning support, allowing students more time to focus on 
their gateway course and receive targeted, individualized assistance throughout the semester. The new corequisite 
schedule began fall 2017, so no data is available at this time.  
 
Employing this same strategy with a learning support supplemental lab (MATH 0999) and gateway MATH 1111 resulted in 
a greatly improved completion rate of 95.65% in the gateway course. The success of the corequisite course/lab model in 
that subject area will hopefully be replicated in the English corequisite courses.  
 
Obstacles: It appears that the concurrency or corequisite model is the most successful initiative employed by the College 
in its redesign of learning support; however, the only non-pilot data available to date is for math.  
As noted earlier in this report, it has been difficult to judge the success rate of any single intervention strategy. As the 
current endeavors coalesce, WGTC will need to evaluate each closely and in combination to determine the strength and 
effectiveness of any or all of these approaches. Additionally, as the enrollment in corequisite courses continues to grow, it 
will become increasingly difficult to adhere strictly to the corequisite specification requiring the same instructor for both the 
learning support lab and the gateway course.  
 
Resource Allocation 
The College has invested resources to accomplish the strategies for success in remedial education. The majority of the 
resources have been devoted to current personnel working toward the development, execution, and evaluation of these 
activities. Annually, the QEP budget consists of $10,000-$12,000 for instructional contracts, training and faculty 
development, promotional materials, and administrative support; this budget helps support efforts toward increasing 
success rates for learning support math. For Success in Remedial Education Strategy 2, the College has invested in 
Upswing ($19,500 in AY2017) to enhance academic support services. In addition, the College has expanded its 
commitment for advisement personnel by moving all advisors to full-time positions ($24,000). 
 
3. Restructure Delivery 
 
Strategies: Implement block scheduling and Guided Pathways to Success strategies 
 
In its initial restructuring efforts, the College adopted the five program groups recommended by TCSG for block 
scheduling: Accounting, Air Conditioning, Automotive, CIS Networking, and Medical Assisting. A specific rotation was 
created to ensure course availability of day, evening, and/or online offerings. In spite of efforts to promote the GPS 
programs, both enrollment and completion rates have continued to decline from year to year. Table 3 below provides 
enrollment and award data for these initial program groups from AY2013 to AY2017.  
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Table 3. Block Programs Enrollment and Awards 
 

 Enrollment Awards 

 AY 
2013 

AY 
2014 

AY 
2015 

AY 
2016 

AY 
2017 

AY 
2013 

AY 
2014 

AY 
2015 

AY 
2016 

AY 
2017 

Program           

Accounting - Diploma 111 102 88 69 61 9 11 19 5 8 

Accounting - Degree 177 169 178 174 166 15 25 22 34 33 

Air Conditioning - Diploma 141 143 105 103 86 15 19 9 18 14 

Automotive - Diploma 186 174 158 125 91 22 19 26 30 14 

CIS Networking - Degree 177 167 161 138 124 15 28 25 20 23 

CIS Networking - Diploma 117 99 62 50 55 3 3 4 3 5 

Medical Assisting 30 28 32 35 45 28 23 23 20 31 

 
 
Based on program performance in the first two years of block scheduling, WGTC determined in AY2015 that the GPS 
programs initially selected did not maximize the structure and benefits of block scheduling. However, the programs 
continued to be tracked over the following two years; with the exception of Medical Assisting, which had a noticeable 29% 
increase in enrollment, the downward trend in enrollment continued, decreasing 9.5% overall from AY2016 to AY2017. 
 
In AY2015, the College then refocused its GPS efforts on three programs considered to hold a greater promise of student 
benefit: Computer Programming, Diesel Technology, and Medical Coding.  
 
A cross functional GPS committee was formed and tasked with the following: 

 Communicate with and gather input from Program Advisory Committees. 

 Develop a program framework of course rotations, academic progression plans, class scheduling, and 
instructional equipment acquisition. 

 Select a designated advisor/informational contact to assist both students and program faculty. 

 Communicate with and train internal personnel on the initiative and ongoing responsibilities for success.  

 Hire a full-time Computer Programming faculty member. 

 Develop and implement internal and external marketing plans.  
 
As illustrated in Table 4 below, in spite of the relatively healthy enrollment in Computer Programming, only one student (of 
28) graduated in AY2016. Although final graduation data is not yet available for AY2017, according to internal tracking by 
the Student Navigator coordinating the GPS initiative, throughout the last year seven students were on-track to graduate 
from that program.  
 
 

Table 4. GPS Program Enrollment and Awards by Academic Year 

 AY 2016 AY2017 

Program Enrollment Awards Enrollment Awards 

Computer Programming - Degree 28 1 68 NA 

Diesel Technology - Diploma 53 16 59 NA 

Medical Coding - TCC 21 9 31 NA 

 
 
As the GPS programs have matured, some students have stated that although the idea of a structured cohort appeals to 
them, they are unable to maintain that structure and soon drop out of the cohort. Most of them, however, continue in their 
chosen program at their own pace. It was evident early in the program that the number of courses and variable options in 
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Computer Programming made it nearly impossible to keep a cohort together for a two-year program. Therefore, as the 
Computer Programming cohort completed the program in AY2017, it was removed as a GPS selection. However, the 
program will continue as a viable Computer Science degree option that is in high demand and provides a positive 
employability outlook. Table 4 also indicates that the Diesel Technology and the Medical Coding programs continue to be 
strong and successful choices for this strategy. They will continue to be monitored and function as GPS programs in 
AY2018, each with a dedicated advisor\coordinator.  
 
As demonstrated in Table 5 below, GPS program enrollment over four of the last six terms has increased steadily in the 
two remaining program cohorts. However, it is also apparent that the majority of students deviate from the GPS cohort 
before reaching graduation. The Medical Coding certificate was the exception, with a majority of students, 15 of 20 (75%), 
remaining in the cohort until graduation. 
 
 

Table 5. GPS Program Enrollment and Awards by Term, AY2016-AY2017 
 

Enrollment All Students GPS Cohort Students 

Term 
Medical 
Coding 

Diesel 
Technology 

Computer 
Programming 

Medical 
Coding 

Diesel  
Technology 

Computer 
Programming 

Spring 2016 (201614) 15 32 18 11 9 5 

Summer 2016 (201616) 3 23 17 3 9 5 

Fall 2016 (201712) 18 51 44 12 17 4 

Spring 2017 (201714) 20 36 45 14 11 4 

Summer 2017 (201716) 2 23 24 1 9 1 

Fall 2017 (201812) 18 41 50 13 17 N/A 

Awards All Students GPS Cohort Students 

Term 
*Medical 
Coding 

Diesel 
Technology 

Computer 
Programming 

Medical 
Coding 

Diesel  
Technology 

Computer 
Programming 

Spring 2016 (201614) NA 3 1 9 0 0 

Summer 2016 (201616) NA 0 0 0 0 0 

Fall 2016 (201712) NA 5 0 0 7 1 

Spring 2017 (201714) NA 4 0 15 0 6 

Summer 2017 (201716) NA 2 0 0 0 1 

* The Medical Coding program is offered only as GPS. 
 
 
Obstacles: As noted, the challenge with operating a GPS program is maintaining a true cohort of students from 
admission to completion. Some programs lend themselves more easily to the GPS format, specifically those that are 
shorter and have limited course options (such as Medical Coding). Although students who make changes to their course 
sequencing map can no longer participate in the actual cohort, they can continue to receive the same level of support 
needed to help them succeed and graduate. 
 
Resource Allocation 
The College has invested adequate resources to accomplish the strategies for restructuring the delivery of the current 
GPS programs. The greater part of the allocated resources have been assigned to current personnel working toward the 
development, execution, and evaluation of these activities. The primary expense so far has been the addition of a new 
full-time faculty member in Computer Programming at an annual salary of approximately $75,000 (including fringe). 
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III. Student Success Implementation Team 

 

Full Name Title/Position Role  Email Address 

Mr. John Parton Vice President for IE POC/Chair john.parton@westgatech.edu 

Dr. Kristen Douglas Vice President for AA Member kristen.douglas@westgatech.edu 

Dr. Tonya Whitlock Vice President for SA Member tonya.whitlock@westgatech.edu 

Dr. Sindi McGowan Asst VP for Curriculum Member sindi.mcgowan@westgatech.edu 

Mr. Robert Curry Asst VP for Academic Affairs Member robert.curry@westgatech.edu 

Mr. Brian Barkley Dean of Arts/Sciences Member brian.barkley@westgatech.edu 

Ms. Trish Ivey Faculty – English Member trish.ivey@westgatech.edu 

Ms. Rebecca de Mayo Coordinator for Research Member rebecca.demayo@westgatech.edu 

Dr. Jeremy Bishop Faculty – Science Member jeremy.bishop@westgatech.edu 

Ms. Diana Hair Advising/Academic Support Member diana.hair@westgatech.edu 

Ms. Lauren Edgar Director of Academic Initiatives Member lauren.edgar@westgatech.edu 

 
 
The Implementation Team meets at a minimum of once per semester. During these meetings, the group reviews CCG 
data and performance benchmarks and discusses progress on strategy work plans. Progress updates from the team and 
the strategies are disseminated to executive senior leadership and during collegewide in-service meetings. The Complete 
College Georgia initiative has been integral to the College’s overall student success campaign called “Launching for 
Success,” which also includes activities relating to Achieving the Dream and the WGTC Strategic Plan. 
 

IV. Conclusion  

West Georgia Technical College has classified its student success strategies into three distinct categories: Successful, In-
progress, and Nonproductive. 
 
Successful Strategies – The College has found that Degree Production Strategy 1, requiring completion of the Nurse 
Aide certificate before entering the Nursing competitive selection process, has been highly successful as a curricular 
change. With an increase of 80.3% in the certificate program since the strategy was implemented in AY2013, this 
requirement will remain in place for AY2018. Scheduling enhancements to the summer course offering initiative in 
Graduation Rate Strategy 1 have been successful as well, producing a 40% increase in summer enrollment of high 
school students. Remedial Education Strategy 4, the implementation of a corequisite model for learning support and 
gateway courses, has been one of the most successful strategies to date. Although its implementation in English was 
delayed, the strategy has been successful in math, resulting in a greatly improved completion rate of 95.65% in the 
gateway course. 
 
In-progress Strategies – Success in Remedial Education Strategy 2 has been successful for students using the new 
UpSwing online tutoring platform. Students who received tutoring for writing through the previous online program 
completed their writing courses at a rate of 67% while those using the new UpSwing had an 84% completion rate for the 
same courses. However, this strategy is considered in-progress as data for student satisfaction with UpSwing has been 
collected for only two terms, and results are not conclusive. Restructure Delivery Strategy 1, implementing cohort based 
block scheduling for selected programs, also remains in progress as only two programs are currently considered part of 
the GPS initiative. The College has committed to ongoing support for this strategy as it matures. 
 
Nonproductive Strategies –The College removed the part-time cohort strategy in AY2017. The part-time cohort in 
Dental Assisting did not prove to be a viable program offering at this time.  
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V. Next Steps 

Degree Production 
The College will continue to strengthen faculty involvement and training in identifying students who are close to graduation 
by applying the exit course strategy. There is a specific need to provide additional training for adjunct faculty. The College 
is also using DegreeWorks and TEAMS in data analysis to identify students who are near completion. 
 
Graduation Rate 
The College will continue to develop the placement test preparatory course using ACCUPLACER and will continue to 
monitor usage and effectiveness of the new Edmentum online based software. In the area of academic support services, 
the College continues to promote Upswing online tutoring, which uses video and audio so students can communicate with 
a tutor in real time.  
 
Remedial Education  
With TCSG support for the advancement of a corequisite model, the College plans to add more opportunities for 
concurrent courses or complementary academic support to gateway courses by ramping up its two current pilot projects. 
In AY2018, both pilots have scaled up, with multiple offerings on each campuses. As full implementation has not yet been 
in place a full term, having begun fall 2017, data will continue to be gathered and used in the evaluation of the model's 
effectiveness. 
 
Restructuring Delivery 
As only two programs remain part of the GPS initiative, the College will reevaluate this strategy to determine the elements 
of success and student progress toward graduation. As these requisites are identified, new programs that meet the criteria 
will be added to the block scheduling agenda. 
 
NEW Strategies 
The College has continued to develop new strategies that will enhance student success. 
 
First Semester Success Seminar 
In AY2017, the first-semester course, COLL 1090, First Class Student Success, was developed with input from faculty, 
staff, and administrators. It was piloted in fall 2017 with one section on each campus; the existing student success course, 
COLL 1000, was offered for the last time that semester.  Full-scale implementation is planned for spring 2018, with all 
degree and diploma programs, as well as specified certificate programs, requiring COLL 1090 for program completion. 
Evaluation of the new course began with an entry attitudinal survey; an exit survey will be administered at the end of the 
semester, and modifications to the course and its content will be made before it goes full scale. Open Educational 
Resources have also been chosen in lieu of a printed text; additional resources will be added in AY2018. 
 
Centralized Academic Resource Center (ARC) 
The long-term goal of the Academic Resource Center (ARC) is to create an environment more conducive to open 
learning. The first ARC conducted its grand opening in spring 2016 on the Murphy campus; in spring 2017 the ARC at the 
Coweta Campus opened. Usage of these ARCs, along with student satisfaction of the services provided in the centers, 
has begun to grow and should continue into the coming year. The next ARC construction is planned for the Lagrange 
Campus in spring 2018. 
 
Increased Opportunities for High School Students 
Recent statewide legislative changes have opened the door to many opportunities of earning college credit while 
satisfying high school graduation requirements. With passing of the legislation, the number of high school students 
participating in the Dual Enrollment program increased from 1080 in fall 2016 to 1200 for fall 2017, representing a 10% 
increase.  
 
Resource Allocation 
As the number of ACCUPLACER preparatory sessions increase, additional administrative personnel will be needed for 
scheduling, preparing, and monitoring them, particularly in the local high schools. The College is committed to continuing 
to provide Edmentum to students free of charge and will allocate funding based on those needs. One of the most critical 
needs in implementing the corequisite model of learning support and gateway course concurrency is that of faculty. The 
College currently deviates somewhat from the traditional corequisite model by using different instructors for each course, 
specifically adjunct for the learning support supplemental labs. Personnel needs in this area will be reevaluated in the next 
budget cycle. 
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Wiregrass Georgia Technical College 

I. Overview 

Mission 
The mission of Wiregrass Georgia Technical College, a unit of the Technical College System of Georgia, is to promote 
community, educational, and economic development by providing a trained workforce in our 11-county service area and 
throughout the State of Georgia. The college fulfills the mission by providing technical and academic instruction, through 
traditional and distance education delivery methods, leading to associate degrees, diplomas, and technical certificates of 
credit; customized training for new and existing industries; professional and personal development through continuing 
education programs; and adult education services to meet the needs of citizens, business, and industry in the service 
area. 
 
Demographics 
According to data source KMS Report #DC241 2017 Report (CCA Report Year 2016) “Context Metric 1: Enrollment – 
Unduplicated” for the Complete College Georgia initiative, WGTC saw a total enrollment decrease of 13% between 
FY2009 and AY2014. While part-time students saw an increase of nearly 12%, total enrollment was influenced by a 38% 
decrease in full-time students. There was a slight decrease in full-time enrollment among transfer students (5%) while 
enrollment of part-time transfer students increased by nearly 50%. The overall decrease in full-time enrollment was true 
among all ages, genders, and races with the exception of Hispanic students who saw an increase in both full-time and 
part-time enrollments. The decline in full-time enrollment remains consistent with last year’s #DC241 report and is still 
thought to be an impact from the quarter-to-semester conversion as well as changes in award amounts with HOPE 
Grant/Scholarship.  
 
 

CCA Context Metric 1: Enrollment – Unduplicated Headcount 
 

 
Figure 1 (Source: KMS Report #DC241 Report 2017 – CCA Report Year 2016) 

 
 
Another concerning trend is the increase in the number of students requiring remedial courses at entry. Between FY2009 
and AY2014, the number of full-time students requiring remedial courses at entry rose from 88 to 100, for a 14% increase. 
Among part-time students, 58 required remedial courses at entry during FY2009 whereas 284 required remedial courses 
at entry during the AY2014 year, for a 390% increase. Among transfer students, five full-time students required remedial 
courses at entry during FY2009 while 10 required remedial courses at entry during AY2014 for a 100% increase. For part-
time transfer students, 10 required remedial courses during FY2009 whereas 30 required remedial courses at entry during 
AY2014, for a 200% increase. This trend is still believed to be caused by the increase in the number of associate degree 
programs offered and the higher standards associated with degree-level programs.  
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II. Goals 

Goal 1: Increasing the number of graduates 

Performance Metrics 
The performance metrics WGTC uses to measure the success of increasing the number of graduates by 2.6% annually is 
Degree Production. Specifically, WGTC used the DPR Report #MED0332: Degree Production Goal Tracker (Complete 
College America Metric – Outcome 1) to measure this goal. As noted in the chart below, WGTC has met and exceeded 
this goal every year since 2009.  
 

Degree Production Goal Tracker (Complete College America Metric – Outcome 1) 
 

 
Figure 2 (Source: Report #MEB0332) 

 
 

Strategies/Interventions 
While WGTC has always met and exceeded the CCG goal of increasing the number of graduates by 2.6% annually, the 
College has continued to implement new, improved strategies each year to increase degree production among students. 
Within the last academic year, WGTC moved Learning Support scheduling, tutoring, and placement test preparation 
under a single dean in order to facilitate more effective use of resources. This department now offers regularly scheduled, 
face-to-face Accuplacer test preparation sessions. The test preparation sessions last for one hour each and may be used 
as initial test preparation or as remediation sessions following initially failed placement tests. Students are able to sign up 
for arithmetic, algebra, and/or reading/writing. The dean of this department also hired a full-time, face-to-face 
English/math tutor. There is a part-time tutor who assists students with computer courses. The tutoring lab staff worked 
with our Marketing Specialist to begin a marketing campaign and now has professional flyers, bookmarks, etc. with 
tutoring lab information. The tutoring staff also visit General Education classrooms at the beginning of each semester to 
inform students about the lab and what it offers.  
 
The College also implemented a more in-depth form of New Faculty Orientation. New faculty now participate in a four-part 
orientation process during their first month of employment. Each session of the new faculty orientation is hosted on a 
different campus so that new instructors are more familiar with the school in its entirety. These sessions cover topics that 
include information on financial aid, the Registrar’s Office, College budget, classroom management, Distance 
Education/Blackboard, and TCSG Early Alert Management System (TEAMS).  
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In addition to the strategies above to increase the number of graduates, The Advisement and Retention Center (ARC) 
redesigned advisement sheets so that students can easily see a direct path to a timely graduation. On each student’s 
Advising Report located within Campus, through the Educational Advisory Board (EAB) platform, the ARC staff added an 
area that indicates the student’s tentative graduation date. The ARC also worked with Program Deans to get students 
enrolled in classes needed for graduation during their last semester by ensuring regular rotation of those critical classes.  
 
Resources  
Resources allocated in order to accomplish these strategies include hiring a full-time English/math tutor, a time 
commitment from the Academic Dean who hosts Accuplacer test preparation sessions, time commitments from various 
employees who present during New Faculty Orientation sessions, hiring additional staff for the ARC to meet the College’s 
advising demands, and the financial obligation of the College’s partnership with EAB.  
 
Obstacles 
One obstacle the College encountered with implementation of the four-part New Faculty Orientation was the time/travel 
commitment required of new faculty. In order to accommodate the greatest number of new faculty, many of the New 
Faculty Orientation sessions occurred after the semester began. This meant that some new faculty had to miss a class 
session, which also required finding substitutes for those classes. The College is reviewing this process as well as looking 
at class scheduling in an effort to eliminate new faculty missing class. The ARC faced obstacles with advisement sheets 
and tentative graduation dates due to last-minute schedule changes. Last-minute scheduling changes usually occur 
because of low enrollment or faculty vacancies.  
 

Goal 2: Transform Remediation 

Performance Metrics 
The performance metric used to measure the goal to transform remediation is Success in Remediation, specifically KMS 
Report #DC251 CCA Progress Metric 2a: Success in Remedial Education. A comparison was made using Report Years 
2014-2018 for KMS Report #DC251. This metric follows a cohort of first-time, non-high school students who enrolled in a 
Learning Support course Fall term. Students who completed their required Learning Support courses during their first two 
academic years (beginning Fall term of initial enrollment through Summer term two years later) are considered successful 
in this metric. As noted in Figure 3 below, Success in Remedial Education saw a decrease in both math and English from 
the Fall 2012 cohort to the Fall 2013 cohort. Math decreased from 54% to 46% success, and English decreased from 62% 
to 55% success.  
 
 

Success in Remedial Education by Subject Area 
 

 
Figure 3 (Source: KMS Report #DC251 Report Years 2014-2018) 
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Strategies/Interventions 
WGTC began restructuring Learning Support during AY2016 by discontinuing the modular format of remedial classes as 
well as discontinuing the fast-paced, three-day intense training. During Spring semester 2016, the College implemented a 
co-requisite model for remedial classes. This particular model implemented during Spring 2016 meant that students 
needing remedial courses would be enrolled in the remedial course as well as the co-requisite gateway course. Students 
would receive a separate grade for each course. The College found that many students were attending the gateway 
course but were not completing assignments for or attending the co-requisite remedial course. Often times, that meant 
that students might be passing the gateway course but failing the remedial course. To overcome this, the College 
discontinued the co-requisite model and implemented an embedded learning support model in Summer 2016. The 
embedded model included mandatory appointments with the instructor where students received additional assistance with 
gateway coursework; however, the College found that attendance dropped in these embedded courses, and students 
were performing poorly. As evidenced by the data above in Figure 3, success in remedial courses has continued to 
decline. As a result, the College has now discontinued the embedded model and has reintroduced the co-requisite model 
with some adjustments. The restructured co-requisite model is similar in structure to the model implemented in Spring 
2016 where students are enrolled in the remedial course as well as the co-requisite gateway course. A couple scheduling 
adjustments have been made in hopes of improving attendance and performance. One adjustment is that classes are built 
so that students should be able to have the same instructor for both the gateway and the co-requisite gateway course. 
Another adjustment is that the remedial courses are built into the schedule so that they occur directly before or after the 
gateway course. Lastly, Academic Deans try to only assign accomplished remedial course instructors to the co-requisite 
courses.   
 
Resources 
The main resource used to accomplish transforming remediation was faculty and staff time. Extra time was needed to 
work out scheduling so that 1) the same instructor could teach co-requisite courses and 2) co-requisite remedial courses 
were scheduled directly before or after the gateway course. Academic Deans also used their time to assign instructors 
who have proven success with remedial course instruction to the co-requisite classes.  
 
Obstacles 
The main obstacle encountered during AY2017 was the drop in attendance with the implementation of the embedded 
remedial course model. This obstacle was overcome by reintroducing the co-requisite model with some adjustments. One 
adjustment is that classes are built so that students should be able to have the same instructor for both the gateway and 
the co-requisite gateway course. Another adjustment is that the remedial courses are built into the schedule so that they 
occur directly before or after the gateway course. Lastly, Academic Deans try to only assign accomplished remedial 
course instructors to the co-requisite courses. 
 

Goal 3: Restructure Delivery 

Performance Metrics 
The performance metric used for measuring the success of restructuring delivery was Retention Rate by Program Report 
#DC200/TEC0200. The retention rate for most all of the blocked programs remained consistent or increased from AY2016 
to AY2017. During the same period, Accounting diploma and Accounting degree both saw a decrease in retention rate, 
from 60% to 55% and 40% to 20% respectively. Some accounting classes were offered online to accommodate some 
faculty issues, but the College plans to work on having these classes added back to the face-to-face format within the 
blocked schedules. As a comparison, Figure 4 shows retention rates of blocked programs, and Figure 5 shows retention 
rates of some of our non-blocked programs. Overall, blocked programs saw more growth in retention (with exception to 
Accounting diploma/degree). From AY2016 to AY2017, Medical Assisting diploma and Networking diploma held steady 
with retention rates at 100% and 50% respectively. From AY2016 to AY2017, Air Conditioning diploma saw a retention 
rate increase from 85% to 88%, Automotive diploma saw an increase from 62% to 100%, and Networking degree saw an 
increase from 25% to 100%.  
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Retention Rate by Program 

 

 
Figure 4 (Source: Report #DC200/TEC0200) 

 
 

 
Figure 5 (Source: Report #DC200/TEC0200) 

 
 
Graduation rates among blocked scheduled programs followed the same trend as the retention rates of blocked 
scheduled programs. Graduation rates for all blocked scheduled programs either remained the same or saw an increase 
except for Accounting Diploma and Accounting Degree whose graduation rates both decreased between AY2016 – 
AY2017. Specifically, between AY2016 – AY2017, Air Conditioning diploma saw an increase in graduation rate from 62% 
to 75%, Automotive Technology diploma saw an increase from 48% to 100%, Medical Assisting diploma remained 
consistent with a 100% graduation rate, Networking Specialist diploma remained consistent with a 50% graduation rate, 
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and Networking Specialist Degree saw an increase in graduation rate from 25% to 100%. Unfortunately, Accounting 
diploma saw a decrease in graduation rate from 30% in AY2016 to 9% in AY2017 while Accounting degree saw a 
decrease from 20% in AY2016 to 0% in AY2017.  

 
Strategies/Interventions 
In order to accomplish restructuring delivery with blocked scheduling, the College began offering some of the courses 
online to give more students the option of taking the course during any block. Another strategy the College implemented 
was the offering of independent study/Hybrid courses to be sure students could complete all courses during the block that 
worked best for them. If a student experienced a scheduling conflict mid-semester, the option of changing from face-to-
face format to an online format was offered.  
Guided Pathways continue to be offered in Digital Media Technology, Gaming Development, HIT Management 
Technology as well health programs Medical Assisting, Opticianry, Paramedicine, Radiologic Technology, Surgical 
Technology, Dental Hygiene, Dental Assisting, EMS Professions, and Pharmacy Technology.  
 
Resources 
The main resource used for restructure delivery was the time of the faculty who teach the block scheduled programs. An 
additional resource was the time of Area Directors who help create schedules every semester.  
 
Obstacles 
The main obstacle with restructure delivery was issues with low enrollment. It is difficult to offer classes in several blocks 
when enrollment is so low that certain classes do not meet the enrollment needed to offer the course. This obstacle 
continues to be addressed with independent study/hybrid offerings.  
 

Goal 4: Shorten Time to Degree 

Performance Metrics  
The performance metric used for measuring the success of shortening time to degree was KMS Report #DC241 CCA 
Outcome Metric 4: Time and Credits to Degree. As a means of comparison, the College looked at KMS Report #DC241 
Report Year 2015 and KMS Report #DC241 Report Year 2016. This year’s KMS Report #DC241 Report Year 2016 
indicates a continued trend toward a lengthened time to degree rather than a shortened time. Figure 6 below shows that 
full-time students took 1.8 years to earn a certificate/diploma (of at least 1 but less than 2 years) in 2013 and 1.9 years in 
2014. Part-time students saw a similar increase with 1.9 years in 2013 and 2.2 years in 2014. Figure 7 shows that full-time 
students took 2.2 years to earn a degree in 2013 and 2.4 years in 2014. Again, part-time students saw a similar increase 
with 2.2 years in 2013 and 2.7 years in 2014. The demographic that consistently takes longer than the average student to 
earn a certificate/diploma or degree is “Remedial: Took Remedial Courses (at any time).” In 2014, remedial full-time 
students took 2.8 years to complete a certificate/diploma and 2.5 years to complete a degree whereas the average full-
time student took 1.9 years and 2.4 years respectively. For remedial part-time students in 2014, it took 2.5 years to 
complete a certificate/diploma and 3.0 years to complete a degree whereas the average part-time student took 2.2 years 
and 2.7 years respectively.  
 

Time to Degree – Certificate/Diploma (at least 1 but less than 2 years) 

 

 
Figure 6 (Source: KMS Report #DC241 Report Years 2015-2016) 

1.8 1.91.9
2.2

0

0.5

1

1.5

2

2.5

2013 2014

Time to Certificate/Diploma (at least 1 but 
less than 2 years)

Full-time Students Average Years Part-time Students Average Years



 

Wiregrass Georgia Technical College | 239  

 
Time to Degree – Associate Degree 

 

 
Figure 7 (Source: KMS Report #DC241 Report Years 2015-2016) 

 
 

Strategies/Interventions 
As evidenced in Figure 7, the time to Certificate/Diploma (at least one but less than two years) and time to Degree has 
continued to increase. Because of such, WGTC implemented some new strategies during the last academic year to 
shorten the time it takes students to complete a certificate/diploma or degree. One strategy implemented within the last 
year was the Advising and Retention Center’s (ARC) redesign of advisement sheets so that students could easily identify 
a path towards a timely graduation. The ARC also implemented the use of EAB’s “Campus” with a centralized location for 
Advising Reports that both professional and faculty advisors can access. Campus assists with a smooth transition in 
regards to advisement from semester to semester. The ARC began Appointment Campaigns to encourage re-enrollment 
each term. ARC advisors communicate regularly with program faculty to ensure they are current with program needs and 
class rotations.  
 
The College also continues to adjust New Student Orientation to address the needs of new students each semester. New 
Student Orientation begins with an overall session that includes general information about the college. Following the 
general session, students are sent in groups to breakout sessions that include financial aid information, distance 
education (Blackboard), and Banweb/email information. A tour of the campus is an optional session for students 
interested. Students now register for New Student Orientation so that ARC staff can check to see if students are 
registered for classes. ARC staff contact any students who are not currently registered.  
 
In addition to the strategies above to shorten time to degree, the New Student Orientation team began a campaign titled 
“7 Days to Success with Sprout.” (Sprout is the WGTC student mascot.) During New Student Orientation, all new students 
are given a Bingo card that they have seven days to fill out. The card encourages students to visit resource areas on 
campus such as the library, Career Services, Special Populations Office, WIOA office, Campus Security, Tutoring Lab, 
and the Foundation. Throughout the first seven days of class, different staff at the College visit classrooms, set up snacks 
in high-traffic areas, showcase a “Discount Day” with local eateries, and promote a student on social media as he/she is 
followed throughout the day. On the seventh day, students turn in their Bingo cards to be entered in a drawing for one of 
several prizes.  
 
Resources 
Resources used to accomplish shortening time to degree were time commitments from various employees who present or 
assist during New Faculty Orientation and “7 Days of Success”, hiring additional staff for the ARC to meet the College’s 
advising demands, the financial obligation of the College’s partnership with EAB, and program donations for prizes (e.g. 
gift certificate for a facial, free oil change, free haircut, etc.) for “7 Days of Success” Bingo winners.  
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Obstacles 
Obstacles encountered within strategies to shorten time to degree were lack of students signing up for advising 
appointments. The ARC addressed this obstacle by calling students, using texts through EAB’s “Campus” to reach out to 
students, and making use of simple technology through which students can schedule appointments. Another obstacle has 
been student participation with the “7 Days to Success with Sprout” campaign. This is a very new campaign so the 
College feels that participation will continue to grow as the campaign gains more exposure. Lastly, the College has faced 
obstacles with registration for New Student Orientation. The College is addressing this by communicating the new process 
more widely with all departments at the school so that all employees are familiar with the requirement to register.  
 

III. Student Success Implementation Team 

 

Name Title 

Nicole West Student Navigator – Point of Contact 

Angela Hobby Vice President of Enrollment Management  

Dr. Ron O’Meara Vice President for Research & Strategic Initiatives 

Lynn Bowen Dean of Academic Affairs 

DeAnnia Clements Dean of Academic Affairs 

Tom Feagle  Dean of Academic Affairs 

Michael Williams Dean of Academic Affairs 

Brandy Wilkes  Dean of Academic Affairs 

Dr. Jammie Wilbanks Dean of Advisement and Retention 

Roy Warren Dean of Advisement and Retention 

 
 
The College utilizes both KMS, Cognos, and specific Banner reports for data analyses. Administrative meetings are held 
where data reports are distributed and analyzed and where methodologies are discussed for making improvements. 
These results are then shared with the college community through departmental and faculty/staff meetings.  
 

IV. Conclusion  

Wiregrass Georgia Technical College met and exceeded the Complete College Georgia goal for increasing the number of 
graduates by 2.6%. WGTC’s goal for 2017 was 909 graduates. The College exceeded the goal with 1,169 graduates. The 
College has met and exceeded the goal every year since inception of Complete College Georgia.  
 
Many strategies were implemented within the last year to meet the goals of increasing the number of graduates by 2.6% 
annually, transforming remediation, restructuring delivery, and shortening the time to degree. Among the most successful 
was the movement of Learning Support, tutoring, and placement test preparation into one department overseen by one 
Dean. This move produced a full-time English/math tutor as well as regularly scheduled Accuplacer test preparation 
sessions for students who have not yet taken the exam or who needed quick remediation in order to retest. Another 
successful strategy was the involvement of the Advising and Retention Center (ARC) in redesigning advisement sheets so 
that students were provided with a clear and calculated path to graduation with a focus on a solid graduation date. The 
ARCs most successful intervention was the communication between ARC staff and Deans to ensure that class offerings 
met the needs of students. The continued implementation of New Student Orientation and the regular adjustments made 
to it in order to meet student needs is also among the most successful strategies implemented this year. Students 
participated in informative breakout sessions on Blackboard, Banweb, student email, financial aid, etc. Through these 
sessions, financial aid issues were able to be resolved before classes began, as well as Blackboard, Banweb, or student 
email login issues. Because of the registration requirement for New Student Orientation, the ARC was able to examine the 
list of registrants, capture the students who were not yet registered, and advise/register them well before classes began.  
 
The success of the discontinuation of the embedded Learning Support model and reintroduction of the co-requisite model 
is to be determined. The newly adjusted co-requisite model was implemented summer 2017 so more data will need to be 
collected in order to gauge success.  
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Least successful of the strategies implemented were the four-part New Faculty Orientation and the offering of more online 
classes to accomplish block scheduling. The in-depth New Faculty Orientation held over four sessions at four different 
campuses, while great in theory, was difficult to coordinate because of class schedules. In order to attend all sessions, 
instructors were having to miss class and get substitutes. The College has addressed this issue by consolidating the New 
Faculty Orientation into a single day as well as assigning each new faculty a mentor for their first semester. To address 
the unsuccessful strategy of offering Accounting classes online to accomplish block scheduling, the College will begin 
offering these Accounting classes as hybrid/independent study courses rather than offering them strictly online.  
 

V. Next Steps  

Wiregrass Georgia Technical College will continue to implement and adjust the strategies already in place, as well as 
implementing new strategies, in order to meet the goals for Complete College Georgia.  
 
Next steps include: 
 

 The College’s continued promotion of the tutoring lab, its full-time English/math tutor, 24/7 online tutoring through 
tutor.com, and the placement test preparation sessions offered each semester. The lab will remain under the 
leadership of a single Dean who also oversees Learning Support. Tutoring staff will begin setting up tables during 
New Student Orientation to increase visibility to new students.   
 

 A more in-depth version of New Faculty Orientation will remain in place; however, the orientation sessions will be 
consolidated into a one-day event where each new faculty is assigned a mentor for the duration of his/her first 
semester.  

 

 New Student Orientation will remain mandatory for students and will include general information about the 
College as well as breakout sessions covering financial aid, Banweb, Blackboard, and student email. In addition, 
many tables will be set up outside of the auditorium during each orientation to promote services available at the 
College. Some examples of services include tutoring, career services, automotive technology’s live work program, 
cosmetology’s live work, Veteran Services, Student Activities, etc.  

 

 The ARC will continue to provide students with clear paths to graduation through advisement sheets and 
advisement reports. The ARC will also continue its communication with Deans to ensure class offerings meet the 
needs of all students. The ARC will begin offering trainings for faculty/staff on using EAB’s “Campus” tool that will 
assist with advising needs, pulling reports, communicating student issues with other departments, etc. Another 
new strategy the ARC will implement is the Academic Recovery Program. The goal of this program is to promote 
academic success of students who have been placed on academic warning or academic probation. Students who 
are placed on warning are encouraged to meet with their ARC advisor to develop an Academic Success Plan. 
Students on academic probation will be required to develop an Academic Success Plan. The ARC advisor will 
follow-up with the student’s instructor using a Student Progress Form where instructors can identify problems that 
have contributed to academic performance. Academic Success Plans include action items specific to individual 
students’ needs. In addition to the implementation of the Academic Recovery Program, the ARC will implement a 
Learning Support (LS) Pilot Program where ARC staff check in with all LS students during the first couple of 
weeks of class. ARC staff also communicate with the LS instructor to see if any interventions may be necessary. 
ARC staff will check in with students again around mid-semester. 
 

 The College will continue to offer the co-requisite model for remedial classes. Efforts will continue to focus on 
pairing all remedial students with the same instructor for the gateway and remedial course, as well as scheduling 
the classes back-to-back. The College will continue to assign instructors who have successful experience 
teaching Learning Support to the co-requisite courses. The tutoring lab will promote placement test preparation 
sessions in an effort to keep more students out of remedial courses.  

 

 Block scheduling and Guided Pathways will continue to be offered and monitored for success. Academic Deans 
will work with Program Coordinators to offer more block scheduled courses as face-to-face or independent 
study/hybrid classes and fewer of these courses as strictly online classes. 

 

  The College will continue to implement “7 Days to Success with Sprout.” This new initiative promotes student 
engagement with support services throughout the school through the use of a Bingo game. Support staff at the 
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College visit classrooms, set up snacks in high-traffic areas, and wear identifying shirts/buttons in case students 
have questions. Also included within the seven days, is a “Discount Day” with local eateries as well as a “Day in 
The Life” social media campaign where a WGTC student is followed throughout the day and showcased through 
photos on social media outlets. The College hopes to see greater participation as familiarity of the initiative grows. 

 
Resources: 
 

 Time commitments from faculty, staff, tutors, Deans, and program coordinators in order to implement all the 
student success strategies. 
 

 Physical space for orientation sessions, block scheduled courses (most notably, Networking diploma/degree 
because of internal servers), back-to-back co-requisite remedial courses, placement test preparation sessions. 

 

 Financial commitment for partnership with Educational Advisory Board (EAB) platform that includes “Campus.”  
 


